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HISTORICAL OVERVIEW

A post-mor of a project that proved to be successful, yet a failure, is

essentia . The results have much to offer any person(s) interested in edu-

catio and educational change. The resultsof the project were quite pre-

dic able, as well as reactions from' interested and involved people in and

s rrounding the project, as the project turned away from its original intent

and direction.

Originally, the project was conceived by both the Sheboygan Public Schools

and Lakeshore Technical Institute. In the beginning stages of planning, the

goals were somewhat modest. However, when the original project proposal was

turned down, the goals of the project expanded from basically articulation of

Curriculum between secondary and post secondary education to include a multi-

tude of s designed to satisfy nractically anyone examAning the proposal.

The Project was apnroved on this format.

Problems began when the people involved in the planning of the project either

left their respective school systems, or where.given additional duties hat

left them with little or nn time to help orient t e new project staff. As

a result, drastic channes took place in the dir tion intended for the project.

q

The project er..de'i as a r'are:r Education Program, but it began with a strong

vocational emphasis. "uch to the chanrin of individuals in leadership posi- P

tions in the State, the project formed its own philosophy accepting Career

Education and slowly moved away from the vocational education emphasis. This

led to nenative feelinPs in the r)enartment of Public Instruction Ad Vocational,

Technicaj, and Adult Education toward the local Lakeshore Technical Institute

and the project. As time went by, and career Education slowly had an impact
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on thinking in the OPT and VTAE; a somewhat more positive feeling became evi-

dent.,

During the first year of the project, it had one redeeming feature that Lake-

shore Technical Institute seemed to appreciate, even if the prbject was heading

in a "more than vocational" direction. That was of basically one of public re-

lations. The first year the project serviced fifteen school districts and the

private schools therein. This identified the project as being from Lakeshore

Technical Institute even though it was a joint venture between takeshore Tech-

nical Institute and the Shebovnan Public Schools.

The first summer, the teachers and counselors were invited to attend a summer

workshop to develop a K-12 career Education Guide. It was a huge success,

many teachers and counselors were involved. They created an excellent career

development guide. At this noint, the project cessed to be only vocationally

oriented and became "Career Education" oriented. This took place because of

the fact that when the new staff, a former superintendent, a secondary counselor

and an elementary counselor; implemented the project they were given direction

from Harry Drier, )1r., the Career development Consultant at the Department of

Public Instruction in Madison, WI. At the same time, career development work-

shops were being held in Efferent parts of the State funded by the Department

of Public Instruction. The nPI had also just completed a basic weer develop-

ment guide consisting of 16 concepts and many general objectives. In the search_

for direction, the orolect obtained a cony of tt-re Career Development Guide fkim

the DPI for the Sheboygan workshop,. The State Guide for Career Development was

seen as a tool to reach the objective of "Articulation of Occupational Informa-

tion K-14."

The project staff, now Career Education ansultants, moved out into 15 school

districts in the Lakeshore Technical Institute area schools. They developed

6
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and jmplementtd plans and programs to "Articulate Occupational In proration"

K-14. The servign 01- the many surrounding districts proved to be a successful

way of initiating art4culation X-14. The project purchased thousands of dollars

worth of material to be loaned to the teachers and counselors to help impleMent

the K-12 Guide, 'The consultants would then go into classrooms and demonstrate

materials and their intenration Onto curriculum. The project was perceived as

very effective, and it was well received by local administrators, teachers, and

counselors. Educators at all levels and locations supported the project. At

this point, disaster struck in the form of our first Federal "on-site visit."

The money for the project came from U.S.o.E. in Washington, directly to Lake-

shore Technical Institute (LTI) as the funding agent. At the end of the first

fiscal year, representatives from U.S.O.E. came foran on-site visit and evalu-

ation. When they found that the project was attempting to service 15 school

districts, they said it was too broad an area to service and the project must

pull back. It was also pointed out by "on-site visitors" that the project was

not supposed to be service oriented, but exemplary. Therefore, the project must

use a "Model School" approach or receive no more Federal funding.

The project director then contacted the Sheboygan Superintendent of Schools and

requested to be allowed to'select Model Schools. Permission was given for the

project to ask local building principals for permission to use their school as

a Career Education Model School. The principals consented when they were told

the materials purchasel by the project would be placed in their buildings for

their staff and students. The project was then allowed to function in four

schools: Grant Elementary, Horace Kann Junior High School, north High School,

and the Sheboygan section of Lakeshore TechniCal Institute.

The Model School approach was followed by the project during the last two years.

4)-

It ,proved to be hinhly successful and also very fatal. Highly successful because
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it showed what could be accomplished in Career Education. Very fatal because

it turned off the school systems expecting materials and services as original-

ly planned. LTI also became disenchanted because of the loss of their "public

relations" interest and articulation between .,econdary and post secondary schools.

A second summer workshop was held f, teachers and counselors and an expanded,

improved K-14 Career Education Cqrri, lum Guide was produced. TL workshop

participants did an job on writing the guide. The guide (reproduced

at local LTI District expense) has since been shipped all over the U.S. to school

systems, universities, State agencie and individuals. The project received

numerous letters praising the nuide and givinn it "high marks."

The second year, the project staff moved i Ito the Model Schools and tried to

identify individuals and procedures for establishing implementation plans be-
.

tween the Model,Schools and the project. In each school, a mini-steering com-

mittee was established to aid in impleMentation. The mini-steering committee

was made up of Sheboygan Central office administrative staff, building admini-

strative staff, a nuidance person, and/or teacher representatives. Also in-

cluded were members of the project staff.

The mini-steerinn committees were effective at the senior high and elementary

level. It almost never functioned at the junior high level. Some individuals

that served on the mini-steerinn committee also served on the larger steering

committee which was created to direct the original LTI District project,

The second year the larger steerinn committee was changed to include all rep-

resentatives from LTI and Sheboygan Public Schools except for the Superintendent

from Plymouth to maintain a representative for outlying school systems. The

steering committee lost direction and reason for existence during the second

and third years because no specific expectations were established for Model
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Schools. Attendance declined until near the end of the project. At that time,

discussions were concerned with what would happen to the materials purchased by

the project. Attendance picked-up ai they became more interested in the dis-

/

position of materials and what materials they would gain or lose.

During the second year, Career Information Centers were established in each of

the Hodel Schools. At Grant Elementary School, a career Information Media Center

was established, under the direction of the librarian. The media center was he

location of the Career Information Center at Horace Mann Junior High School also!

A special location was identified-for keeping the materials related to Career

Education; North Hinh School located their Career Information materials in a '

former classroom and hired a
para-professional to staff it as a Career Informa-

tion' Center.

The Career Information Centers ,./ere operated somewhat differently in each build-

ing. At Grant, the materials teachers used were placed in additional locations

(classrooms, library, etc.), than the media center. Whereas, at Horace Mann,

all of the material was located in the media center and available to both staff

and students. The Career Information Center at North was the most flexible in

'terms of use of materials and its flow in and out of the Center. The LTI District

Career Information renter had two basic objectives: 1) use by the post high

school staff and 2) loan of services and materials to all public and private

Schools in the !TT ':strict ?area.

All of the centers i-orl various tyres of audio-visual materials. The"students and

teachers had access to 16mm films, video- tapes, cassettes, filmstrips, books,

etc. The material was most effective in aiding the teachers and counselors in

implementing CaiTer DeAielopment into the-curriculum. Since the teachers had a

role to play in deciding what materia d be purchased, they were aware of

what was available, and throunh the worshops, had,developec activities based

on available materials.
9
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As the teachers became more involved in Career EducatiOn, it is notewo4hy

that the teachers tended to rely less on audio-visual ma,r-cals and more on

their own independently-developed activities. This was especiall evident

at the elementary level and tapered off moving up the grades. For many teachers,

the materials seemed to be what they neded to break away from the mold they had

previously created.

It seems very important to have various types of materials available for subject

2
area teachers to utilize when they first begin to deal with Career Education.

Othelcwise, they seem to feel they are treading on new ground with nothing to

aid them. Many times the materials seemed to be the crutch they needed to help

them take to initial step.

,

.Not including mini - steering committee meetings, the staff of the project held

many group and individual meetinns with the staff of model schools throughout

the last two years of the project. Subject teacheTs seemed to have difficulty

many times in divorcinn themselves from the feelinn the Career Educatiori ex-

pected them to relate all they taught to an occupation(s).

As the project progressed the second year, the administration at various lev

tended to polarize their feelinns. Several administrators gave open support and

encouranement to the project while others tended to remain neutral or shy away

toward.a more 'Repative stance. However, this did change for a period of time

when the project would make funds available for purchase of equipment, materials,

etc. After a comparatively short period of time, feelings tended to return to

their original positions. The LVEC and principal at North and Grant were the

most supportive of the project, which had a positive effect on the teachers.

Also during the second and third year, teachers tended to polarize into groups

that were either positive or negative. By the end of the third year, there were

.10
r
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few teachers that could be considered neutral. Apparently, the Model School

approach forced teachers to examine career Fducation and then to accept or

reject it.

At firsI, Engliih teachers seemed to bezost interested in Career Education;

followed by Industrial frts and Nome. conomics teachers. Towards the end of

the second Aar and beginnine of the third year, other subject areas developed

0
an interest. Soci'al Studi-es, Science,-and other subjects followed slowly.'. It

is ilteresting to note that the English teachers appeared to lose some of their

early enthusiasm.

The Guidance people at the secondary level tended to polarize airthe two extremes.

The two junior high counselors were extremely positive toward Career EjdCatibn

and saw it as a tool to meet the needs of more students. They also felt it was

an excellent tool in working with the teachers. On the other hand, the senior

high counselors felt' they had more important things to do than "play around" with

Career Education. Toward the end of the third year, several of the counselors

at North Minh slowly ncved toward Career Education in that they did help several

of the teachers implement Transaction'Analysis (TA) into their classrooms to

aid in reaching the ''Component of Self."

r

The K-6 teachers at the elementary level seemed to have been the most receptive

of Career Education. These teachers were highly creative in their attempts to

integrate Career Educ.ltir,r into their classrooms. The guidance counselor was

very cooperative and niav,?,1 an innortant role in creating programs and activi-

ties reflecting the thrust of Career Education in the lower gradei.

Years- two and three tended to support what was happening nationwide. The ele-

mentary level-,tended to be easier to convince of the value of Career Education
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. .
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some of the more complex courses many students were taking.
.
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, . , .-
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. ,
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then all of his math problems would relate to its usage in carpentry. Stu-

dents no longer asked why they should take math!

The project created a Career Education Committee made up of representatives

from business, industry, labor, government and education. Several meetings

were devoted to the explanation of Career Education and the role of iaciety

The business,lindustry and labor representatives were most accepting of Career

4

Education-ind wanted to know how they could create partnerships between education

and society.

As the meetings continued and the people from business, industry, etc., became

more involved, the education representatives became more reserved and unwilling

to make a commitment. Business, industry and labor became excited about the

schools and the work world coming closer together throuah.various approaches

and to spend money to accomplish the objectives. 'ft appeared that the educators

lost interest when changes were spoken of and Were not willing to consider ex-

pendinn any funds no matter what results might come. After several meetings

with educators takinn i' a harder stance each time, the work world representatives

finally gave up and the Career Fdacation Committee disbinded. Representatives

6-

of ,business; industry and.. labor were highly 'disappointed in the attitude of the

educats toward chance and a cooperative partnership. Bus Press and industry

re looking for methods of continuinn the project and willing to spend money

of their own but when they perceived the attitudes of the educators, the last

Opportunity to continue the project died.

The second and third year, the third party evaluator was from:UW-Siqut. The'

first year, the evaluator was from 114-Madison. Problems developed between the

first year evaluator and the.project beCause the project was-leaning toward

Career Education while UV-Madison evaluator was highly vocationally oriented.

Yo
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The first year evaluator more accurately gauged the intent LTI perceived the

project should be aoincr and tried to reorient the project. The first year

evaluator was also instrumental in forcing the project from area-wide to a Model

School approach. Because of the torque applied from the project going in one

direction and the first year evaluator, more damage was done and it was felt

a new evaluator would be best.

Stout was then selected.durinn the second year, and it was hoped that a close

working relationshio would develop. first, a fairly close relationship was

established with excellent results nivin the project proper direction. The

project was headed in the direction to thieve Career Education results, but

with the clear understanding that it would be impossible to achieve results in

Career Education and also meet all the myriads of no written into the project.

The project staff then realized the fact the project would succeed in achieving

a measure of Career Education in the Model Schools, but would die because it

would not be meetinn'theorininal goals of the project writers.'

The third and fourth summer workshops were primarily oriented toward teachers

producing activities and materials for their specific situations and not the

production of a guide. Both workshops were successful to the point that addi-

tional Model School teachers became involved and developed materials and acti-

vities of their own and accepted, understood, and were ready to implement'Career

Education..

Generally, an examination of the, past three years shows a high level of accept-

.

.arce by'many teachers at all grade levels as they perceive the enrichment of

Career Education taking place in their classrooms. Teachers without workshop

or some planning or in-service time found it-difficult to accept the Career Edu-

cation philosophy.

.4*
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The general public when informed of Career Education and its goals, were

most supportive and anxious that the school system integrate the new con-

cepts. People in the business community were also supportive employees.

Labor at first was somewhat suspicious of the intent of Career Education,

however, once they had an opportunity to become involved they gave their

support.

I,

Educational administration a the highest levels'started out somewhat posi-

C
. tive toward the project and loNlly reversed position as the recognition of

needed change and possible reallocation of resources became apparent. When

.

business, industry and labor began to ask for support from them; they would

not cooperate and built a series of "straw houses" that dismayed the non-

eduCators and led to the end of the Career Education Council.

Overall, the project was highly successful in implementing CareeK Education

L-into the Sheboygan 'Iodel Schools. Successful in findina interested teachers,

id counselors, and principals that perceived Career Education as an enrichment

of the curriculuth and
a4aylf meeting the needs of more students..
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Year One'

The first year was a comparatively trouble-Free year with few major problems

even though the project staff attempted to implement project objectives in

all public (and private) schools within the Lakeshore Technical Institute

District.

he Career Education Workshops the first year created a great deal of enthus-

iasm on the part of the participants. Participants from Sheboygan Public,

Schools insisted the Sheboygan central administration come to the workshop

and confirm that they would be allowed to implement Career Education into

their classrooms. They carried this enthusiasm back into tpe classroom and

it la-ited until other teachers told them they were 'watering down" their

academic rriculum. (Some teachers lost their feelinas of support and re-

turned to the old methods if they received no support fr-Om other teachers'

r administrators. It became evident that teachers and counselors need to.

fe -continuous support_a444 encouraaement from administrators and other

teachers. The Model School i?rproah solved this problem to a large extent.

But the teachers still had/definite feelinas as to whether the building prin-

cipals supported them or not and were very conscious of what other teachers

thought of them

Shortly after'the.workshop, the project established monthly LTI area-wide

K-14 Counselor meetinns. The primary function of these meetings was to es-

tablish counselors as the speerhead for career Education and td create ar-

ticulation and communication between the counselors. It proved' to be very

effective in spreadina the'basic concepts of Career Cducation.,and-had spin-
J _

(Of 6..ris.fits also. Variout sneakers were brought to the meetinas to help

in discussing various problems akin to counseling and Career Education.

Another spinoff was that the nroject held a '.A.T.B. certification meeting
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with WSES in Sheboygan, As a result, 35 counselors were certified and the

use of the G.A.T.R. snread to many of the school districts in the LTI District.

Also during the begidning of the first year, a PERT chart was developed

which covered all three years as to how and when the project would: ach the

various objectives written into the Project Proposal. It, therefore came'

as a tremendous shock when P.S.n.E, representatives informed the project

staff that all project objectives were to he worked on at the same time.

Therefore, the PERT chart was abanctOrat the end of the first year. It is

believed by the local nroiect director that the project woulave achieved

more of the project goals by following the PERT chart and the LTI area-vide

roach.

A Career Information Center was established in the building where t.ce project

-Apps eS-itiately $17,000 worth of material was purchased on

after the workshop as possible to implement the K-12 guide produced in the

summer workshop, Mann teachers and counselors stopped in for materials, and(

4-'imaterials were sent to surrounding school systems. Mdny of the schools-cdne

to reply on the materials and consultant services,offered by the_Career In- ,

.
formation Center and the nroiect staff. The largest percentage of people '

/ utilizing the Career'Information Center also had rarticinated in the work-
,

shop. Also those who Pest understood how to use the materials effectively

had been in the workshop. The usefulness of an effectively onerated

V
shop became nuite evident by obs4ryino tnw and why the Career Information

Center resources wire utilized.

At this }point in the nrolect, everyone' identified the project with LTI and

felt very favorabl(y,toward the projec)t and what it had to, offer. tven if

the staff wasSnot doing everythind snec)fied in the Project Proposal, at

least the warmth of the local schools toward LTI was auite evjdent--which

was somewhat unusual un to this time.
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The project staff followed up on the participants of the first suirmer work-
,

shop throughout the first school year. This was accomplished either in small

groups or with individual teachers. It was slowly becoming evident that the

staff was too small to effectively cover an area as large as served by LTI,

especially when one considered that the workshop had more than 100 partici-

pants. After a series of meetinni, At seemed that the 100 people spread

over 15 school districts -disappeared into the fabric and in many cases,

ceased to be effectiV-i. The staff could not cover everyone effectively

which was frustrating to all concerned. Career Education at the secondary

level slowly went downhill because of several factors: One was already men-

tioned above, and the qther, the fact the guide did not include subject

areas for the junior high and was too general. The second year K-14 guide

solved that problem. The Model Schools approach also identified ,a smaller

number of people to work with.

The project staff was quite surprised by the amount of material requested

by teachers for Purchase. The budget was reallocated to cover some of the

needs of the teachers. it wait interesting to Observe teachers "blow" their

minds if they felt they had mnn-7 to purchase materials to implementactiv-

ities developed in the workshop. At first; they were looking at everything

under the sun. An interesting pheponenon took plate- -they became highly

creative and actually renuested less thin they originally thought they
would.

It seemed to be that when the fear of a meacler budget:is replaced with a

"blank check," their thinki-n0 and creativity expands also. Budget has more

of ag effect on the pervading environment than is many times recognized.

Teachers are not bound by walls, but by their own thinking and creativity,

_and given the onportunity. mose,can produce exciting activities to meet the

...

needs of students.

6
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_Jhe project 'staff during the first year presented Career Education in-service

to every school system in the LTI District. A highly successful result of

some of the meetings was the hiring of a Career Education-Curriculum person

with the responsibility of implementing Career Education into local curricu-

lum in the Two Rivers School District. This person was hired from local

funds'and is still on the job doing excellent work. These area-wide in-

service meetings showed that without having teachers in kworkshop, it is dif-

ficult to be effective at the secondary level. The meetings were more suc-

4
cessful at the elementary level. Secondary teachers had difficulty in

visualizing the integration of Career Education into their.curriculum. Many

said they had no time to create a unit to fit into their subject area.

I

Besides LTI area-wide meetings for counselors, the Project also established

meetings for LTI cooperative sunervisors.and local LVEC's. The meetings ,

prov tive in establishing articulation between secondary and post-
%

secondary vocational education. Much was accomplished in creating a better

relationship among those involved and one result was the enrollment of more

high school students in a nursing program established for high school seniors

by LTI.

Toward the end of the ffl-st year, the project staff recognized the fact that

the project,lasted for only three years and a way needed to be found to con-

tinue it. Because of the tremendous acceptance of the Career Information Center,

its -resources and the oroiect staff, it was decided to request each district

donate $10 ner teacher tires the number of teachers in that district. The

reorientation of the project into Model Schools happened before all of the

school districts had an opportunity terieply. Some quickly turned it down,

while others expressed an interest in complying with the request. Most dis-

tricts that 'replyed negatively said they knew the project was funded 100 per-

-Pent-from-Washington and LTI District and could see no reason tolspend any .oaf
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their money. So when the project went into model schools, the materials and

project staff were no longer available LTI l)istrictwide, it was the last straw

for many school districts and they were turned off.

The'original K-12 Guide was well received nationwide. More than 850 copies

were sent out in response to requests from all over the nation. Requests for

the K-12 guide were still coning into the project during the third year even

though the K-14 guide had been out more than a year. Both guides proved to

be just that--a guide. The nuide Was 'effective in in-service and workshop

situations were it was used for demonstration as to what can be done. It

then became an idea book narticinants used to create their own classroom ac-

tivities.

Almost at the end of the first year a U.S.O.E. Region Vrenresentative from

Chicago (Mr. Elmer Schick) visited the project for the first time. He was

taken to various school -diltricts-where he had an opportunity to see Career

'

Education in practice. However, it was the first inkling the project was in-

for trouble. He warned that Washington woqld take a dim view of the direction

the project was followinn, federal expectations would require all.pfoject ac-

tivities would have to be implemented concurrently.

The first year project activities were successful in reaching all school sys-

tems within the LTI District. The need for Career Education was demOnstrated.

and the need for all school nersonnel to participate in "defining" Career Ed-

ucation for each district was called for. Little did the project staff under-

stand the drastic changes and "redirection" to come.
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Years Two and Three-

The second year started with the on-site visit of the federal supervisors

from ashington and the third party evaluator.' The third party evaluator and

the s ate and federal supervisors met together. before meeting with the project

staff and determined the approach they would take. As a result, when the

supervisors met with the project staff, they were informed they had to dis-

continue the LTI area-wide approach and accept a Model School approach or fed-

eral funding Mould cease. The staff resnonded with the fact that the project

was written to cover all school districts in the LTI District. The third

party evaluator, state and federal supervisors were adament and would not

Change so the staff relented and accented the reorientation with the knowledge

of what LTI and the surroundina school districts would say and think.

Some people feel the project should have been terminated at that point because

it could not reach the objectives (If he original writers. However, the re-

direction did give onnortunity to have a much Greater impact on a school dis-)

trict. The project staff, with the help of personnel from several school sys-

tems as well as persons from business, industry, and labor, "defined" Career

Education. The teachers and counselors Produced a wealth of materials-related

to Career Edi.K,ation re important, their attitudes changed so they now see

their role ih j different light.

The project director approached the Sheboygan Superintendent of Schools and re-

quested permission to use the n)del Schools" anftoach.' Permission was given

to the project director to secure permission from the building princ4pals, to

use their school as a model Career Education School. This quick change of di-

rection did not allow for.nroper "educating" of the school board nor the admin-

-- istrators; therefore, their understanding of Career Education was minimal (see

<-7

4) ,
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Problem #2). If adequate in-service had been given to all central administra-
4

,tion, their involvement Might have been somewhat different. As it was, except

for th<LVEC, the central office administrators' participation and support was

onlytlfginal with few exceptions. The Sheboygan section of the post-secondary

high school Vocational Technical Institute (LTI-Sheboygan) was identified as

the post-secondary "Model School."

The K-12 administrators at the building level proved to be a different story.

Becausethe project staff worked much closer1 with them, they gave much more

support. With the ex&ention of one building principal, they informed their

teachers that each one should do their best to implement Career Education. The

teachers perceived the sunport the two principals were giving the project and

many were wiTlin& and anxious to cooperate and become involved. Teachers and

counselors from the other school were cognizant that,full support was lacking

from the principal and it was reflected by some staff members. At the post-

secondary level, an assistant administrator was assigned to 'facilitate K-12

and post- secondary cooperation in Career Edutation. lie proved to be very

effective in assisting project developments.

The change from an LTI District apnroach into a Model School approach neces-

sitated that Mini-Steering Committees be established for each school. The

administrator of each building was to call monthly meetings 'to provide central

office representatives, building level renresentatives, and project staff op-

portunities to cooperatively develop plans and procedures for implementing

Career Education. When these Mini-Steering Committees were active, project

activities were implemented in greater numbers and more effectively.

The_elementary staff member worked at Grant (K-6) full time starting early in

the second year -. The secondary staff person worked then at Horace Mann (7-9)

and North (10-12), both having a total of approxtmately 105 teachers and coun--

sellars, This proved to be_a problem in trying to work effectively in both
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schools. The key at the junior high was working with the two counselors and'

meeting small groups of teacherS, At Porth, the trouble was compounded be-

cause the counselors didn't want to become involved and so the most-profitable

approach was through the Career Information Center'and small groups of teachers.

The last two summer workshops helped termendausly in working with model senior

.high school teachers...

Before the project moved into the Model Schools, a second summer, workshop was

held and a K-14 Career Education Guide was produced. This guide was about

250 pages longer than_the initial K-12 Guide. Ale new K-14 Guide covered sub-

ject areas for the junior high and post-secondary levels. It proved.to be a

superior guidecompared to the original K-12, especially at the secondary level.

During the second summer workshop, the local LVEC's developed a mission state-

ment recommended for endorcement by-the.ShebocianPublic Schools and LTI. It

was sent to all school districts throughout the LTI District for their approval
1

and some did endorse it This laid a foundation for more'intensive articulation-

later in the second and third year.

In the beginning of the second year, repres,entaiives from LTI, VISES, and local

LVEC's and project staff net tonether to establish a metho4kfor doing a local

Sheboyganranitowod rannower survey. The initial contacts were to lead to a

comprehensive survey that, for the first time, gave a comprehensive assessmentI
of the local job trends. 'At first, the local mSES'offices did not wish to be-

come involved, but later coonnrlpon from the state office in Madison finally

prevailed and they did facilitate the study. The Madison WSES office was most
Of

cooperative and is where most of theyork, especially the computer operations,

was taken care of. Locally, LVEC's and LTI District office personnel worked

to net local business and industries to cooperate in the study.
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Career Information Center
and ether Project Activities in the

Model Schools

The Career Information Center located with ttle,Career Education Ce ter, (of ice
.0

of the project) was disassembled and the Career Informatio mater wer

shipped to the appropriate Model Schools. Much of the mate ial ent4:) North

High School. An English classroom was vacated to make room the materials.

ti

A para-professional was hired with project funds by the pchoo system to take

care of the room.

At first, the princthal wanted the Career Information Center to e a reading'
,

room-for pupils with reading problems. After awhile, the project staffn-

vinced him that the root hould be for all students and contain Ca eer,Educa-

tion materials all st

materials would b- ava.

send students in to us

could relate to. It was also established' that the

e to all teachers to take Put for classroom use or

materials in the Career Information Center.

At first, the roam had no real organization other than all 16mm films were in

4.*

one spot, books in another, etc. Later, as the Career Informatift Center de-

:-

veloped, areas were identified where materials related to the self-concept and

different subject areas would have an area for location with other Career ma-

terials by teachers. At the end of the project, there was about $35,000 worth

of materials and equipment located in the Center.

The North High Career Information Center proved to be of highest importance to.

the teachers.' Both' as a materials n idea bank, The project secondary

consultant had to,split his time bet% en the two Model Schools Ala meant,

days at a time out of contact with one of the Model Schools. The pars- profes-

sional became very valuable. She.had graduated from Layton School of Art and

was highly creative.- Before long, she was working With the teachers in ways

)
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of utilizing the Center. She kept the staff at North well informed as to new

materials and equipment available for use. Teachers came to, rely on her for

help on type of materials and how they might be used. She also helped out

when students came in on their own or were sent in by.teachers. She showed

them materials and how to find' career information, This was especially help-

ful becuase the counselors at North seldom used the Center. Occasionally, a'

counselor might send a student to.the Center to look around, but very seldom

did a counselor actually enter the Center to help a student or to locate ma-

terials. It is interesting to note that teachers at North seldom thought of

the counselor as havino a part to play in the Career InformatiOn Center.

The Career, Information Center developed much more slowly at Horace Mann Junior

High. It started in a corner of the Media Center and Barged to encompass

more_andmore shelving and tables. The final workshop spent time on dividing

and locating the materials into areas of the self-concept and the 15 Career

Cltisters: The total amount spent on the Junior High Center was approximately

310,000. In evaluation of the Junior High Career Information Center, it is

apparent that much more material is needed, if the concept of Career Informa-

tion and Exploration is to be developed. The main thrust at the Junior High

level should be.exploration. This would require a larger quantity of various

types of materials. Too much of the material at North was of an exploratory

nature and really belonned at Horace Mann, but because most students at North

were still in the exploratory stane, the materials there will be appropriated

until the school system establishes "exploration" for all Junior High students,

then the Senior High School will have to move into the. preparation phase of

Career Education.

The librarian at Horace Mann was extremely helpful in exhibiting the Career In-

formation-material to the benefit of students,and staff. She developed lists

1 Z

,
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of related books in the media center that teacheri ,could,uie'in their'Career.

t -

Education'activities. She preceived an opportunity.tfirob0,Caredrfducation

to create more traffic in the media center by both students and stiff. She
,-..

felt students were taking added'intetl-est in the media center'alongmith re-

One

, .

... ,

at r.

newed' usage by staff. ..
;

.

result_of students, being exposed to occupations in various ways at Horace

Mann is the fact 'that teachers no longer requi ed "Career Themes" for the.stu-`'

9

dents to write at North High: The North Hig teachers realized many of their.,,

students were beyond the exploration stage of development and wanted and need-
. 4..

ed a different approach. Life style, leisure time, Andthe related act4vites

to an occupation became more and more the topic-at.Ndrth,^along with continued

stress on a positive self-image; However, the Senior High is still not mov-

ing enough from explosration_td_prepSration for all students:

The Career Information Centers at.North and Horace Mann created real change

in curriculum and brought about some articulation tzetween the two Schools.

,

Career Information Centers provided the tools-necessry, for the secondary

teachers tole creative and to try neWthings anduse new apprffachet.

A follovi.up study of North High Oaduates from the year 1962 to 1971'was,com-

( .

pleted by the project, The main reason, for the study was to show the-need for

.,,

curriculum change, from information,obtained from former students.
'A main

component of Career Education-is the-placement-anti- follow_Im___of all ttudentL_

as a form of accountability. A random selection of former students was, sent

Auestionnairs relating to how Well the school system prepared them to function

in society. Approximately 50 percent responded to the survey and the'resuitt

*
. ,,

are probably typical of most school systems. .-A very high perOptage of former

,

._ - .

students felt, the school needed a platement"Obgram for all students. Also,

that college-bound students were too narrow in their exploration of occupations

'2 6
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needing a college background was very evident_from the responses. Many felt

a laCk eicunderstandrng and skills when forced to-derrir/ith areas such as

leisure time, commur ity affairs, marriage, their own abilities and interests;

.,u(se of money, and how to apply the thinking process to.practical problems.

T
North High direction for change and'a start in the'following segment of

pl4cement.

The 'implications for curriculum change were, very evident. The study gave

The project made a-ma Sur step toward- committing- the-S-h-e-beygan- Schap -ls to-Ca-

reer EducatiOn by requesting $6,000 of local funds for spreading Career Edu-

cation to other S'heboygan schools during the second year. With the allocation

of the $6,000, the administrators and the School Board gave more attention to-

ward how the money should be invested in schools other than the Model Schools.

Also, it tended to elevate the project in the eyes of many people because at

the same time there had been a significant school budget cut. This cut did have

a serious effect on the morale of teachers in the Model Schools because 20

teachers lost their jobs. It proved to be most difficult to talk of a new

concept and change of curriculum, etc, to teachers and administrators when many

were afraid to "rock the boat" for fear they would lose their job. The third

Aar, teachers' attitudes were more positive and much more progress was made.

Ihe budget cut placed most Sheboygan administrators in a state -of shock mak-

ing it most difficult in approaching them with the concept of Career Educa-

tion. During the third. year, the shock started to wear off, but it had pro-

duced very cautious and conservative leaders. It became quickly apparent any

thought of further funding from the Sheboygan schools was impossible, not be-

cause of a lack of funds, but because of a lack of belief any could be found.

In fact, a representative,of the City Council hinted they Would favor money

in the_school budget for Career Education, but the administrators refused to

"pad" the budget.



-24-

Toward the end of the school year, the WSES Job Bank became part of the. Career

:Information Centers ,M North High School and Horace Mann for a few months, _

That single item had more effect on teachers and students at North than any

other.. Students.were waiting to see the Job Bank before school opened and

stayed after school closed. The number of students utilizing the North Career

Information Center skyrocketed. Students were obKved reading the Job Bank

ti

microfiche that would or could not read in class. Two microfiche readers

were used so all studgpts could be accommodated. The Joi Bank was picked up

a day. late from the local WSES office and taken to the North Career informa-

tion Center on a daily basis. The microfiche was kept at North for a few

days and then taken to Horace Mann for exploratory purposes.

The Job Bank listed job obeninas placed with the WSES and gave job title,

wages, experience, education, and job description. Teachers were sending

students to look through the Job Bank to discover how a subject area was be-

ing utilized in the work world. The North High principal became excited about

the Job Rank when he saw the response from teachers and students. He stated

it was the single most valuable item for implementing Career Education into

the school system. He was highly disappointed when the.local WSES office

cgased allowing the schools to use the Job Bank. The numbeP of students using

the Careerinformation Center at North dropped dramatically.

The reason why WSES 'stoppvi allowing Sheboygan schools from using the Job Bank

was never answered to the satisfaction of local supporters of Career Education.

The local WSES confirmed that the State office had issued orders to stop co-

'operative daily Job Bank activities-with high schools and post-high schools.

Representatives from the State level WSES visited North, 'and discussed the usage

A

of the Job Bank with the principal and came away very impressed. They, promised

they would do all possible to make the .Job Bank-available to al

cinth.e state. So far, after nearly a year, the only action at

28

high schools

e state level
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has been to order all coral offices to stop any Job B k material from enter-

-tig-the-schoo)-s-..----T-he-145ES--dfd--bring--out_a_month ly_surtro r On microfiche, but

the prp,lect staff and others explained it would not suffice,. The popularity

of the Job Bank was based on the information listed and it was daily. A mon-.

thly ary was too historical for a student to become excited about, neither

did it include all of the valuable information on the daily Job Bank micro-

fiche.

Om"

4.

ft-er-the-mterefi-c-h-e_was_stopperl, studentssti 11 asked if it would be-

come available again., That tells of a tremendous impact on the students.

Job Placement was established as a goal in all Model Schools starting the 0

second year. The eleaienfan, counselor placed students on "in-school" jobs.

At the Jursior High level, mock job interviews, filling out job application

forms and other activities were established. Also, an attkpt was made to

place junior high students on work exploration stations in local business and

industry. This program was supported by some,_local businesses but because of

lack of time and staff, it was never implemented. At the senior high level, the

Job Bank helped get placement off the ground with some teachers participating.

However, the counselors did not go beyond the stage of occasionally placing

students on part- or full-time jobs even though the principal had declared a

goal of 100 percent placement of all students.

The problem of placement and counselors relating to it seems to depenaon

their orientation. Counselors oriented toward.student crisis corrective coun-

s ing calling for primarily a one-to-one Situation tended to dislike place-

.1i[m ni and other preventative activities. However, counselors that viewed

themselves as having a preventative approach to working with students, gen-

erally on a Small droup basis, tended to see
piaceMent as part, of their func- i

tion. The two groups seemed to view the other as destroying the role of the

guidance counselor. The preventati4ely oriented
counselor appeared to be
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more flexible in his approach to workihg with students and more open to Career

Education. It 'is 'interesting to note that .workshops seltoni[bad an effect on

the orientation of counselors and how they perceived their roles. Also of

interest is the fact that,what orientation the princisp,lwanted the-counselor

to have actually had little or no effect. In many cases, the counselor` simply 1.

'ignored, the Arf.gal or created many 'straw houses" as to wh/they could not

change.

The General Aptitude Test Battery (G.A.T.B.) was-estabilsbed-at-the--nintn

grade level the second year The G.A.T.B. was given te gll students to help

them explore their skills and how these skills relate to the wok world. The

test was not given to "track" students but to help each student look at a wide

variT,of oTpations in which he or she had basic aptitudes. The test proved

to be very popular with the students. They had little appreciation for inter-

est surveys but related to the G.A.T.B. as a basis on which to explore. A num-

ber of t achers asked to take the test to find out more about their I.._ sills
and related occupations.' ThVG.A.T.B. was not the only form of exploration

used. It had all of the drawbacks of any test, however, it did prove students

were very interested in exploring their own'aptitudds and the work world re-

lationship.

The G.A.T.B. was also given in the -senior high school to everyone for one year

so all students would be aided in tbeir exploratioh. The counselors at North

used the results very seldom. However, many.teachers felt it their responsi-
-

bility to work with their students on exploration through ihe test results.

Students at both North.and Horace Mann used their respectille Career Informa-

tion Centers io'explore materials relating to the G.A.T.B. results along with'

other information''D.A.P.,_etc.).

?

The project developed a Job Entry

industry and.-__LTI. The project

'ij4lding Skill program in cooperation with

eiled the program to all high schools in the

30
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LtillOstrict 4nd operated the program at LTI. It was open to potential drop-

outs, dropouts, and-stUdints graduating with little or no job. skills. It was

highly successful in placement of seven out of ten students in welding or jobs

where welding was an important part of the job. One or two went on to LTI for

further training, while one went to New York for special training with the

company that hired him paying the costs. All but one of the students and/or

parents were very happy with the program and highly recommended it. A retired

welder was obtained as a teacher. His concern for students and with job place-

ment were vital to the success of this program.
.

Plans were then made by the project in cooperation with LTI to expand the pro-

gram and add other occupational areas. The Model High School and surrounding

high schools were contacted for students interested in Job Skill Training.

The high schools were asked to help pay for a small part of the cost,'the

rest to be paid by the'project. The project received no response. High school

administrators did not want to get involved in only a one- ar two-year activity,

it would deplete the cl s loads of some of the permanent teachers, etc. What

/swould they do with th it teachers that wouldn't-be needed for just one or two

years? Do to lack of)nterest at the high school and post-high school levels,

this program wavdropped.

The Employment Service (WSES) completed the Sheboygan-Manitowoc Manpower Sur-
,

very,the)second year. A computer printout was sent to the project and LTI.

The secondary consultant took the information: Job openings, with D.O.T. code

for 1973-75-78, and grouped them by the 15 Career Clusters instead -of D.O.T.
4.1

code, This format was then- -used at Horace Mann for helping students explore

the surrounding area about available occupations. rt was also used at North

High to help students explore and plan vocational choices.

ur came out with the:manpower results during the third year using a different

format: _They_ di-d_not use the 15 _Clusters but related it-more to -vocational-
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clusters and the relations ip"to LTI. Thetsurvey had real'implicatiOto

the -01001 -systems a as
for-as-accupational_planning and voca-

`tional offerings were.concerned., LTI
and the project had a most difficult

time convincing the local school systems the survey was of value and had im-

plications for them. fact, except for LTI and the Sheboygan Schools and

Manpower, results we basiCally ignored by area school districts.

,Every school district needs information available from a well done manpower

survey. A good survey had implications reaching from the elementary grades

to the school board as far as career exploration, planning, and vocational

programs are concerned. -It also points out how isolated most schools are from

the reality of.the work world. Most teachers, counselors, and administrators

hamaittle understanding of what is taking place in an occupational sense

around them. P manpower survey is an excellent opportunity to work closely

with WSES and local business, industry and labor It helps build.a bridge

between formalized education and the work world. This is missing in most

school systems.
t

During 6e'latter part of the second year and through most of the third year,

a lnini-steeting
committee from E.TI was made operational and worked on Career

Education problems relating to the post-secondary level. Several people on

the mini-steering committee became truly interested in Career Education and

its implications for the postsecondary level. However, some top level ad-

. .

,

ministrators from LTI were lukpwarm,t0ward the project and wanted more effort

oa the original goals of the project. A major problem was that even though

many of the original goals were reached in the Model Schools, these activities

contributed very little to LTI and K-12 area schools relations. Because of

this Model Schools versus the original intent of local administrators, the

project received hot-and cold vasilating
support from. top level administra-

tion,ht LTI. *At one time, theyewould claim Career Education was the answer t

- to many of heir iTls , then tliey would claim just the ,opposite..

:
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The State Board of VTAE also contributed to confusement by calling Vocation

Education "Career Eduation." The mini-steering committee found itself pu

zled and frustrated.- The committee did help some curriculum articulation

become functional at the secondary, post-secondary level. When some artic-

elation meetings did generate interest at the high school level, we found

that the post-secondary institute was not able to provide information and

materials requested by the high school teachers and administrators. They

were not effective with the vast majority of teachers on Career Education

at the post-secondary level because they perceived that the top level ad-

ministration was really not committed to comprehensive Career Education.

It is interesting to note however, that when the project staff had an oppor-

tunity to work with post-secondary teachers during workshops and Career Ed-

ucation classes, their feelings toward the project brightened considerably.

They also became enthusiastic and did some integration of Career Education

concepts into their curriculum.

A workshop series on Transactional Analysis (TA) was established for the

Model School staff and conducted by Dr. Morris from UW-Platteville. The work-

shop was conducted during the middle of the third year and proved to be

highly-successful. K-14 representatives were present during the workshop

and it had an impact on the participants' thinking. TA proved to be an ef-

fective, positive tool for teachers, counselors, and students to use in class--

room and other communication. It was integrated into the Model Junior High

curriculum-as a team-approach by counselors and teachers. At the Model Senior

High, teachers and counselors worked together in a classroom approach followed

up by teachers. Several senior high teachers bf Psychology and English ac-

claimed TA an excellent tool for examining literature and'one's self. TA

appears to be an excellent tool for getting t ers and counselors together

as a team in a classroom. The students at the junior and senior high were

3 3
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very pleased with how it helped them. It appears to be an excellent tool

teachers can use when Ieai i ng with the component, of -sel f in Career Education.

TA is non-threatening to teachers, students and counselors. They found it to

be highly useful insmall group and one-to-one situations.

The one-shot Career Day at both North and Horace Mann was done away with.

Instead, a year-long approach was taken. A series of speakers were invited

into the school throughout the year. Students signed up in the guidance

office several weeks in advance so aidetermination could be made on how many

students would be interested in each speaker. It proved to be-much more satis-

factory to speakers and students. It proved to be more flexible for the

speakers, and the students liked work world people being available during the

year and not on just one day. This approach was actually begun in the ele-

mentary level during the second year and proved to be highly successful at

the level also, but for a different purpose.. Parents of students were utilized

And proved to be very effective at the elementary level. The emphasis on using

parents was not carried through at the secondary level because of different

goals. The,speakers program at the elementary level was based on role models

and self-concept. The secondary level goals were for exploration and prep,ar-

ation.

Small group field trips were established in'grades 8-9 during the third year

at Horace Mann. The small groups were used for exploration of the work world

as'it related to a subject area. For example, several students from a science

class would tour an organization observing the applications of science. It

proved to be very effective and popular with both students and teachers.

All during the third year, ongoing in-service meetings with Model School

staff were carried on by the project staff. The final resulting programs K-12

will be discussed in the next section.

34
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Money facextension of the project beyond the ending date for three years was

found. The extension was made from June T until -July 31, 1974. Because-o-f-the-L-----

extensigp,a final workshop was conducted on a highly individualized basis.

(*.

The thrust of the workshop was to (1) orient teachers from other than Model

Schools, and (2) to create classroom materials and activities in order to

transport Career Education to non-model schools. The teachers and counselbrs

produced many fine materials and plan on implementing them in their respective

situations. They felt, however, that with no leadership and coordination after

projec9nded, Career Education in the area would slowly die. Many from

the Sheboygan schools were
bitter concerning the lack of commitment by most

surrounding school districts expressed the feeling that both Sheboygan and LTI

would lose interest in Career Education. Many felt LTI was more interested

in recruiting students under the guise of Career Education than in truly be-

lieving in its concepts% It is unfortunate, but anamosity still appears to

be quite kneenly felt*by
school districts in the area toward LTI. This was not

visible while ther'e was money and services to share through LTI.

The third year ended with LTI and-the Model Schools squabbling over control

of the Career Fducation enuipment and audio-visual materials.. Feelings ran

very high between III and the other three Model Schools, and:the project

was caught in the middle. This "terminal,"' situation_ further demonstrates

the need for projects, acavities, incentives, etc., to further cooperation

between high schools and the Poit-high school institute.

The project was highly successful with Model School building,staffs K-12. The

results achieved working with the Model School staffs proved to be very satis-

fying and rewarding to the project staff. Also, the project staff developed

excellent expertise in Career Education and worked with people in various ed..:

ucational levels and types of educational institutions.
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K712 Developed On-going Programs

The following is a description of K-12 Career Education programs that have

been integrated and are on-going in the Model Schools. The programs are

based on the project developed models which are developmentd6in scope:

K-3, attitudes; 4-6, ?lrientation; 7-77-ploration; and 10-14, preparation.

Elementary K-6 On-going Programs

The elementary consultant had success in establishing programs that teachers

at Grant hive accepted as their own. They have integrated many Career Edu-

cation concepts into their classroom activities. The focus at the elemen-

tary leiel is the development of a positive self-image and self-understand-

ing. The use of "Hands-on" laboratory learning is a basic method. Includ-

ed woUld be the development of positive attitudes toward all workers and

their roles in the work world community.

The K-6 Speakers Program proved to be highly successful and could probably

be established in most school systems. The students were surveyed at'to

what speakers from the world of work they would like to hear. They were in-

vited to pick speakers to help them learn more about their occupation and

not one they already knew about. The results were tabulated and the sneak-

ers contacted by the elementary counselor.

The speakers were asked to wear their work clothes and to bring tools or

equipment that they use on the job. Whenever possible, parents of Grant

School Youngsters were used. This program proved to be very beneficial

in the development of positive attitudes toward the work world; but More'

important, the child whose parent was there felt very important. The Child

and the other students were provided with a role model from the world of

work.

7
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The elementary counselor became very much involved in the field trip pro-

C

gram. He saw his role as helping bridge the gap between the work world

and education. He contacted numerous local business, industry, and service

agencies to establish the field trips. It was made clear the reasons for

the field trips to people in the work world. He explained to managers that

the students were interested in observing workers and their contribution to

the process. When the objectives were clear, most of the time any previous

objections to field trips lessened; and the students were allowed to observe

the workers and activities needed to reach the goals established.

The elementary teachers developed concise objectives for the field trips

program and prepared pre- and post-classroom field trip activities. As a

result, the students were better prepared for the trip through related

classroom instruction. The work world personnel had a better understanding

of why they were coming and how to prepare for them. The size of most groups

was approximately ten students with supervision and transportation aided by

the students' parents. The teachers are very pleased by the new approach

as are work world personnel. The students relate to the workers and-ask

many interesting questions. According to teachers, classroom carry-over is

excellent; and students are developing an appreciation of the worker's role

in society.
C7

The elementary placement program has proved to be highly successful. The

program is an example of teachers, counselor, and other staff working to-

gether to the benefit of students.

Each worker in the school was asked to make a list of activities in which

students could help them in their job. Not only did teachers make a list,

but also the principal, secretaries, janitors, and counselor. To begin the
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prog,am, the teachers were asked to list students who were not relating to

the academic aspect of school. An agreement was made with the teachers s6

these students would be released part of the day to work on various jobs.

Some of the activities students worked at included helping the janitors

with emptying waste baskets or raking the lawn, helping the physical edu-

cation teacher set up gym equipment, reading to younger students, or demon-

strating a hobby or skill in which they have talent.

The role of the counsel r in job placement at the K-6 level included devel-

oping job application f rms for students to-fill out, posting jobs, and in-

terviewing students for jobs. Students were made aware of the job respon-

sibilities and also that all classroom work had to be completed for their

teacher. The students were told they could be released from the job if they

did not adequately perform the job and did not get along with all the people

involved in the assigned job.

Group guidance techniques were used by the rnunselor in helping prevent

problems with students before job placement and in problem solving once on

the job. The sessions also involved the development of work attitudes and

necessary skills for jobs within the school setting..

The "Hands-on Program" at the elementary level started in a separate room

by itself but ended up integrated in various clasi"rooms, The "Hands-on Pro-

gram" developed into interest centers in the classrooms and operated by

teachers with aid from various outside people. Free material' to use in the

pr gram was obtained from places like lumber companies, leather goods stores,

me al fabrication shops, etc. It was explained that students would utilize

th scraps to make various items by themselves. Parents, grandparents, re-

ti ed people, and other volunteers were recruited'to aid in the program.

3 6
1
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They also brought in tools student; could use. After a while tools bec

available through the project, and that problem was solved. An expert

(Mr. Harnack) from the TIC Program in New Jersey was obtained for teacher

in-service. He was very helpful in expanding the interest center, hands=on

approach.

Many, different items were repaired or constructed by the students. Some

items made include a puppet stage, room divider, animal cages, pinhole cam-

era, leather toy pouch, etc. As the students worked in the hands-on pro-

gram, they began to understand the practical applications of the different

"basic" academic subjects in school. Students went beyond the academic ab-
..

stracts to actually making use in a concrete approach that had meaning to

the student%

The programs described for the elementary level will expand; and during

the last summer workshop, Grant teachers planned for further improvements

and evaluation. A core of teachers at Grant are cortiMitted to Career Educa-

tion, and the related concepts and activities swill continue along with the

/4 support from the principal.
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Junior High: 7-9 On-going ,Programs

Many On-going programs were developed for grades 7-9 at Horace Mann. Again,

they were developed along the lines of the models created by the pi.oject.

The models pointed to exploration in grades 7-9. ,The programs, therefore,

were developed with exploration in mind. The exploration is in two areas.

One is exploration of self and the other, exploration of the work world and

focused on career planning.

form of two simple questions

e two utiliir high counselors put it in the

o am I?" and "Where am I going?" The two

counselors at Horace Mann proved to be the spearhead for Career Education

at the educational level. They came to perceive Career Education as making

their job even more important and a tool for working With teachers. They

have indicated students are more realistic in high school subject choices

and more knowledgeable of themselves and the work world as a result of the

project and Career Education.

A

One of the first programs to be established at Horace Mann tn grade 9 was'

the G.A.T.B. The G.A.T.B. was brought in. to help students explore the work t

world and also themselves, No other test measures aptitude and relates the

results to the work world the way the G.A.T.B. does. The .G.A.T.B. proved

to be very successful as one tool for exploration. The students also re-

lated,-,to the, test and took a moreseriousfook at the work world than pre-

viously. It was-not used to track students- but to motivate them. It was

used to broaden students' understanding o, the many options open to them.

The project found many students had narrowed to one occupational choice by

grade 9: Thetest was utilized to help them look at options and consider

many alternatives and to therefore keep as many "paths" open as,:possible.

Any test has shortcomings, the the G.A.T.B. -is no exception. HOwever, it

40
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required each student to look at himself and the work world and, hopefully,

place another piece in the puzzle of "Who am I?" and "Where am I going?"

Other tests were also used to support the G.A.T.B., such as the D.A.T. In-

. terest Inventories were not used in the junior high as they were not deemed

to be of sufficient value to be of any use.' Students made use of their'in-

terests as they explored their G.A.T.B. results. Another program to help

the students explore was the job cluster exploration done basic 'ally in the

8th grade but iso to so degree in grades 7 and 9. The main type of jab

clustering use 8th grade was the 15 Job Clusters from U.S.O.E. Dif-

fering types of exploration were done. Some approaches related to field

trips, subject areas, and the printed page. A start was made on field rips

by small groups of students exploring a pirticular job cluster. Student's

interested in the health job cluster would visit various locations and talk

to personnel irk the health field. Another approach was subject area. ISci-

ence would handle the environmental Job Cluster and explain how science

plays .a major role in that major area. The Popeye comic relating to the
rs

lusters also proved to be highly effective. Students studied the book-
.

lets in social stdies; and also, certain other subject areas would use

them to help bring out the occupational implieVtions'of that specific sub-

ject. The booklets were also highly used in special education, and the

411v-6ielated to them td a high degree.

It

Before the project, students wrote career papers on individual, specific

occupations while in the junior high. This changed, and students now are

exploring a cluster or clusters and are encouraged to stay as broad as pOs-

sible. and to look `at as many options as possible.

One problem detected related to the overlapping of certain job clusters

from U.S.O.E.,, but it proved to be minor when compared to the benefits of

41
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students being able to take a broad, general look at the work world. A side

benefit was that when :available material for students to use was compared

to the job clusters, it became apparent some areas were loaded while others

had practically no material. As a result, the materials in the Career In-

formation Center at Horace Mann will become more balanced to meet the needs

of more students when the materials are obtained to "keep up" the clusters

with less material.,

Another problem uncovered with the 15 clusters is that most material avail-
,

able from publishers is not based on the clustering system--although this

is slowly changing. Students looking at G.A.T.B. results and trying to

compare these with the job clusters many tines have problems relating one

to the other. They can use some help from a teacher or counselor; it is a

good opportunity for guidance. The problems are slight in comparison to

the value gained.

The counselors and teachers work as a team in presenting the job clusters

in the classroom. The counselors present the clusters and explain them.

Then the teachers follow up by helping students explore the cluster or

clusters of their choice by having them do Certain. exercises. It may be a

term paper or possibly an oral report. Also effective-was ha'ving students

interview i4orkers representing a particular cluster. Students had the op-

portunity to explore in the Career Information Center, classroom, and on

the job. A combination of the three has proven to be very effective.

To aid in the development of the self-concept in the junior high, a program

has been developed and implemented that has two Parts: value clarification

and TA. The main thrust of the program is begun irr.the 7th grade, to a

lesser extent in the 8th grade, and expanded-again in the 9th grade.

Is
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In the 7tikgrade value clarification and TA are approached in the classroom

in a team approach bY the counselors and teachers. Value clarification is

begun with the Pierce-Harris instrument and is given to all students. Teach-
%

ers follow up with activities in social studies and English that relate to
P

. values. Students take a look #t values in relationship to self and society.

A set of values being forced on each student is not the aim-but each stu-

dent understanding his on set of values and accepting them for what they
1,,

are. Also, students being able to accept the values of others is an im-

portant goal.

Value clarification is used as a basis for introducing TA. The areas coy-

ered in the classroom by the counselors and followed up by the teachers are

structural analysis, TA, games analysis, and script analysis. The counse-
,

lors relate that students are better prepared for career counseling sessions

as a result of classroom presentation. Teachers at Horace Mann have stated

that improved classroom contrittnication has taken place between teachers and

students.

As a result of TA in the junior high, the project held a series of work-

shops on implementing TA into K-14. Dr. Morris from UW-Platteville held

the workshops with K-14 teachers and counselors. One effect wis the -rein-

forcerrent of TA at Horace Hann along with additional activities by other

teachers multiplying its effectiveness. TA was also initiated into North

High school.

a

It is interesting to note that many students took up the use of TA at hone

and with other friends and teachers. Also, some teachers have reported they
a

feel more comfortable deal,ng with students and can approach problem situ-

ations in a more positive manner. Counselors at Horace Mann feel TA helps
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them develop responsibility in students since TA is based on the premise
1

that an individual is responsible for his own actions (careers by choice,
...

not chance) and can change, if he wishes. TA has proven to be an excellent

tool for developing a foundation 'of self-understanding for students on which

to build exploration of the work world.

..\ /bother program that has merit is the one on Job Applications and Inter-

views. In English class all students are given various types of job appli-

cation forms from many different local business, industry, and service agen-

cies. Teachers and counselors team together to help students learn how to

fill out the forms and what is expected. Other forms are alSo included for

students to fill out so they becom acquainted with the various types. For-

example, bonding forms are used so students will recognize and know how to

handle them. The impOrtance of English becomes quite evident to.tio stu-

dents filling out the various forms. Filling out job application storms has

..particuldr.meaning to many students that will be_ lucking For summer or part -

time jobs.
/

To make the job application -forms more realistic, local personnel managers

are brought it to the English classrooms ta.aid the students. Mock *job in.-

terviews- are held With student. IAA unteers bytfie personnel managers, The

importance of grooming,, proper speech and spelling, etc., comes through the

interviews loud and clear. .,,The personnel 'managers have expressed apprecia-

i
tiorr for being able to work with 'the junior high students. This program

has been very popular with the students. The counselors and teachers feel

that the students have greatly benefited from the contact with representa-

tives from the Work worlds

Another popular program has been the field trip program. The field trip

program has several approaches. First' is to explore a job'. cluster. The

. `-..._, .
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next is to observe how a subject, like math, is being put to practical use

in a specific organization or setting.

The counselors usually set up the job cluster field trips through several

representative organizations. Next, he identifies a small group of inter-

ested students and contacts parent volunteers who will transport the stu-

dents to the location and help act as chaperones. This field trip approach

is done in cooperation with the study of the 15 job clusters in the 8th

,

Oade. The main emphasis is to observe the worker in action and for the

student to place himself in that position and environment. It has proven

very successful and eye-opening to a number of students.

Subject area field trips are usually established by the subject area teach

er. Normafly he visits the location ahead of time and observes,,how his sub-
...

ject area is being utilized. He then has a discussion with the personnel

people concerning the visitation of small groups and the reasons why they

.

are coming. Next Ke i-dentifies a small grbup-of students.from his classes

that appears to bel"iurned off.- Either the teacher or a paren't volunteer

__then takes the small group to the organization to be visited and a repre-

sentative takes the group through, explaining how that subject area is be-

ing put to practical ,use. The teachers report this type of field trip as

being highly effective on students. Of course, the next step is then for

the teacher to take some of -the practical use of hiS subject area and in-

tegrate these into,his curriculum. Teachers have also mentioned that they

have learned as much, if not more, from these field trips as the students.

j3esides teach bringing out the occupational implications of their sub" -,

ject areas, foYmaTized work world exploration is started in,t nglish

classes. The-counselors begin the exploration with informatio0 on job

-
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clusters, educational and training opportunities, manpower surveys, and

material from the Career Information Center. The teachers follow up with

activities dealing with job attitudes and how to do job interviews. Also,

students write letters for information on jobs and education to respective

organizations. At the same time, related activities are taking place in

typing and social studies. do typing students type their written work for

English class. While in social studies, students ore also doing activities

relating to self-concept and the role of the workers in a technological so-

ciety. The combination of classes working together has proven effective.

The students at this time choose speakers to come in during the rest of

the school year and talk to them about their jobs. The students then sign

up to listen to the participating speakers. A number of unscheduled field

trips took place as a result of speakers inviting interested students to

vist them.

Several approaches to relating subject areas to the work world are as fol-
.

lows. Science teachers help students explore science - related occupations

by explaining how the science being learned in a chapter is being used in

different occupations. They have developed a listing of chapters and re-

lated occupations along with where to go to find more
N

information.

The math approach is somewhat different in that at different times students

are released to tile Career Information Center to search for occupations that

utilize the math they have been studying. Both approaches are effective,

are expanding, and occtipational itliplications are being more vividly identi-

fied. However, t est approach developed was by the math teacher in Ply-

mouth which w be dis ussed in the 10-12 section. There are many other

junior high. teachers begi ning tb work on Career Education activities; and

with the help ounselors, they can produce real change.

1
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Mot a program, but nevertheless important, was the integration of*the-7-9

section of the Career Education Curriculum Guide in the subject areas. It

was quickly discovered that the Guide was of continual use only to the in-

dividuals that wrote it. The junior high people that had input into the

Guide made use of it. The counselors would pull activities out of the

Guide and ask inidividual teachers to try them. Surprisingly, this ap-

proach worked if the teachers did.not know the activities came from the

Guide. However, during the summer workshops, teachers used the Guide'as,

an idea book from which they developed their own activities. Summer work-
.

shops to develop classroom activities are very important for the integra-

tion of Career Education into a teacher's classroom activities. That the

activities are placed in,a guide is of secondary importance to the teachers

creating their own activities. Of prime impOrtance is"teadhers understand-

ing the concepts of Career Education and hving the time to creatively in-

tegrate Career Education concepts into their own teaching activities and

into the curriculum. Teachers need time available through a workshop, as

well as released time during the school year, to create the changes neces-

sary in both teacher and curriculum.

Attitudinal change must take place first in a teacher before true curricu-

lum creativity will happen. OTd activities with the same attitudes will

not produce change in curriculum nor of philosophy. Only when the teacher

perceives a new philosophy, including success and meaning for all students,

will'a new direction reflected through changed classroom activities, take

place. The need for teachers at all grade levels to spend their time dur-

ing a workshop and- guide production become Vital.when examining the scope.

and sqquence,curriculum of any school system. Many teachers at all grade

levels implementing Career Education activities developed by themselves can
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have a real impact an students. However, a few teachers trying to implement

the Career Education concepts in a few areas will meet little success. In

fact, from observing the people from the outlying schools that participated

in the first summer workshop, Career Education would probably die in a short

period of time without support and follow-through.

The junior high provided an excellent example of what can be accomplished

in-Career Education throligh teachers and counselors. With the two counsel-

ors acting as a spearhead for Career Education, the Concepts and activities

will' continue for a period of time. The counselors are committed to the

philosophy of Career Education; and many of the teachers are very much in--

terested, so it will continue for a long time in this',setting.

r
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High School, Post-High School On-going Programs,.

The prograi,development at the 10 -14 grade level is not as extensive as
.

those in the other two schools. Individual teachers at North High School,

developing their own activities for classroom usage is more extensive than at

Horace Mann Junior High Sch6ol. It proved to be more difficult-to interest

and involve teachers at the senior high level. But those teachers who be-

came involved in the summer workshops proved to be creative and implemented

many Career Education activities into their classroom without the benefit of

support from counselors. Because of this fact, it is difficult to describe

a "program" covering this aspect of the project at the senior high level.

All teachers at North became aware of Career Education and the projecf

Eventually, they choose whether or not to be supportive. Many of the teachers

choose to support the Career Education concepts and to become involved because

of support from the principal. The principal at North became one of the

staunchest believers in Career Education and greatly encouraged his staff

to become involved. Many staff members joined summer workshops as a result

and developed an interest in changing curriculum.

It is ironic that the counselors shied. away from Career Education while the

teachers moved closer. Many of the teachers expressed: isbelief in the lack

of interest by the counselors in accepting Career Education. Since the coun-

selors gave practically no leadership, the guide and North High Career In-

formation Center took on added significance. With the principal and the

paraprofessional from. the Career Infoilmation Center advocating new activities

the guide proved to be an excellent resource book. Still the question lingers

what might have happened at North if the counselors there would have been as

active as the elementary -and junior high counselors? It appears that with-

.out a guide or the Career Information Center at North, Career Education

4;1
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would not have progressed nearly as far as it did. Because it cannot be

overemphasized that individual teachersat North, and a few surrounding high

schools,, di make great changes both attitude and in Curriculum. The

writing of t e guide seemed to be the catalyst for change for many of the

senior hig eachers. They needed the time to digest the new concept and its

effect on them personally And resulting tangental switch in curriculum direc-

tion. The guide proved most helpful in destroying the feeling many senior

high teachers held that Career Education and vocational education were the

same. They were afraid everything they did in class had to relate to an oc-

cupation. Both the guide and the Career Information Center aided in the more

comprehensive description of the, concept of Career Education. In fact, when

many teachers discovered the "self" component of Career Education, they be-

came highly enthusiastic and very willing to try it. During the last two

summer workshops, teachers were given the portunity to create classroom

activities they could use and not be put in a guide. This freedom proved

to be accepted by many teachers who were grateful for the opportunity to de-

velop approaches of their own. Also of interest is the fact that a few staff

members from North went through two summer workshops and there was no visible

effect on them at all. And yet, others would be in the workshop for a com-

paratively short period of time, become quite excited about Career Education,

and have a significant input into guide development and classroom activity -,
de.

production. Because of the guide, the Career Information Center and its para-

professional, and the principal, many teachers will be doing Career Education

activities in their classroomt for a while at least.

The following program was developed, succeeded, died, and hopefully, will be

resurrected. The Job Bank from WSES was one of the most significant happen-

ings at North. It created excitement in both teachers and students. It had

enough impact on the principal for hiin to state that it is the most important

resource of any Career'Education program in a high school.

6
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The fact the Job Bank came everyday and covered job openings statewide as

well as local caused many students to come into the Career Information Center

that otherwise probably would not have unless sent in by teachers. Students

were observed reading the Job Bank that would not otherwise be found reading

a book. The WISC and other audio-visual materials were put to greater use

when students searching the Job Bank first and then on their own, went to

other sources for more information.

Teachers discovered the value of the Job Bank and sent students into the

Career Information Center to search the Bank for examples of how their sub-

ject area is used in business, industry, etc. Also, students just plain

interested in finding full- and part-time,jobs viewed the Job Bank and then

went to the WSE5 office for more information concerning name of company,

who to contact, etc. It proved to began excellent tool for job exploration,

and occupational implications'of what is taught. The Job Bank was also used

in the Model Post-High School. Many of the uses for occupational implications,

work world exploration, etc. were used by- students. The placement of Post-

High School students was seen as an Amportantaspect of Job Bank use at the

post-high school level.

The North High Speakers Program has proved to be excellent. The "one shot"

Career Day was dropped in favor of an on-going program throughout the school,

year. A high school counselor initiated the program by contactinga local

service agency. She asked them to contact speakers and set up the schedule.

The counselor developeol)a good program of many different types of speakers

coming into the school.' Students were encouraged to attend Sessions with

speakers of interest to them. Toward the end of the third year, the parapro-

fessional began contacting appropriate classes for students and inviting the

speakers into the Career Information Center. This approach proved to be quite

s ccessful. Now more students are taking advantage of the speakers program.

/-)
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The speakers have expressed appreciation for the opportunity to talk to the

youth concerning the preparation and related information about their careers.

A Job Entry Level Skill Training Program was established for high school

potential, actual drop-outs, and students graduating Without job skills. The

program developed was welding and centered mainly on arc, although some oxy-

acetylene was taught. In order to implement Job Skill Training for high

school students, it was necessary to involve the project, the local Vocational

Technical School, the local Model High School and local industry. Because of

attitudes or lack of interested students, it was necessary to invite students

fiom surrounding high schools to participate. Seven of the ten students were

placed where they used welding skills. One student chose to pursue further

education at the local Vocational Technical School. Only two students' where-

abouts were unknown. One was employed where he did not use welding skills.

Even though this Model Job Skill Training Program was viewed as desirable

and successful by students, parents, industry and project staff, Job Skill

Training for high school students was not continued. Educational decision

makers at the high school level do not see Job Skill Training as a high school

responsibility.

The Manpower Survey Program has been established and should-be rerun every

two or three years. The,Manpower5urvey was a cooperative venture of various

agencies including the Project, LVEC's, CESA, and WSES. It was apparent

early to the Project, that students, teachers, counselors, and adminis-

trators in the school systems had only a limited idea, of what occupations

actually existed in the surrounding area. A greater surprise came when the

Project discovered the WSES and LTI had a limited understanding also. Also,

plani for iota] vocational programs, were shaky because accurate occupational

needs for the area were not known.
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After some feet-dragging on the part of the local WSES, and pushing from the

Madison WSES, plans were laid to take an area-wide manpower survey covering

needs for 1973, '75, and '78. The results were tabulated in Madison and run

through a computer. The printout was given to the Project and others involved

in the original planning. The Project Secondary Consultant reorganized the

printout data into job clusters to give the Sheboygan area a profile of the

_local work world. This then was used at North to help students plan their

final steps of preparation before entering either further education or a job.

It was also used in the Junior high to give students a better understanding

of what occupational demands exist in the surrounding country.

A Manpower Survey is an important tool that should be available in every

school district if students are to understand better what opportunities exist

locally. The Project found students understood more concerning national needs

than local. Since most students are going to be staying in the local area, the

school needs updated, accurate information on local jobs and job trends. The

WSES has the expertise and equipment to do manpower surveys with the aid of

personnel from the schools. All schools should take advantage of this and use

it to the benefit of the students. At_present, this Manpower Survey is in-
-

cluded as an on-going program. There is some real doubtf--1-ecaldecision

makers will follow through with surveys each two to three years in order to

make any one year's data of real value for trends, etc.

High School, Post-high School Articulation is a program that may continue,

but is quite doubtful because of the lack.of leadership since the Project is

gone. The Project served as an initiator and buffer between the secondary

and post-secondary levels. A good start was made in the articulation of Math,

science, home economics, and sometother areas. Math was selected as an in-

tensive "pilot" effort and articulation between LTI and area-wide high schools.

The Project brought all school personnel involved together and had significant

results over a period of about -a year And a half. 1-44-titj
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The main thrust from LTI was to establish their tech math into the high schools.

Many of the high school math teachers came to loft on LTI tech math favorably.

In fact, curriculum change has taken place in several schools as a result. An

interesting thing happened as a result of the last summer workshop in regard to

math and tech math. After visiting Plymouth High School and observing how a

math teacher hai'lfastically changed his math'approach to a career-orientated

approach, some are no longer sure that the tech math alone wilt meet the math

needs of students.

Mr. Kaufman, the Plymouth High math teacher had developed many different occu-

pational math packets. A,student chooses the occupational math packet that

coincides with his job noels after exiting school. If the student is planning

on being a carpenter, all of his math problems would be in carpentry. If a

student plans on a career in computer operations, the packet he would choose-

would all be the one on computer science. This approach has proven to be ex-

tremely successful. Students relate to it because the math is not all ab-

stract, but practical, has meaning to them and meets their needs. People in

business, industry like it because the students come to.them prepared to use

math in that setting. Because of this, several of the math teachers noted

that tech math was just as abstract as the traditional approach to math. Mr.

Kaufman's approach had excited a number of the math teachers in the last

summer workshop. Mr. Kaufman was in the second summer workshop held by the

Project and credits the Project with giving him the challenge and need to

make the necessary steps toward a truly creative math approach.

The project has been successful in interesting, involving and committing 320

other teachers to integrating the concept of Career Education into their cur-
_

riculum. The project generated enough interest in educational administrators

so that they gave teachers permission to implement a Career Education Curricu-

lum.. jn addition to the above, educators from throughout Wisconsin and some

t44
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other states used the project as a source of developing Career Education in

their local school district. Various state agencies were also served by the

project. Some of these are the Wisconsin Department off Public Instruction,

State Vocational; Technical and Adult Board, Wiscons n State Employment Ser-

LIn viII:-WtTnsin Personnel and Guidance Association, a few State Universities,

Wisconsin A sociation of School District Administrators, and some Cooperative

\. Education Service Agencies.

Career Education has proved to be a very useful tool to reach the prime ob-

jectives of the project (see Conclusions). The project has created models,

identifies methods and materials____that can_entbie_anY_School_system to establish

,Career Education.
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Problems
r

1. It is difficult to "sell" a concept that has not been defined.

However, I agree that Mr. Marland (or other federal officials)

should not have prescribed a fixed formula for the local districts.

2. Administrative resistance to change '(Career Education). We needed,

more time (after being redirected) to "educate" the administration

and gain the commitment of the school board, if we were to be suc-

.- cessful in the "Model Schools" approach. A permissive attitude on

par . of
41:1c N. at A

enough time to ask permission for "Model Schools" and we got what

was asked for.

3. Few (if any) state leaders in education were (are) committed to es-

tablishingCarear Education. The Gove;nor and/or the_legislature

has always eliminated state funds for Career Education,

4. The State (WSES) office issued an order that the local WSES offices

must stop allowing the high schools and post-high schools to use

their diicarded daily Job Bank (even though we were using suppressed).

microfiche. This killed one of the most, if not the most, important

activities initiated. by this project.

5. The first federal "on site" visit redirecting the project activities

into the "Model Schdols" approach (all but) destroyed completely any

opportunity to generate enough local support to continue Career Edu=

cation after federal funds expire.

C

4
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Conclusions'

rim the prime objectives of this project
were accomplished through the vehicle of Career Education.

A. To provide resources for occupational orientation to el
and post-secondary students that will increase awareness
available to them in the "world of work."

I: Models were developed which identified occupational-information
as a prime educational need, K-Adult.

2. Career Information Centers were established in all Model Schools.
3. K-14 Career Education Guide was produced to provide teachers and

counselors with methods to incorporate Career Information into all
subjec eas at all .grade levels for all students.,

B. To develop an extensive counseling prograM in grades 7, 8, and 9 to
identify those students who can best be served through vocational tech-
nical education.

ntary, secondary
f the options

1. An extensive comprehensive Career Guidance program was established
in the Model Junior High Sc ii .

2. This program serves the vocational needs of,all students.

C. To identify at grade level 11 those students who indicate a desire to
enter a labor market on or before high school graduation and to pro-
vide these students with,a comprehensive occupational guidance service.

.,
1. Students in grade 11 (and 12) were surveyed to obtain their interests

in job skill training.
2. These students were also given the G.A.T.B.
3. The project Secondary Education Consultant counseled with these

students in individual and group sessions.
4. The Job Bank and the Careei Information Center were part of the

program for these students.

D. To provide training for specific job entry skills prior to or upon
termination of secondary education to students who, upon completion of
a comprenensive guidance program, wish to enter to begin employment.

1. The G.E.D. program was made available to these students.
2. Job Skill Training (pilot program) ip Welding was implemented-

for these students. It was a cooperatively developed program
between industry, high schodlproject and the post-high school
Vocational Technical Institute.

To enable post-secondary school students to continue to participate
in cooperative education programs initiated at the secondary school
level. -.

1. ,There are no post-secondary cooperative education programs with
!-which to articulate high school cooperative programs.

F. To develop an articulated work experience program .for drop -outs,

potential school drop-outs, an4 other identified disadvantaged youth
between the ages of 14 and 21.

1. This prime objective was already'being met through the respon-
sibilities of a newly established LVEC (Local Vocational
Education Coordinator) in the Sheboygan Public Schools.
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G. To develop a system of student placement into employment with secondOy

schools and post-secondary schools in cooperation with the State Em-

ployment Service.

1. The use of >the Job Ba

Service was esta
Center at Nort igh

stitute. Stud- is we

from the Wisconsin State Employment

s a part of the Career Information
of and at the Lakeshore Technical In-
referred froT the Job Bank to the local

WSES office for placement.

2. A system of placement was developed for K-Adult.

H. To improverticulation for occupational education through Selop-
ment of joint philosophical statements, Mission statements, defi-

nition of roles, and guidelines for curriculum development, advanced

standing and interagency cooperation.

t,

1. Mission statements, etc. were developed and adopted for official

policies.

. To implement area-wide citizens advisory committees for vocational

1. In order to be appropriate with the Model Schools' approach,

the "Board of Governors" for Career Education was established.

J. To maximize the vocational education opportunities of all students

throligh development, implementation, and evaluation of a plan for

facility sharing. JI

1. In order to implement the job entry welding program for high school

students, a plan for facility sharing was developed and implemented.

The sharing of high school facilities by the post-high school in-

stitute was already in operation.

K. To develop a model nor articulation of occupational orientation, edu-

catiod! and placement in private and public elementary, secondary,

and post-secondary schools.

1. These-models were developed during the first, second, and third/
year of the project operation. They were impleMented in the

Model Schools.

L. To coordinate the comprehensive occupational guidance services with

the potential post-secondary training programs in District 11 and

throughout the state in order to present to students the picture of

available training programs.

1. The following materials were incorporated in the Career Infor-

mation Centers to provide students -with the information.

A. WISC
B. Our State VTAE Career Education. Directory

C. Other local VTAE catalogues

P. The State :VTAE "Iced" information

f
58



-55-

Recommendations

1. The ject found that' support from alt ,levels of administration

is e sential to establish and maintain Career Education programs.

Therefore, inservice and commitment of the school board is essential

td provi the climate in which the administration can function to

provi e this basic need.

2. The responsibility for implementing Career Education must be given

to one person as a full-time responsibility. His position in the

line and staff organization of the school system should be such

that he reports directly to the Superintendent of Schools.

3. A "Board of Governors" composed of the highest level executives

from business, industry, labor, education and the community must be

implemented in the earliest planning stages. This "Board of Governors"

must establish, organize, and direct a Career Education Council at

the earliest possible date in order to implement the Career Educa-

tion programs necessary to bring more relevancy into education. Un-

til a Career Education Council' is functioning, the "tools" and ma-

terials necessary for counselors and teachers to develop Career &Ilk=

cation programs will be limited.

4. Progressively increasitTg amounts of local dollars in support of

federal funds are necessary to bring local attitudes from interest

and involvement -to commitment. The commitment-of local administra-

tors is directly proportionate to local dollars invested.

5. When implementing Career Education programs, it is recommended that

a-vertitle strata Or a "model schools" approach should be used

Personnel or schools should be selected on the probability of pro-

ductivity (who is most willing? ore interested?).

t)
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6. Retraining of teachers-and counselors is an absolute necessitj

for Career Education to reach the students. Summer workshops for

curriculum development followed by released time during the school

year is essential for follow-up and follow-through to provide

comprehensive integration of Career Education into the school system.

7. Workspops, released time and other efforts at the local level are

all corrective acts. These efforts identify the need for Areventive

programs at teacher, counselor preparation institutions in higher

education,

8. A state level task force (representatives from theegislature,

Department of Public Instruction, Board of VTAE, higher education

business and industry and labol.) able to give time, money, recog-

nition and other support would be very helpful and appropriate.
4

9. Intensive and continuous inspiration training sessions at the

national level are vital to developing enthusiastic, zealous

leadership at the regional and local levels.

10. Teacher training institutions in higher education must chdnge their

programs to produce teachers and counselors with Career'EduOation

philosophy and skills.
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Summary of the Report

The project, "Articulation of Occupational Orientation, Education

and Placement in Private and Public Elementary, Secondary and Post Sec-

ondary Schools," was conducted between the dates of May 1, 1971, and

-e

July 31, 1974, at,the Lakeshore Technical Institute, Sheboygan, Wiscon-
$

sin, under Project No. 1-361-0166, Contract No. OEG-0-71-1027.

There were twelve objectives listed for this project. They are:

1. To provide resources for occupational orientation to

elementary, secondary, and post secondary students that

will increase awareness of the options available to them

in the world of work.

2. To develop an extensive counseling program in grades 7,

8, and 9 to identify those students who can best be

served through vocational and technical education.

3. To identify at grade level 11 those students who indi-

.

cate a desire to enter the labor market on or before

high school graduation and to provtde.these students

with a comprehenstve_occupational guidance service.

4. To provide training for specific job entry skills_prior

to or upon termination of secondary educat-ion to stu.,

dents who, upon completion of a comprehensive guidance

program, wish to begin employment-



5. To enable post secondary school students to continue

to participate in cooperative education programs ini-

tiated at the secondary'school level..

6. To develop an articulated work experience program for

dropouts, botential school dropouts, and otheridenti-

fled disadvantaged youth between the ages of 14 and 21.

-7. To develop a system of student placement into employ-

mentwith secondary schools and post secondary schools

in cooperation with the State Employment Service.

1

8. To provide articulation for occupational education

through development of joint philosophical statements, .

mission statements, definitions of roles, and guide-

lines for curriculum development, advanced standing,

and interagency cooperation.

9. To implement area-wide citizens' advisory committees

for vocational education.

10. To maximize the vocational education, opportunities of

all students through development, implementation, and

evaluation of a plan for facility sharing.

11. To develop a model for articulation of occupational,

orientation, education, and placement in private and

public elementary, secondary and post secondary Schools.

12. To coordinate the comprehensive occupational guidance

services with a potential post secondary'training pro-



gram in District 11 and throughOut the state in order

to present to students the-picture 4f available train-

ing programs.

Procedure Followed

I

A project director was selected by a steering committee represent-

ing the two counties in District 11. The project director in-turn se-

lected two counselors with as much interest and background in vocational

guidance as possible. One was experienced as an elementary counselor

and-one-as-a-secondary-counselor:

The project director had implemented prevocational programs at

the secondary level and had helped to train and develop some ofithe

first Local Vocational Education Coordinators (LVEC) in the state of

Wisconsin. These LVEC's implemented some of the first co-op and work-

_ study programs for high school students in Wisconsin.

Office space was rented for the project operatibn, and a secretary-

receptionist was hired to assist the project staff.

The project staff consulted with consultants and supervisors from

the State Department of Public Instruction, the State Board of Voca-

tional, Technical and Adult Education, and 13rOfessors from several uni-

versities in order-to gain direction for the project efforts.*

A loCal steering committee consisting of representatives of the
,

administration of both school systems, administration of each model

school, and a secondary school member from the District 11 area, met

with the project director and/or his staff on a monthly basis.
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The project began to:develop model plans to serve all of the 15

school districts within the post high school institution's boundaries

(Manitowoc, Sheboygan, and northern'Ozaukee Counties). The basic model

(Wisconsin K-12 Career Development Guide) was developed to reach the

objectives of the project. After this was developed, the project staff

moved out into all of the K -12 systems, plus private educational systems,

and oriented them to the project through in-service training._ The cur-

riculum guide was,used to create Interest and understanding among teach-

ers, counselors, and administrators. The project staff, with partici-

pants from the various districts, purchased and offered on a free-loan

basis many thousands of dollars' worth of career information materials.

Each school district was furnished with a multimedia catalog from which

to select materials necessary to implement the curriculum changes to

meet project objectives.

At the end of the first year, the first federal "onside" visit re-

directed the project into a "model school's" approach. This redirection

was frustrating and caused confusion during the remainder of the proj-

ect. Nearly all of the interest provided throughout District 11 was

lost due to the pulling back of services to only'four model schools.

Many of the interested and Supportive persons became disinterested.

The project-staff, however, selected "model schooli within the

Sheboygan K-12 system. The selected model schools' assisted the proj-

.

4 ect staff to progress toward obtaining the project goals.

The ocational, Technical and Adult Education Post HighSchool

Area-wide Steering Committeewas supplemented by "mini-steering" com-

mittees at each building level. One at the K-6 (Grant Elementary School), r\

64
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ne at the 7-9 (Horace Mann Junior High), one at the 10-12,(North High '

chool), and one at the 13-14 (Lakeshore Technicalinstitute).

These committees were essential to any major additions or changes

in the schools' curriculums or activities. During the last two years of

the project, the project staff strived to carry out the redirection of

the project in the fOur model schools. flew third -party evaluators were

Selected after the first year of the project. These evaluators attended

host monthly area-wide steering committee meetings.

University professors and elementary and secondary teachers inter-

ested in career activities' visited the project. Some gave advice and

counsel, and others sought advice and counsel.

Results -- Accomplishments

The project staff created an awareness of the project, its re-

.
stilts, and its accomplishments to'public, private, secondary, and post

secondary school system schools throughout the multi-county area.

Buginess, industry, and labor became involved and supported the

project.

The project developed a K-14 curriculum guide which proved to be

useful for in-service work.

Career information centers were established and operational in All

model schools (elementary, junior high, senior high, and post secondary).

Many schools beyond the model schools implemented activities ini-

tiated by the project the first year and carried out these activities

with only "incidental" project supnort.

E5
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Model school activities were transported to other schools within

the Sheboygan 612 system.

A job bank on microfiche from the Wisconsin State Employment Ser-

vice Office proved to be the most effective activity to bring interested

high school students into the career. information center. Unfortunately,

this service was discontinued by the State Employment Service during

the filial year of the project.

An increasing number of educators from all parts of the state and

nation called upon the project staff for leadership and resources.

Evaluation

The project goals were too broad to exp ct three persons to accom-

plish all of the objectives,in a three-year period.

Many teachers were appreciative, however, of the opportunity to.

develop new concepts andactivities. Many students got career infor-

mation that they would not have had without the project. Students who

participated in "hands-on" activities would not have had this oppor-

tunity if it were not for the project staff and funds.

The project staff probably got the most out of working with all

of the educators, K-14, local businesses, and labor. The limiting of

the project to fewer, more reachable goals might have made the project

more "evaluatable," but it surely"would not have accomplished as much

as it did. Educational methods and attitudes of educators were changed

as a result of the personnel and materials furnished throunh the federal

project.



Conclusions, and Recommendations

1. The project was too broad to all things and to all -

people.

2. "Too many cooks spoil the broth."

3. Appropriate' evaluation is very difficult to find for

exemplary "model"'or "pilot" projects.

4. The WSES job 'bank microfiche should be made avail-

able to all high schools in the state.

5. All high schools should be required to have a career

information center and the job, bank information on

'a daily basis.

6. Counselors, teachers, and administrators need re-

training in the-career education philosophy and

skills.

7. Articulation between K-12 and post high school VTAE

schools is lacking, and'a massive effort (career edu-

cation) is needed to bring it about.

8; Categorical aids are absolutely necessary to brine

about change in education..

9. Local commitment in dollars must be obtained to

get real commitment by local schools. '

10. More personnel at state, regional, and/or local

level used to be trained -and a4signed 100 percent .0

6?



career education responsibilities =.

11. A K-14 or preschool-adult effort is needed. -Pre-

ventative and corrective programs are needed.

I
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.411, ABSTRACT

Project Number: 1-361-0166
Contract Number: OEG-0-71-1027
Project Title: Articulation of Occupational Orientation,.Education and Placement

in Private and Public Elementary, Secondary and Post-Secondary
Schools

Project Location: Lakeshore Technical Institute, Sheboygan, Wisconsin
PrOject Dates: May 1, 1971 - July 31, 1974
Third Party Evaluation Team: University of Wisconsin - Stout

Menomonie, Wisconsin

Dr. Carlyle W. Gilbertson: Team Director; Professor/Chairman, Department
of Counseling and Personnel Services

Dr. Harold Half in: Professor, Director of Center for Vocational, Technical
and Adult Education

Dr. Orville Nelson: Professor, Research and Evaluation Specialist, Center
for Vocational, Technical and Adult Education

Evaluation Study: The third party evaluation team was contracted to evaluate
the process and outcomes of the three year project concerned with developing an
exemplary vocational education project in four pilot schools grades K-14.
Objectives of the project- were directed at the following: 1) Increasing student

options in world of work; 2) Developing vocational counseling in grades 7-9 for ,

potential vocational education students; 3) Occupational guidance in g e'll

foY students entering labor market; 4) Job skill training; 5) Continua n

beyond high school of cooperative education programs; 6)iWork experience for
dropouts and potential dropouts ages 14-21; 7) Cooperation with Wisconsin State
Employment Service in job placement of students; 8) Articulation of occupational
education between school system levels; 9) Forming Citizens Advisory Committee
for vocational education; 10) Sharing vocational facilities between secondary
and vocational schools; 11) Developing a model of articulation of occupational
orientation, education and placement; 12) Coordinate occupational guidance
services to present available training programs; 13) Generate local funding after
termination of federal funds.
Methodology: An experimental design involving control,and exper ental groups

for all grade levels was developed. The impact of project activ ties made an
experimental design subjeet to considerable contamination, but t is impact must
be accepted as a positive effect of the project on control subjects. Interpre-

tation of project results must be made with regard for,these factors. The

experimental schools consisted of one elementary school, one junior high school,
one senior high school and one vocational-technical school. Matching control
schools were used for all except the vocational-technical school. Pre and post

data was collected through site visitation, observation, project materials,
standardized instruments and survey instruments dev loped for the project. Data

was analyzed for process evaluation and product evaetion as'it related to
project objectives.

Results: Project impact with positive results were' identified in, 1) Elementary

and junior high teacher-and counselor roles and attitudes toward career education;
2) Career Information and Interest Centers development and use; 3) Developing a
model guide-for K-14 Career Education; 4) Community awareness and interest,

71
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5) Career Education Workshops for school staffs; 6) Increasing student aware-
ness of post-high school education; 7) Developing career awareness in elementary
students; 8) Improving c' unications between the school district and vocational-
technical school.

Little impact with neutraL or slightly positive results were identified in,
1) Changing attitudes and roles of senior high teachers and counselors;
2) Developing special programs for special need students in secondary and post-
secondary schools; 3) Developing more student awareness and involvement in-coop-
erative education, vocational education and job skill training; 4) Changing self
concepts of elementary and junior high students; 5) Increasing articulation and
facility sharing between schools and leVels; 6) Providing more career guidance
for junior and senior high stu4ts; 7) Cooperation with State Employment Service;
8) Allocation of local funds foFtontinuation at expiration of project funds.

Pr)hr
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Chapter 1

Introduction and Overview

Introduction

This exemplary project in Vocational Education, The Articulation of Occu-
pational Orientation, Education, and Placement in Private and Public Elementary,

Secondary and Post-Secondary Schools, was designed to develop and implement a
model program that would utilize a comprehensive approach to providing vocational
education opportunities to a variety of persons at all ages and grade levels.

This final evaluation is for the three years of the three-year project.
As originally conceived, the project was to encompass all private and public

elementary and secondary schools and vocational-technical institutes in Vocational,

Technical and Adult.Education District #11. Upon recommendation of the United

States Office of Education, the project for thecond and third years was

delimited to include four schools. The four s ools are: Grant Elementary School,

Horace Mann Junior High School, North Senior High School and Lakeshore Technical

Institute.

Objectives

The objectives of the project as listed in the project proposal are

reported here. Twelve original project objectives are subsumed under
five prime objectives that are considered appropriate for all projects

funded under Section D. Therefore, some of the twelve original ob-
jectives appear more than once because they are appropriately listed /

under more than one of the five prime objectives.

1. PROVISION FOR BROAD OCCUPATIONAL ORIENTATION AT THE ELEMENTARY AND

SECONDARY SCHOOL LEVELS SO AS TO INCREASE STUDENT AWARENESS OF THE

RANGE OF OPTIONS OPEN TO THEM IN THE WORLD OF WORK. (Significant

involvement with teachets and administrators).

MAJOR

A. To provide resources for occupational orientation to elementary,

secondary, and post-secondary students, that will increase aware-

ness of the option available to them in the world of work.

1.1
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H. To improve articulation for occupational beduption through
development of joint philosophical statements, mission state-
ments, definition of roles, and guidelines for curriculum
development, advanced standing and interagency cooperation.

K. To develop a model for articulation. of occupational orientation,
education, and placement in private and public elementary,
secondary, and post-secondary schools

MINOR

I. To implement area-wide citizens' advisory committees for vocational
education.

2. PROVISION FOR WORK EXPERIENCE, COOPERATIVE EDUCATION AND SIMILAR PRO-
GRAMS, MAKING POSSIBLE A WIDE VARIETY OF OFFERINGS IN MANY OCCUPATION-
AL AREAS. (Significant involvement with L.V.E.C's, counselors,
business and industry.)

MAJOR

B. To develop an extensive counseling program in grades 7, 8, and 9
to identify those students who can best be served through
vocational- technical education.

E. To enable post-secondary school students to continue to parti-
cipate in cooperative education programs initiated at the
secondary-school level.

F. To develop an articulated work 'experience program for drop-outs,
potential school drop-outs, and other identified disadvantaged
youth between the ages of 14'and 21.

MINOR

C. To identify at grade level 11 those students who indicate a
desire to enter the labor market on or before high school grad-
uation and to provide these students with a comprehensive occu-
pational guidance service.

D. To provide training for specific job entry skills prior to or
upon termination of secondary education to students who upon
completion of a comprehensive guidance program wish to enter to
begin employment.

78
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H. To improve articulatiqn for occupational education through de-

velopment of joint philosophical statements, mission statements,
definition of roles, and guidelines for curriculum development,

advanced standing and interagency cooperation.

I. To implement area-wide citizens' advisory committees for voca-

tional education.

3. PROVISION FOR STUDENTS NOT PREVIOUSLY ENROLLED IN VOCATIONAL PROGRAMS

TO RECEIVE SPECIFIC TRAINING IN JOB ENTRY SKILLS JUST PRIOR TO THE

TIME THAT THEY LEAVE THE SCHOOL. (SOME OF THESE TRAINING PROGRAMS

MIGHT BE VERY INTENSIVE AND OF SHORT DURATION. (Significant involve-

ment with counselors, businessl industry, and L.V.E.C's.)

MAJOR

D. To provide training'for'specific job entry skills to or upon

termination of secondary education to students who upon com-
pletion of a comprehensive guidance program wish to enter to be-

gin employment.

J. To maximize the vocational education opportunities of all stu-

dents through development, implementation, and evaluation of a

plan for facility sharing.

MINOR

G. To develop a system of student placement into employment with

secondary schools, and post-seCondary schools in cooperation with

the State Employment Service."

H. To improve articulation for occupational education through

-development of joint philosophical statements,-mission state-
ments, definition of roles, and. guidelines for curriculum de-

velopment, advanced standing and interagency cooperation.

I. To implement area-wide citizens advisory committees for voca-

tional education.

L. To coordinate the comprehensive occupational guidance services

with the potential post-secondary training,programs in District

ii and throughout the state in order to present to students the

picture of available training programs.
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4. PROVISION FOR INTENSIVE OCCUPATIONAL GUIDANCE AND COUNSELING DURING
THE LAST YEARS OF SCHOOL AND FOR INITIAL PLACEMENT OF ALL STUDENTS
AT THE COMPLETION OF THEIR SCHOOLING. (PLACEMENT MIGHT BE IN A JOB

OR IN POST-SECONDARY OCCUPATIONAL TRAINING. PLACEMENT SHOULD BE

ACCOMPLISHED IN COOPERATION WITH APPROPRIATE EMPLOYMENT SERVICES,
MANPOWER AGENCIES, ETC.) (Significant involvement with agencies,

post-secondary schools).

MAJOR

C. To identify at grade level 11 those students who indicate a
desire to enter the labor market on or before high school grad-
uation and to provide these students with a comprehensive occu-
pational guidance service.

G. To develop a system of student placement into employment with
secondary schools and post-secondary schools in cooperation

with the State Employment Service.

L. To coordinate the comprehensive occupational guidance services
with the potential post-secondary training programs in District
11 and throughout the state in order to presentto students the

-picture of available training programs.

MINOR

D. To provide training for specific job entry skills prior to or

upon termination of secondary education to students who upon
completion of a comprehensive guidance program wish to enter to

begin employment.

H. To improve articulation for Occupational education through de-

velopment of j6int philosophical statements, mission statements,
definition'of roles, and guidelines for curriculum development,
advanced standing and interagency cooperation.

I. To implement area-wide citizens' advisory committees for voca-

tional education.

5. PROVISION FOR THE GRANTEE OR CONTRACTOR TO CARRY THE PROGRAM ON WITH

SUPPORT FROM REGULAR FUNDING SOURCES AFTER THE TERMINATION OF THE

FEDERAL ASSISTANCE UNDER PART D OF P.L. 90-576. (FEDERAL ASSISTANCE

UNDER PART D CANNOT EXCEED THREE YEARS).
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Evaluation Activities

The evaluation activities focused on both process and products of the

,project. Process evaluation focused on the on-going procedures and activities
of the project and was utilized to make changes as the needs were identified.
Product evaluation focused on the objectives or outcomes of the project to
determine if these objectives were attained, or if they were possible to attain

within the scope of the project.
It was planned to involve teachers, students, administrators, counselors

and the community in the evaluation. The evaluation was designed to cover

grade levels from kindergarten through the vocational-technical school grades.
Following are some types of data that were collected.

A. Students

'1. Student awareness of career opportunities.

2. Student awareness of employment opportunities.

3. Student awareness of educational opportunities.

4. Students'` occupational choices at different grade'levels.

5. Student utilization of career information.

6. Effect of career information on student awareness of
occupations and all post-high school educational opportunities.

7. Effect of career information on students' choices of post-high
school educational plans (vocational - technical, college, special,

etc.)

8. Effect of career information, work ekperiences, and vocational

classes on students' curriculum choices.

9. Effect of project on acquisition of vocational skills by students.

10. Effect of project on job placement of students leaving school at-
, any level.

11. Effect of project on student self concepts.

'13. Teachers

1. Discrepancy evaluation of teachers involved in career development

workshops to determine effect of workshop on classroom career
A

activities.

'2. Teacher utilization of Career Information Center materials,

3. Role perception of school counselor.

4. Teacher initiated curriculum changes.

5. Teacher attitude and understanding of vocational education:
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C. Administrators

1. Promotion'of curriculum changes (i.e. change in vocational
offerings).

2. Support for teachers' classroom career and vocational actIvitles
through financial and curriculum support.

3. Development of programs for special groups such as minorities,
disadvantaged, handicapped and dropouts.

4. Cooperation between administrators in elementary, secondary
and vocational-technical schools in developing cooperative and
complementary programs.

D. Counselors

1. Use ofCareer Information Center materials.

2. Changes in priorities of time and effort in role definition
to assist especially the non-college bound students.

3. Cooperation with agencies other than own work,etting.

4. Direct servicy to teachers, administrators and students.

E. School and Community

1. Role of Steering Committee

2. Types of public relations activities conducted 637 school in

community.

3. Community awareness of Troject.

4. Involvement of Wisconsin State Ethployment Service in placement

of students.

5.' Availability of career information materials to schools.

- F. Project

1. Resource materials developed 'and disseminated.

2. Extent of dissemination of Career Guide:

3. Content and organization of Career Deyelopment Workshops.
)

4.

4. Extent to which test materials were made available and utilized.
)

5. Extent of planning follow-tp;studies.

6, Degree to which workers 5n call", data bank was developed.

(
,

7. Extent of participgtion,ih area manpower sistveys,

. 1.6



No/

D4.0. was colut throiiglA. of 8:iir-Vey sZments,
,,data .

staLardized

Ctvtliii*e . e'eccrtA gy,41.*4On. r#15ort 4
,

s,ed...;icallikt:*0,0...0an:.o4:' 0;144.,

y adO it lattal, spec if variables t be Stita_ ed. II
tOi eO .4c lees.T.eyo .deN",eit;ip to trumeii-cs.

* StOthit -gyaitzatioo fortzi:s, hOjec t Off foT., ppikval
tl.ipTat-6-: ervie4s 4ms .;

. .

. ..litter Foaunite
ta,"614.'t:1ort.

iy . i- :.
4 .,,'.

.., ,
,Xctinlilet '-cta ta , Tiocesiiing. .,
04±0td 'viglits* : :,- ' '". ".'''.....-

,

t



First Year' Evaluation

The first year evaluation was conducted by a.different evaluation team.
The following recommendations were reported for the first year evaluation.
Comments which follow are observatiojs made by the new third party evaluators
who began work during the second year of the project.

1. The project should be limited in scope so as to allow for a
greater in-depth impact. Three or four schools should be
identified as exemplary schools with these schools having first
priority on project resources, staff time, and materials.

The scope of the project has been delimited to four schools with the
project staff working very closely with them in terms of resources, time and
materials.

2. The project staff should explore strategies for eliciting greater
commitment and support from central office staff and building
administrators.

Central office staff and bulging administrators from the four schodls

ire on the steering committee. Project staff have solicited greater commit-
ment and support for the project - $6,000 was committed to the project.

3. The project should be redirected to include objectives other
than career education awareness, The evaluation team feels
this redirection should be made evident in both the budget and

';.the acquisition and/or allocation of staff.

.vocational education program on welding has been initiated for ten high

echo .students. Formulation of articulation committees for the various

disciplines has been formed with minutes of meetings being provided. Money has

been net aside for articulation purposes. The project staff is spending a
imoOortionate share of time on the recommendations.

4.. ,Additional staff expertise in the areas of curriculum development
',and vocational education is needed if the project is to be
redirected successfully.

,

.

- The projectstaff has developed a closer working relationship with
.;

the:Local VocatiOnal Education Coordinators and Curriculum Specialists

it:ehe various educational levels.

S. The project staff in conjunction with the Olering
:-committee should define more closely the` ole and
_function of the steering committee, especially in
the area of policymaking: Minutes of these meet-
.ings,should be made more formal and complete and
Shpd14 be made_availabie at least to key administra-

ayestaff.

1.8
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The role and function of the steering committee needs to be estab

lished. This should be given a high priority and be accomplished

immediately. Minutes are being kept of the meetings of the steering

committees.

6. The project staff should develop strategies to elicit
greater involvement and participation in the project

by staff of the Lakeshore Technical Institute.

Articulation committees involving related programs offered at North
High School and Lakeshore Technical Institute (LT') have been set up and

are operable. Lakeshore Technical Institute staff participated` in the

summer workshop put on by the project staff. A career information center

is being developed at Lakeshore Technical Institute.

7. The summer workshop should be redirected to conform
more closely with the redirection of the project.

Activities should address the solution of problems

of specific target area groups.

Summer workshops were held involving the four model schools. How
ever, more needs to be done to meet the needs of specific target area

groups such as the dropout and the vocational education student.

8. The project should develop a greater sense of
responsibility in terms of data collection and

evaluation. Redirected objectives should be
stated in measurable terms as well as all strate

gies for meeting these objectives. Tools and -

strategies to evaluate each aspect of the program

should be considered concurrently with objectives

and goals.

Objectives have been restated based on the recommendation of the

U.S. Office of Education. Subobjectives have been developed for each

major objective.

The project staff developed six component models to aid them in

making decisions.

Tools and strategies to evaluate the project is the responsibility
of the third party evaluation, however there should be constant ongoing

evaluation by the project staff.

9. Teachers' reactions to guidance materials borrowed
from the resource center need to be tabulated in order
that Che effectiveness of the materials can be as
certained.

Records are being kept to determine the utilization of the career,
information center and the materials used by students and staff.

10. Business and industry leaders should be involved
in the project, perhaps through the development of

a task force in this area.

1.9 8



A committee of business and industry leaders has met once. Representa-

tion from the Chamber of Commerce, presidents of corporations, labor leaders
and civic clubs are involved on this committee.

11. One population group that should be addressed are those students
that the Sheboygan School board is officially "excluding" from

school.

The welding program and the nursing assistant program is a beginning in

,this direction. However, much more needs to be done for this target group.

There is the need to develop more skill development programs for North
High School in concert with Lakeshore Technical institute. A resource people
bank needs to be developed for all institutional levels in the project. An

annotated list of places where field trips may be taken needs to be developed.
The third party evaluators feel that progress has been made toward

accomplishing the majority of the recommendations resulting from the first year

evaluation.

Second Year Evaluation

A comprehensive evaluation plan was'oeveloped by the second third party
valuation team as described earlier under the heading of Evaluation Activities.

is plan coincided with the redirection of the project to four schools and to

revised activity. As much as possible, an experimental, design was developed to

cover the second and third years of the project. (See the Evaluation Report,

May 1973 for a complete description of the design.) Following are the recommen-
dations that were made upon completiop of the second year evaluation.

Recommendations'

These recommendations are being made on the basis of our visits, observa-

tions, and analysis of the second year data. We feel that changes recommended

would improve the liklihood of accomplishing project objectives.

1. It is recommended that the project activities be continued in the
four pilot schools for the third year of the project. It is felt

that considerable progress has been made this year toward attaining
the ptoject objectives and any major change in the project would

seriously damage continued progress.

2. It is recommended that work be continued toward changing the
counselor's role in grades seven through fourteen to include more
emphasis on career planning, especially for non-college bound
students.

3. It is recommended that LTI investigate whether it is 4ing
people who have not graduated from high school, if there is a
substantial population of these people available. Our data

indicates almost all people attending are high school gradletes.

4. It is recommended that the project staff develop more cooperative
programs with the Wisconsin State Employment Service. Students

appear to have little knowledge of the services available.
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5. It is recommended that students be informed at an earlier time
rather than late in high school of the availability and content
of cooperative education, work study, and LTI programs.

6. It is recommended that the project staff develop closer working
relationships win- the top administrators in the Sheboygan School

District and VTAE District 11.

7. It is recommended that the project staff consider adjusting some
of the project activities by reducing emphasis on activities
relating to some of the project objectives which have been fairly
well established at this point. Some examples-of this are:

A. The development of the Career Education Guide.

B. Career Education summer workshops for teachers, counselors,

and administrators.
C. The establishment and development of career resource

centers.

D. The development of programs at the elementary level such
as Hands-On Work Experience and 'Speaker Programs.

8. It is recommended that more emphasis be placed on..articulation

efforts to schools other than the four pilot schools. The

consulting activities to other schools should be conducted without

imparing the on-going activities within the four pilot schools.

9. It is recommended that the project staff be given more freedom and

become more involved in making specific recommendations to the
four pilot schools regarding activities to be undertaken as part

of the project. It is felt that it is the obligation of the

project staff to recommend more new and experimental activities

to the schools. This should be done by proposing alternatives for

various activities to supplement suggestions that may be forth-

coming from the schools.

10. It is recommended that if this is to truly be an exemplary project

it is necessary that project staff and target school staffs seek

ways to cooperate rather than to identify reasons why innovative

practices cannot be implemented. It is the function of an

exemplary project to innovate new ideas, therefore traditional

methods need to be revised in order to accomplish these objectives.

11. It is recommended that the advisory committees established and

recommended in the project objectives, be reorganized for the third

year. This recommendation is made with the full-awareness that

the project has one year to run but it is felt that in order to

make the third year more productive, this reorganization is

necessary. The following three committees are recommended:

A.. Project\Advisory Committee

This committee to consist primarily of representatives
from the pilot schools with additional personnel from
community anc area on the following ratio:
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Lakeshore Technical Institute - one building ad-

ministrator and one
district adminis-
trator as ex officio
member

Sheboygan Public Schools

Central Administration

. <Community

- each of the target
schools

Grant Elementary -
one

Horace Mann Jr. High -
one

North Senior'High -
one

- Superintendent - ex
officio member
Director of Elemen-
tary Education - one
Director of Secondary
Education - one
LVEC - one

- Representatives from
business, labor, and
significant decision-
makers in the comm-
unity - three

Schools other than target - erintendent to
schools resent other

schools in District
11 - one

This would then result in a Project Advisory

Committee of approximately 11 regular members and 2
ex officio members.

B. Liaison Committee

It is recommended that a liaison committee be es-
tablished to keep other schools, private schools,

and interested parties informe4 and aware of project
activities. It is felt that this is important in
order to-make other districts aware of what is
occuring in the project and to promote future in-
terest in adopting innovative procedures.

C. Citizens Advisory Committee

It is recommended that a strong, active, involved
Citizens Advisory Committee be established, this
committee to include the following types of'in-

1.12
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dividuals from the community: parents, school board,

students, service organizations, business, industry,
and labor, media personnel such as radio, television,
newspapers, and other significant groups in the
community.

The establishment of these committees would mean that the existing steering
committee would be dissolved and the Project Advisory Committee would assume

many of its duties. It is recommended that the Project Advisory Committee be

advisory to the Project Director.
It is especially urged that the chief administrators in VTAE District #11

and in the Sheboygan School District be ex officidylembers of this committee to
keep them aware and provide the opportunity for their input into the project.

Third Year Evaluation

The evaluation design established during the second year was continued
with minor modifications, during the third and final year. Numerous on-site

visits were, made during the third year to utilize evaluation data in process

changes. A three month extension of the project allowed additional time to
develop evaluation techniques for summer workshops and the K-12 Career Education

Guide. Completion of the Third Year Evaluation and Final Evaluation Reports was
.delayed due to the untimely illness in July of the Evaluation Team Director.

Two interim reports were completed for the third year and disseminated

and reported on at meetings with LTI, Sheboygan School District personnel, and

the Board of Education. A final Third Year Evaluation Report was completed

(See Third Year Evaluation Report, March 1975). Tentative conclusions regarding

the impact of the project were as follows.

Third Year Conclusions

This chapter represents preliminary conclusions based upon observations,
meetings, project staff input and analysis of a portion of the data collected

by the evaluation team. This information was presented to LTI, Sheboygan
Schools and the Board of Education at a meeting in January, 1975. A more

thorough and comprehensive report is made in the Final Evaluation Report which

covers the three years of the project."----"'

Positive Effects of the Project

The following items represent areas that seem to have been affected pos-
itively.by the activities conducted through the project. These are seen as
positive effects of the project -- activities, persons, attitudes, etc. that
appear to have Changed as a result of the project's presence in the four ex-
perimental schools of Grant Elementary School, Horace-Mann Junior High School,

North Senior High School and Lakeshore Technical Institute.

1. Post high school educational information in grades 9-12 is reported
as improved.

2. Ninth grade students in the experimental junior high s
be receiving more and better information on LTI from the

1.13
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3. The Career, Information Centers have been very well received by stu-
dents and teachers and have been utilized extensively by both.

4. Teacher classroom activities related to career education have in-
creased, especially at the elementary school level and for female
teachers at all levels.

5. 'There has been a change in the role and function of the counselors
at the elementary and junior high schools toward activities that
were goals of the project.

6. Communications between LTI and the Sheboygan School District have
increased during the project. This is true for teachers, adminis-
trators and working committees.

7. Very favorable results were obtained from two complementary activ-
ities conducted by the project staff. These were the Career Educa-
tion Workshops conducted for three summers, and the K-12 Career
Education Guide that was produced._ People involved found these
activities very helpful to thep.

8. There is a high degree of community awareness about the project.
The public relations activities were effective in creating interest
in what was being done.

Neutral Effects of the Project

Certain of the objectives of the project seem to have been attained very
slightly, if at all. The activities where there seems to.be little if any
change are classified as neutral, or are operating basically as they were be-
fore the project was initiated.

1. The major goal of articulation within schools, between schools and
between the Sheboygan School District and LTI has shown little gain.
Some activities have transpired but not commensurate with the orig-
inal project intentions.

2. Development of innovative and unique programs for special "groups of
students has shown little Increase in relation to project goals.
Areas such as junior high level counseling for potential vocational-
technical education, work experience for potential dropouts and
disadvantaged students, job skill training, and facility sharing
were some of the objectives.

3. Although several cooperative education programs exist, they do not
seem to have been developed as a result of project activities.

4. The'role of counselors at the experimental high school has changed
little in the three years toward implementing goals of the project
directediat student needs.

90
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5. High school studentl seem co still be lacking in adequate vocation-
al information to assist them in their career planning.

6. No significant increase has been indicated in the numbers of high
school dropouts being served by LTI. Virtually all people attend-

ing are high school graduates.

7. Joint efforts between the schools and the Wisconsin Job Service
(Employment Service) regarding information and placement have shown
little gain.

. Financial support from LTI and the Sheboygan School District to
continue project activities after the cessation of Federal funds
has been meager. Mostly activities have been identified as being
subsumed under existing programs or personnel.

Significant Existing Conditions
1

There are some condiaons that exist that should be considered for future
planning because they are positive factors which can be helpful in developing
programs. Four factors are listed here.

1. Students at all levels have a high positive attitude toward work.

2. The values and attitudes of teachers regarding career education

are very positive. A hig- degree of interest exists.

3. A similar high degree of interest exists in administrators at

all levels. They are supportive and willing to try things.

4. There is community awareness and support for the project's goals

and continuation of further development. Some of the strongest

support for action has come from community leaders.
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Chapter 2

Methods' and Procedures

Populations, and Samples

Usually the research design for a study directs the selection of the experi-

mental,and control groups. However, in this study the experimental groups had

been selected prior to the involvement of the evaluation team. Based on the
recommendations of the outside evaluator for the first year of the Sheboygan Career
Education Project, the second and third years of the Project were focused on
selected schools in the Sheboygan Public School System and Lakeshore Technical
Institute. Table II-A gives a summary of the experimental and control schools

involved in the evaluation. Grant Elementary School, Horace Mann Junior High

School, North Senior High School and Lakeshore Technical Institute were the
experimental schools identified by the Sheboygan Career Education Project Staff

prior to the time the 1972-74 outside evaluation team was selected. Teachers

from these schools participated in the 1972 summer workshop, met with project
staff members during the year and included Career Education materials and con-

cepts in their courses. In addition, Career Information Centers were established

in these schools.
The control schools were selected by the outside evaluators with the assis-

tance of the Sheboygan Career Education Project staff and administrators in the

Sheboygan ICAic School System. Since Sheboygan has only two public senior

high schools, South was the only available control senior high school for this

study. Wilson Elementary School and Farnsworth Junior High School were selected
for the evaluation on the basis of their similarity to the experimental elemen-

tary and junior high schools. Representatives of the Sheboygan Career Education

Project Staff and the Central Administration of the $heboygan Public Schools

indicated that the students and teachers in the control elementary and junior
high schools were similar to those in the experimental schools. These staff

members also indicated that the students and staff at South Senior High School

were very similar to those at North.

Research Design

The evaluation plan for the outside evaluation was designed to provide
comparisons between the experimental and the control schools as well as to
give data on the impacts of,the Sheboygan Career Education Project over a one

year time period. Data collected during February, 1973 provide a composite
picture of the status of the participants in the Sheboygan Career Education

Project in relation to the project's major objectives at a point relatively

early in the second year of the project. Again, it should be emphasized that

with the redirection of the project at the beginning of the second year, the

data collected duting February present an initial picture of the knowledges,

opinions and feelings of the people involved in the project.
The second phase of the outside evaluation was carried out during the

1973-74 school year. The instruments administered during February and November

1973 were readministered during February 1974. The data collected during 1974

was compared with the information collected during February and November 1973

to determine changes in the experimental and the control schools. In addition,

-the results from the control and experimental schools were contrasted during

the 1973-74 study to provide experimental-control group comparisons.

2.1



Samples of students from all grade levels in the experimental schools
participated in the data collection during February, 1973 and 1974. In the
control schools, grades 3, 6, 9, 10 and 12 were included in the evaluation.
An attempt was made to randomly select 100 boys and 100 girls at each of the
grade levels involved. This was done by randomly selecting classes at the
elementary school level and sections of courses at the junior, senior and post--
high school levels. The grade levels in the control schools were selected to
provideinformation at points where students are making transitions into.the
next level'of schooling and making vocational decisions.

Table II-A

Populations and Samples in the Sheboygan

Career Education Evaluation

Population

Treatment /Sample

Control Experimental

Elementary

---...,..

Junior High School

Senior.High School

Post High School
Vocational - Technical

Wilson:
Grades 3 and 6

Farnsworth:
Grade 9

South:

Grades 10and 12

Grant:
Grades K-6

Horace Mann
Grades 7-9 .

North:
Grades 10-12

Lakeshore
Technical
Institute

.4
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Design of the Evaluation Instruments

A variety of survey and interview instruments were developed specifically
for the evaluation of the Sheboygan Career Education Project. Each instrument
was designed for a specific group of participants in the project and was con-
structed to gather data related to one or more of the Project's objectives for
the 1972-74 years. The objectives for the Career Education Project are listed

in Table II-B. Opposite each objective is the list of the instruments and the
items within each instrument related to the objective. Copies of the survey
instruments are included in Appendix D.

A review of Table II-B indicates that several tources of data were
identified for each of the Project's objectives. As a result, the evaluation
team obtained a variety of viewpoints related to ea ?h objective for its evalua-

tion of the Sheboygan Career Education Project
A brief resume of each of the instruments follows in succeeding paragraphs.

Student Questionnaire - Primary Level (K-3)

The Work Attitude Survey questionnaire for grades K-3 was developed by
using the concepts covered in the upper elementary and secondary level work
attitude surveys listed below and developing ?Amplified questions which would
be understood by young children; Four occupations and parents' occupation
were covered in questions concerned with awareness and attitudes about jobs

in the 1973 version. Responses were limited to "Yes", "No", or "I Don't Know".
A copy of this instrument is included in Appendix D.

The questionnaire was revised in 1974 and questions dealt more with general
attitudes toward work rather than specific jobs. Responses were limited to

thiee. A copy is-in Appendix B.

Student Questionnaire - Elementary Level (Fourth - Sixth Grades)

The student questionnaire for the fourth, fifth nd sixth grade students

was a simplified version of the 25 Likert items'used i the secondary and post-

secondary instruments. The readinelevel, responses, d design were simplified

to make it appropriate for these grade levels. These terns were designed to

measure the development of awareness and attitudes to ard work. Essentially,

the instrument consisted of 24 Likert items relat to the student's attitude

toward work. These statements were similar to It e 25 Likert items included in

the senior and post-high school student's forms. Statements such as "Working
is a pleasing part of our lives" and "Work is interesting" were included in

the survey form. The students responding indicated that they disagreed, agreed,

or had never thought about the statement. A copy of the survey instrument is

included in Appendix D.

Piers-Harris Children's Self Concept Scale

The Piers-Harris Children's Self!Concept Scale, Counselor Recordings

and Tests, Nashville, Tennessee was selected to be administered to elementary

and junior high students. It is an 80 item scale taking 15-20 minutes and

requiring third grade reading level. The scale was designed primarily for
research on the development of Children's self attitudes. Items consist of

single declarative statements such as "I am happy", and "I behave badly at home",

and are answered Yes or No A sample is in Appendix D.

,4*
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Table II-B

Data Elements and Sources of Data fOr the ,
---SReboygan Career Education Project's Objectives

Project Objectives
.

.

Instrument

*

Items (due

A. Increase awareness of options
in the world of work

, %

Elementary teacher questionnaire
v

Teacher' questionnaire

Counselor questionnaire ...

Student Instruments
K-3
4-6

7-12
13-14

,

. ,

.

.

'Sec.

0

Sec. C or
1,3,5,6_,;10

C or
1,5,6,8,10

Sec. C Ta' .

.

20 .

14 and 21

5,6,7;8-15
11,12,. and

B. Develop a vocational counsel-
ing program for grades 7-9
to identify those students who
can best be served by voca-
tional education.

.

Secondary teacher questionnaire
Counselor' questionnaire
Counselor Interview
Administrator Interview
Student Instrument: 7-42

t.

.

Sec. C' or

'Section C:
4

. ,

6 and 7
9, ,I. Or' I 5 f 1

C.

...,

Provide occupational guidance
services for grade 11, stu-
dents who want to enter
the labor market on or be-
fore high school graduation

-,..."----
Counselor questionnaire
Administrator questionnaire :
Counsel-Or Interview

Administrative Interview
Student Instrument 7-12 .

,

-Sec. C: .1
Sec. C: 1

4

6 and 7
10,11,1511

Sec. C or
Sec. C.or
2,6,7

.

5-7 and 1
8,9,12 an

D. Provide training for job
skills prior to or upon
termination of high school

Counselor questionnaire
Administrative questionnaire
Administrative Interview
Student Instruments

7-12 .

13-14 .

.



Table II -B

Data Elements and Sources of Data for the
Sheboygan Career Education Project's Objectives

.

Instrument
.

, *
,

Items' (Questibhs) .,

. ,

of options

IS

.(

"... ;

0

.

.

Elementary teacher questionnaire

Teacher questionnaire .

Counselor questionnaire

Student Instruments
K-3' ,

4-6
:

- 7-12

1314

,

.

Sec. C or D: 1,2,4,5,8,9: Sec. E or F:
.. .

1,3,5,6,10,12,14; Sec. F or G: 1-11.
Sec. C or D: 1,2,4,5,8,9; Sec. E or Y:
1,5,6,8,10,12,14

Sec. C or'E: 1,3,4,7-10 .

. , I

20 ,

.

14 and 21
,

5,6,7,8-15, and 20
11,12, and 25 or 9,10,23

,

.

1 .cOdniel-

des 7-9
ttldentswho"Counselor
by voca- -

.

.

Secondary teacher questionnaire
Counselor questionnaire

Interview
Administrator Interview

. .

Studelit Instrument: 7-12

.

, '.

.

Sec. C or D: 6 and 7 ,

Sectxon C: 1-3; Sec. C or D: 1-4; Sec.
4 '. D or E: 13
6 and 7
9, 10-15, and 17

1 guidabce
1 stul
nter ..

or be-
aduation

Counselor questionnaire
Administrator questionnaire
Counselor Interview 0

Adiiiirlia:tiative Interview

Studen1 Inftrument 7-12

.

Sec. C: 1-3; Sec. C or D: 1-4
Sed. C: 1-3; Sec.'C or D: 1-4
4 .

.

6 and /
10,11,15,17 -21

r job
upon, o

school

'

-Counselor questionnaire

Aainistrative questionnaire,
Administrative Interview ,

,S.tbdent Inatrqment

.-12

1
,

3-14%.

.

.

Sed. 'or D: 3 and 4
Sec. C or D; 3 and 4.

2,6,7 .
. ,

5-7 and 18 _

8,9,12 and 21 or 6,7,10,19 . .



Table 11-8 Continued

Project Objectiye Instrument Items (Ques

E. Provide opportunity for post-
secondary students to con-
tinue in coop education pro-
gram started in high 'School

Counselor questionnaire ,

Post-secondary adminiitrators interview
Student Instruments

7-12
13-14

Sec. D or E: 3

7

17 or 19
8 or 6

F. Provide work experience for
dropouts and potential drop-
outs and other disadvantaged,
ages 14-21.

Teacher questionnaire
Counselor questionnaire
Administrative questionnaire
Counselor Interview
Administrative Interview
Student Instrument 13-14

Sec. C: 1-3
Sec. C: 1 -3,

Sec. C: 1-3,
4

6 and 7
24 or 22

G. Cooperate with WSES in
placing students on jobs
within the schools

Teacher questionnaire
Counselor questionnaire
Administrative questionnaire
Student Instruments

7-12
13-14

Sec. B: 19-21
Sec. B: 19-21
Sec. B: 19-21

19, 21.2
1

24',26.2 or 22]

H. Improve articulation of oc-
cupational education between
levels in the school system

Elementary teacher questionnaire

Teacher questionnaire
Counselor Interview
Administrative Interview

Student Instruments
7-12

13-14

Sec. D or E:
Sec. D or E:
2,3 and 5
4,5 and 9

22

27

I. Form Citizen's Advisory Com-
mittee for vocational ad-

ucation

Administrative questionnaire
Community Survey

Project Staff

Sec. B: 4 and

9

Minutes of me
1

9



Table II-B Continued

Instrument Items (Questions)

post-

:on-

I pro-

"ihool

Counselor questionnaire
Post-secondary administrators interview
Student Instruments

7-12
13-14

Sec. D or E: 12

7

17 or 19
8 or 6

t for
`,drop-

staged,

,Teacher questionnaire
Counselor questionnaire

*,,Administrative questionnaire

1Counselor IntervieT4
:Administrative Interview
%,.$tudent Instrument 13-14

Sec. C: 1-3
Sec. C: 1-34 Sec. C or D: 1-4,Sec. D or E

Sec. C: 1-3; Sec. C or D: 1-4 ' 7

4

6 and 7
24 or 22

0

teacher quistionnaire
0 unselor questionnaire

Administrative questionnaire
§fudent Instruments

',4 7-12
/

13-14

..

Sec. B: 19-21
Sec. B: 19-21, Sec. E: 6

'Sec. B: 19-21

19, 21.2
24,26.2 or 22,26

oc-
tween

stem

,

t!

Elementary teacher questionnaire

TeOcher questionnaire
Counselof Interview
Adnistrative Interview
Sttident Instruments

..
tii

7-12

/Is 13-14

Sec. D or E: 1-6
Sec. D or E: 1-6
2,3 and 5
4,5 and 9

/4, .

22 q

27

Com-
-

-::
si

Adt4istrative questionnaire
: .

Co nity Survey
--

Pro cr Staff. t

Sec. B: 4 and 10

9

Minutes of meetings and interviews

t,



Table II.44 Continued

Project Objectives

. ,

'Instrument Items (Quz-

J. Dev-lop and implement plans
fo sharing vocational facil-

ies

Counselor Ihterview
Administrative Interview
Communit Surve

3 and 5
5 and 9
7 and 8

K.

.
.

Develop model for articula- :

tion of occupational orienta,- 7

tion, education and placement

/
.

/

Elementary teacher questionnaire
Teacher questionnaire
Counselor questionnaire

, Administrative questionnaire
Administrative_Interview

.

Central ,Office Staff Interview
Community Survey

...

Student Instruments
4-6

.

7-12
, 13-14

Sec. A: 1-16;
Sec. A: 1-16;
Sec. A: 1-16;
Sec. A:,1--, 6;

1

5 )

....--a,

14 ,

8-15,19,21.1
8.1-15,21,26.

L.

,

Coordinate the, comprehensive
occupational guidance ser-
vices to present the picture
of available training programs

.'

.

Counselor questionnaire
Counselor Interview
Administrator Interview
Sthdent Instruments

7 -12

13-14

.

Sec. D or E:
3 and 4 1

2, 5 -7 I

5.2,8,9,10-15
13-7 5, and 18

M. Generate provisions for local
funding after completion of
project

,

Administrator Interview
Central Office Staff Interview
ProjectStaff interview
Steering Committee Minutes

1 and 8

_
i

* Sections and question vary due to revisions from 1973 to 1974
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Table Continued,

.

Instrument Items (Questions)

ent plans
oval facil-

Counselor Interview
Administrative Interview
Community Survey

3 and 5
5 and 9
7 and 8

articula-
al orienta-
d placement

4.

Elementary teacher questionnaire -

Teacher questionnaire
Counselor questionnaire )
Administrative questionnaire
Administrative Interview
Central Office Staff Interview
Community Survey
Student Instruments

4-6
7-12 .

13-14

Sec. A: 1-16; Sec. E or F: 1-15
Sec. A: 1-16; Sec. E or F; 1-15
Sec. A: 1-16; Sec. E or F: 1-15
Sec. A: 1-16; Sec. E or F: 1-15
1

5

14

8-15,19,21.1 and 22,23
8.1- 15,21,26.1, and 27 or 7-13,19,24

prehensive
ace ser-
he picture

Eng programs

Counselor questionnaire
Counselor Interview
Administrator Interview
Student Intruments

7-12

13-14

Sec. D or E: 12 and 13
3 and 4 .

2, 5-7 .

5.2,8,9,10-1
13-15, and 18-21 or 11-13,16-19

; for local
Lefton of

Administrator Interview
Central Office Staff Interview
Project Staff interview
Steering Committee Minutes

1 and 8

.

ion va'y due to revisions from 1973 to 1974



Student,91UesLionnaires - Secondary Level

The student questionnaire, "Career' Planning Survey", was designed to
identify the input general education and vocational education courses had to
the responder's career planning. Questions concerned with the information
avall.able to the student from his instructors and guidance counselors related
to/programs of LTI (Lakeshore Technical Institute) and other post-high school
institutions were also included in the survey form. The definitiveness of the
student's career choice and further plans for education after completing high
school were solicited by the questionnaire. The responder's career choice
and his awareness of the employment opportunities in eastern Wisconsin related
to his choice were also requested. In addition, each Student was asked to
indicate how the transition from high school to vocational-technical school or
college could be made easier. The final section of the form contained 25
,'Likert items related to these students' attitude toward work. This section of

the survey instrument had be,n developed in another project conducted by one of

the evaluators. For 1974 the form was divided into Junior High and Senior High
forms and several queSlions were revised to make them more appropriate for the

grade level of the students. Both 1973 and 1974 versions are in Appendix D.

Student Questionnaire Post High School Level

The post-high school student questionnaire contained items similar to those
in the high school student questionnaire. Additional items were included to
assess the degree to which students received credit at LTI for prior experiences
related to their post-high school vocational or technical programs. In addition,

the responders were asked to indicate the extent to which their high school
programs prepared them for entry into LTI. These students were also asked to
identify the degree to which they were sure of their career choices and the
employm opportunities in eastern Wisconsin related to their choices. This

instrument also included the 25 Likert statements which measured the student's
attitude toward work. Copies of the student questionnaire are in luded in

Appendix D.

Teacher-Counselor-Administrator Questionnaires

The teacher, counselor and administrator questionnaires were constructed to
collect data on their involvement in career education activities, attitudes
toward career education concepts, and perceptions of the progress of the career

education activities in his school. They were asked to rate the importance of

11

each of the sixteen concepts in the Wisconsin aree Education Model for their

grade level. They were also asked to indicate the frequen of their involve-

ment with curriculum development activities, meetingsand the uAef
learning activities related to career education. A section was concerned `pith
the responders' opinions of the Sheboygan Career Education Project and its iimpacts

on the schools involved in the study. In 1974, Sections C of the teacher and

C and D of the Counselor and Administrator 1973 version were eliminated due to
poor response by participants. The data reAuested was too difficult to recall

from memory. Copies of both versions are in Appendix D.

Interview Questionnaires

Personal interview
and counselors in order

- Administrators and Counselors

questionnaires were developed fo'r builaillg administrators

to be able to acqu4re more specific information about

2,.7
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their support for and activities in the project. Administrators were asked
about budget support, curriculum plans, staff planning, cooperation with"other
schools and newly develed programs. Counselors were asked about articulation
techniques, newly developed programs for special groups such as dropouts and
handicapped, and follow-up studies. Copies of these instruments are in
Appendix D.

Interview Questionnaire Central Administration

A questionnaire was developed to use in interviewing key administrators in
the Sheboygan Schools and LTI Central Administration offices. The questions

--we-re- designed to determine their personal position on career education, the
project, articulation between schools, and commitment to supportof project
activities. A copy of this instrument is included in Appendix B!

K-12 Career Education Guide

A questionnaire was designed to be sent to people who.had purchased the
K-12 Career Education Guide produced by the project staff. It was designed to
cover both people who had broad responsibilities in career education develop-
ment such as for a county or several districts, and for people who worked in a
single building or district. Questions pertained to its use, helpfulness,
design and acceptance. A sample copy is,in Appendix D.

Career Education Workshop, Summer 1974

A more formal evaluation questionnaire was developed for the 1974 work-
shop than had been used previously. Since these workshops were a very signi-
ficant portion of the project activity it was felt necessary to determine how
participants felt about the value of the workshop. Questions were asked about
their understanding, confidence in interpreting, and growth in accepting career
education. A sample copy is in Appendix D.

Community Survey

The community survey instrument was an eleven question, short answer,
interview form developed to be used with a selected sample of adults in the
community. Questions pertained to their children, the goals of education,

knowledge of the project, their level of education and their type of work.
A sample copy of the instrument is included in Appendix D.

Data Collection and Analysis Procedures

Teacher and counselor questionnaire/ were mailed to the experimental and
control schools during the first week of February in 1973 and,1974. Teadhers

were requested tiocomplete their evaluation forms and send them to their
administratar's_office in a sealed envelope prior to February 20. Student

questionnaires were completed and interviews were conducted with administrators,
guidance counselors and residents of the Sheboygan Community on February 19 and

20, 1973 and 1974. During the third year the Piers - Harris Self Concept Scale
and K-3 Work Attitude, Survey were given in November andpgain in February.



In addition to the February data collection, members of the evaluation

team met with the Sheboygan Career Education Project staff on several occa-

sions to review -their progress on the project. so, the evaluation team

received copies of all of the minutes of the meet ngs conducted by the

project staff members. And, copies of the plater is generated in the work-

shops conducted during the summers of 1972, 1973 and 1974, and by the project

staff members were forwarded to the evaluation eam.

Analysis of the information collected was c rried out by the Computer

Center at University of Wisconsin - Stout. S ries of responses to individual

items and to sets of items were generated by the Computer Center. Selected

data summaries are presented in this report. All of the data summaries are

available for inspection by contacting Dr. Carlyle W. Gilbertson at UW-Stout.
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Chapter 3

ResUlts

Student Results

A variety of data were collected from the students in the evaluation.

The summary of these data and discussion of the results will be

presented by project objective. Presentation and discussion of

results willcq made by, priMe objectives. Major and minor objectives

within tbese\Prime objective areas will be included in the discussion

of each set of data.

Prime Objective I: Provision for broad occupational orientation at
the elementary and secondary levels so as to

increase student awareness of the range and options
open to them in the world of work.

Two sets of data will be presented in relation to this objective.

First, the students' responses to a set of statements related to work

attitudes and values will be presented. Second, responses to selected.

items from the Career Planning Survey administered to junior high

school, senior high school, and Lakeshore Technical Institute students

will be discussed.

Grades K through 3 Work Attitude Scores. A summary of the responses-

ofs4A.14deats_in Grant (experimeatal) and Wilson (control) elementary

schools on the elementary form of the Work Attitudes Survey is

presented in Table This was a revised work-attitude instrument

for these grade levels. Therefore; no comparable data were ava'ilable

from the 1972-73 evaluation. ,A copy of the instrument appears in

Appendix .
The survey form contains 15 items concerning why people

work, whether work is enjoyables and the importance of doing good

quality work. One of three responses could be given on each item:

(1) "Yes", (2) "I Do Not Know", or (3) "No". A very positive attitude

would result in a total score near 45. A very negative attitude would

generate scones in the range of J5. Students who were not sure of
their attitudes or reactions to work would have scores in the area of

30. Mixed attitudes toward work could also result in scores near 30.

The work attitude survey developed for the 1972-73 evaluation did

not prove to-be valid and reliable. As a result, it was necessary to

redesign the survey for the 1973-74 evaluation. This also meant that

no base line data were available for comparison during the third year

of the evaluation. In order to obtain some measure of changes in,work

attitude scores the instrument was administer0 in November and at the

end of February in the experimental and control schools.
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Table III-A

Work Attitude Survey Scores

r--

/

For Grades K - 3, 1973274

School Month Mean S.D.

Wilson November 38.7 3.4 .9
.14

Grant November 38.6 3.1 47 ,

Wilson February 38.3 3.3 85
1.54

N.) Grant February 37.0 3.1 46

,

Score Scale: Highest possible score = 45 - very positive atti

.
30 - not aware

Lowest possible score = 15 - very negative atti



Table III- -A

Work Attitude Survey Scores

For Grades K - 3, 1973-74

Month Mean S.D. N t

November 38.7 3.4 59
.14

November 38.6 " 3.1 47

February 38.3 3.3 85

1.54

February v 37.0 3.1 46

Score Scale: Highest possible scbre = 45 - very positive attitude

30 - not aware

Lowest possible score = 15 - very negative attitude
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The scores on the K - 3 Work Attitude Survey were based on the

students' responses to 15 items. Each item had a maximum potential

of 3 points aad a minimum of 1 point depending upon thp nature of the

response. Responses which were most closely related to a positive

attitude received 3 points and those which were most negative were

awarded'l pointy The maximum possible score on this instrument was .

45. This score would reflect a vPry positive attitude. At the other

extreme the lowest possible score was 15 which would reflect a very

negative attitude., Students who selected the "I do not know"

response\ or who had mixed attitudes would score near 30. Scores 37

and abovie on the instrument would indicate a positive response.

Table presents a summary of the pre and post test results

on the K through 3 work attitude survey. A review of the statistics

in the table ,reveals tha. the four means range from 37 to 38.7, not

a very large variance. A statistical analysis of the difference

between pre-test means of the experimAtal and control groups and

the difference betweeh post-test means with Student's t tested disclosed

no significant differences. . Mean responses in both schools decreased

somewhat from the pre-test in November to the post-test in February.

However, these differences were,s1,ight and do not reflect any signifd-

cant changes in opinions.

All four means reported in the table are in the positive range.

This indicates that the students in the experimental school (Grant)

and the control school (Wilson) had positive attitudes toward work.

The relatively small standard deviations would indicate that most

students had scored in the positive range. However, some students

did score in the "uncertain" range, scores around 30, and in the

negative range scores below 23. Even though these scores were few in

number they may signify the beginning of some very important problems

for these students.

Work Attitude Scores for Students in Grades 4 and 6

Summary statistics on the WorklAttitudes scores of students in grades 4
and 6 in the experimental school (Grant) and control school (Wilson) are
presented in Table IIIB. Data for both the second and third years of the
project are reported in this tabie.

The reliability coefficients for each of the groups are also reported in
the table. These were calculated with Hoyt's analysis of variance technique,
for weighted scores. The reliability coefficients mere adequate to very
adequate considering the type of instrument and the maturity of the respon
dents.

The most striking characteristic of the means reported in the table is
their similarity. No statistically significant differences were found
between the means for the experimental and control groapi when compared
within each year. And, no significant differences were observed between
means for:the two years. (Cumulative impacts of the Career Education treat
ments should tend to be reflected in a change in the mean scores from year
to year.) Also, no differences were observed between the mean responses of
4th and 6th grade students. This may indicate that work attitudes are
relatively stable and educational programs, at least in the short term, do
not have much impact on them.

3.3 J10
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Table "III -B ? ...

i : 4, f,

Work Attitude Scores for Students.in Grades 4 and'6
O

Enrolled in Experimental and Control Schools in

1972-73 and 1973-74 1.

7b

.

Grade Sex Year
Level

Mean .

Experimental Group ,

.

Mean

%- .

Contrdi
r

S.D.

-

Rel. .

Coef.

N

0

S.D.

^..

. .

P

4 M

F

1972-73

1973-74

1972-73

1973-74

58.8

58.8

58.8
, ,

58.5

7..9

6.6

6.-:6

7.9

,

.82

:79

..79

.80

29

11

21

.

29

-

58.9

-58.4

58.4

58.9

.

<,

4:9
. . .

6.0
,1/..

.

6.0

'4.7

6 M

F

-,'"

1972-73

1973-74

1972-73

1973-74
.

60.7

59.7

59.4

-

.

4.9

5.5

'6.4

-

, __.

.65

.70

.79

-

44

6

38

-

55.4

59.7

60.3

58.1

7.3'

5.0

.4:i

7.5

.
.

.

:

%*--\..Score Scale: Highest possible Score - 74 - very positive Attitude

48 - neutral or mixed attitudes

Lowest possible Score - 24 - very negative attitude



Table III-B

Work Attitude Scores for Students in Grades 4 and 6

Enrolled in Experimental and Control Schools in

1972-73 and 1973-74

1W)

Mean

Experimental Group

N Mean

Control Gro6

N TS.F.

4

Rol.

Coef.

S.D. Rel. \
Coef.

3

4

3

4

58.$

58.8

58.8

58.5

......

7.9

6.6

6.6

7.9

.

.82

.79

.79

.80

29

21

21

*
29

58.9

58.4

58.4

58.9

4.9

6.0

6.0

4.9

.58-

.70

.70

.57

i

38

48

48

39

.

3

3

60.7

S9.7

59.4

-

4.9

5.5

6.4

-

.65

.70

.79

-

. .....______

44

36

38

-

58.4

59.7

60.3

56.1
.

... ....

7.3

5.0

4.3

7.5

.83

.67

'p.58

,83

42

,.34

33

42

\

.

I,

Highest Ntsible Score - 74 - very positive attitude

48 -,neutral or mixed attitudes

Lowest possible Score - 24 - very negative attitude



The Work Attitude Instrument contained 24 items On which the
student could make one of three responses - (1) "Yes", (2) "Undecided",
and (3) "No". Responses received a weight of 1, 2, or 3 depending
upon the degree to which they revealed a positive attitude toward
work. The response which indicated the most positive attitude
received a weight of 3. The maximum possible score was 74. This
score would indicate a very positive attitude. The lowesbpossible
score was 24. This score would indicate a very negative 'fttitude
toward work. A neutral or mixed attitude toward work would be
relected bytscores near 48.

All of the means reported in the table are larger than 58. This
would indicate that most students had a positive or very positive
attitude toward work. The standard eviations indicate that some
students' scores would fall in the egative range. Although not
many student scores would be in thi range they may pose significant
challenges for counselors and teachers A copy of the work attitude
instrument administered to the 6th graders is reproduced in the
appendix.

Work Attitude Scores for 7th and 8th Grade Students

The work attitude instrument used in the junior and senior high school
was expanded from.that used in grades 4 through 6. It contained 25 state
ments to which the student responded (1) strongly disagree, (2) disagree,
(3) undecided, (4) agree, or (5) strongly agree. The response which was
most closely correlated with a positive attitude toward work received a
weighted value of 5. The students' responses were scored in a weighted
analysis program at t9. Stout. This program gave appropriate weights to each
response made by the student and calculated a total weighted score for each
student. In addition, the program determined the reliability coefficient
using Hoyt's analysis of variance technique for weighted scores. Table IIIC
reports the means, standard deviations and reliability coefficients for each
of the groups.

Reliability coefficients for the 8 groups tested were good to very good.
Coefficients from .73 to .97 were observed. Thus, these appeared to be a
relatively high consistance of response on the work attitude instrument. In

other words, students attitudes were somewhat better defined at this level.
(A copy of the, instrument is reproduced in Appendix D.)

3.
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Table III-C

Work Attitude Scores for Grade 7 and 8

Students Enrolled in-the Experimental Schools in

1972-73 and 1973-74

Grade
Level

Sex 1972-73 1973-74

Mean S.D. Rel.Coef. N. Mean S.D. Rel.

4

7 M 91.4 11.1 .77 64 82.5 21.4 .

92.9 10, .73 54 83.0 22.8 .

.

8 M 84.9 18.7 .91 55 91.9 14.7 . ,

F 92.5 11.0 .77 49 92.3 10.8 .

t 72/3 vs 73/4 Male -.l
Female .

*Significant at the .05 level

Maximum possible Score =

Minimum possible Score



Table III-C

Work Attitude Scores for Grade 7 and 8

Students Enrolled in the Experimental Schools in

1972-73 and 1973-74

1972-73 1973-74
TS.D. Rel.Coef. N. Mean S.D. Rel.Coef. N

4 -

9

9

5

11.1
_

10.

18.7

11.0

.77

.73

.91

.77
---)

64

'54

55

49 ---
.

\

!

82.5 21.4

83.0 22.8

91.9 14.7

10.892 3

.96
.

.97

.92

.90

65

68

56

65

2.20*

2.40*

-1.56

.07

t 72/3 vs 73/4
- -

Male_-.15
Female-.22

Maximum possible Score = 125.- very positive
100 - positive
75 - neutral
50 - negative

Minimum-possible Score = 25 - very negative

level



The highest possible score on the work attitude instrument used in junior

and senior high school was 125. This score would indicate a very positive

attitude toward work. The lowest possible score was 25 and would indicate a

very negative attitude toward work. A negative attitude toward work would be

indicated by scores near 50. Students with mixed attitudes or a neutral atti-

tude toward work would have scores near 75. Positive attitudes toward work

would be reflected in scores near 100.

All of the means reported in Table ITT -C fall in the low positive to posi-

tive range on the score scale for the attitude nstrument. The mean scores

range from a low 80.5 to a high of 92.9. One c nsistent score pattern observed

in the table is the ,resistance of students' sc res to change over time. For

example, students in grade seven in the 1972-73 evaluation scored significantly

higher than the students in grade seven during the 1973-74 evaluation (P less

than .05). Members of grade seven in the experimental school in 1972-73 who

participated in the 1973-74 evaluation as eighth grade students exhibited the. '

sam4 response pattern. In fact, only slight changes in the means were recorded.

Although there was a considerable
difference between the mean responses for

eighth grade boys in the 1972-73 evaluation and ills 1973-74 evaluation the

difference was not significant. This can be attributed to the large standard

deviation or variation in the students' scores during both of the years. Also

it is interesting to note that the mean respOnses for the eighth grade boys in

the 1972 -73 evaluation is very similar to the mean responses for the seventh

grade boys in the 1973-74 evaluation.

It appeared from the response patterns on the work attitu e instruments

that there might have been some significant differences betwee grade levels.

The cause of these variations is not readily evident. However, it would appear

to be a valuable point to pursue with further research.

Attitude Toward Work Scores of Grades Nine, Ten, Eleven, and Twelve

The'statis7,tics for the work
attitude scores for students in grades nine,

ten, eleven, and twelve during the 1972-73'and 1973-74 school years are repro-

duced in Table III-D. The instrument used to collect these data was the same

as that used in grades seven and eight. A copy is reproduced in Appendix D..

All of the means in the table are in the high 80's and low to mid 90's.

These scores indicate a low positive to positive attitude toward work on the

part of most students responding to the instrument. As noted by the standard

deviations there was a moderate, variation in scores within each of the groups

tested. Thus, there are some students in each group who have undecided of

negative attitudes toward work. The reliability coefficients for the groups

range from moderate to moderately high. .Therefore, it would appear that there

is a relativUy high consistency of responding on the part of each student.

Two statistically significant differences were observed between experi-

mental and control groups. Both of the differences occured during the 1972 -73

evaluation and both involved female students. In 1972-73, girls in the control

group responded significantly more favorably on the attitude instrument. The

tenth grade girls in 1972-73 in the control school also hbd work attitude,

scores which were significantly higher than those in, the experimental school.

The reason for
thiyAdifference.is difficult to explain, especially since the

nirth grade girls in 1972-73 were represented as
tenth graders in the 1973-74

evaluation and there was nc significant difference between the scores in the'

experimental and control groups during the latter evaluation.

3:7
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Table szt:to

Work Attitude Scores for Grades 9, 10, 11 and 12

for 1972 -73 and 1973-74
et"

Credo
Level

Sex Year

,

xporlacntal Croup Control Croup
TMean S.D. Rol.Cocf. H Mean S.D. Rol.Coof. N

,9 M 1972-73 93.1 9.5 .76 81 95.5 6.9 .60 77 -1.3

1973-74 87.1 13.9 .92 68 $9.2 22.9 .97 $0 - .49

te2.191 te1.88

F 1972-73 93.31 15.5 .91 76 99.41 9.1 .79 84 -2.201

1973-7I-/ SLS 16.6 .94 92 94.6 13.8 .95 102 -1.47

te1.28 te2.031

10 M 1972-73 91.8 11. .79 87 93.8 10.9 .83 72 . .81

1973-74 93.3 9.9 .89 93 94.0 7.S . .81 47 - .33

t- -.68 te.OS

F 1972-73 92.4 8.9 .75 75 94.0 6.6 .64 66 -2.931

1-971=74- 45.4 10.1 .89 92 95.4 7.1 .61 44 0

te1.35 te1.38

11 M 1972-73 90.4 11. .80 89 - - - - -

1973-74 93.4 10. .90 96 91.6 12.2 .93 45 .64

te1.38

P 1972-73

1973-74

94.4

93.5

10.4

6.2

.83

.84

73

77

--

94.6

-

12.8

-

.93

-

35

-

- .36
- -

Ae.42 .

12 M - 1972-13 91.9 ,8.4 .68 110 ' 90.8 14.6 .91 66 -.42

1973-74 90.3 10.1 .118 75 91.3 13.9 .44 64 .42

' .1.$1 .

4t.

,. t- -.16 -.42

F 1972-73
.
96.1 7.2

.

.66 67 94.9
w

8.1 .79 49
.59

1973-74 93.0 11.1

A-1.33

.92 59 96.9 6.9

t4-.S7

.40 37
-1.S

o
'Significant at .0S Leval

,See Table For Score Scale



Table III-E

Work Attitude Scores for LTI Students

Surveyed in 1972-73 and 1973-74

Grade Level Sex

'
Mean

1972-73

S D. Rel.Coef.

4

N Mean

1973 -

S.D.

13 - 14 M 96.4 8.8 '.76 66

42---

88.2

92.2

10.5

8.999.0 6.9- .64

Score Scale: See Table



Table III -E

Work Attitude Scores for LTI Students

Surveyed in 1972 -73 and 19'73-74

"Th

nT

Mean

1972-73

S.D. Rel.Coef. N Mean

1973-74

S.D. Rel.Coef. N

.

T

- .

96.4 8.8 .76 66 t8:2 10.5 .92 41 3.01

/

,

99.0 6.9 .64 'N-42-- 92.2 -1:9 .90 , -65 3.14

.._ I

Seale;_ See Table III-C

)
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Two significant differences in mean scores were observed within the experi-
mental and control groups between 1972-73 and 1973-74 school years. Boys in
grades nine scored significantly lower during the 1973-74 evaluation as compared
with the results in 1972-73. This is especially interesting since the eighth
grade boys in 1972-73 in the - experimental school had one of the lower mean scores.

In other words, this less positive response pattern appeared to persist in the
succeeding year. The second significant difference within groups occured between
the mean responses for girls in the control group in grade nine. The girls
responses in 1972-73 were significantly higher than those obtained in the 1973-74
evaluation,. It should be pointed out that the mean for the girls in 1972-73
evaluation was one of the higher means reported in the evaluation. Also, the
mean for the responses of the gi in 1973-74 evaluation is slightly more posi-
tive than that reported for this ribs when they were eighth graders. Again
the relative stability of attitude scores appears to persist.

Summary of Work Attitude Results

The data collected from students in grades K-12 revealed a general positive
attitude toward work. Some students responsed negatively; however the majority
gave positive response. Few significant differences between the experimental
and control groups were observed. The two significant differences which were
found favor the control groups. However, for the most part, the scores were
very similar between groups. The basic factor operating appeared to be the
relative stability of work attitudes. This stability was noted in the within
group consistency of response patterns from year to year. This would suggest
that any program which attempts to modify attitudes needs to be long termed and
should pervade all the instructional materials.

Work Attitude Scores for LTI Students

No control group was available for the LTI.(Lakeshore Technical Instijite)
students during the two years of the evaluation. The data in Table III-E "P.
reflect the mean attitude scores for students in years 13-14 at LTI during the
two years of the evaluation. The mean scores reported fall in the positive
range on the scare scale. The reliability coefficients are satisfactory for the
Likert type instrument used and reveal a,fairly high consistency of response
on the instrument.

A statistical co parison of the means for the men in the evaluatiOn during_
1972-73 as compared w th those in the evaluation during 1973-74 reveals that
the 1972-73 sco were significantly higher (t=3.01). The same result is noted
when the means for the females are compared. Again the females in the 1972-73
evaluation have significantly higher scores than those in the 1973-74 evaluation
(t=3.14)

Students Awareness bf Opportunities in the World of Work and Education

Table III-F reports the response patterns on four questions in the Career
Planning Survey related to the students' knowledge of education programs in
both secondary and post-secondary institutions, their utilization of the Career
Information Center and knowledge of job opportunities in their selected occupa-
tions. (A copy of the Career Planning Survey is included in'Appendix D.)
Medians and interquartile ranges are reported for boys and girls in the experi-
mental and control schools in grades 9-12. Data from both years of the evalua-
tion are included. The median gives the center point of the distribution, the

3.10



Item Q /a

c, .

12 (13) adequacy

of information on
LTI programs (1=
adequate, (4=in-
adcquate)

13 (14) adequacy
of information

received on
university and
post high school

1/7T programs

20 (20) Have you
used thecareet 0

information
center in your
school (1=No, not
aware if it, 2=
No, but aware of
it, 3=yes)

21.2 (22) Knowledge'

of employment op-
portunitics in
Eastern Wisconsin
in field of
responders- Career

choice (1=I do not

Table III - F.

Median Level of Knowledge of Post-Secondary Educational and Enploy

Opportunities 0 Grades 9-12 in 1972-73 and 1973-74

r
Experimental School Con

1972-1973 1973-1974 1972-1973
MDN IQR MDN IQR MDN IQR

M M M M M

9 2.8 2.8 1.5 1.1 3.0. 2.7# 1.7- 1.6 3.1 1.2 4
10 2.9# 3.1 .9 .8 3.8# 3.4 1.1, 3.0* 2.9@ .8
11 3.7 3.6 1.6 1.5
12 2.7@ 2.5* 1.4 1.3 3.3@ 3.3* 2.2 2.1 2.9# 2.7 1.1

9 2.8 3.0 1.2 .8 3.1 3.1# 1.7 1.4 3.0 3.2 1.1 .

10 2.9# 2.8* 1.1 1.0 3.8# 3.5* 1.2 1.6 3.0@ 2.9+ .9 .

11 3.2 3.7 1.6 '1.2
12 2.6 2.6 1.4 1.3 2.9 2.4 2.2 2.0 2.7 2.7 1.2

9 2.8 2.9 .7 .6 2.9 2.9 .7 .6 2.5 2.6 1.4
10 2.8 2.4 .9 1.0 2.7 2.7 1.0 1.0 1.5 1.2 1.2
11 2.7 2.8 1.0 .8
12 2.8 2.8 .8 .9 2.9 ,2.9 .6 .6 1.5 1.6 1.3

9 1.7 1.3 1.9 1.8 2.6 '2.4 2.1 2,2 2.3 1.5 2.1 1.

10- 1.5 1.4 1.9 1.6 1.6 1.9 1.4 1.1 1.8 1.2 2.1
11 2.0 2.0 2.1 2.1- -

12 2.0 2.0 1.9 1.9 2.3 2.0 2.3 2.g 1.6 1.3 1.7

-
know, 4=excess of
jobs. In 73-74,1=

I.have not selected
1.16 ; #,*,@,+, etc. - pairs of li]Algrfer, 2= I do not

eqmpatisonsl
different (



TablC 1fI - F

Median Level of Knowledge of Post-Secondary Educational and Employment

Opportunities in Grades 9-12 in 1972-73 and 1973-74
(

Experimental School ,Control School-,
1972-1973 1973-1974 1972-1973 1973-1974

MDN . IQR MDN .IQR MDN IQR MDN IQR
M

.8 2.&

.9# 3.1

.7@ 2.5*

.8 3.0

.9# 2.8*

.6 2.6

2.9

2.4

2.8

1.3

1.4

. 2.0

1.2 .8

1.1 1.0

1.4 1.3

.7

.9

.8

1.9

M

,1.3 1.1

.9 .8

-

1.4 1.3

M

3.Q '2.7#

3.8#. 3.4

3.7 3.6
3.3@ 3.3*

M F

1.7 '1.6

1.1 1.9

1.6 1.5

2.2 2.1

3.1 3.1# 1.7 1.4

3.8# 3.5* 1.2 1.6

3.2 3:7 1.6 1.2

2.9 2.4 2.2 2.0

.6 2.9 2.9 .7 .6

1.0 2.7 2.7 1.0 1.0

2.7 2.8 1.0 .8

.9 2.9t 2.9 .6 .6

1.9 1.8 2.6 2.4 2.1 2.2 2.3 1.5
1.9 1.6 1.6 1.9 1.4 1.1 1.8 1.2

-2.0 2.0 2.1 2.1
1.9 -2.3 2.0 2.3 2.7' 1.6

M

3.1 3.2

3.0* 2.9@

2.911 2.7

3.0,` 34F
3.0@ 2.9+

2.7 2.7

2.5 2:6

1.5 -1.2

1.5 1.6

-
1.3

.8 1.0 3,.5 3.4#

.8 1.0 3.7* 3.8@
3.4 3.4

1.1 1.3 3.5# 3.1

1.1 .9

.9 .8

1.2 1.2

1.4 :1.9

1.2 .9

1.3 1.7

1.7

2.1 1,9

2.1 .7

1.3

3.4 3.6#

3.8@ 3.8+
3.5 3.7

3.4 2.9

2.6 1.5 1.7 1.8

1.3 1.4 1.2 1.1

1.7 1.6 1.3 1.4

1.8 2.5 1.6 1.6

3.8 4.2

1.8 2.0
1.8 2.3

1.81 2.5

1.3 1.1
1.1 1.2

1.3 1.5

1.8 1.8

1.2 1.3

.8 .8

1.6 1.2

1.7 1.8

2.1 2.3

1.3 , .9

2.1 2.3
2.1 2.6

-t-

1.i.j
#,*,@,+ etc. - pairs of like symbols indicate

comparisons that are significantly
different (J05 level)



point at which one-half of the responses are above and one-half are below.
The interq artile range (IQR) is a measure of the level of agreement in the
responses. An IQR that is in the range of 2-3 indicates very little agreement
or great d versity in the responses of the students.

Ana lysis of the medians in the table reveals that within schools and
at the s e grade levels the response patterns for boys and girls are very
simil . It is also apparent from the students' responses to items 12 and 13
that an adequate tb sufficient level of information is available on post-
seco dary educational opportunities to students in the experimental and control
scho ls. However, the medians in the range of 2.5 and larger indicate that a
maj ity of the students would like to have additionalAinformation. Another
trend which appears in the data is the tendency for the medians to be larger
in the 1973-74 evaluation. This indicates that the students during the third
phase of the evaluation felt thIt the information available to them was less
adequate than that reported in the prior year. This1trend is substantiated by
the fault' that ten of the twelve statistically significant differences between
response patterns occured in the comparisons within groups (experimental
versus experimental and control versus control) between years. For example,

tenth grade boys reported significantly less information on LTI programs
during the 1973-74 year in the experimental school than those in the experi-
mental school at the same grade level during the 1972-73 evaluation.

The two statistically significant differences between experimental and
control groups both involve girls at the ninth grade level in the 1973-74

evaluation. Girls in the experimental school (North)' reported significantly
more information received on LTI and other post-secondary programs than the

girls in the control school. Although there are no other significant differences
in comparisons between the experimental and control schools, the pattern
consistently indicates that the students in the experimental school felt that

they, had a higher level of information on post-secondary educational opportunities.
The medians reported for giades nine, ten, eleven and twelve indicate a

growth of information on post-secondary training opportunities throughout the

four years of high school. (The median values become smaller.) This pattern

would be expected from the fact that the students gained more information, had

more occupational experiences, and become more interested in career selection

as they grow older. The fact that maturity tends to influence the level of
information reported by students tends to substantiate the impact of the career
education experiences in the experimental schools since there is an accelerated

trend in these schools.
There is also a slight tendency for post-secondary programs at the university

and VTAE school other than LTI to be reported as more adequate than the infor-

mation available on LTI. Whether this indicates an extra emphasis on the dissemi-

nation of information on these institutions or is a reflection of the fact that

students would like to have more information on a post-secondary institution
-elase-to-home is not- clear' from the data.

4
: The data for Item number 20 in Table III-F indicate the use of the Career

Information Center. The experimental schools developed career information

centers. Students in the control schdols had information available to them in

their schools but not presented a career information center. The median

responses to use of the care in ormation centers is relatively high. Almost

all of the students in grades ni e, ten, eleven and twelve reported that they

had used the Center. (A median of 3 would indicate that all of the Students

had used the Career Center.) Most of the medians in the experimental schools

were 2.7 or larger. Also, the use of the Career Center tended to increase

3.12



slightly from the 1972-73 year to the 1973-74 year. ,This was the case even
'though a very high level of use was reported, during the previous year. Thus,
it would appear that. the Career Information Center retained its popularity and
was serving an important need.

The'item which measured the students' knowledge of employment opportunities
in the occupations they had selected for their career choices was modified for
the third year of the evaluation. Therefore, it is not possible to make direct
comparison between the data for the two years. In the 1972-73 version of the
career planning survey the first choice was "I do not know". In the last year
of the evaluation, 1973-74, the first choice was "I have not selected a career",
and the second choice was "I do not know". It is likely that a number of the
students who responded to "I do not know" during the first year of the evalua-
tion had not selected a career.

The medians reported for both years indicate that nearly 50% of the
students at all grade levels had either not selected a career or do not knOw
what the job opportunities are in the career they had selected.

Table III-G reports the amount of information received on LTI programs and
courses from Capstone Vocational instructors in the senior high schools. The
most frequenlamount of information reported in both the experimental and control
schools-is "1 le to some". A small proportion of the students responded that
they received all of the information they needed. It would appear that this
aspect of the Capston program could be improved.

Of interest is a change between 1972-73 and 111P-74 in the number of
individuals in the evaluation sample reported enrollment in Capstone courses.
A significant increase in enrollment during the latter year is in evidence.
It is the feeling of the researcher that this increase reflects the students'
interpretation of the item in the Career Planning Survey used during the last
year of fhe evaluation. Thus, the increase is probably over-stated.

Another important source of information on post-secondary programs is the .L

general education instructors in the secondary school. Table III-B reports
the students' estimates of the amount of information related to LTI programs
and courses received from general education instructors. The medians in the
table indicate that a majority of the students reported that they did not
receive as much information as they felt they needed. (All medians are "less
than 3.5) Four significant differences were found between experimental and
control groups within a given year c4 the evaluation. In all four cases, these
differences occured in grade nine. During both years the boys and girls in
the experimental school reported that.they received significantly more informa-
tion than those in the control school.

Another trend observed in the data is the decrease of information reported
in the third year of the evaluation. In fact, boys in grade ten and boys and
girls in grade twelve in the experimental school reported significantly less
information received in comparison to the previous year.

Table III-I presents a summary of the 1973074 LTI students' judgments of
the adequacy of the information they received on LTI programs while they were
in ghih school. With the exception of females in diploma programs, a majority
report that the information was "inadequate" or "could have been more". It
would appear that articulation of secondary and post-secondary programs was
not complete since there was a lack of information flow between the two levels.

3.13
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Table III - G

Amount of 'Information Received on LTI.Prousams

From High School Vocational Instructors by High School Seniors

Year Information
. Received

E

.

Grade12
C

,

M
-

F M F

1972 -
Have not

taken
70. 74.6

.

89.4 75..5

1973
Little

..
3.6 3.0 1.5 4,11

Some - 16.4 13.4 6.1 12.2

Considerable
amount

6.4 6.0 1.5 4.1

All I ' 3.6 3.0 1.5 4.1

'needed

1973 -

Have not
taken.

22.9 33.8 27.4 19.4
.

.

197 Little 29.7 30.5 25.8 36.1

Some 24.3' 22.0 30.6- 25.0

Considerable
amount

16.2 8.4 12.9 11.1

All I
needed

6.7 5.0 3.2 .8.3

-__
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Table III - H

Amount of Information High School Students Received on LT

Progrims From Their High School' General Education Instruct

Item year E /C#

9

Grade Le.3e1

10 11

M F, M F

Amount of information received. 1972-

1973
1.90
f-

-2.01f 1.73* 1.22 -

from-generat-eduoation-instruc=-

tors on LTI

1 = Little Information

All I Need

.D:--STD.

1.38
4,

1.24 1.38 1.42 -

1973-

1974

E

C

2.0f
S.D.
4
1.66

.

2.07

S.D.
f

1.48

1.26*

1.17

1.24

1.13

1.27

1.46

*E = experimental

C = control

S.D. -2 Within year comparisons noted are significantly different at the .05 level.

two sample test.
*Significant differences between years.

12o



Table III - H

4.

Amount of'Information High School Students Received on LTI

Programs From Their High School General Education Instructors

Year E/C#
9

Grade Level
10 11 12

M F M F

t

M F M F

ion received
1973

1972-

C

.910
t

S.D:

1.438

2.0 1
f

S.D.
4

1.24

1.73 *1 1.22

1.38 1.42

-

-

-

-

1.78*

1.44

1.75*

1.58

tion-in struc=

tion

1973-
1974

E

C

2.0

S.D.

1.66

2.07
f

S.D.
i

p1.48

1.26*

1.17

,

1.24

1.13

1.27

1.46

1.37

1.29

A

1.27*

1.27

1.24*

1.27

comparisons noted are significantly different at the .05 level. Kolmogorow Smivinov

test.
rences between years.



Table III-I
Adequacyof Information on LTI Programs

Received While LTI Students Were in High School

(Item 17)

1( Program

.

Sex
Level of -Inf'ormation

Ade uate
i-

' Adequate But
Could Have Used More

N %

Inadequate
N %N-

Diploma-

Male
.

Female

@

29 58

@

11 22

@

10 20

Degree
Male

Female

8

I

20.5

7.1

11

6

28,2

42.8

20

7

51.2

SO

TOTAL N = 103 38 37.0 28 27.0 37 36.0

@ Not enough students in sample for meaningful statistics.

Results of the Piers-Harris Children's-Self Concept Scale

Developing a positive self concept is considered to be an important element
in the career development process of individuals. Considerable activity was
conducted in the experimental elementary school to foster positive self concepts

in the students. In order to study possible effects of these activities, the
Piers-Harris Children's Self Concept Scale, published by Counselor Recordings
and Tests, Nashville, Tennessee, was administered. The instrument was used
only in the third year of the project and was given to students in grades three
through six in the experimental elementary school (Grant), and to grades three,
four and six in the control elementary school (Wilson). It was administered

twice during the year, first in November 1973 and again in February 1974.
The instrument wets also given to the experimental ( Horace-Mann) and control

(Farnsworth) junior-hi k!h'schools once in February 1974 to compare self concepts

of junior high school students. Grades seven, eight and nine were used at

Horace -Mann and grade nine at Farnsworth.
Use of this instrument is suggested by the authors to be more valid for

research purposgs than for diagnostic purposes. Norms are provided for the

instrument with noted limitations for their application.
Results for the elementary schools are presented in Table III-J. When

comparing these results with the normative data used in developing the instru-
ment, the mean scores for all grades in both experimental and control schools
(55.227 to 60.206) are considerably higher than the normative mean of 51.84.
This may mean that the sample is different from the normative group, or that the
self concepts are actually hl.gheithan average. Whichever is true, the'mean
scores indicate a rather positive, stable self concept for both experimental and
control schools since on both the test and retest all grades in both ichools
showed. consistently high, reliable scores. The positive differences of approxi-

mately three points for all groups from test to retest are within the expected

125
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Table III -J

-Piers-Harris -Children's-Se-1i -Concept Seale

Results for Experimental and Control Schools in Grades 3-6,
November 1973 and February 1974

Grade Month
*
Mean S.D. N.

,

Grant

.

.

3-6

.. 3

November 1973
November 1973

'1973

57.403
55.227

.

10.936'

c **
300

35

1/1rWilson 3,4,6 November 56.806 12.240
3 November 1973 . 56.103 - ** 42

,

Grant- 3-6 February 1974, . 60.206 11.862 252
3 February 1974 58.368 12.604 38

,

Wilson 3,4,6, February 1974 59:216 11.968 250
3 February 1974 59;105 11.507 85

* Possible scores: ,Highest 80; Lowest 0
** Not 'available
1 Control School

School

Piers-Harris Children's Self Concept Scale

Results for Experimental and Control Schools in Grades
.- February 1974, ,

Grade Mean S.D. N.

Horace-Mann 7-9

7 .

48.930

30.086

17.134

17978,

231

23

8 , 50.958 16.237 96

9 .. 51.062 . 15.236 112

Farnsworth 9 . 57.043 .. 10.300 183
.

. ..

1 Control` School

3.17
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40
oup mean increases of five points for a test-retest situation. These

sults indicate that there are neither differences beEWieen the experimental
and control groups for overall seores -of all grades, not for scores of third
graders compared separately. This lack of difference persists for both test

and retest results. No differences can therefore be attributed to the effects

of the project.
Results for the junior high schools are presented in Table III-K. Although

the results for grades seven - nine in the experimental school (Horace-Mann)
are more similar to the scale normative mean of 51.84 with scores of 48.930 to
51.0t2, the control school mean of 57.043 (9th grade) is considerably higher
-than either the combined grade score of 48.930 or the grade nine score of
51.062 in the experimental school. (This difference may be affected somewhat

by one considerably low score for the experimental school seventh grade of
30.086. Since this represents the score of only one class of seventh graders
(N=23) the evaluators feel some type of error occured in administration and
the results must he seriously questioned.) Disallowing the low seventh grade-

IIII

score does not alter the difference that exists in favor of the control school.
Students.at the control junior high school may have higher self concepts than *

I

do the students at the experimental junior high school since the respective
scores tend to to at the upper and lower limits of stanine 5 in the scale norms.
Since this was a single incident comparison any differences cannot be attributed
to the effects of the project. ,)

In summary, the data colleCted during the two years of the evaluation
indicate progress toward achieving prime objective one. Students in the experi-

mental schools reported more information on post-secondary educational oppor-
tunities than those in the control schools. A high level of use was reported

for the career centers. Work attitude scores were similar for the experimental

and control groups. The basic finding in this area was the persistence of atti-

tude scores over the two years of the evaluation. Self concept scores were
similarly positive for the experimental and control elementary schools and also

appeared relatively stable. Possible self concept differences exist in favor
of thf! control junior high school over the experimental junior high school, but

both schools show positive results. The combination of positive work attitudes
and positive self concepts should produce individuals who are open to alterna-
tives And willing to explore several options:

Prime Objective II: Provision for Work Experience, Cooperative Education, and
Similar Programs, Making Possible a Wide Variety of
Offerings In Many Occupational Areas.

One of the major objectives in this area was the development of an extensive
cou seling program in grades seven, eight and nine which would identify those
stud nts who could best be served through vocational and technical education.

The valuators thought that the impacts of this program should be shown by
student awareness of the cooperative education program, the extent of informs-

1/4) tion they have received on LTI programs, and the amount of assistance they have
received_from guidance counselors. In addition, the results of the counseling
program and the overall career education project should ,be Isfleoted in the
certainty of the participant's career choice. Table III-I:reports the median

responses for items in the Career Planning Survey related to these factors.
Data for grades nine, ten and twelve during the 1972-73 and 1973-74 evaluations
are reported.

A report oE the specific responses on these items is given in Appendix A.
The Career-Planning Survey instruments was modified slightly for the third year

r
3.18
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of the evaluation so that responses could be placed directly on opt al scan

forms. Thus, the numbers of the items in Table III-L vary from e year to

the next. However, the items remain the same.

Information and Assistance Received from Guidance Counselors

One statistically significant difference was observed between the experi-

mental and control gr' in regard to the amount of information received fromod
guidance counselors on L keshore Technical Institute programs. This difference
was found during the 19,2-73 evaluatiOn in which females in grade nine in the
experimental school reported significantly more information received than females
in the control school. Although the medians vary between experimental and control
groups during the two years of evaluation, none of these differences are statis-
tically significant. However, some trends can be observed.

,q In both years of the evaluatiOn there is a decrease in information reported,

as students go from grade nine to grade ten. ,An increase of information is
reported in grade twelve. Comparing the two years of the evaluation there is a
slight increase in information reported in grade nine in 1973-74. The control
students report that they have received more information than in 1972-73. The

boys in the experimental school report about the same amount of information and
the girls in the experimental school repOrt considerably less information. In

grade twelve, the median response levels decrease for all four groups. The same

is true at grade ten. Bence, with the exception of grade nine in the control
school there appears to be less information on the LTI programs and courses
dur ng the 1973-74 evaluation year.

The medians in Table III-L for items 9(10) reveal a relatively low level of
information received on LTI programs. Medians of 1.5 or less indicate that
one-half of the students checked that they received "little information," which

was the lowest response possible. Medians of 2.5 or less indicate that one-half
or more of the students have checked "little" or "some information." Slightly
more than one-half Of the medians are below 1.5 and all are less than 2.0, which
would indicate that a majority of, the students have indicated that they received
"little" or "some information." Few indicated that they received all of the
information they needed.

The
,

amount.of assistance provided in making career choices provided by
guidance counselors is afso given in Table III-H. The data summarized in the
table are based On the responses to item 10(11) in the Career Planning Survey.
No statistically significant differences were observed in the response patterns

in either the second or third year of the evaluation. 'C... i

Some trends are evident in the data. The amount of assistance reported
in grade twelve is more than that in either grades nine or ten. No systematic

changes are evident between years of the evaluation. Six of the medians
reported in 1973-74 are slightly larger than those observed in 1972-73. And,

six are slightly smaller.
The response scale for item 10(11) ranged from "none" to "enough to meet

my needs." Responses of "none" were coded 1 and responses of "enough" were

coded 3. The "some" response was coded 2. Thus, medians of 1.5 or less
indicate that on-half of the responders selected the "none" response. Medians

of 2.5 or less indicated that 50% or more of the responses were "none" or
"some." All medians reported in Table III-H for this item were less than 2.5
and several were less than 1.5. These medians indicated that a majority of the
responders felt a need for additional assistance.

3.19



Table III-L
Summary of Median Responses on Information and Career Selection

Assistance by Guidance Counselors in Secondary Schools

73 Form

=Item Year El C#

Grade Level
10

9.(10)Amount of information 1972-73
received from guidance
counselors on LTI.

1973-74

E 1.53 1.96 1.28 ' 1.1

C 1.21 1.34 1.36 1.1

E 1.59 .1.48

C 1.76 1.54 1.14 1.01

10.(11)Amount assistance
provided by guidance
counselors in selecting
career.

1972-73

1973-74

E 1.23 1.34 1.37

C 1.47 1.59 1.42 1:3

E 1.29 1.33 1.20 1.

1.50 1.42 1.37 1.3

Response Scale for Item 9(10)
1.= Little
2.= Some

3.= Considerable
4.= All needed

Response Sc
1. None
2. Some
3. Enough
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Table III-L

of Median Responses on Information and Career Selection
sistance by Guidance Counselors in Secondary Schools

Thar

(
Grade Level

9 10' 12

E /CI 41 F M F M F

n
ce

1972-73 E 1.53 1.96 1.28 1.12 1.81 1.79

C 1.21 1.34 1.36. 1:19 1.35 1.81

1973-74 E 1.59 1.48 1.09 1.10 '"1.46 1.62

C. 1.76 1.54 1.14 1.08 1.33, 1.55

e
Ling

1972-73

1973-74

E 1.23 1.34 1.37 1.49 1.96 1.94

C 1.47 1.59 1.42 1.35 1:79 . 1.91

E 1.29 1.33 1.20 1.37 1.85 2.08

C 1.50 1.42 1.37 1.38 2.03 2.00

i

10)

.-:

Response Scale for Item 10(11)
1. None
2. Some

3. Enough to meet my needs



In summary, the data reported in Table III-L indicate a need for more
information on the LTI programs and additional assistance in selecting careers.
Little change is found in response patterns between experimental and control
schools and between years in the evaluation.

Career Choice

Table III-M reports the summary of the rPaponee to the item on certainty
of career choice. X_The response scale for this -stet awarded 1 point for a
response which said the student was "completely undecided" and a 5 for the
response of "very certain." Responses of "quite undecided," "somewhat undecided"
and "quite certain" were coded 2, 3, and 4, respectively. Therefore, medians
-of. 4.5 or larger would indicate that a majority of the students had indicated
that their career choices were "very certain."

Medians of 4.5 and larger would indicate that a majority of the students
-were'quit-e-c er tate-or-"very-cerra Media Ida s than 3.5 indicate that
a majority of the students responding were at least somewhat undecided in

'regard'to their career choice."'

The medians reported in Table III-M contain no statistically significant

differences between. experimental and control groups and between years twelve
of the fourteen comparison favor the experimental groups. All of the medians
,range between 2.95-3.82. More than two-thirds of the medians are less than
3.5. Tfiese medians indicate that most students are at least somewhat undecided
about their career choice at each of the grade levels reported. Moreover,
about 20% of the students in both the experimental and control schools in grade
twelve reported that they were completely or quite undecided on their career
choice.

A review of the medians in the table indicate that the ninth grade students
report that they are more certain of their career choice than students in tenth
grade. Certainty of career choice increases slightly from grade ten to grade
twelve.

LTI Students

Table III-N presents the summary of the statistics from the LK-sample on
the questions in the Career Planning Survey related to information received on
LTI and post-secondary programs while in high school and the certainty of career
choice. The low median (most less that 2.5) on items 13(11) and 15(13) indicated
that LT1 students thought that the information they received while in high school
was less than enough. However, 'the response pattefn on item 20(18) suggests that
the adequacy was rated somewhat higher:

The level of certainty of career choice (item 22(20)) indicated that most
LTI students were certain or very certain of their career choice. Students in
degree programs tended to be somewhat less sure of their choice.

It would appear that there is a relatively large amount of uncertainty
concerning-career choice. However, the uncertainty reported may reflect more
the developmental status of the individual rather than the lack of information
and assistance. Follow-up studies should -be done to determine whether the
degree ofluncertainty reported actually impairs later. zareer decision making of
the individuals in this study.

Awareness of CooperatiVe Education Programs

Another sub-qbjective4under Prime Objective II was to provide work experience
progiams for high school students and to enable post - secondary students to continue

3.21
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Table III -M

Summary of Median Resp-onses Related to Certainty of Career Choice

Item Year E/C#

15. Certainty of Career
Choice (5 = Very Certain
1 = completely undeci-
ded)

16. Certainty of Career
'Choice

9

Grade
10

Level
11

F M F

1972-73 E .3.48 3.40 3.29 3.15

C

1973=74

C

E = experimental
C = control

3.29

1.25

3.24

3.36 2.95

3.80--5.14

3.52 2.97

3.24

3.32

3.27

3%21

3.10



Table 111-M

try of Median Responses Related to Certainty of Career Choice

Year E/C# 9

Grade
10

Level
11 12

in

M F M F M F M F

1972-73 E 3.48 3.40 3.-29 3.15 - - 3.23 3.66

C 3.29 3.36 2.95 3.24 - - 3.15 3.30

1973-74 E 3.25 3.80 3.14 3.32 3.21 3:36 3;52 3.22
-

C 3.24 3.52 2.97 3.27 3.10 3.31 3.07 3.66

/-



Table

Summary of Median Responses for LTI Students
on Selected Career Planning Survey Items

Item
Item
No.* Program

1972-73
LTI Item

No.* ProgramM F.

Amount of information

13--------
Dp 1.50 1.23

11.
,Dp

___reeeivedfrom-genera e 1--

cation instructors on LTI De 1.32 1.28 De

Amount of information
received from guidance
counselors on LTI

15.
Dp

13.
Dp

De 1.95 -2.43 De

Degree to which informa-
cion received on post-high

school education was ade-
quate (High score i dicates
insufficien; infor tion

20.
Dp 2.27 2.77

18.
Dp

De 2.77 2.37 De
_

Certainty of career
choice (5 = certain) 22.

Dp 4.11 3.78
20.

Dp

De 3.8 4.05 De

Scale = On items 13 and 15 the scale value of 1 is low.
@ = Not enough students in sample for meaningful statistics.



Summary of Median Responses for LTI Students

on Selected Planning Survey Items

13o

Item
No.* Program

1972-73
LTI Item

No.* Program

`le

1973-74
LTI

M F. M F

ion
ral edu-
on LTI'

13.
Dp 1.50 1.23 Dp @ 1.350

11. ---L.L.

De 1.32 1.28 De 1.183 1.277

ion
.ance 15.

Dp 2.81 1.83
13.

Dp. @ 2.250

De 1.95 2.43
...%

_.

De 1.431 1.785

forma-
ost-high
'as ade-
indicates
oration

20.

..

Dp 2.27 2.77
18.

Dp @ - 1.350

De 2.77

,

2.37

.

De 1.767 1.863

n)

f;

22.
Dp 4.11 3.78

20.
Dp @ 4.040

De 3.8 4.05 De 3.63$ 3.750

L3 and 15 the scale value of 1 is low.
udents in sample,for meaningful statistics.



to participate in:cooperative education programs. The data in Table III-0
reflect the secondary school students' awareness of the cooperative education
program in the Sheboygan Public School system.

During the 1972-73 evaluation about 50% of the students in the experi-
mental school were aware that a cooperative education program was available
to them. -Slightly more than 50% of the students in the control groups were
aware of this program. In 1973-74 about 50% of the experimental students
again reported that they were aware of the cooperative education program.
However, during this year of the evaluation, leSs than 50% of the control
group students reported that they were aware of the program. No systematic
growth in awareness was observed between grade levels. In ether words,
twelfth grade students did not report more awareness of the cooperative
education program.

1,-,

Prime Objective IV: Provisio for Intensive Occupational Guidance and Counseling
During st Y School and for Initial Placement of
All Stu en at the Completion of Their School.

The data reported for objective II els; relates to this objective, especially
the statistics reported for grades eleven and twelve. Thus, the reader should
also review that discussion as well as the additional information presented in
this section of the report. A review of the data presented for objective II
reveals that a majority of the students in grade twelve indicated that they
could utilize more information on the programs at Lakeshore Technical Institute
and could use more assistance from guidance counselors in selecting their careers.
In grade twelve, 20% of the students in the control and experimental schools,
were completely or quite undecided of their career choice. A majority of
students reported some uncertainty in their career choice.

The third party evaluators also thought that the impact of an intensive
occupational guidance and counseling program should be reflected in the post-
secondary educational plans of the students in grades nine through twelve.

Table III-P presents the response patterns on the question related to the
students' future educational plans. The item was changed somewhat in the
Career Planning Survey utilized during the third year of the evaluation. This
may have caused, as will be noted later, the one obvious change in response
pattern. Interest in attending a four year college increased in the experimental
group between the two years in the evaluation. During the 1973-74 year there
was a marked increase in the plans reported by girls in grade twelve to attend
LTI,. The perdentage increased from 14.3% to 33.3% in the control school.

The percentage of students indicating plans to attend another vocational-
technical institute in Wisconsineincreased from 4% in 1972-73 to approximately
13% in 1973-74. Similarly, the plans a twelfth grade students to atten a two
year college increased slightly in the third year of the evaluation. In general,
there appeared to be a trend for increased interest in attending post-secondary
institutions in the third year of the evaluation.

There would also appear to be a significant change in the number of students
reporting no future educational plan during the third year of the evaluation.
However, it is the feeling of the evaluators that this response pattern was
caused by a change in the career planning instrument in the third year of thp
evaluation rather than being a true indication of the students' future educa-
tional plans.

Another trend which is apparent in the response patterns during the two
years of the evaluation it the increased interest in attending ITI reported by

3.24
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Table III-0

Student Awareness of Cooperative Education Programs

Year
Group

E/C#
%
Response

ti Grade Level
9 10 11-'

M F M F M- F 11

1972-73 E Yes 50.0 53.5 58.1 46.6 - - 44.9
No 49.3 46.5 41.8 53.3 - -- 55.0-

Omit 0 0 0 0 - - .0

.

_

.4-......"--b
Yes
No

61.8
38.1

69.8
30.1

65.2
34.7

636
30.3

-

-
-
-.

42.4
57.5:

Omit 0 0 0 6.1 - 0

1973-74 E Yes 50.7 57.6 '36.5 51.0 65.3 68.8 41.5
No 38.PP 38.0 , 60.2 48.9 34.6 '.31.1 56.

Omit 10.5 4.4 3.3 0 0 0 2.7,
. ,

C Yes 34.6 42.5 36.1 20.9 48.8 50.0 59.3
No 65.3 47.4 63.8 79.0 51.1 47.0 39.'
Omit 0 10.1 0 0 0 3.0 1.7

$

DE = Experimental
C = Control

* Yes response indicates that information had been received on Coop Education
Pe entage

-__T:.`t3



Table III-0

Student Awareness of Cooperative Education Programs

S

Grade Level
9 10 11 12

Response M F M F M F M F

Yes 50.6@ 53.5 58.1 46.6 - - 44.9 51.5
No 49.3 46.5 41.8 53.3 - 55.0 48.4

Omit 0 0 0 0' - - 0 0

Yes 61.8 69.8 65.2 63.6 - - 42.4 52.0
No 38.1 30.1 34.7 30.3 - - 57.5 47.9'

Omit 0 0 0 6.1 - - 0 0

Yes 50.7 57.6 36.5 51.0 65.3 68.8 41.3 62.7

No 38.8 38.0 60.2 48.9 34.6 31.1 56. 37.2

Omit 10.5 4.4 3.3- 0 0 0 2.7 0

-

Yes 34.6 42.5 36.- 20.9 48.8 50.0 59.3 48.6
No 65.3 47.4 63.8 79.0 51.1 47.0 39. 51.3

Omit 0 10.1 0 0 0 3.0 1.7 0

tes that information had been received on Coop Education program.
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Table III -P

Post-Secondary Educational Plans of Students in Grades 9-12

Year

Future
Education
Plans

Giade 9 Grade 10 Grade 11
E C E C E C

M F M F M F M F M F M

1972-73

1

None
Work & Even.
Courses

Enroll in LTI
Enroll in V-T
Enroll in Priv.
grade School
Enroll in 2 yr.
College
Enroll in 4 yr.
College

N

#

18.5
3.7

7.4

7.4

6.2

12.3

21.0

81

19.7

6.6

7.9

6.6
1.3

18.4

30.3

76

9.1

11.7

10.4
2.6

2.6

19.5

33.8

77

10.7
6.0

10.8
1.2
2.4

22.6

31.0

84

26.4

5.7

18.4
,2.3

1.1

4.6

29.9

87

25.3
9.3

9.3

0

2.7

8.0

30.7

75

16.7

8.3

12.5
2.8
6.9

9.7

26.4

72

13.6
6.1

19.7
1.5
1.5

10.6

28.8

66

-

-

-

-

-

-

-

-
-

-
-

-

-

-

-

-

-

-

-

1973-74 None
Work & Even.

Courses
Enroll in LTI
Enroll in V-T
Enroll km Priv.
Trade School

Enroll in 2 yr.
College

Enioll in 4 yr.
College

N

I!

36.9
20.0

15.3
12.3
15.3

12.9

22.5

65

33.3

8.9

26.9
16.6
14.1

18.1

32.9

78

30.1

9.4

26.4

11.3
22.6

16.6

36.3

53

49.3
5.4

19.1

16.4

9.5

17.2

33.3

73

_

51.6
10.0

18.3
11.6
8.3

9.2

38.1

60

41.0
10.7

33.9
12.5
1.7

9.0

41.5

'56

40.4

11.9

16.6
14.2
16.6

20.0

25.0

42

42.5

6.3

19.1
17.0
14.8

13.3

17.7

47

44.2

15.3

28.8
5.7
5.7

7.8

50.0

52

47.6
9.5

23.8

9.5

9.5

11.8

44.0

42

53:

4.

11.

18.0

11.

20.

27.

431

#\.,t percent. he percentages reported for a group may exceed 100',: since more than one



Table 111-P

rPost-Secondary Ed1;cational Plans of Students in Grades 9-12

'lade 9 Grade 10
E C E

F M F M

en.

18.5
3.7

19.7

6.6

9.1

11.7
10.7

6.0
26.4
5.7

LTI 7.4 7.9 10.4 10.8 18.4
V-T ,Z.4 6.6 2.6 1.2 2.3

Priv.

bool
i yr.

6.2

12.3

1.3

18.4-

2.6

19.5

2.4

22.6

1.1

4.6

4 yr. 21.3 30.3 33.8 31.0 29.9

N 81 ?6 77 84 87

36.9 33.3 30.1 49.3 51.6

en. 20.0 8.9 9.4 5.4 10.0

LTI 15.3 26.9, 26.4 19.1 18.3

V-T 12.3 16.6 11.3 16.4 11.6

Priv.

hool

15.3 14.1 22.6 9.5 8.3

Yr. 12.9 18.1 16.6 17.2 9.2

4 yr. 22.5 32.9 36.3 33.3 38.1

N 65 78 53 73 60

Grade 11 Grade 12
E C E C

F M M F F F

25.3
9.3

9.3

0

2.7

8.0

30.7

75

16.7

8.3

12.5
2.8
6.9

9.7

26.4

72

13.6
6.1

19.7

1.5
1.5

10.6

28.8

66

20.0
10.0

17.3
'4.5

3.6

7.3

23.6

110

22.4

8.9

17.9

1.5
0

10.4

20,9

68

9.7

9.7

9.8
2.8
4.2

6.9

33.3

72

16.3
4.1

14.3

6.1
2.0

14.3,

24.5

49

41.0,40.4
10.7 11.9

33.9 16.6
12.5 14.2
1.7 16.6

9.0 20.0

41.5 25.0

56 I. 42

42.5
6.3

191,1

17.0
14.8

13.3

17.7

47

44.2
15.3

28.8

5.7
5.7

7.8

50.0

52

47.6
9.5

23.8

9.5
9.5

11.8

44.0

42

53.4

4.6

11.6
18.6

el1.6

20.0

27.5

43

32.3

17.6

26.4

11.7
11.7-

18.1

6.0

34

38.0
11.9

23.8

16.6
9.5

13.1

44.2

42

61.1
16.6

11.1

11.1
0

13.8

38.8

36

47.0

11.7

9.8
19.6
11.7

21.1

26.9

51

33.3
18.5

33.3
11.1
3.7

16.1

32.2

27

rcentages reported for a group may exceed 100% since more than one choice could be made.
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the students at all grade levels. For example, during the last year of the

evaluation 15,3% of the boys and 26.9% of the girls in ninth grade reported

plans to attend LTI. During the prior year of the evaluation, the percen-

tages were 7.47. and 7.9% respectively. In grade twelve during 1973-74 evalu-
ation 23.8% of the boys and 11.1% of the girls in. the experimental school
reported plan's to attend LTI. During the 1972-73 year the percentages were

17.37. and 17.9% respectively. In grade twelve there was an increase in the
percentage of boys indicating plans to attend j.TI and a decrease in the
percentage of girls. .

Because of a change in the Area Planning Survey instrument during the
last year of the evaluation, it is difficult to assess changes in the students'
future educational plans. There appears to be a slight increase in the
number of high school seniors specifying an interest in going on to post-
secondary education during the third year of the evaluation. Also, there
appears to be a relatively high degree of uncertainty in relation to career
choice at the secondary school level. LTI are much more certain of their

career choices.

3.27
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TEACHER'RESULTS

Attitudes Toward Sixteen Career Education Concepts

All staff members were asked in Section A of the questionnaire to rani, the
degree of importance of sixteen concepts of career education. This question-
naire was administered in 1973 and again in 1974. As was true in 1973, few
'significant differences existed in 1974 between the pilot and control schools.
Pilot school females at the elementary and junior high levels tended to be
more positive than their control school counterparts. Another change did occur
in 1974 that' the pilot school mean scores tended to be higher than the control
schools, which was a reversal from 1973. Mean responses for 1974 tended to be
toward Very Important (64), number 4 on a 5 point scale, which was similar to
1973. This indicates that the staffmembers' positive attitudes toward the
sixteen career education concepts remained stable over the two years. (See
Table III -Q)

Attitudes Toward Career Education

All staff members.were asked in Section B of the questionnaire to respond
how they felt about statements related to career education practices by ranking
their level of agreement. This was administered in both 1973 and 1974. No
significant differences were found betweell Levu trol and pilot schools in 1973,
and a similar finding was true for males in 1974. All pilot school females in
1974, tended to have higher agreement than did control school females. Overall)
both pilot and control schools' level of agreement with career education
practices tended to be higher in 1974 than in 1973 (See Table III-R)

Activities Related to Career Education

Teachers were asked in one section of the questionnaire (1973 Section D,
1974 Section 0 to list the number of times they had been involved In career
education types of activities such as speakers An classes, curriculum planning,
use of career information in classes, field trips, career games and personal
discussions with students. In 1973 teachers in both pilot and control schools
reported involvement in at least some activities, with the only major difference
existing in the elementary schools where the pilot schooL teachers reported
almost Mee as many activities as did the control school. In 1974 all pilot
schools reported more involvement than did control 'schools, in career education
activities, but the difference at the elementary level was reduced due to an
increase in activities at the control school. Little change was noted for
control schools at the other levels from 1973 to 1974, but all pilot school,
levels reported an'increase in activities from 1973 to 1974, with a general
decrease in activities from the elementary to post secondary levels. .(See
Table III-S)

Activities Related to Articulation

Teachers w
articulation a
significant di f
also, few di er

was a gener 1 de

EY

:fe asked to list the number of times they had been involved in
with other schools in the Sheboygan area. Tn 1973 no

eren s were found between pilot-and control schools. Tn 1974
ences xisted between the pilot and control schools, but there
crease rom 19,73 in the number of activities reported by the

3.28
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Table III-Q
ticatV

Attitudes Toward Sixteen Career Education Concepts-1973 & 1974

Section A

Male Female 1

. 2 2
N Mean S.D. Rel. Coef. N Mean S.D.

Grant 1973 5 59.200 7.054 .77513 lr7 59.235 5.95

1974 2 61.000 4.000 .56666 10 63.400 9.4

Wilson 1973 7 63.428 6.966 .91864 18 57.944 12.68

1974 6 66.166 9.668 .92307 10 58.600 12.84

Horace-. 1973 25 59.280 407 .81759 17 59.470 8.00
Mann '1974 20 56.550 13.672 .97128 ' 14 60.571 3.04

Farns- 1973 28 62.392 5.150 .71842 ). 14 65.857 7.75
worth 1974 26. 54.730 14.397 .94605 . 9 43.888 24.61

North 1973 58 62.706 15.017 .96897 21 59.476 14.53
1974 40 64.200 11.764 .95785 15 60.266 7.65

South 1973 34 64.882 7.074 .89084 17 61.94,1 7.66
1974 26 62.307 5.089 .80729 13 59.230 8.33

LTI-She- 19-73 21 64.714 7.709 .84408 14 61.285 4.69

boygan 1974 18 64.944 8.316 .90620 11 61.636. 7.73

1
Control Schools(
MaxiMum mean score is 66



Table III-Q

titudes Toward Sixteen Career Education Concepts-1973 &.1.974

Section A

Male Female

N Mean
2

S.D. Rel. Coef.
7

Mean S.D. Rel. Coef.

59.200 7.054 .77513. 1-0 59.235,/ 5.956 ..X9302

61.000 4.000 .56666 10 63.400 9.425 .90025

63.428 6.966 .91864 18 57.944 12.681 .93744

6 66.166 9.668 .92307 10 8.600 l2.846 .92900

25 59.280 8.007 .81759 17 .470 8.000 .86244

20 56.550 13.672 .97128 14 60.571 '3.040 .00354

28 62.392 5.150 .71842 14 65.857 7.753 .91405

26 54.730 14.397 .94605 9 43.888 24.610 .98526

58 62.706 15.017 .96897 21 59.476 14.532 .96458

40 -64.200 11.764 .95785 15 60..266 7.654 .87136

34 64.882 7.074 .89084 17 61.941 7.665 .87358

26 62.307 5.089 .80729 13 59.230 8.331 .89552

64.714 7.709 .84408 14 61.285 4.696 .66407

64.944 8.316 .90620 11 61.636 7.737 .89144

e is 66 144
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14)
Table III-R

Attitudes Toward Career Education-1973 & 1974

Section B

I

Male
.

Femal-

N Mean
2

S.D. Rel. Coef, N Mean SCI

Grant 1973 1 5 60.800 8.565 .90846 17 '56.000 14.
1974 2 35.000-- 35.000 .99471 10 69.300 5.

Wilson 1973 7 59.285 5.229 .76417 18 58.055 8."
1974 6 66.666 4.229 -.47602 10 67.700 10.0

torace- 1973 25 57.120 12.700 .94630 17 55.058 7.

Mann 1974 20 63.400 17.115 .95521 14 65.571 , .6

Farns- 1973 28 54.714 6.413 .78623 14 - 58.571 6.
Iworth 1974 26 62.923 14.530 .93558 9 57.555 21.v

North 1973 58 55.724 6.725 .69716 21 54.142 13.m
1974 40 66.400 ,13.429 .89903 15 67.333 5.

South 1973 34 57.411" 5.714 .60974 17 53.764 11.1
1974 26 67.115 7.991 .69983 13 62.153 8.

-

LTI -She- 1973 21 58.238 6.746 \ .69956. . 14 59.000 5.61

boygan 1974 18 68.555 6.220 .57408 11 72.727 4.6

]

1

1Control Schools
Maximum mean score is 80



'Table

Attitudes Toward Career Education -1973 & 1974

Section B
146

Male Female

N Mean
2

S.D. Rel. Coef.. N Meant S.D. Rel. Coef.

5 60.800 8.565 .90846 17 56.000 14::736 .94596
2 35.000 35.000 .99471 10 69.300 5.367 .69100

7 59.285 5.229 .76417 18 58.055 8.514 .83629
6 66.666 4.229 -.47602 10 67.700 10.090 .75864

25 57.120 12.700 .94630 17 55.058 7.182 .71664
20 63.400 17.115 .95521 14 65.571 5.984 .59441

28 544714 6.413 .78623 14 58.571 6.976 .84215
26 62.923 14.530 .93558 9 57.555 21.858 .97229

58 55.724 6.725 .69716 21 54.142 13.576 .93779
40 66.400 13.429 .89903 15c 67.333 5.198 .36646

34 57.411 5.714 I .60974 17 53.764 11.138 .89584
26 67.115 7.991 .69983 13 62.153 8.865 .77852

21 58.238 6.746 .69956 14 59.000 5.669 .67.657

18 68.555 6.220 .57408 11 72.727 4.633' .39204

is .80

I
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Table III -S

Activities Related to Career Education-1973 & 1974

Section C (Section D 1973)

Male Female

N Mean
2

S.D. Rel. Coef. N Mean
2

S.D.

Grant 1973 5 23.200 11.720 .8'4391 17 24.294 10.92
1974 2 27.000 8.000 .90527 10 29.700 9.27

Wilson 1973 7 13.571 5.576 .843.01 18 13.111 7.21
1974 6 20.833 0.334 .83797 10 16.300 5.62

Horace- 1973 2'5 14.360 5.019 .59794 17 13.529 5.47
Mann 19741 20 19.200 10.196 .87691 14 15.785 8.51

1

,

Farns- 1973
worth 1974

28

26

13.928
13.192

4.487
5.640

.62435 ,

.78585
14

9

12.285
12.000

2.24
7.87

North 1973 58 17.931 7.519 .75044 21 14.428 6.95
1974 40 16.600 7.116 .76266 15 15.866 4.86

South 1973 34 14.382 5.504 .68808 17 16.176 7.11
1974 26 14.384 5.595 .66199 13 11.923 6.881!

LTI-She- 1973 21 15.714 7.098 .72003 14 12,571 5.90c

boygan 1974 18 15.222 3.675 .17019 11 16.000 4.531

1
Control Schools

2
Maximum mean score is 99

14



Table III -S

sr
Activities Related to Career Education -1973 & 1974

Section C (Section D 1973)

Male Female

N Mean
2

S.D. Rel. Coef. N Meant" S.D. Rel. Coef.

5 23.200 11.720 .84391 17 24.294 10.920 .87642
2 27.000 8.000 .90527' 10 29.700 9.274 .77642

i

7 13.571 5.576 .84301 18 13.111 7.210 .83994
6 20.833 10.334 .83797 10 16.300 5.622 ,68902

25 14.360 5.019 .59794 17 13.529 5.478 .70607

20 19.200 10.196 .87691 14 15.785 8.511 .86175

28 ' 13.928 4.487 .62435 14 12.285, 2.249 .21320

26 13.192 5.540 .78585 9 12 000 7.874 .92428

58 17.931 7.519 .75044 21 14.428 6.952 .84203/

40 16.600 7.116 .76266 15 15.866 4.869 .61310

34 14.382 5.504 .68808 17 16.176 7.114 .80721

26 14.384 5.595 .66199 13 11.923 6.888 .88456

21 15.714 ' 7.098 .72003 14 12.571 5.900 .75703

18 15.222 3 675 .17019 ' 11 16.000 4.532 .45615

re is 99 148
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teachers at all levels except at the elementary level where there is a definite
increase in both pilot and control schools. Reported activities for all schools

for both years are in the range of five to nine activities with the pilot elemNi-
tary school the highest in 1974 (See Table TII-T).

Effect of Project on Teachers

Teachers were asked to rank several statements regarding the effect of the
project on them or their students. Included were areas such as the Career Infor-
mation Center, course content and methods, parental interest, students seeking
assistance, use of resource people and the role of the Guidance Department. In

1973 teachers in all pilot schools were in more agreement about the positive
effects of the project than were teachers in the control schools. In 1974 this

same trend continued but the differences between pilot schools and control
schools were reduced because control school means increased while pilot school
means remained more static. Apparently the control schdols were being influenced

significantly by the project activities (See Table III-U).

Elementary Teacher Classroom Activities Related to Career Education

.

Elementary teachers were asked to identify special career education activi-

ties they used in their classrooms. These activities were especially dOsigned

to involve students (See Elementary Teacher Questionnaire, Section C 1973 and

Section F 1974). In 1973 and 1974 there was a significant difference between
the number of activities reported in the pilot and control elementary schools
with the pilot school reporting more activities. Both pilot and control schools

increased at the same rate from 1973 to 1974 with an increase of approximately
twelve activities each. The pilot schools utilized about 25% more activities than

did the control school. .(See Table III-V)

I

......---....-.).



Table III -T

Activities Related to Articulation - 1973, 1974
Section D (Section E 1973)

J

Male Female

N
2

Mean S.D. tel. Coef. N
2

Mean S.D.

Grant 1973 5 7.00 7.01 .892 17 6.35 5.21
1974 2 9.00 3.00 .800 10 9.30 4.58

ilson 1973 7 6.14 2.42 .797 18 5.56 3.17
1974 6 8.17 2.85 .663 10 6.50 1.28

Horace- 1973 25 6.20
, 3.06 .799 17 7.24 3.93

Mann 1974

arnsworth
1973
1974

20

28

26

5.90

7.71
5.50

3.33

2.27
2.34

.822

.521

.693

14

14,

9

6.71

7.21
4.00

2.84

2.40
3.80

North 1973 58 8.36 4.29 .815 21 6.00 3.69
1974 40 '6.13 2.86 .765 15 5.27 1.88

1
South 1973 34 7.85 3.18 .664 17 7.35 2.72

)1974 26 5.92 2.20 .736 13 4.85 2.82 ,

LTI-Sheboygan
1973 21 7.05 4.86 .765 14 6.64 i 4:68
1974 18 7.72 3:81 .336 '11 5.73 2.96

,..1;i4)Controf Schools
' Maximum mean score is 66



Table TII-11

Activities Related to Articulation - 1973, 1974
Section D (Secti9n E 1973)

Male Imale

'"'N
2

Mean S.D. Rel..Coef. N Mean S.D. Rel. Coef.

5 7.00 7.01 .892 17 6.35 5.21 .825
9..,100_ _ .800 10 9.30 de.58 .752

7 6.14 2.42 .797 18 5.56 3.17 .909
6 8.17 2.85 .663 10 6.50 1.28 .393

25 6.20 3.06 .799 17 1.24 3.93 .8342 5.90 3.33 .822 14 6.71 2.84 .664S

28 7.71 2.27 .521 14 7.21 2.40 .663
-26 5.50 2.34 .693 9 4.00 3.80 .835

'58 8.36 4.29 .815 21 6.00 3.69 .901,.
40 6.13 2.86 .765 0 15 5.27 1.88 .73'9

.
.

34 7.85 3.18 .664 17 7.35 2.72 .785
26 5.92 2.20 .736 13 4.85 2.82 .758

21 7.05 4.86 . .765 14 6.64 4.68 .595
18 7.72 3.81 .336 11 5.73 2.96 .302

J:51
core is 66



-1

1

1

1 5

Table III-U

Effect of Project onTeachers-1973 & 1974

Section E (SectiOn F 1973)

Male Female

,
N Mean

2
S.D. Rel. Coef. N Mean

2
S.D.

Grant 1973 5 52.200 1.469 -7.14282 17 51.176 15.13'
1974 2 53.500 0.500 -14.933 10 49.100 17.49

Wilson 1973 7 39.000 10.583 .89884 18 35.500 16.35
1974 6 42.166 11.596 .88708 10 35.200 22.520

Horace- 1973 ZS 41.160 15.534 .92735 17 43.176 19.64
Mann 1974 20 46.500 8.194 177297 14 42.142 10.90

Farns- 1973 28 40.250 11.531 .90323 14 37.071 12.80:
worth 1974 26 45.384 14.022 .81082 9 47.880 21.971

North 1973 58 43.258 12.046 .87536 21 43.000 11.40i
1974 40 43.600 9.164 .81128 15 44.533 6.801

South 1973 34 35.941 13.150 .90032 17 31.941 16.137
1974 26 39.615 17.117 .93211 13 36.923 25.11

LTI-She- 1973 21 37.142 14.996 .94816 14 31.642 18.030
boygan 1974 18 48.055 14.025 .88280 11 39.727 13.581

1
Control Schools
Maximum mean score is 63



Table III-U

Effect of Project on Teachers-1973 5 1974'

Section E (Section F 1973)

15,s

Male Female

11
Mean

2
S.D. Rel. Coef. ' --

,

N Mean
2

-

S.D. Rel. Coef.

5 52.200 1.469 -7.1 2 17 51.176 15.139 .93122
2 53.500 0.500 -14.933 10 49.100 17.495 .93037

7 39.000 10.583 .89884 18 35.500 16.357 .92660
6 42.166 11.596 .88708 10 35.200 22.520 .96310

:25-41.160 15.534 .92735 17 43.176 19.641 .97050
20 46.500 8.194 .77297 14 42.142 10.901 .76479

28 .40.250 11.531 .90323 14 37.071 12.808 .84662
/6 45.384 14.022 .81082 9 47.880 21.971 .96599

58 43.258 12.046 .87536 21 43.000 11.497 .86359
:40 43.600 9.164 .81128 15 44.533 6.800 .65051

,34 35.941 13.150 .90032 17 31.941 16.137 .93603
26 39.615 17.117 .93211 13 36.923 25.110 .97377

...-

21 37.142 14.996 .94816 14- 31.642 18.030 .94798
18 48.055 14.025 .88280 11 39.727 13.585 .87107

is 63'



Table III -V

Elementary Teacher Classroom Activities

Related to Career Education 1973 & 1974
Section F (Section G 1973)

,

Male

.

Female

N Mean S.D. tel. Coef. N Mean S.D.

t----

(...,

"

_

1973
1974

31Wilson

1973

1974

110

5

2

7

6

27.600
39.500

21.000
33.000

14.263
1.500

4.503
7.979

-

.89064

-7.57660

.55774

.70357

"

17
10

18

10

27.352
40.800

19.333
31.600

10.731
7.054

9.775
10.556

1 Control Schools



Table 111-V

Elementary Teacher Classroom Activities
Related to Career Educat4on 1973 & 1974

Section F (Section G 1973)

Male Female

N Mean S.D. Itel. Coef. N Mean S.D. Rel. Coef.

5 27.600 14.263 .89064 17 27.352 10.731 .82073

2 39.500 1.500 -7.57660
,-,

10 40.800 7.054 .313k6

7 21.000 4.503 .55774 18 19.333 9.775 .79394

6 33.000 7.979 .7Q357 10 31.600 10.556 - .74879

.

:

.

154 15'3
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COUNSELOR RESULTS

Counselors in all pilot and control schools were interviewed to determine
the extent of their involvement in certain activities (See Table III-W)

Follow-up studies are conducted only at the high school and L.T.I. levels
and none at the elementary or junior high levels. All counselors indicated
there are some types of faculty interdepartmental planning groups in their
schools. Most of these involve curriculum and program planning.

. Approximately one-half (5 of 11) indicated there is some type of coopera-
tive program with other schools in L.T.I. District II. These programs are
primarily between the,high schools and L.T.I. No programs here identified at
the elementary or junior high school levels. The extent of this type of activity
is very limited.

Development of new programs, since 1972, for special erouns has been very
limited, except for-programs related to special education. This includes learning
disabilities, reading programs and individualized instruction at the eleientary
and junior high levels. Some work experience programs have been started at
North High School. L.T.I. is beginning to develop programs such as the Adult

Overall the efforts to provide opportunitiesor special groups, as
reported by the counselors, is very limited. /4

15(

Table III-W

Counselor Responses to Interview Questions-1974
(N=11)

1. Follow-up studies of graduates

a. None 7
b. 1 Year 4 .

c. 2 Yea'rs 2

d. 5'Years 2 -

2. Have faculty interdepartmental planning groups

a. Yes 11
b. No 0

13. Have cooperative programs with other schools in L.T.I. District II

a. Yes
b. No 6

4. New programs developed^since 1972 for special groups

a% Potential Dropouts 7
b. Underprivileged 5
c. Handicapped ... 5
d. Unemployed adults

1
e. Dropouts who wish to return to school 4
f. Upgrading'progfams for employed adults 1
g. None

2

3.3.6



ADMINISTRATION'RESULTS

Five administrators from Central Administration and three administra-
tors from Lakeshore Technical Institute were interviewed in regard to their
opinions relative to the exemplary project.

The administrators felt that the project brought about more team meet-
ings which in turn brought about some articulation and a more unified team
approach in many subject areas. It brought about a change in attitude

(positive) on the part of most teachers toward career education. Parents

and businessmen have become more supportive because of the project. The

focus on career education helped make academic subjects more relevant.
There was an increase of communication and better utilization of resources
within and between schools, businessmen and students. The involvement of

counselOrs, teachers and administrator, to a degree, fostered new ideas.
During the school year 1973-74, the articulation steering committee,

which included administrators from the three model schools and LTI was
established to bring about better articulation. This committee held a
meeting of key department chairmen, supervisors and instructors to provide

direction to the articulation effort. As a result of this meeting the cur-

ilLu ul b -home- -economic-s -, sei-ene-e-progrcasecT si-gr+if !can t I y

toward articulation. These three curriculum areas appear to have accom-
plished some articulation and could be used as part of the articulation

model.

COMMUNITY SURVEY RESULTS

As in the second year evaluation 'report, a community survey was con-
ducted to determine how knowledgeable people in the city of Sheboygan

were about the project. The evaluators assumed that it would be possible
to utflize.the same locations in Sheboygan as was used the year before.
However, at the local bank and shopping center, new rules had been estab-
lished which prohibited such activities unless prior approval from the

-board of directors was received. The evaluation staff started the survey

and was asked to leave very shortly thereafter. Thirteen people were
interviewed and the results reported are based on the sample size. Table

III-X reveals the relationship of the interviewees to those students

attending Sheboygan schools. A comparison can be made as data is reported"

from the 1972 - 1973 report also.

fi
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Table III -X

Persons Interviewed

1972 -73 1973-74

% N_

Mother 28 66.6 '5 38.4

Father- 12 28.6 3 23.1

Mother and Father 0 0.0 0.0

Adult :dale Other Than Father 1 2.4 2 15.4

Adult Female Other Than Mother . 1 2.4 3 23.1

V

The largest category interviewed for both years was mothers. Tahlc ill-X

indicates the educational level of those interviewed.

1. 5 8
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Table III -Y

Level of Education

1972-73 1973-74

N

Eighth Grade 1

Some High School 4

High School Graduate 18

Vocational School 2

Technical School 2

Some College 4

Bachelor's Degree 4

Master's Degree 1

Doctor's Degree 0

Other - Business College 0

% N

2.7 2 -15.4

11.1 0 0.0

50.0 5 38.4

5.6 1 7.7

5.6 0 0:0

11.1 2 ,15.4

2.7 0 0.0

0.0 0 0.0

0.0 1 7.7

In 1972-73, of the 42 people interviewed, one had no children, eleven had 1,

seventeen had 2, five had 3, six had 4, and one had 5. None had more than

5 children.
In 1973214, of the 13 people interviewed, six had no children, three had 2

and four had 3.
During 3,02-73, thirty-seven of the forty-two said none,of their children,

had ever left school before graduating from high school. In 1973-74, seven said

that none of their children had dropped out before graduating. The other six

had no children.
The children of those interviewed for each of the two years are in the grade

'categories indicated in Table III-Z.



Table III' -Z

ObIldren Enrolled in School. Per Level

1972-73 1973-74

Grade N % N

K-3 8 .12.6 , 3 16.7

4-6 10 15.6 3 16.7

7-9 17 . 27.5 2 11.1

(

10-12 12 19.0 2 11.1

13-14 2 3.2 1 5.5

Above 14 14 22.1 1 5.5

Other (Graduates) 4 22.2

(Pre-School) 2 11.1

The 11-14 year category seems to be rather low for both years' according to
the national average of about 7% enrolled in this category.

Very few of the parents were involved in school activities. One was

reported as a member of the Parent-Teacher Association in 1972-73. In 1973-74

one parent reported as being an advisory committee member; one also reported

being interested in getting more involved With the school system; however, she

did not know about the process of getting involved.
One of the questions asked in the interview was related to the purpose

of education. As Table III-AA reveals, during both years reported, getting

a job was the most important purpose of education.
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Table III-AA

Purpose of Education

1972-73 r 1973-74

N % N %

Get a Job 15 35.7 5 38.4

Go to:

Business or Trade School 2 4.7 2 15.4

Two -year college 0 ,0.0 0 0.0

Four-year college 8 19.0 2 15.4

Vocational Education 3 7.1 1 7.7

Other 14 3,3.3 3 23.1

The Other category in Purpose of Education for 1972-73 could be divided tato

three areas. Six of the fourteen felt that the purpose of education waf, to
better oneself.- Five felt that education was needed to make decisions, and
three considered education as helping one to achieve the good life. While in
1973-74, the other category revealed that two felt education should "develop
thinking" and a better understanding of life; and the third person felt that
education should "help people 11.-tre in peace." Getting a job or preparing for

further education appear to be the chief purposes of education.
It was determined that the interviewees in 1972-73 had not discussed

career plans for their children with teachers, counselors and other school staff.
In 1973-74, one of the interviewees had discussed career plans for her children
with the guidance counselor, while another had discuised plans with a principal.
For some reasons, parents are still reluctant to discuss career plans of their
children with people who are knowledgable about careers. Apparently the Career
Education program did not impact on this aspect of getting parents involved with
career decisions.

A question was asked to determine how knowledgable the interviewees were
about the articulation program between Sheboygan High Schools and Lakeshore
Technical Institute.

As shown in Table III-BB, almost 56% had heard about the program in 1972-73;
while 46% h* heard about the program in 1973-74. The change in percentage may
be due to the'smaller sample in 1973-74%

3.41.
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Table 111 -BB

Knowledgable About Articulation Program
Between Sheboygan Schools and

1972-73 1973-74

Number of times N % N

Never 18 43.9 7 53.8

One 5 12.1 2 15.4

Two 3 7.3 0 0.0

Three 1 2.4 1 7.7

More Than Three 14 34.1 3 23.1

It is interesting to note that 34% for 1972-73 and 23% for 1973-74 had heard of

the program more than three times. Apparently the public relations program

devised by the project staff informed the public about the project.

In addition, the interviewees were asked w they learned about the articu-

lation program. This is revealed in Table I -CC for 1972-73 and Table IIT-CC

for 1973-74.



Table III-CC

Methods of Dissemination of Information

Newsletters Newspaper, Televislo

1972-73 Meetings or Brochures Radio

Number N. Y. N. %, N.

Nevgr 37 92.5 23 57.5 27 69.2

One 2 5.0 7 17.5 7 17.4

Two 0 0.0 4 10.0 0 0.0

Three ck 2.5 1 2.5 1 2.5

More than 3 0- 0.0 5 12.5 4 10.2

1973-74 N. % N. y N. .%

Never 10 ' 76.9 5 38.4 3 23.1

One 1 7.7 2 15.4 1 7.7

Two 0 0.0 , 3 23.1 3 23.1

Three 0 0.0 1 7.7 2 15.4

More than 3 2 15.4 2 15.4 4 30.7

It is apparent that media other than meetings was the method by which the

interviewees learned about the articulation project.
To summarize, the evaluators feel that the public in general was informed

about the project. iIt was anticipated prior to the community survey that very

few people in the community would be knowledgable about the project. This was

nan unfounded assumption as it is now apparent, based on a small sample, that

the people of the city of Sheboygan read and listen about what is going on

educationally in the community.
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CAREER EDUCATION WORKSHOP-SUMMER 1974

During the summer of 1974 the project staff conducted a career- educal on
workshop similar to the workshops held the two previous summers. Evaluations

( conducted by the project staff of the workshops in 1972 and 1973 indicated
very positive reactions from workshop participants.

For the 1974 workshop an instrument was developed by the evaluation team
to evaluate participants' reactions (See Appendix D ).

Thirty -seven staff members from schools served by the project,attended
the 1974 workshop. Of these, thirteen were junior high school teachers and
twenty-four were senior high school teachers. Summary data in Table III-DD
indicates very positive reactions to the workshop. ).

All participants felt they could define career education and were confi-
dent they could interpret it to teachers. Confidence to interpret career
education to counselors, administrators, parents and school boards was at h
lower level than to teachers, and junior high teachers were less confident
than were senior high teachers.

Both junior and senior high teachers felt career education would improve
their joreffectiveness. Even though they were positive about care-er-educa-
tion prior to the workshop, they seemed to be more positive about its useful-
ness after completing the workshop.

Speakers, career, materials, group exercises, readings, handouts and field
trips were all helpful experiences and contributed to a successful workshop
for all participants. Participants felt that they were helped most in their
skills to do cur*iculum planning and use career education materials. They

felt workshops of this type are very helpful in the professional growth of
educators. (Complete data reported in Appendix B ).
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Table IIIDD

Summer 1974 Career Education Workshop
Participants Evaluation Summary

(N=37)

F 7

1. Define career ecibcation.

a. Yes

.b.- No

2. Ability to interpret career education to

others:

35

0

95

0

a. Teachers
1. Confident 33 89

2. Less or not confident 4 11

b. Counselors
1. Confident 25 68

2. Less or not confident 9 24

c. Administrators
1. Confident 23 62

2. Less or not confident 10 27

d. Parents
1. Confident 29 78

2. Less or not confident 6 16

e. School Boards

1. Confident 24 65

2. Less or not confident 10 27

3. How useful will career education be in
improving your job effectiveness?

a. Useful
b. Little or no use

37 100

0 0

14. How helpful are these workshops in
professional growth of educators?

a. Extremely hdlpful 20 54

b. Considerable help 13 35

c. Some help 4 11

d. No help 0 ' 0

3..45
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K-14 CAREER EDUCATION GUIDE

During the first two years of the project, considerable work was, put
into the development of a K-l4 Career Education Cuide. Through the effort,.
of the project staff a very comprehensive Cuide was produeedliv,utiliziom

materials developed by participants during the summer Career Education work-
shops, and materials developed by the project staff.

The Guide was widely distributed in the project area, and also was requested
for purchase by numerous interested personnel in other parts of Wisconsin and
other states.

In order to determine the usefulness of the Guide, an evaluation question-
naire was developed and mailed to one hundred and two (102). purchasers (See
Appendix D ). Forty (39%) persons returned the questionnaire and were about
evenly divided between persons with regional responsibilities (22 of 40=55%)
and persons with individual district or school responsibilities (18 of 40=
45%).

Regional Users

Section A of the questionnaire was answered by people who served a region
of several districts. Table III-EE data indicates that the Guide was used exten-
sively, but usually in conjunction with other similar guides (96%). Although
the Guide was not adopted exclusively by many districts, neither was any .other

Guide. Portions of the Guide, such as the Career Education models were influ-
ential in helping local districts develop career education programs (94%).
Most people liked the organization of the Guide (957).

School or District Users

Section B of the questionnaire was answered by people who served. 1 school

district or individual school. Data is presented in Table III-FF.
Over one-half of the people were using the Guide in inservice and curri-

culum development (56%). About one-half (53%) used it to develop career educa-
tion goals, and over one-third (38%) to establish local philosophy. The most

used aspect was to integrate career development concepts into curriculum (82%),
and most people felt it was a useable Guide (78%).



Table III -EE

Responses to the Sheboygan K-14 Career EducatioliGuide
by Users With Regional Responsibilities

Yes No

F % F %

1. Example among other guides. 23 22 96 1 4

2. Systems adopting guide. 18 8 44 10 56

3. Other guides more useable. 21 1 5 20 95

4. Career Eudcation Models useful. 20 20 100 0 0

5. Above models provided direction
in developing models and programs. 18 17 94 1 6

6. Guide used for ideas. 21 12 57 9 43

7. Organization cf the guide liked. 20 19 95 1 5

3.47
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Table III -FF

Responses to the Sheboygan K-14 Career Education Guide
by Users pith School or District Responsibilities

1. In-service use of guide for

writing curriculum.

2. Use of Sheboygan modeit to

implement Career Education
beyond guide.

4. Use guide to establish
philosophy and goals.

5. Guide used to write curriculum.

6. Guide used to integrate career
concepts into curriculum.

7. Use of guide and model& to
establish philosophy of Career
Education.

8. Guide and models useable.

Yes No_

7

18 10 56 8 44

16 5 31 11 69

15 8 53 7 47

16 9 56 7 44-

17 14 82 3 18

16 6 38 10 62

18 14 78 4 22
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Chapter 4

Conclusions and Recommendations

Conclusions

The conclusions presented here are based upon the information obtained
by the evaluation team through visits, meetings, observations, materials
supplied by the project staff and the data gathered over the second and third
years of the project.

Conclusions are presented first in relation to different groups of
people. Croups included are students, teachers, counselors, administrators,
community and special groups. Secondly, a summary chart of the project ob-
jectives is presented to give a graphic evaluation of the level of their
attainment.

Students

The attitudes toward work of most students at all `grade levels were
positive. These attitudes remained stable over two years and were not

changed appreciably by the project. One noted difference seemed to exist
between experimental and control schools at the ninth grade level where the

control school was somewhat more positive.
Students' self concepts at the elementary and junior high school levels,

were positive. Scores for most groups were above average scale norms. One

exceptior was a more positive result for the ninth grade control school.
Project activities do not seem to have changed self concept results appre-

ciably.
re---..tlopment of the Career Resource Centers was received very favorably

by the students. Students indicated a high level of awareness aid use of
the Centers. The Interest Centers developed at the elementary school were
likewise accepted very well by the students. Involvement and interest in

the activities were high.
Awareness of post high school educational information in general was

adequate for students in grades nine through twelve. Specific information

about LTI from teachers and counselors was not as readily available. This

was reported also by LTI students for when they were in high school. Ap-

parently this condition has not changed, except for ninth grade students.
In contrast, more people reported during the second year their intention
to attend LTI, or other two year institutions. Fifty percent of the stu-

dents in grades nine through twelve reported no specific career choice, but

1;

this decreases to about 20% in g ade twelve, and somewhat less in LTI. In

relation to this students report d getting little help from counselors on
career planning and desiring mo e help from them.

Specific information about cooperative education programs was unchanged
over two years and the numbers of people becoming aware of _them from teach-
ers and counselors remained constant. ,

Development of innovative programs for specific groups of students with
unique needs was limited in scope. New programs for potential dropouts and

disadvantaged; programs for job skill training; identification of potential



vocational education students in junior high school; and cooperation with
the Wisconsin State. Employment Service in placement were all identified
objectives in the project that had limited or rio development.

Service to high school dropouts by LTI was very limited. No change
in the numbers of high school dropouts attending LTI has occurred. Appar-
ently little special effort was expended to attract these people into
programs, or almost everyone living in the LTI District 11 was a high school
graduate.

Teachers

The attitudes of teachers at all grade levels toward career education
concepts and practices were very positive. Females and elementary level

teachers tend to have more positive attitudes than males and secondary
level teachers.

Teacher involvement in activities related to career education increased
over the two years with a higheY degree of involvement at the elementary
than at the secondary level.

Use of the Career Resource Centers by teachers tended to increase.
Apparently many teachers found that the Center supplemented their classes
very well and gave more meaning to subjects. The effectiveness of the
Centers caused similar development in other schoOls, or the loaning of
materials, requested for use.

Involvement in articulation activities within schools, and 'between
schools, was limited. A decrease resulted over the two years for all ex-
cept elementary teachers who increased their activities.

Some joint curriculum planning was initiated between LTI and North
High School in math, home economics and science. One joint program in

welding was begun for ten students.
Teachers were asked how they were affected by the project in areas

such as courses, student advice, parent interest and using resource people.
During the second year control teachers were more similar to experimental
teachers because they became more involved in similar activities.

Although differences remained between control and experimental teach-
ers, in many instances they were slight because the contamination of the
control schools by the project activities could not be avoided.

Teachers at the elementary level tended to be more positive and in-
volved than those at other levels. Reasons for this are not evident but
sore possible reasons may be that elementary teachers are more open to
change; administrative support was very strong; it is easier to implement
change at the elementary level; or elementary teachers are more student
oriented.

Counselors

In order to accomplish several o jectives of the project counselors
would have to have been directly invo ed. This would demand some change
in cou or roles. Results indicate that there was change in the roles0of ths mentary, a d junior high counselors. A similar change was not

apparent at the hin school level.
Counselor involvement in developing new programs at the high school
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. level was limited. Students' reactions to counselor assistance in career
guidance indicated that they received little and wanted more.

It appears that elementary and junior high school counselors were more
tnterested or able to become involved in project activities.

Administrators

Administrators from building principals to central office shared a

positive attitude toward the objectives of the project. They also had simi-

lar positive attitudes toward career education concepts and activities as

did teachers. Since they were in decision making and modeling roles their
interest and support were mandatory for success.

In general the administrators were supportive of the project. Involve-

ment in the Steering Committee was insufficient until the third year. This

tended to improve communications within the school system, between the school

system and LTI, and with the project staff.:
Some progress was made toward facility sharing in the form of one pro-

gram and a written Statement of Purpose of Vocational Education to this
effect between LTI and the School District. Impediments to more success
are caused partially -by regulations in the two systems that must be circum-
vented or handled as exceptions to rules. The burden of regular duties
often keeps well intentioned people from breaking the bonds of "red tape".

Financial support for continuation of the project activities after
project funds end has not been provided beyond nominal level's. The School

District has allocated $6,000 which is very little for meaningful continua-
tion

In general, administrators felt the project had initiated activities

that otherwise would not have been begun.

Community

The public relations program conducted by the project staff was success-

ful. Results of the community survey indicate a high level of awareness

on the part of citizens. Involvement of community leaders in meetings and

committees was due to contacts by the project staff. Inclusion of community

members in the Career Education Advisory Committe'e is evidence of interest

and planning. Some of the strongest support for the project has come from

the community.
Cooperation with the Wisconsin State Employment Service was not as suc-

cessful as intended: Conflicts over use of information and personnel roles

worked to the detriment of students.
There is strong community support for continuing project activities.

Special Groups

Two special activities related to the project resulted in broader im-
pacts than the regular activities conducted by the staff. The first of these

was the Career Education Workshop conducted for two weeks each summer. Par-

ticipants felt the benefits of attending were very helpful, and the activities
of these participants in their classrooms during the school year supported
this feeling. Supplementing the activities of the regular staff work during

the year with these workshops was a good investment.
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The second special activity was the production of a K-12 Career Educa-

tion Guide. This Guide was widely distributed in Wisconsin and other states

and was evaluated very favorably by its users. Its greatest use was in

gaining assistance for developing career education programs and integrating

concepts into the curriculum.

Influential Factors

Special mentions needs to be made of several factors that appear to
have influenced the direction and outcomes of the project.

The first factor, is that the project was conceived and written by indi-
viduals who had little or no role in its eventual implementation. This may

have resulted in different interpretations of project objectives and the

means of accomplishing them.
When the project staff was hired there was no vocational education

expert included. This certainly had an effect on the lack of a,strong

emphasis on vocational, education. The three staff members represented guid-

ance and administration.
There was a rather lengthy delay between the time the original project

proposal 'was submitted and its approval and beginning dates. During this

period the concept of career education was conceived and there was a sub-
stantial push for career education projects, many of which were funded with
Vocational Education Act funds. This project appears to have been "caught

up" in tha movement and therefore this may have contributed to a shift in
emphasis away from vocational education and articulation activities to career

education.
After the first year the project was redirected by the United States

Office of Education (U.S.O.E.) to stop serving many schools in Vocational-
Technical Adult Education (V.T).A.E.) District 11 to serving three exemplary

schools within the Sheboygan School District - Grant Elementary, Horace-
Mann Junior High, and North Senior High and Lakeshore Technical Institae.
This redirection caused a delay in functioning and it took a considerable
part of the second year to implement the redirection. Accompanying this

change was also a change in the Third Party Evaluation team for the second
and third years of the project. This reduced the effective time that the

Fvaluation Team had to evaluate the project.
These factors must be considered when interpreting the activities and

evaluation of this project.

Project Objectives Attainment Levels

All relevant data was analyzed by the Evaluation Team in relation to
the project objectives and project activities. This analysis has been made

on a five point scale from negative to positive and is portrayed in Table
IV-A as an overall summary of the project.
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Table IV-A
Attainment Level of Project Objectives 1971-1974

Attainment Level

Objective* Negative
Slightly
Negative Neutral

Slightly
Positive Positive_

X
A. Increase awareness of

work optidns (1)
B. Develop voc. couns.

for grade 7-9 students
best served by voc.
ed. (2)

C. Occupational guidance
for grade 11 students
entering labor market
(2,4)

D. Training for job skills
at or end of H.S. 2-4)

E. Opportunity for p t-

secondary students to
continue co-op began
in high school (2)

F. Work experience for
dropouts and potential
dropouts, ages 14-21
(2)

G. Cooperate with WSES in
placing students (3,4)

H. Improve articulation
of occupation ed be- .

tween levels (l-4)
I. Form Citizen's Advis-

ory Committee for voc.

ed. (2-4)

J. Develop plans for
sharing vocational
facilities (3)

K. Develop model for
articulation of occu-
pational orientation,
education and place-
ment (1)

L. Coordinate comprehen-
sive occupational
guidance to'present
training programs (3,4)

M. Generate provisions
for local funding at
end of project (5)

.

X

X

X

X

X

X

X

___

:X

________.

X

X

.

X

1

,

X

*Numbers 1-5 denote relationship to five prime objectives of Part D projects.



The project had its greatest impact and 4E194 positive results in the

following:
1. Changing attitudes and roles of elementary teachers and counselors

toward career education.

2. Changing attitudes and roles of junior high school teachers and

counselors toward career education.

3. Development of career information and interest centers.

4. Developing a K-14 Career Education Guide which serves as a model

for others to use.
5. Creating 16Cal community awareness and interest in the project and

its objectives..

6.. Conducting summer career education workshops for teachers, coun-
selors and administrators.

7. Providing more post high school educational information for stu-
dents in grades 9-12.

8. Promoting communications between LTI and the Sheboygan School

District.
9. Developing awareness of career opportunities in elementary school

students.
4

The project had little impact and almost neutral results in the fol-

lowing:

I. Changing attitudes and roles of senior high school teachers and
counselors toward career education.

2. Developing innovative programs for unique groups of students in
secondary and post secondary schools.

3. Making students more aware of cooperative education and vocation-
al education programs.

4. Changing the self concepts of elementary and junior high school
students.

5. Promoting facility sharing between LTI and the Sheboygan School

District.
-

6. Developing articulation programs within and between schools and

levels.

7. Providing improved career guidance services to junior and senior

high school students.
8. Promoting the developing of job skill training programs.

9. Providing financial support for continuation of project activities

after Federal funds expire.
The project may have had negative effects in the following:
1. Cooperation with the Wisconsin State Employment Service to promote

job placement opportunities for students.

Recommendations

The following recommendations are being made by the evaluation team.
They are the result of compiling all data for the three years of the project..
These recommendations are concerned with continuing certain aspects that
were found to be successful, and with further-development of others that
need more time to be effective.

1. The Sheboygan School District and Lakeshore Technical Institute
District 11 need to decide if they are committed to theObjectives
of the project and to the concepts of articulation and career edu-

cation.
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2. If the two districts deCide a very strong yes to number one, then

a financial commitment will have to be made in order to implement

the commitment.

3. Persons who will coordinate these activities within and between

the two districts should be identified. In addition, persons will

have to be employed to implement the activities. In districts of

these sizes, one full-time person in the School District and one

person for LTI will be necessary for implementation.

4. Continue the Career Education Advisory Committee consisting of

members from the School District, LTI and the community.

5. Continue joint planning by staffs of the two districts. Afticula-

tion and program development committees were formed too late to

really be effective.

6. Capitalize on the strong positive attitudes of teachers, counselors,

administrators and the community toward career education and the

successes of the. project.

7. Expand the Career Resource Centers to-all schools and the Interest

Centers at the elementary level to all elementary schools.

8. Provide more career guidance and counseling services to students

from junior high school through LTI. Make this available to drop-

outs and graduates who want to return for assistance.

9. Develop more team efforts between teachers, counselors and stu-

dents in the area of career planning. At the elementary level

this means awareness. At the junior high level this means explora-

tion and at the seqor high and LTI ,levels, decision making.

10. Provide job placement services to senior high school students..

11. Provide more systematic information systems to acquaint students

with cooperative education, G.E.D., work experience, and vocational

education.

12. LTI should investigate the need to work more closely with private

schools in District 11.

13. There should be an investigation into the occupational and educa-

tional needs of older adults in District 11.

14. Work values and self concepts are formed early and remain stable.

Any program to,affect these will have to be started early in ele-

mentary school and continue for several years. Early identification

of negative valves will allow for more chance of change.

15. Utilize outside resources to assist in developing new programs.

16. This has been a very significant project in Wisconsin. There should

be more Aaring of the methodology and results, strengths and weak-

nesses, and succe,Ises and failures with other inter:. =tad persons.

Funds need to be provided for staffing and materials.
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APPENDIX A

Summary of Responses to Career Planning Survey
Grades 9, 10, 11, 72, and Post-Secondary Level

1973 and 1974
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1973

Career Planning Survey Secondary Level

Grade 9

Expt. Horace Mann

F

Mdn.

M F

IQR
M F

4. Program:
I. General Ed.
2. College Prep.

3. Voc. (Capstone)

4. Undecided

5. If senior respond. If not,-
tpitem 6. -Voc. Course (sr.

year) in draft., graphics,
Distr. ed., or.office coop.

prog.:

1. Yes (Go to item 5.1)

2. No (to item 6)

/5.1 What degree h.s. Voc, course
related to car. choice?
Check best response.

1. Not made specific career
choice

2. Little if any relation-

ship

3. Some rela.

4. Considerable rela.

5., Directly related.

5.2 What extent learned LTI
course & Proa. from h.s..

voc. instructors" (12th

59
4

3

14

56

0

14

73.7

5.0
3.7

17.5

77.7
2.7

19.4

1.14 .91 .64

Control

t

49
10

6

8

73

1

2

6

67.1
130
8.2

10.7
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Career Planning Survey Secondary Level

Grade 9

Expt: Horace Mann Contro Farnsworth

N

F

Mdn.

M

one)

d. If not,
Course (sr.

graphics,
ffice coop.

tem 5.1)

6)

Voc. course

choice?
nse.
cific career

v relation-

e rela.

lated.

rued LTI
from h.s.
s? (12th

59
4
3

14

56

0

73.7

5.0
3.7
17.5

77.7
2.7

19.4

1,1E1.14

IOR
M F

.91 , .64

Mcn.

M F M F
IQB

M F

49 73 67.1 89.0

10 1 13.6 1.2

6 2 8.2 2.4

8 6 10.7 7.3

1.24 1.06

08

1.20 .56
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'Gareer Planning Survey - Secon,',ary Level

Grade 9

A

gr. draft , graphics, distr.

ed., o ice coop program

instructors.):
1. Not taken courses

2. Little if any infor. given

3. Some info. given

4. Considerable amt. info.

given
5. Rec'd all info. needed

6. To what degree i.e., h.e.,
distr. ed., or office & busi.

e. courses taken influenced

selection of career?
1. None

2. Slightly

'3 . Moderatel

4. Extensively

7. Do g.e. courses (Ent. Math,
Scie., etc.) in h.s. prog.
provide skills & knowledges
needed to enter career of
your choice ?:

1. Yes, completely
2. .Yes, for most paft

). Y.?s, to scm,e e,t.

No, please Ind. area (s)

- in which` you sboule bt

.better prepares:

Expt. liorsue Mann Control

N YLn. LQS

M F F M F V

2.27 2.29 1.65 1.77

23 18.7 30.2 31 22 41.3 27

/'-4 2:7.5 25.0 23 -33 31.6

25 36.2 32.8 18 21 29.0 2

7.5 11.8 3 5 4.0

2.61 2\.\61 1.25 1.14

11 7 13.5 9.3 10 8 12.9

26 30.8 34.6 30 34 38.9

39 49.3 52.0 35 39 45.4

3 t.1 4.0 2.5
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Career Planning Survey Secondary Level .

Grade 9

100

Expt. - Horace Mann Control _. Farnsworth

N <

F

!4c

M
n.FM I S

.

F M
7- Mch.

M F
7(1R

:1 FMF M

raphics, distr.
pop program .

rcourses
;any infor. giver

r. given
ble am info.

info. needed

"-, ,
e i.e., h.e.,
x office & busi.

C .

,ken influenced

career?
23 23 28.7 30.2

2.27 2.29 165 1.77

31 22 41.3 27.1

1./8 2.06 1.52 1.35

22. 19 27.5 25.0 23 33 31.6 40.7

Y 29- 25 36.2 32.8 18 21 29.0 25.9

ly '6 9 7.5 11.8 3 5 4.0 6.1

,

'es (Ens'. Math,

in h.s. prog.

.

.s & knowledges
.

er career of

aetely 11 7 13.5 9.3

2.61 2.61 1.25 1.14 ,

10 8 12.9 9.6

2.45 2.49 1.20 1.14

most part 25 26 30.8 34.6 30 34 38.9 40.9 .

*me E.:A.

e ind. area (s)

you should be

40 39 49.3 52.0 35 39 45.4 46.9

eparet.::
E 4.0 2 2.5 2.4
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1973

Career Planning Survey Secondary Level

Grade 9

Expt. - Horace Mann Control

N Mdn. TOR N

Ft F.t F Ft F

8. To what ext. learned about
LTI courses & prog. from h.s.
g.e., instructors (Eng., Math,

Scie., etc.)
1. Little if any info.

given

2. Some info given.
3. Considerable infer given
4. Received all needed

9. What ext. learned about LTI
courses & prog. from h.s.
guid. coun.?:
1. Little if any info.

given
,2.

Some info. given
3. Consid: info given
4. Received all needed/

10. Asst. received from guid.
coun. in select. car.
1. None

2. Some

3. Enoughto meet needs

23

44

13

1

39
30

9

55

19

6

19

37

16

28.3

54.3
16.0
1.2

25.0

48.6
21.0
5.7

22 48.7 28.9

35 37.5 46.0

15 11.2 19.7

4 2.5 5.2

45

22

9

68.7
23.7

7.5

59.2
28.9

11.8

L.90

L.53

L.23

2.01

1.96

1.34

.98

1.19

.90

1.06

1.14

1.x.2

44

30
3

0

54

20

3

41

23

13

57

26

1

50
32

2

39

33
12

57.1 67

33.9 30
3,8 1

0

70.1

25.9
-3.8

53.2

29.8

16.8

59
38

2

.
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Career Planning Survey Secondary level

Grade 9

.

Expt. - Horace Mann

.

Control - Farnsworth

N % +dn. IQR N 7
F

Wn.
H F

RIR
M F

, I F M F Mi.' MFMF M

f

:Tied about

:g. from h.s.

Eng., Math,

info.
P

en.
'infor given

needed

about LI1
'rom h.s.

r info.

yen

needed

om guid.
car.

t needs

[

[

[

23

44

13

1

39

3030

9

55

19

6

19

37

16

4

22

33

15

'

45
22

9

28.3

54.3
16.0
1.2

48.7
37.5
11.2

2.5

68.7
23.7

7.5

25.0

48.6
21.0
5.7

28.9
46.0
19.7

5.2

59.2
28.9
11.8

t.90

L.53

L.23

2.01

1.96

1.34

.98

1.19

.90

1.06

1.14

1.12

44

30
3

0

54

20

3

41

23

13

57

26

1

50

32

2

39

33

12

57.1

33.9
3.8

0

70.1

25.9
3.8

53.2
29.8

16.8

67.8

30.9
1.1

59.5
38.0
2.3

46.4

39.2
14.2

1.38

1.21

2.23

1.24

1.34

1.54

.

1.02

.

.83

1.26

.86

.99

1.19

I



18o
1973 4

Career Planning Survey - Secondary Level

Grade 9

Expt. Horace Mann Control

n 19R

F F MFMF
1.87

F M

11. What ext. lrnd. LTI cour. &
Frog. from LTT staff members?
I. No oppor. talk LTI

2.7Ct.93 1.30

staff members 21 11 25.9 14.4 50 53 64.9 63

2. Little info given 13 12 16.0 15.7 11 8 14.2 9

3. Some info given 3 9 35 39.5 46.0 14 20 18.1 24

4. Cons. info given 14 15 17.2 19.7 1 2 1.2 2

5. Rec'd all info needed 1 3 1.2 3,9 1 1.2

17. In total, info rec'd LTI
course & prog. adequate meet
needs selecting car. & post 2.842.76 1.26 1.10

,' h.s. prog?:
ei 1. Yes, very adequate 5 6.2 6.9 4.0

2. Yes, for most part 23 21 26.7 29.1 6 9 8.0

3. Sufficient, but could use
more

35 39 43.7 54.1 49 45 68.3

4. Inadequate, ind. what
addi. info needed:

17 7 21.2 9.7 17 28 22.6

13. Rec'd info. on univ. and post

h.s. voc-tech prog. (Other
than at LTI) to meet needs in
select. car. & post h.s. prog

2.752.97 1.23 .79

1. Yes, very adequate 3 4 3.7 5.4 4 2 5.3 2

2. Yes, for TOSt part 27 11 33.7 15.0 16 6 21.3 7

3. Sufficient, but could use
more 46 43.7 63.0 35 50 46.6 6C

4. Inadeqt.:ate. that

a2.di. info needed 15 12 18.7 16.4 20 24 26.6 25

4



TI cour. &
taff members?
lk LTI

given
en
iven
fo needed

ec'd LTI
dequate meet
car. & post

equate
t part
but could use

ind. what

eeded:

niv. and post

og. (Other
meet needs in
st h.s. prog
equate
t part
but could use

inc'.-. what

eeded

1973

Career Planning Survey Secondary Level

Grade 9

1 b

Expt. Horace Mann Control Farnsworth

Mdn, TQR Mcn. T R

M M F M F M F PI F M .F

2.702,93 1.87 1.30 1.27 1.28 1.32 1.67

21 11 25.9 14.4 50 53 64.9 63.8

13 12 16.0 15.7 11 8 14.2 9.6

32 35 39.5 46.0 14 20 18.1 24.0

14 15 17.2 19.7 1 2 1.2 2.4

3 1.2 3.41 1 1.2

2.84 2.76 1.26 1.10 3.08 3.21 .76 1.01

5 5 6.2 6.9 3 4.0

23 21 26.7 29.1 6 9 8.0 10.9

35 39 43.7 54.1 49 45 68.3 54.8

17 9.7 17 28 22.6 34.1

2.752.97 1.23 .79 3.00 3.16 1.14 .90

4 3.7 5.4 4 5.3 2.4

2, 11 33.7 15.0 .16 21.3 7.3

46 43.7 63.0 35 50 46.6 60.9

15 12' 18.7 16.4 20 24 26.6 29.2



1973

Career Planning Survey - SeconLiary Level

Grade 9

Expt. Horace Mann Control

N 7 Mdn. __PR N

si M F M F
N1 F 'A F M

14. Plan or planning h.s. prog. tc
prep. for entry into LTI?

1.7C 1.40 1.73 1.83

1. No 37 46.2 55.2 38 43 49.3 53

2. No, LTI not offer prpg. tc
meet my needs. 15 9 18.7 11.8 12 13 15.5 16

3. Somewhat 25 21 31.2 27.6 23 18 27.8 2

4. As much as possible 3 4 3.7 5.2 4 7 5.1

15. How sure of career ctloi,e. 3.483.40 1:41 1.35

1. Completely undecided 10 5 12.3 6.5 8 3 10.5

2. Quite undecid. 7 6 8.6 7.8 11 8 14.4

3. Somewhat undecid. 24 30 29.6 39.4 24 36 31.5 4

4. Quite certain 36 26 44.4 34.2 21 31 27.6 3

5. Very certain 61 9 14.9 11.8 12 6 15.7

16. What educ. plans after com-
plete L.s. prog.:

1. None. 15 15 18.5 19.7 9.1 10

2. I plan on work. & taking
even. courses 3 5 3.7 6.6 11.7 6

3. Plan on enroll. in LTI
vac-prog. 3 1 3.7 1.3 4 1.3 4

4. Plan en enroll. in LTI
Tech prog. 6 4 7.4 5.3 9.1 6

5. Plan on enroll. voc-tech
school other LTI 6 7.4 6.6 2 2.6 1

6. Plan on enroll., ',.. i-

vate busi. or ;r1,:e scl.

6.2 1.3 2.6 2

18o
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Career Planning Survey - Secaldary Level

Grade 9

Expt. Horace Mann Control

F FM F M 1 M

h.s. pros. tc

into LT1?

1.7(1.40 r.78 1.83

offer prog. tc

s.

37

15

42

9

46.2

18.7

55.2

11.8

38

12

43

13

49.3

15.5

53.0

16.0

25 21 31.2 27.6 23 18 27.8 22.2

ossible 3 4 3.7 5.2 4 7 5.1 8.6

er choice. 3.4E3.40 1.41 las
ndecided 10 5 12.3 6.5 8 3 10.5 3.5

d. 7 6 8.6 7.8 11 8 14.4 9.5

ecid. 24 30 29.6 39.4 24 36 31.5 42.8

36 26 44.4 34.2 ")]. 31 27.6 36.9

after com-

61 9 14.9 11.8 12 6 15.7 7.1

rk. & taking
15 15 18.5 19.7 9 9.,1 10.7

5 3.7 6.6 5 11.7 6.0

11. in LTI
1 3.7 .1.3 4' 1.3 4:8

11. in LTI
7.4 5.3 5 9.1 6.0

11. voc-tech
LTI 7.4 6.6 1 2.6 1.2

11. in i-

tri2e

1 6.2 1.3 2 2.6 2.4

Farns'....orth

M n.
M

1.54

3.29

I

1 . 4

3.3E,

1.53 1.79

1.24
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Career Planning Survey Secondary Level

. Grade 9

Expt. Horace Mann Control

N

M F M F

IoR
M

U
M F M

..

7. Plan on enroll. 2 yr. co1.10
8. Plan on enroll. 4 yr. co1.17
9. Other 10

17. During school yr. been in-
formed coop ed. program
offered by school?:

1. No

2. Yes

18. During school yr. has sch.
assisted in obtain. job for
any of follow. purposes?:
1. No
2. To acquire skills needed

to complete

3. My school prog.
4. Earn money
5. Other

19. Do you know serv. W.S.E.S.
provides?
1 . No

2. Yes

40

39

52

21

65

14

14

23

5

40

35

12.3
21.0
12.3

50.6
49.3

18.4

30.3

6.6

53.5

46.6

58 64.1 77.3
8 25,9 10.6

5 6.1 6.6

1 3.7 1.3

3 4.0

62

14

81.2

17.5

81.5
18.4

1.451.44

1.26

1.12

1.15

1.60

1.03

.61

1.00

.65

.61

15

26

7

47

29

19

26

8

58

25'

56 58
12 16

4

4 4

65

11
75

8

19.5

33.8

9.1

61.8

58.1

73.6
15.7

5.2

5.2

85.5
14.8

22

31

3C1

I

1

1

1
4
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Career Planning Survey SeLondary Level

Grade 9

I86

Expt. Horace Mann Control

N

M F F

oil. 2 yr. co1.10 14 12.3 18.4

pll. 4 yr. co1.17 23 21.0 30.3

10 5 12.3 6.6

r. been in-
program

r. has sch.
bin. job for
Purposes?:

skills needed

*rog.

v. W.S.E.S.
F,

40 40 50.6 53.5

39 35 49.3 46.6

52

21

58 64.1
8 25.9

77.3

10.6

5 5 6.1 6.6

3 1 3.7 1.3

3 4.0

65 62 81.2 81.5

14 14 17.5 18.4

M

1.451.44 1.60

1.2E1.15 1.03

1.1 1.11 .62

1.00

.65

Farnsworth

t F

15 19
26 26

7 8

F M F r

19.5 22.6

33.8 31.0

9.1 9.5

47 58 61.8 69.8

29 25 38.1 '30.1

1.31 1.22 .9,= .81

1.18 1.22

56 58 73.6 69.8 t

12 16 15.7 19.2

4 4 5.2 4.8.

4 4 5.2 4.8

1 1.2

. .91

.61 1.08 1.05 .5S .55

65 75 85.5 90.3

11 8 14.8 9.6

L
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Career Planning Survey Sec.ndary Level

Grade 9

Expt. Horace Mann Control

Mdn. IQR
F rt F

F M F M M

.20. Have used Car. Info. Center
in school?:

2.84 2.88 .66. .62

1. No, don't know what it is 11 8 13.9 10.5 30 33 33.9

2. No, am aware of it but
have not used it 8 7 10.1 9.2 8 3 10.3

3. Yes 60 61 75.9 80.2 39 45 50.6

21. When first select car. or
occupation?:

2.89 2.83 .61 .69

1.. Not selected. Co to 22. 13 10 17.1 13.3 13 10 17.5

2. In elem. sch. Go to
item 21.1

1 9 1.3 12.0 6 6 8.1,

3. In jr. h.s. Please go to
item 21.1

62 56 81.5 74.6 54 64 72.9

4. In 10th gr. Go to 21.1 1 1.3

5. In 11th gr. Go to 21.1
6. In 12th gr. Go to 21.1

21.2 What are employ. oppor. in
car. in E. Wis.:

1.71 1.34 1.93 1.83

1. Don't know. 26 25 47.2 59.5 22 34 37.2

2. Few job openings 7 5 12,7 11.9 10 11 16.9

3. Many jobs as are quali-
fied workers. 18 6 32.7 14.2 17 11 28.8

4. More jobs than qualifidd
workers. 6 7.2 14.2 10 9 16.9

189
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Career Planning Survey Secondary Level

Grade 9

Expt. - Horace Mann Control ._ Farnsworth

N Mdn. TQR N QR

M F M r 'M i F M F M M F

info. Center 2.84'2.88 .66 .62, /
2.51 2.60 1.36 1.94

[

now what it is

e of it but

pd it

11

8

8'r3.9

7 10.1

10.5

9.2

30

8

33

3

33.9

10.3

40.7

3.7

60 61 75.9 80.2 39 45 50.6 55.5

at car. or 2.89 2.83 .61 .69 -- 2.83 2.88 .76 .63

d. Go to 22. 13 10 17.1 13.3 13 10 17.5 12.5

n. Go to 1 9 1.3 12.0 6 6 8.1 7.5

Please go to
f

iGo to 21.1

62 56 81.5 74.6 54

1

64 7.2.9

1.3

80.0

.Go to 21.1
,Go to 21.1

oppor. in

i

1.71 1.34 1.93 1.83 2.25 1.46 2.05 1.86

26 25 47.2 59.5 22 34 37.2 52.3

Sings 7 5 12.7 11.9 10 11 16.9 16.9

Q -are. quali-

s.

han qualifidd

18 6 32.7 14.2 17 11 28.8 16.9

[
4 6 7.2 14.2 10, 9 16.9 12.8
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Career Planning Survey -7 Secondary Level

Grade 9

Expt. Horace Mann 1 Control

N

F F
Mdn.

M F

21.3 How much ed. need in order to
enter car.?
1. Less than h.s. diploma
2. H.s. diploma

3. One yr. post school train

4. Two yr. post school train
5. Four yr. post school

train.

6. Grad. work
7. Other

1

11

6

10

11
6

1 1:9 -2.4
10 21.5 24.3

4 11.7 9.7

7 19.6 17.0

9 21.5 21.9

6 11.7 14.6

4 11.7 9.7

4.25 4.29 2.81 3.05

0

15 8

4 7

14 11

13

3

11

15

10
8

0

25.0
6.6 1

23.3

21.6

'5.0 1

13.3
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Career Planning Survey Secondary Level

Grade 9

Expt. - Horace Diann Control - Farnsworth

N .Mdn. TAR.

F
S 7 N. 7111

M F

.Z

M
.,-..

F H F M

eed in ordet= to 4.25 4.29 2.81 3.05 4.28 4.67 2.92 2.53

h.s, diploma 1 , 1 1;9 2.4 0 . '0, 3.2

ma 11 10 21.5 24.3 15 8 25.0 13.1

'st school train '6 4 11.7 9.7 4 7 6.6 11.4

.it school train 10 7 19.6 17.0 14 11 '23:3 18.0

.ost school
1' 9 21.5 21.9 13 15 2.1.6 24.5

6 11.7 14.6 3 10. 5.0 16.3

. .

6 4 11.7 9.7 11 8 13.3 13.1 '.

..

.
. -

a

, . (\

.

.

.

.

.
.

-

,
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Career Planning Survey - Secon2iry Level

Grade 10

Expt. North Control

`td

M F M F

4. Program:

1. General Ed.
2. College Prep.
3. Voc. (Capstone)
4. Undecided

5. If senior respond. If not, to
item 6. Voc. course (Sr. yr.)
in draft., graphics, Distr. ed.,
or office coop progr.:
1. Yes (GO to item 5.1)
2. No (To item 6.)

5:1 What degree h.s. Voc. course
related to Car. Choice? Check
best response.
1. Not made specific car.

choice
2. Little if any relationship
3. Some rela.
4. Coniderable rela.
5. Directly related.

29 '26 33.3 34.6

31 27 35.6 36.0
11 1 12.6 1.3

16 21 18.3 28.0

100

100

1.971.92

1.0C 3.00

1.73 2.38

.5

.5

26

25

3

L7

2

2

4

1

1

18 36.6 27

23 35.2 35

9 4.2 13

15 23.9 23

100

2 25 50

1 25

1 50 25

12.5

12.5
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Grade 10

Expt.

N

"4. M F

North

n.

F

T

29

31

11

16

If not, to
se (Sr. yr.),

s, Distr. ed.,

gr.:

5.1)

oc. course
oice? Check

fic car.

3

relationship

ela.

ed.

26

27

1

21.

1

33.3
35.6

12.6
18.3

100

34.6
36.0

1.3

28.0

100

1.97

1.0C

1.92

3.00

1.73

.5

2.38

.5

t

26

25

3

L7

2

4

1

1

Control S uth

^P

1.E8

18 36.6 27.6
23 35.2 35.3

9 13.8

15 4,9 23.0

2

1

1

00 100

25 50
25

50 25

12.5

12.5

3.00

199

2.13

2.0

1.5

2.07

2.00

1.9

1.50



1 Jil

4

1973

Career Planning Survey Secondary Level

Grade 10

Expt. North

5.2 What extent learned LTI courses
& Prog. from H.s. voc. instruc
tors? (12th gr. draft.,
graphics, distr. ed., office
coop prog. instructors):
1. Not taken courses
2.....Little if any into. given

3. Some info. given.
A. Considerable amt. info

given
5. Rec'd all info. noeded

/
6. , To what degree Lei, he.e.,

distr. ed., or office and busi-
ness ed courses /taken influ-,

ence&selectio of career?
1. -None 20

2. Slightly 29

3. Modera ely 30

4. Exten ively 8

7. Do g.e courese (Eng., Math,
Scie, etc.) in h.s. prog. pro-
vide skills and knowledges need-

.

ed to enter car. of your choice
Yes, completfly 12

Yes, for most part 27

3. Yes, to some ext. 44

4. Nc, please ind. ar,,a(s)
which you ,z;lcule. ',e better

preiared

4

23
34

16

2

30

3'.

L 3

33

67

50

50

22.9 30.6

33.3 45.3
34.4 21.3

9.1 2.6

13.7

31.0

50.5

4.5

9.4

40.5

45.9

6.0

Control

>1

3

1

1

23

21

15

6

14.2
4

14.2

35

32

23

22.5 35

39.4 32

30.9 23

7.0 9

11 9.8 16

29 43.6 43

25 43.6 37

L '2.8
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Career' Planning Survey Secondary Level

Grade 10

Expt. p Noith

X

d LTI courses
voc. instruc-_

draft.,

ed., office
ctors):
rses ,

info. given
ven.

amt. info

. needed '

.e., he :e..,

fice and busi-
aken influ=

f career?
20

29

30

8

Eng., Math,
s.prog. pro-
nowledges need-
of your choice
ly 12

paN 27

ext. 44

d. ar.,a(s) in

uld 1-)e better

23
34

16

_ -

30

34

i 3

33

67

50

50

22.9 30.6

33.3 45.3

34.4 21.3

9.1 2.6

13.7
31.0
50.5

9.4

40.5

45..9

4.5 4.0

IA

Control South

X

M zi.a____ _Jr,

F '! 1 F :1

14.2 35.3

2.8 32.3

8.5 23.0

22.5 35.3

39.4 32.3
30.9 23.0

7.0. 9.2

9.8 16.6

43.6 43.9,
43.6 37.8

2 1 2.8

al.

§.38

1.36.

1.15

-.-,.....
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197.

Career Planning Survey Secondary Level

Grade 10

Expt. North Control

- Md

M M M F F M

8. T0- what ext. learned about LTI
courses & Prog. from h.s.
instructors (Eng., Math, Scie.-,

etc.1

L.73 1.22

41*

.88

1. Little if any info. given 36 52 41.3 69.3 36 56.9 54

2: Some info. given. 33 18' 37.9 24.0 23 25i 31.9 37

3. Considerable info. given 13 1 14.9 1.3 8 11.1 6

4. Received all needed. 5 4 5.7 5.3

9. What ext. learned about LTI
course & prog. from'h.9. guid-
ance coun.?:,

1. Little if any info. given 56 60 64.3 80.0

1.28 1.12 1.10 .63

42 48 58.3 72

2. Some info. given 19 12 21.8 16.0 21 12 29.1 18

3. Consid. info. given 11 12.6 9 6 12.5 9

4. Received all-needed. 1 3 1.1 4.0

10. As received from guid. coun.

ih select. car.:

1.37 1.49 1.09 1.10

1. None b 50 38 57.4 50.6 39 39 54.1

2. Some 29 31 33.3 41.3 27 23 37.5

3. Enough to meet needs 8 6 9.1 6 4 8.3

197



,Y973

Career Planning Survey Secondary Level

Grade 10

Expt.

N

North

F

mt n.

N F

I

N F

ed about LTI
m h.s. g.e.
Math, Scie.,

111

nfo. given
n.

ft._ given

eded.

bout LTI
113s4\glAd-

nfo. given
en

given.
eeded.

guid. coun.

needs

36. 52 41.3 69.3

33 18 37.9 24.0

13 1 14:9 1.3

'5 4 5.7. 5.3

56 k60 64.3

19 12 21.8

11 12.6
1 3 1.1

50

29

8

38

31

6

57.4
33.3
9.1

80.0

16.0

4.0

50.6

41.3
8.0

L.73

1.28

1.37

1.22

.12

1:49

1.10

1.09

.88

.63

Control

F

41 36

23 25

8 4

42

21
9

1.10

39

27

6

1

48

12

6

39

23

4

South

/,

Mai
n,
F

56.9
31.9

11.1

58.3
29.1'
12.5

54.1

37.5

8.3

1.38

54.5
37.&
6.0

1.5

1.36

72.7
18.1

0*.o

1.42

59.0
34.8

6.0

LSI?

1.42

1.19

1.35

TQR___
M F

1.13

1.14

1.09

1.11;3'

1.03



1973

Career Planning-Survey Secondary Level

Grade 10'

Expt.

N

11. What ext.)1rnd. LTI cour. & Prcq
from LTI staff members?
lc No oppor. talk LTI staff

members 46 54 52.8 72.0

2. Little info. given 21 11 24.1 14.6

3. Some info.vgiven 13 7 14.9 *9.3

4. Cons. info. given 5 5.7

5. Rec'd all info. needed 2.2 4.0

12. In total, info rec.'d LTI cour.
& Prog. adequate meet needs
selecting car. & post h.s. prog.

1. Yes, very adequate 5 6 5.9 8.1

2. Yes, for most part 16 6 19.0 8.1

3. Sufficient, butt, could use

more 49 45 58.3 60.8

4. Inadequate, ind. what addi-
tional info. needed.

14 17 16.6 22.9

13. Rec'd info. on univ. & post h.s.
voc-techn. prog. (other than
LTI) to meet need in select.
car. & post h.s. prog.?:
1. Yes, very adequate 8 2 9.1 2.6

2. Yes, for most part 19 23 21.8 30.6

3. Sufficient, but could use`
more 47 41 .0 54.6

4. Inadequate, indc. what adds

info. needed: 13 c 4.9 12.0

North

Mdn.

M

L.44

2.93

2.85

1.19

3.06

2.80

JCR
F

1.44

,86

1.09

Control

.86

.82

1.03

33 42 45.8 63

17 10 23.6 15

18 12 25.0 18

3 2 4.1 3

1 1.3

6 5 8.4 7

7 13 9.8 20

44 34 61.9 I53

14 12 19.7 18

5 3 6.9 4j

12 14 16.6 2

42 41 54.3' 62

13 8 18.0 1
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Career Planning Survey - Secondary Level

Grade 10

cour. & Pro
ers?
LTI staff,

yen

en

needed

d LTI cour.
et needs
st h.s. prog°
ate

part
t could use

. what addi-

eeded.

. & post h.s.

gther.than
in select.

rog,?:
'date

part
t could use

dc. what addi

Expt. North

M M

46

21

13
5

54

11
7

52.8
24.1
14.9
5.7

72-.;01

14.6

9.3

L.44

,

3 2.2 4.0

2.93

5 6 5.9 8.1

16 6 19.0 8.1

49 45 58.3 60.8

14 17 16.6 22..9

2.85

8 2 9.1 2.6

19 23 21.8 , 30.6

47 41 54.0 54.6

13 9 14.9 12.0

n.

F M F

1.19'

3.06

2.80

1.44

.86

1.69

.86

.82

1.03

Control
-,

F

33 42
17 10
18 12

3 2

6 5

7 13

44 34
14 12

5 3

1214

4241

13 8

- South

7
F

-_11fIn.
M ,F

1.68 1.29

45.8 63.6

23,6 5.1

25.0 18.1

4.1 3.0

1.3

3.01 2.91

8.4 7.8

9.8 20.3

61.9 53.1

19.7 18.7

2.95 2.89

6.9 4.5

16.6 21.2

58.3 62.1

18.0 12.1
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Career Planning Survey -.Secondary Level

Grade 10

Faxpt. North Control

14. Plan or planning h.s. prog. to
prep. for entry into LTI?

1. No -\

2.. No, LTI not offer prog. to
meet my needs.

3. Somewhat
4. Asftmuch as possible

15. HOW sure of career ch6ice?
1. Completely undecided
2. Quite undecid.

Somewhar undecided.
4.-

4. Quite certain'. .

.q.5. ,Very ,pertain

16. What ed. plans after complete
h.s. prag:

1. None
2. I pan on work. & taking even.

couTs.e

Plan on enroll in LTI Voc-
prog.

4. Plan on enroll. in LTI
prog.

5. Plan on enroll. ,voc- sc.
othgr than LTI

6.' Plamon\enroll _in private,
business or tra'de school

Mdn. IrsR

M F M F

1.39 1.22 2.07

49 52 56.3 69.

7 5. 8.0 6.6

18 15 20.6 20.0

13 3 14.9 4.0

\\ 3.29 3.15 1.30

9.1 "12.0

7 7 8.0 9.3

36 33 41.3 44.0
29 19 33.3 25.3

T 7 8.0 9.3

23 19, 26.4 25.3

5.7 9.3

4.6 5,3

1 13.8 4.0

2.3

1.1 2.7

1.4

49137

4 1 7

18 120
1I 2

1.30
6 A:

17 9

28 27

17 19
3 7

68.0

5.5

25.0

1.3

56

10

30

3

.8.4 '46

23.9 13

39.4 40

33.9 28

4.2 10

12 9 16.7

6 4 8.3

5 9 6.9 131

4 4 5.6. 6

2 1 2.8

5 1 6.9

20J



prog. to
TI?

prog to

ice?

ed

omplete

aking even.

LTI Voc-

LTI Tech-

c-tech.sc.

private

school

1973

Career"Planning Survey - Secondlry Level

Grade 10

Expt North ,--"-/Control South

N Mdn.
F M.11 F F

i.1.

M F

1.69

F M F F M

f

1.39 1.22 2.07 1.49 1.23 1.39 1.83

49 52 56.3 69.3 49 37 68.0 56.0

7 5 8.0 6.6 4 7 5.5 10.6

18 15 20.6 20.0 18 20 -25.0 30.3

13 3 14.9 4.0 1 2 1.3 3.0

V
3.29 3.15 1.30 1.30 2.95 3.24 1.44 1.37

8 9 9.1 12.0 6 4 8.4 6.0

7 7 8.0 9.3 17 9 23.9 13.6

36 33 41.3 44.0 28 27 39.4 40.9

29 19 33.3 25.3 19 33.9 28.7

7 7 8.0 9.3 3 7 4.2 10.6

23 19 26.4 25.3 12 9 16.7 13.6

5 7 5.7 9.3 6 4 8.3, 6.1

4 4 4.6 5.3 5 9 6.9 13.6

12 3 13.8 4.0 4 4 5.6 6.1

2 2.3 2 1 2.8 1.5

1' 1.1 2.7 5 b.9 1.5

2
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Career Planning Survey Secondary Level'

Grade '10

Expt. North

N

';1

Mdn. JOR

M F M1F

7. Kan on enroll. 2 yr. coil.
8. Plan on enroll...4 yr. coll.
9. Other

During school yr. been informed
coop ed. prog. offered by school,
1. ,No

2. Yes

'18. During school yr. has, sch. as-
_ sisted in obtain. job for AT ,!
o0ollow purpciSes?
1. No

2.. To acquire skills,need'ed to,
complete

3. My school prog.
4. Earn money' /'

5. Other,- .0

Do you know
provides?
I. No

Yes

4
20,//Hav6 used C r. Info Center in sch

1. No, d 't'know what it. is

2. No, m, awaire of it but 'have

serv.A.S.E:S.

not/ used it

3. Yyt

4

26

6

50

36

66

.4t3

14

29

58

23

10

35

40

70

1

58

7

4.6
29.9

6:9

58.1

41.8

75.8

9.1
4.5

10.3

83.

16.-0

2

41 33..3

32 66.6

8.0

30.7
13.3

46.6

53.3

1.3.

1.3
2.7

77.3
22.6

Z.6

54.6
42.6

1.36

1.16

1.10

2.75.

1.56

1.03

1.15

2-36

.60

.87

Control

.995

.65

1.0C

9 7 9.7' i0
19 19 26.4 28

9 10 12.5 15

47

25

57

4

3

8

63

8

38

34

0

42

24

58

5,

2

58

...8

65.2

-34.7

79.1

5.5

4.1
11.1

88.7
11:2

44 5E.7

17 33.3
4" 13.8

.,L

63

30

89

7

3i

871

121

J-671

26'

6
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Career Plannin Survey,- Secondary Level

Grade 10

Expt. North

N
M F M F

Mt n.

M

yr. coll.
yr. coll.

, -

n-informed,

d by:school

sell: as-

for any 4,

needed to
14.

.E.S.

enter in sch
at it is
t but have

4 6 4.6: 8.0

26 23 29.9 30.7

6 10 6.9 13.3

50 35
"3640

66 70

8, 1

4 1

91 2

7358
.2.4,17

2

29 41
58 32

58.1

41.8

75.8

9.1
4.5
10.3

83 .Q9 ,

16.0,

46.6

53.3

94.5

1.3

1.3
2.7

77;3
22.6

2.6

b.3 54:6'

66.6 1 42.6

1.36

1.16

1.10

2.75

1.56

1-.03

1.15

2.36

.97

.66

.60

..87

O

Control: South+
M F M F M F rt

.99

l

1.0 I

9

5

of

4

3

8

3

8

7

19

10

42

24

58

2

t58

8

44

17

4

9.7

26.4

12.5

654,2

34.7

79..1

88.7
11.2

52.7

33.3
13.8

ip.6
28.8

15.2

63.6
30.3

89.2

7.6

3.

87.8
12.1

67.6

ea
. 6,1

1.27

1.13-

1.0,6

1.45

1.29

1.06

1.07

1..24

.90

.56

-17
.1..10.011

.92

.56

.57

.91

Pt
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Career Planning Survey - Secondary Level

~"." Grade 10

&pt.

N

F

21. When f4rst select car. or occup.
1. Not selected. Go to 22 19,26 24.0 35.1
2. In elem. school, go to 21.1 3 6 3.7 8.1
3. In jr. h.s. Go to 21.1 38 33' 48.1 44.5
4. In 10th gr. Go to 21.1 17 9 21.5 12.1
5. In 11th, gr. Go to' 21.1 1 1.2
6. In 12th gr. Go to 21.1 1 1.2

21..2 What are. employ. oppor. in car.

in E. Wis.?
1. Don't know 29 23 51.7 54.7'

2. Few job openings 10 8 17.8 19.0
3. Many jobs as are qualified

workers 9 5, 16.0 11..9

4. More jobs than qualified
workers 8 5 14.2 11.9

21.3 How much ed. need in order to
enter car.?:
1. Less than h.s. diploma . 2 3.6
2. H.s. diploma 18 16 32.7 26.3
3. One yr. post school train. 4 5 7.2 13.1.
4. two yr. post.shool train. 11 5 20.0 13.1

-Four yr. post school train. 12 13 21-8 34.2
6. Grad. work 4 1 7.2 2.6

Other N..... 7.2 10.5

20o

North

'fun.

14\ F

2.96 2.65

1.46

3.82

Control

I R

M F M F

1.41

4.30

1.73 2.00

28
1

28

13

1.85 1.64

2.87 3.7C

17

6

23

4

22

13

1

28

5

40.0
1.4

40.0

18.5

45.9

16.2

21.6

16.2

3 1 8.8
7 9 20.5
2 . 5.8

9 3 26.4

10 15 29:4
1 1 2.9

2 2 5.8

41
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Grade 10

Expt.

r. or occup.
to 22 19 26' 24.0
go to 21.1 31 6 3.7

o 21:1 38 33 48.1

o 21.1 17 9 21.5

o 21.1 1 1.2
o 21.1 1 1.2

or. in car.

29 23 51.7
10 8 17.8

qualified
16.0

ualified
14.2

order to

iploma 2 3.6
18 10 32.7

ool train. 4 5 7.2

of train. 11 5 20.0

hbol train. 12 13 21.8 r

4 1 7.2

4 4 7.2

North

Mdn.

M y

35.1
8.1
44.5
12.1

34:7
19.0

11.9

11.9

26.3
131
13.1

34.2
2.6

10.5

2.96 2.65 1.73

1.46

3.82

loft

4.30

1.85
,`t

2.87

Control

M
Nv

F

2.0C

1. 4

28

1

28

13

17

6

23

4

22

13

1

28

S

40.0
1.4

40.0
18.5

45.9
%LE:6.2

21.6

16.2

3.7C

3 1 8.8
7 9 20.5
2 3 5.8
9 3 26.4

10 15 29.4
1 1 2.9

2 2 5.8

South

F MF MF
-17-7

2.71

36.5
6.3

34.9
20.6

1.5

2.70

2.g
26.4
8.8

8.8

44.1
2.9

5.8

2.21 2.24

2.05 .66

2.66 2.80
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Career Planning Survey - Secondary Level

Grade 12

I

4. Program:
1. General Ed.
2. College Prep.
3. Voc. (Capstone)
4. Undecided

5. If senior respond. If not,

to item 6. Voc. course (Sr.

year) in draft., graphics,
dist. ed, or office coop
prog.:

1. Yes (Go to item 5.1)
2. No (to item 6.)

5.1 What degree h.s. Voc.
courses related to career
choice? Check best response
1. Nat made specific career

choice.
2. Little if any relation-

ship

3. Some relationship
4. Considerable relationship
5. Directly related"

1"

Expt. Noi-th Control

M F

32 23
37 25
24 15

16 4

33

67

9

10
6

16

47

8

5

29.3 34.3

33.9 32.3
22.0 22.3
14.6 5.9

33.0

67.0

25.3

74.6

23.0 23.3

12.8 7.5

23.0 33.0
25.6 23.5
15.3 4.7

1.75
5

55

2

2

9

35

10.6

66.0
15.1
7.5

8..3

91.0

25.0 1

12.5
1

]

25.0 4
25.0'6
2.5 le!

1
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Career Planning Survey - Secondary Level

Grade 12

Expt. - North . Control - South

M F M F M F M M F M F M F M \L.

r

2.11 1.92 1.68 1.42/' 2:09 2.09 .75 .94

32 23 29.3 34.3 7 8 10.6 16.3

-1).. 37 25 33.9 32.3 44 28 66.0 57.1

one) 24 15 22.0 22.3 10 8 15.1 16.3

16 4 14.6 5.9 5 5 7.5 10.2

ond. If not,

c. course (Sr.
., graphics,

iffice coo0.-

,

1.75 1.83 .87 -.66. 1.95 1.87 .55 .63

item 5.1 33 16- 33.0 25.3 5 9 8.3 20.4
:..

6.)_-- 67 47 67.0 74.6 55 35 91.0 79.5

..s. Voc.

-d to career
best response 3.11 2.94 2.422.03 3.00 3.83 2.50 1.0d

.ecific career
9 5 23.0 23,3 2 1 25.0 10.0

:ny relation-
5 2 12.8 7.5 . 1 12.5

,onship 9 6 23.0 33.0 2 2 25.0 20,0

e relationshi 10 5 25.6 23.5 2 6 25.0 60.0

-lated _ 6 1 15.3 4.7 1 1 2.5 10.0
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Career Planning Survey - Secondary Level

Grade 12

4

5.2 What extent learned LTI
course & Prog. from h.s.
voc. instructors? (12th
gr. draft., graphics, dist
ed., office coop prog. in-

structors.):
1. Not taken courses.
2. Little if any info

given
3. Some info given
"Le, ConsideiAli amt. info

given

5. Rec'd all info needed

6. To whA4,-degree i.e., h.e.,
distr. ed., or office &
,busi. ed. courses taken
influenced selection of
career?
1. None
2. Slightly
3. Moderately
4. Extensively

1

Si 9

Expt. North

M n IQR

F M F M F M

3 .14.3.11 1.17 1.2 3

2 5.7 111-. 5

4 2 11.4 10. 5 1

18 9 51.4 47. 3 4

7 4 20.0 21. C 1

4 2 11.4 10. 5 1

(-/'
2 .19 2.46 1.68 1.92

33 21 30.0 31. 3 24

32 13 2.9.0 19. 22

34 22 30.9 32. C 14

11 11 10s0 16. 4 6

Control

F

2 14..2 16.

6 57.1 50

2 -14.2 16

2 14.2 16

14 31.3
17' 33.3
13 21.2

.5 9.0

28
34

36

10
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Career Planning Survey - Secondary Leve

Grade 12

Expt. - North Control - South

N . I art 11141 :

M F M F M F F M F M F M F M

A earned LTI .

. from h.s.

.r-s? (12th

aphics, dist
.41-Prog. in-

1.14 3.11 1.17 1.2 3.12 3.17 1.06 1.3

courses.
any info '*

2 2 5.'7 10.'

4 2 11.4 10.' 1 2 14..2 16,6

given ,

le amt. info
18 9 51.4 47. 4 6 57.1 50.1

info needed
7

4

4

2

20.0
11.4

21.,

10.-

1

1

2

2

14.2
14.2

16.1

16..

e i.e.,th.e.,
r office Sg.

.
.

aors taken
ledtion of

1

'.19 2.46 1.68 1.92 1.91 2.12 1.561.57

.

4

.,

33

32

21

13

30.0
2.9.0

31.

19.
*

24

22

14
17

31.3
33.3

?8.

34..

[ 34 22 30.9 32'.1 14 13 21.2 36.

ily 11 11 10.0 16. 6 5 9., 10.E

eta
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Grade 12

Expt. North Control

Mdn. TQR

M F M F M F M F

'7. Do g.e. courses (Eng., Math,
Scie., etc.) in'h.s. prog.
provide skills and-knowledge
needed to enter career of
your choice? 2.37 2.52 2.20 1.1E
1. Yes, completely -,.. 16 7 14.5 10,4 7 9 10.6 1
2. Yes, for most part 45 26 40.9 38.8 31 20 41.9 4
3. Yes, to some extent 47 31 40.7 46.2 24 18 36.3 3

4. No, please ind. area(s)
inwhich yqu should be
better prepared 1.8 4.4

8. To what ext. learned about
LTI courses & prog. from:h.s
g.e. instructors (Eng., math
scie., etc) 1.78 1.75 1.23 1.2)
1. Little if any info given 42 27-1 38.1 40.9 35 23 53.0 4

2. Some info given 46 26 41.8 38.8 16 19 24.2 3

3. Considerable info given 15 13 13.6 19.4 9 6 13.6 1

4. Received all needed 7 1 6.3 1.4 9.0

9. What ext. learned about LTI
courses & prog. from h.s.
coun.?: 1.81 1.79 1.39 1.29
1. Little if any info given 43 26 39.0 -38.8 39 18 59.0 3

2. Some info given 39 26 35.4 38.8 16 21 24.2 4
3. Consid. info given 18 11 16.3. 16.4 6 5 9.0 1

4, Received all needed 10 4 9.0 5.9 7.5 1
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Career Planning Survey Second

Grade 12

vel

__

Expt. ) - North Control - South

N Mdn, .4=-IOR 1 - Mcn. I R

M F M MiMFMFM F M ,F
H

F

s (Eng., Math,
n h.s. prog.
and knowledge

r career, of
.

.

2.37 2.52 2.20 1.18 2.34 2.28 1.17 1.27
tely 16 7 14.5 10.4 7 9 10.6 18.3
st part 45 26 40.9 38.8 31 20 41. 40.8
R extent
ind. area(s)

el should be

47 31 40.7 46. 24 18 36.3 36.7

-2 4-4-14------ 4 2 6.0 4.0rated

earned about
frog. from h.s

. 1.er

Ks (Eng., math e 1.43

4 1.78 1.75 1.23 1.2i 1.44 1.58 1.19

by info given 42 27 38.1 40.9 35 23 53.0 46.9
Elven 46 26 41.8 38.8 . 16 19 24.2 38.7

info given
needed

ed about LTI
from h.s.

15

7

13

1

13.6
6.3

19.4
1.4'

9

6

6
.

13.6
9.0

12.2

2.01

1.81 1.79 1.39 1.29 1.3 1.81 1.23 1.21

y info given 43 26 39.0 38.8 39 18 59.0 36.7

ven 39 26 35.4 38.8 16 21 24.2 42.8/-

given 18 11 16.3 16.4 6 5 9.0 10.2

needed 10 4 9.0 '5.9 7.5 10.2
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Career Planning Survey - Secondary Level

Grade 12

Expt. North Control.

N

M F M F'
IOR

M F F

10. Asst. received from guid
coun. in select car.?
1. None
2. Some

3. Enough to meet needs

11. What ext. lrnd. LTI cour.
& Prog. from LTI staff
members?
1. No oppor. talk LTI staff

members
2. Little info given
3. Some
4. Cons. info given.
5. Rec'd all info needed

46

30-

60

11

26

8

19
33

15

32

10
15

6

30.9
41.8
27.2

28.3
49.2
22.3

59.5 47.7

10.0, 14.9
23.6 22.3

7.2 8.9
4.5 5.9

12. In total, info recd LTI
cour. & prog. adequate meet
needs selecting cat. & 'post
h.s. prog.?
1. Yes, very adequate 11 8 10.1

2. Yes, for most part 35 24 32.4

3. Sufficient, but could
use more 40 26 37.0

4. Inadequa ce, ind. what

info need d: 22 7 20.3

210

12.3

36.9

40.0

10.7

136

1.42

2.7C

1.94 1.271.07

1.65 l'.9E2.03

2.52 1.30

23

34

9

37

L9

1

12

34

12

18

16

15

6

10,

9

1

8

11

24

4

34.8.

51.5

13.6

36-

32

30

56.0 53
24.2 40
13.6 18
1.5 21

4.5 6j

9.3

18.7

53.1

18.7

1

23

51.

8

21
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Career Planning Survey - Secondary Level

Grade 1/

Expt. - North
..

Control - South
,

11
n. IoR N % Mme. I R

M F M F M , M F M F M F M F M F

from guid
't car.? 1.9. 1.94 1. !.17 1.79 1.91 1.061.50

34 19 30.9 28.3 23 18 '4.8 36.7

46 33 41.8 49.2 34 16 51.5 32.6

eet needs 30 15 27.2 22.3 9 15 13.6 30.6

. LTI cour.

TI staff

alk LTI staff

1.4. 1.65 1.9:2.03 1.39 1.44 1.341.61

60 32 59.5 47.7 37 26 56.0 53.0

igiven 11 10- 10°.0 '14.9 10 10 24.2 4-0.4-

26 15 23.6 22.3 9 9 13.6 18.3

given : 8 6 7:2 8.9 1 1 , 1.5 2.0

hfo needed 5 4 4.5 5.9 3 3 4.5 6.1

rec'd,LTI
adequate meet

g car. & post

..

,

dequate 11 8 10.1 12.3
2.71 2.52 1.4.1.30

6 8 9.3 17.0
2.91 2.67 1.0E1.34

`St part

but could
35 24 32.4 36.9 12 11 18.7 33.4

1 40 26 37.0. 40.0 34 24 53.1 51.0

A.nd. what
22 7 20.3 10.7 12 4 18.7, 8.5

,r4 2 1 ,1
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Career Planning Survey , Secondary Level

Grade 12

13. Rec'd info. on univ. &
post h.s. voc-tech prog.
(Other than at LTI) to mee
needs in select. car. &
post h.s. prog.?
1. Yes, very adequate

> 14 10 _ 12.8 15.3
2. Yes, 'for the most part 36 21 33.0 32.3
3. Sufficient, but could

use more 44 30 40.3 46.1
4. Inadequate, indc, what

addit. info needed: 15 4 1-37 6.1

14. Plan or planning h.s. prog
to prep. for entry into
LTI?

1. No 62 41 56.3 61.1
2. No, LTI not offer prog.

t& meet My needg 15 7 13.6 10.4.
3. Somewhat 31 13 28.1 19.4
4. As much as possible 2 '6 1.8 8.9

Expt. North Control

N

F

C

4

F M
*Men. I R

,F M F M F

2

1

.60 2.55 1.35 1.2

.39 1.32 1.73

15. How sure of car. choice? 3.23 3.66 1.47
,l. Completely undecided 7 5 6.3 7.;
2. Quite undecided 18 7 16.3 11.4
3. Somewhat undecid. .41'18 '37.2 26:8
4. Quite certain , 31 22 28:1 32.8 lk
5. Very certain 13 15 11.8 22.3

1.7

1.6

7..3 10.6 6

, 9 4 13.6 8

26 22 39.3 44
14 15 21.2 30
10 5 15.1 10

6

6

ri

8 6_12.5
lg 14 28.1

32 25 50.0

6 3 9.3

37 29 56.0

7 8 10.6 16

17 9 25.7 18

5 3 7.5 6
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Car er Planning Survey - Secondary tevel

Grade 12

c

216

r:xpt. - North

.

-

Control - South .

N Z Min. WIR IS Z Mc Di. TQRFM FMFMFMFMAFMFMF
on unil.f.&

c-tech prog.

at LTI) to meet
ect. car. & . ...

)g.? e 2.60 2.55 1.35 1.29 2.69 2.66 1,24 1.21
`adequate 14 10 : 12.8 15.3 8 6L12.5 12.5
he most part
t, but could

36 21 33.0 32.3 . 18 14 28.1 29.1

44 30 40.3 46:1 32 25 50.0 52.0
R, inac, what
o needed: 15 4 13..

I
6.1 6 3 9.3 6.2

Cling h.s. prog
. .

entry into

1.39 1.32 1.73 1.76 1.39 1.34 1.88 1.55

t.offev:prOg.

r needs

62

15

41

7

56.3

13.6

61.1

10.4

37

7

29

8

56.0

10.6

59.1

16.3

possible
31

2

13

6

28.1

1.8

19.4
8.9

17

5

9,

3

25.7

7.5

18.3
6.1

ar.''choice? 4. %3.23 3,66 1.47 1.66 3.15 3.30 1.52 1.28
undecided 7 5 6.3 7.4 -7 -3' 10.6 6.1

cided 18 7 16.3 11.4 9 4 13r6 8.1
'ndecid. 41 18 37.2 26.8 26 22 39.3 44.8 '

ain
an

31

13

22

15

28.1

11.8
32.8

22.3

, 14

10

1521.2
5 15.1

30.6

10.2

,
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4Cf

16. What educ. plans after c,
compltete h.s. prog.:
1. None
2. I plan on work. &

taking even. courses
). Plan on enroll. in

TI Voc. prog.
4. an on enroll. in

LTI Tech. prog.

. 5. Plan on enroll. voc-'
tech. 'school other

than LTI
6. Plan on enroll. in

private busi4kor
trade school.

7. Plan on enroll. 2-yr.
coll.

8. Plan on enroll. 4 yr.
coll.

9. Other

17. During school yr. been
informed coop ed.'prog.
offered by school?
1. No
2. Yes.

1973

Career Planning Survey - Secondary Level

Grade 12

Expt. North

N mcn. I R

F M F M M F

22 1 20.0 22.4 '7

11 6 10.0 8.9 7

10 9 9.1 13.4 3

9 3 8.2 4.5 4

5 1 4.5 1.5 2

3.6 3

8 7 7.3 10.4 5

26 1 4 23.6 20.9 24

14 9 12.7 13.4 11

V
1 .59'1.47' .99 .99 9

49 34 44.9; 51.5 28

60 32 55.0 48.4 - 38

F

8 9.7 16

2 9.7 4

4 4.2

5.6

3 . 2.8

1 4.2

7.k 6.9 14

12 33.3 24

6 15.3 12

25 42.4 52

23 57.5 47



Career Planning Survey - Secondary Level

CrSde12

4

Expt. - North Control . - South

4

N
.

24 n. IQR N fic T R

M F M F M F M F M F M.
.

F

lans after c
.s. prog.:

22 15 20.0 22.4 7 8 9.7 16.3

n work. & -

-ven. courses 11 6 10.0- 8.9 2 9.7 4.1

enroll. in
. prog. _ 10 9 9.1 13.4.

,-

-,,

3 4 4.2' 8.2

enroll. in

. prog. 9 3w 8.2 4.5 4 3 5.6 6.1

enroll. vod-
hool other

4.5. 1.5 2 3 2.8 6.1

enroll. in
busi. or

hool 4 3.6 3 1 4.2 2.0 4

enroll. 2-yr.
8 7 7.3 10.4 5 7 6.9' 14.3

enroll. 4 yr.
26 14 23.6 20.9 24 12 33.3 24.5

14 9 12.7 13.4 11 15.3 12.2

1 yr. been ,

13 ed. prog.

:chool? 159 1.47 .99 .999 1.63 1.46 ''.98 .99

49 34 44.9 51.5 28 25 42.4 52.0

60 32 55.0 48.4 38 23 57.5 47.9

210



18. During school yr. has sch.
assisted in obtain. job for
any of follow. purposes?

.1. -No

2. To acquire skills needed
to complete

3. My school prog.
4. Earn money
5. Other

19. Do you know serv. W.S.E.S.
provides?:,

1. No

2. Yes

20. Have used Cir. Info Center
in school?:

1.. No, don't know what it
is

2. Nb, am aware of"it but
have not used it

3. Yes

-1973

Career 'Planning Survey - Secondary Level

Grade 12

Expt. North Control

N M r n, R _11

MM F M M F _F

1.16 1.14 .66 .64

83.52 5_6_ 43 86 -L_ _77-C

8 5 7.2 7.4 2 4 3.0

4 4 3.6 5.9 2 3.0

14 5 12.7 7.4 3 1 4.6

1 1 .9' 1.4 2 3.0

1.26 1.23 .90 .92

72 42 65.4 63.6 55 37 84.1

37 24 33.6 32:3' 10. 12 15.3

2.80 2.76 .78 .88

1 1 .9 1.4 31 22 50.0

30 21 27.7 31.3 19 10 30.0

77 45 71.2 67,1 12 14 19.3

8
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Career Planning Survey - Secondary. Level

Grade 12

22. U

Expt. - North Control , - South

M n, I R 1
11,n. T R

M F M F M F M F H F M F MFMF
. has sch.

-in. job for 1.16 1.14 %66 .64 1.08 1.06 .58 .56

urposes?
83 52 75.4 77.6 ,56 43 86.1 895 ,

-

. ils needed
8 5 7.2 7.4 2 4 3.0 8.3

og. 4 4 3.6 5.9 2 3.0

14 5 12.7 7.4 3 1 4.6 2.0

1 1 .9 1.4 l 3.0
(

. W.S.E.S.

i

1.26 1.28 .90 .92 1.09 1.16 .59 .66

72 42 65.4 63.6 55 37 8,4.1 75.5

37 24 33.6 32.3 10 12 15.3 24.4

Info Center

now what it

.80 2.76,.78 .88 1.50 1.60 1.32 1.66

e of it but

1 1 .9 1.4 31 22 50.0 47.8'

ed it 30 21 '27.7 31.3 / 19 10 30.0 21.T

77 45 71.2 67,1 12 14 19.3 30.41

.,-

4
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Career Planning Survey - Secondary Level

Grade 12

Expt. North Control

N

M F

z IQR
M F M

21. When first select car. or
occupation?:

-1. Not selected. Go to 22.
elem. school. Go to

item 21.1.
3. In Jr. H.S. Please go

to item 21.1
4. In 10th gr. Go To 21.1
5. In 11th gr. Go to 21.1
6. In 12th gr. Go to 21.1

38 15 35.8 23.0
3.21 3.47 4.00 2.66

023 -14 35.3

21.2 What are employ. oppor. in
, car. in E. Wis.?:

1. Don't know.
2. Few job openings
3. Many jobs as are quali-

fied workers.
4. More jobs than qualified-

workers.

21.3 How much ed. need in order tc
enter car.?:
1. Less than h.s. diploma
2. H.s. diploma

3. One yr. post school trair
4. Two yr. pbst school trair
5. Four yr. shcool

train.

6. Crad. Work
`7. Other

14

10
18
21

26

10

19

6

1

18

8

10

11
6

2 4.7 30

16 13.2 24.6

12 9.4 18.4

13 16.9 20..0

7 19.8 10.7

18

10

12

5

1

18

8

5

42.6

11.3

31.1

9.8

1.6
30.5

13.5
16.9

6 18.6
7 10.1

1, 8.4

40.0
22.2

26.6

2.1

39.1

77.3

10.8

13.0
15..2

2.1

1.95

3.75

1.95

3.00

1.93

2..90

1.8

2.8

7

5

5

.5

2

8

15

16

6

5

5

6.1

12..3

12.3
10.7

23.0

48.0
21.6

18.9

10.8

5.2

13.1
13.1
23.1

8.3
13.1

5.2

11
11
21

3:

3
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ict car. or

Ed. Go to 22.

:boor. Go to

Please go
11

Go to 21.1
Go to 21.1
Go to 21.1

t.oppor. in

naings-

Is are quail-

*
:ban qualified

ted in order

.s. diploma

a

t school trai
t school. trai

st shcodl

I

1973

Career Planning Survey - Secondary Level

Grade 12

Expt. North _Control

N Mdn. 19R 13

M M F M F 1.1

38 15 35.8 23.0
3.21 3.47 4.00 2.66

23 14 35.3 28.5

4.7 30 6.1 '4.0

16 13.2 24.6 12.3. 16.3

0 .12 9.4 18.4 2 12.3 4.0

8 13 16.9 20.0 7 8 10.7 16.3

21 7 19.8 10.7 '15 15 23.0 30.6

1.95 1.95-'1.93 1.85

26 18 42.6 40.0 18 16 48.0 ,59.2

0 10 11.3 . 22.2 8 6 21.6 27.2

19 12 31.1 26.6 18.9 13.7

5 9.8 11.1 10.8 14.8

3.75 3.00 2.90 2.83

1 1.6 2. 5,2 3.4

8 18 30.5 39.1 5 5 13.1 17.2

8 8 13.5 77.3 5 5 13.1 17.2

10 5 16.9 10.8 9 23.1 24.1

6 18.6 13.0 10 8.3 31.0

'6 7 101 15.2 5 1 13.1 34

8.4 2.1 5.2 34

South

Mcn.
M 7

T9R

3..19 3.75 4.11 4.31

1.56

4.28

1.34,

4.00

1.74

2.25

1.28

2.17



1973

Career Planning Survey = Post-Secondary Level

Grade L.T.I.

Ob.

Male Female Diploma

N MO1. IQR

M F M F M F Drs Op

5. Is this first school attend-
ed after grad. from h. s.

1.19 1.08 .74 .58

1 Yes- ,48 36 72.7 85.7 33 51 91.6

2. No 18 6 27.2 14.2 3 21 8.3

-6. bid you graduate from h.s.? .0 1%01 .5D .51

1. Yes, please..go to item
6.1. 66 41" 100 97.6 36 71 100

2. No, go it item 7. 00 9. 2.3 1

6.1 From what h. s. did you
graduate?

6.2 What year did you erad-,

uaLe from h.s.?

7. Sex: 22 20 61.1 2

1. Femalb 66 42 100 100 2.0 1.0 .30 .SC 14 52 388 7

2. Male
8. Did you take vocational Cour-

ses during your senior year
in h.s. in any of the fol-
lowing areas? Drafting,
graphics, distributive ed.
or office coop program
1. Yes, please go to item

,8.1 . 25 11 38:4 26.1 1.69 1;8 .94 .71 13 23 37.1 3

2. No, please go to item 9. 40 31 61.5 73.8 22 49 628 6

223
9
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grade t.T.I.

school attend-
. from h. s.

,

to from h.s.?
e go t

item 7.

item

h. s. did you

did you grad-
h.s.?

ocational cour-
r senior year
of the fol-
Drafting,
ributive
program
go tc item

go,to item 9.

MY

Male Female Diploma Degree

Mcn. I91 Me.n.
Dp Dg

TQR
Dp DgM F M M M F Dp Dg Dp Dg

1.19 1.08 .74 .58 1.04 1.20 .54 .79

48,1632.7 as.7 33, 51 91.6 70.8

18 6 27.2 14.2 3 21 '8.3 29.1

1.0 1.01 .50 .51 1.00 1.01 .50 ..51

66 41 100 97.6 36 71 100 98.6

00 1 9. 2.3 1 1.3

r

22 20 61.1 27.7 1.32 1.80 .95 ..75

66 42 100 100 2.0 1.0 .50 Sc. 14 52 388 72.2

.10 1.70 1.76 .93

.81

25 11 38.4 26.1 1.69 1.8? .94 :71 13 23 . 37.1 31.9

40 31 61.5 73.8 22 49 628 68.0
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Grade L.T.I.

Male Female Diploma

M

1dn.

F M M
RJR_

M F
z

Dp Dp

8.1 To what degree were
your h.s. vocational
-courses related to_yaur
present program? Check
the best response.
i. Little if any rela-

tionship
2. Some common content
3. Considerable over-

lap
4. Almost identical

content

9. Did your h.s. courses pro-
vide the skills and knowledge
you needed to enter your pre
sent program without ehcouni:
tering major problem
1. Yes, completely
2. Yes, for the most part

i
3. Yes, to some extent
4. No, please indicate e

area(s) in which yod
could have been better
prepared:

6 820.0 57.1
17 2 56.6 14.2

5 2 16.6 14.2

2 2 6.6 14.2

14

27

20

9

14

14

21.5
41.5
30.7

6.1

21.9
34.1

34.1

9.7

2 Of

2.1

.88

1.30

16 2 63.1 8

6 13 31.5 52

6

13

13

6 5.2 24

4 16

17

28

21

17.1
37.1

37.1

8.5

23
39

29
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Grade L.T.I.

Male Female Diploma Degree

gree were
vocational
axed to your
ogram? Check
espon
if any a-

ip

ominon content

erable over-

t identical
t

6

17

urses pro-
and knowledge.5,

ter your pre.
hout encouns-

blea?

ely 14

most part 27

extent 20

ndicate the
hich you
een better

8 20.0 67.1
2 56.6, 14.2

2 16:6 14.2

2 6.6 14.2

9 21.5
14 41.5
14 30.7

6.1

21.9

34.1

34.1

9.7

2.02

2.1

.88

1.30

16 2 63.1 8.0

6 13 31.5 52.0

1 5.2 24.0

6

13

13

3

17

28

21

5

17.1
37.1

37.1

8.5

16.0

23.9

39.4
29.5

7.0

1.29

2.38

2.31

-2-erg

.98

1.35

1.30

1.37

.0
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Career Planning Survey Post-Secondary Level
Grate L.T.I.

1

Male Female Diploma

N M n.

M F

I TOIL

M F

1,1_9

Pp

10. To what extent have you been
. given credit at LTI for the

skills arta knowledges learn-
ed in h.s. which are the
same as those required, in
your present program? Check
all responses that apply.
1. Nile
2. I have been able to test

out of course(s)
3. I have been given credit

for the course(s) at LTI
which are the same as my
h.s. courses.

4. I have been allowed to
by-pass the courses at
LTI which are the same
as those in my h.s. pro-
gram. (No reduction in

../total number of credits
in my program was grant-
ed. I have to take othe
courses in place of thos
by-passed.

5. I can use the skills and
knowledges I learned in
h.s. to move through, y
courses at LTI at a more
rapid rate.

DATA NOT AVAILABLE



1973

Career Planning Survey Post-Secondary Level
Grade L.T.I.

- Female - Degree

N M n. IQR .N Mu,. I9R

M F M F M F M F
DD. T)E Dp Dg ' Dp Dg Dp j)g

have you been
t LTI for the
,. ledges learn

h are the
equired in

,ogram? Check
hat apply.

able to test
se(s)

DATA NOT AVAI BLE

. given credit
rse(s) at LTI
he same as my

L

-s.

allo ed to.
rses at

:re the same
, my h.s: pro -
eduction in
-r of credits
am was grant-
to take othe

place of,_.thos

he skills
I learn in

e thro gh py
LTI a more

226
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6. I can use the skills and
knowledges I learned in
h.s. to satisfy the're-
quirements (or test out
of) units within courses

7. Other

11. To what degree, have the h.s.
industeial education, home,
economics, distributive ed,
or office and business ed.
courses you have taken in-
fluenced your selection of
a career?

1. None
2. Slightly
3. Moderately
4. Extensively

12. Did the general ed. courses
(Eng., Math, Science, Etc.)
in your ,h.s. program pro-,

vide_the skills and know-
leges you need to enter the
career of your choice?
1. Yes, completely
2. Yes, for the most part

3. Yes, to some extent

Grade LTI

-Male Female Diploma

Men. I R

M F M F M M F Dp Dg Dp

--ANAITAKE

2.23 2.23 1.65 1.82

DA"A NOT

17 13 25.7 30.9 9 21 25.0

22 11 33.3 26.1 13 20 36.1

17 12 25.7 28.5 10 19 27.7

10 6 15.1 14.2 4 12 11.1

2.5 2.85 1.35 ,1.22

9 4 13.6 9.5 6' 7 16.6

24 10 36.3 23.8, 11 23 30.5

25 20 -17.8 47.6 15 30 41.6

Dg

29.1
27.7

26.3
16.6

9.7

31.9
41.6
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Grade LTI

2 a 0

Male -. Female

i

Diploma -- Degree

M IQR N 2
Dg

TQR
Dp Dg

M F M F M F M F Dp Dg Dp Dg
Mdn-

Dp

is and
arned in -
the re-

: t wilt

.

courses DeA NOT AVAILABLE

the h.s.
m, home
itive "ed,

less ed.

,ken in-

tion of 2.23 2.23 1.65 1.82 2.19 1.50

17 13 25.7 30.9 9 21 25.0 29.1

22 11 33.3 26.1 13 20 36.1 27.7

17 12 25.7 28.5 10 19 27.7 26.3

10 6 15.1 14.2 4 '12 11.1 16.6

courses
e, Etc.)

m pro-
know-

nter the 2.85 1.35 1.2 2.57 2.70 1.39 1.32

ce?
, ,

9 4 13.6 9.5 6 7 16.6 9.7

st part 24 10 36.3 23.8 11 23 30.5. 31.9 o,

tent 25 20 137.8 47.6 15 30 41.6 41.6
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-Grade L.T.I.

1

. Male Female Diploma'

4. No, please indicate the
area(s) in which you
feel that you should
have been better prepar-
ed.

13. To what extent did you learn
about LTI (Lakeshore Techni-
cal Ipstitute) courses and
programs from your h.s. gen-
eral,ed. instructors (Eng.,
Math, Science, etc)
1. Little if any informatio

was given.
2. Some information was

given.

3. A considerable amount
of information was given
I.xeclived all of the
infOrM/tiou,I:needed.

14. To what extent did you learn
about LTI courses and pro-
grams from your h.s. voca-
tional instructors? (12th

grade drafting, graphics,
distributive ed.. y or office

coop program instructors.)

19.0

38 25 61.2 64.1

16 10 25.8 25.6
7 2 11.2 5.1

1.6 5.1

1.32 1.28 1.12

17 '6"4-6-'441.1-0-- 68.

32.3 22.

11.7 7.
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Grade L.T.I.

Male - Female Diploma
I

- Degree

__N Y. Aen. I R N tin I.Q11---
Dp Dg

M F M F MFMFDp Dg Dp Dg Dp Dg

dicate the r
,
_

ich you
should

ter prepar-
S 12.1 19.0 , / 4 12 11.1 16.6

d you learn. _...///-

ore Techni-
urses and

h.s. gen-
s (Ehg., 1.32 1.28 1.12 1.01 1.50 1.23 1.27 .9

c)

informatioa
38 25 61.2 64.1 17 46 50.0 68.6

ion was r
16,10 25.8 -25.6 11 15 32.3 22.3

e amount 7 2 11.2 5:1 4 5 11.7 7.4

n was given 4--

1 of the
needed. 1.6 5.1 2 1 5.8 1.4

d you learn
r

an,pro-
.s. voca- ,...

s? (12th

raphics,
or office o

,

ructors.) 1.83 1.3 1.76 1.3i X.50 1.50 1.32 1.8
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Grade L.T.I.

Male Female Diploma

M F M f

15.

1. I did not take any of

these vocational courses 27 25 42.1 6

the if any'informa-
tion was given. 15 7 23.4 17.5

3. Some information was
given. 17 6 26.5 15.0

4. A considerable amount
of informationvas given 5 2 7.8 5.0

5. -I received all of the
information I needed 0 0, 0 0..

Men.

To what extent did you
learn about LTI courses and
piograms from your h.s.
gtidance counselors?
1. Little if any informa-

tion was given. 23 7 36.5 17.5
2. Some information was

given. 19 14 30.1 35.0
3. A considerable amount 14 8 22.2 20.0

of information was given
IbreCVved arl of the
information I needed. 7 11 11.1 27.5

F

IQR
Dp Dg Dp

1.95 2.43 1.69 1.8

16. How much assistance_d.id you
receive from your h.s. guid-
ande counselor in selecting
our career 1.8 2 .'16 1 :21 1.30

1

1

8 34 50.0 5

1 11 30.5 16

5 18 13.8 26

2 5 5.5 7

0 0' 0 0

4 26 11.1 38

10 23 27.7 34
13 9 36.1 13

.1,..

9 9 25.0' 13
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Grade L.T.I.

234

Male - Female Diploma - Degree

q M n. I R N 7 M4P. IQR
M F M F M. . F M F Dp Dg' Dp Dg Dp Dg Dp Dg

e any of

nal courses 27 25 42.1 62.5 18 34 50.0 50.0
informa-

. 15 7 23.4 17.5 11 11 30.5. 16.1
ion u

17 6 26.5 15.0 5 18 13.8 26.4-

e amount
was given 5 2 7.8 5.0 5 5.5 7.1

i .of the
.

needed 0 0 0 0 0 0 0 0

you

urses and
h.s. 1.95 2.43 1.69 1.86 2%81 1.83 1.50 1.4

. s?

informa-
. 23 7 36.5 17.5 4 26 11.1 38.8
'on was

19-14 30.1 35.0 10 23 27.7 34.3
amount 14 8 22.2 20.0 13 9 36.1 13.4

. was given-
of the

needed. '7 11 11.1 27.5 9 9 25.0 13.4

e did you

h.s. guid-
selecting

.

1.8012.16 1.2 1.301 2.42 1.72 1.24 1.1;

/
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Career Planning Survey - Post-Secondary Level

Grade L.T.I

1. None
2. Some

3. Enough to meet my needs

17. How much assistance have you
received from your LTI guid-
ance counselors in selecting
your career?
1. Node .

2.. Some
_

-3. Enough to meet my needs

18. To what extent did you learn
about LTI courses and pro-
grams from LTI staff members
while you were in h.s.-
1. I had no opportunity to

talk with LTI staff mem-
bers while h.s.

2. Little if any informatio
was given.

3. Some information was
given.

4. A considerable amount of
information was given.

Ye3. I received all of the
information I needed.

23o

Male Female Diploma

Mc n. IQR

M F M F M F M Dn Dg Dp Dg

24 0 36.9 24.3 6 28 16.6 40.0
28 16 43.0 39.0 1 3 31 36.1 44.2

13 15 20.0 36.5 7 11 47.2 15.7

1 .5 1.71 1.23 1.3

32 18 50.0 42:8 1 9 31 54.2 43.6

22 14 34.3 33.3 1 1 25 31.4 35.2

10 J. 5.6 23.8 5 15 14.2 21J.

1.43 1.8 1.81 2.2 1

34 19 53.9 46.1 a 6 37 44.4 54.4

10 '5 15.8 12.1 9 6 25.0 8.8

12 9 19.0 21.9 5 16 13.8 23.5

7 5 11.1 12.1 5 '7 13.8 10.2

01 3 0.0 7.3 1 2 2.7 2. 9

I
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Grade L.T.I

)*

Male -, - Female Diplomd - Degree

M F M F M
1

F

az

M F ,Dn Dg Dp

Mc.n. I R
Dg Dp Dg Do Dg

24 0 36.9 24.3 6 28 16.6 40.0
28 16 43.0 39.0 13 31 36.1 44.2

y needs

have you

13 15 20.0 36.5 17 11 47.2 15.7

TI guid-
electing 1.5 1.71 1.23 1.38 1.42 1.68 1.20 1.32

32'18 50.0 42.8 19 31 54.2 4a.6

,

fly needs

rou learn

22

10
14

10

34:3
15.6

33.3
23.8

11

5

25

15

31.4

14.2
35.2

21.1

d pro-
. members 1.43 1.8 1.81 2.21: 1.72 1.42 1.84 2.04

.s.

nity to
aff mem-

,,

.s. 34 19 53.9 46.3 16 37 44.4 54.4

iTormatio
.

was
10 5 15.8 12.1- 9 6 25.0 8.8

12 9 19.0 21.9 5 16 13.8 23.5

:mount of

given. 7 5 11.1 12.1 5 7 13.8 10.2

f the .

-eded. 0 3 0.0 7.3 1 2 2.7 2.9

23 t)
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19. In total,'was the informa-
tion received on LTI courses
and programs while you were
in h.s. adequate to meet
your needs .in selecting a
tareer'and a post h.s.pro-

gram?
1. , Yes, very adequate

2. Yes, for the most part
3. Sufficient, but I could

-have used more.
4. Inadequate, please in-

dicate what additional
Information you heeded

20. While in h.'s. did you re-
ceive enough information on
university and post, h.s.
vocational-technical pro-

/ grams (Other than those of-
fered at LTI) to meet your
needs in selectWg'a career
and a post h.s. program?
1. Yes, very adequate
2. Yes) for the most' part
3. Sufficient, but could

have used more

1973

Career Planning Survey - Post-Secondary Level

Grade LTI

Male Female Diploma

N Mdn. IQR

M. F M F M F M F 'Op Dg

2.96)2.18 1.19 1.5C

2 10 3.2 5 7 14.2 10.6
16 14 25.8 35.8 17 13 48.5 19,6

28 11 45.1 28.2 .10 29 28.5 43.9

16 25.8 10.2 17 25.7.

2:77 2.37 1.25

7 8 11.2 19.0 7 8 20.5 11.4
16 15 25.8 35.7 '13 18 38.2 25.7

30 16 48.,3 38 33 38.2 47.1
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Grade LTI

Male - Female

-,
-

Diploma - Degree

N Mdn. TOR ; M n. T R

M F M F M t M F Dn Dg Dp Dg Dp Dg Dp Dg

nforma-
Icourses
you were

.

mumt-
tins a

.s. pro- 2.96:2.18 1.19' -1.5C 2.24 2.95 1.20 1.30

.te 2 10' 3.2 25.6 5 7 14.2 10.6
-st part 16 14 25.8 35.8 17 13 48.5 19.6
I could

28 11 45.1 28.2 10 29 28.5 43,9
Ase in-
itional
needed

,

16 4 25.8 10.2 3 17 8.5 25.7

ou re-
.ation on

h.s.
1 pro-
hose of- .

-et your
a career 2.77 2.37 1.25 1.3E 2.27 2.77 1.31 1:2:.

.gram?

.ate 7 8 11.2 19.0 7 8 . 5 11.4

.st part

could,

16 15 25.8 35.7 13 18 38.2 25.7

130 16 48.3 38 . 13 33 38.2 47.1
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Grade L.T.I.

Male Female Diploma

F F M
IQR

M F Dp Dg Dp g

4. 'Inadequate, please indi-
cate -what additional in-
formation you needed:

21, Did you plan your h. s. pro-
gram to prepare you for en-
try into LTI?
1. No

2. Somewhat
3. As much as possible

22. How sure are you of your
dareer choice?,
1. ,Completely undecided.

Alr.N 2. Quite undecided
4. Somewhat undecided
\. Quite certain_
5. Very certain

23. What are your educational
pans after you complete
your present program?

1.
None'

1.
I plan on working and
taking evening courses

3. I plan on enrolling ice-"_

an LTI vodational pro-
gthm

239

9-'

45

14

5

6

16

35

8

3

30

10
2.

1

8

20
12

14.5

70.3
21.8
7.8

7.1

71.4

23.8
4.7

0.Q 2.3
9.2 2.3

24.6 19.0
57.8 47.6
12.3 28.5

1.21

3.8

DATA NOT AVAILABLE

1.2

'4.05

.86

1.12

1 11

.8C

23 52

9 15
4

1.1C

1 6

6 -.113

t8 37

al 9

2.9

63.8
25.0
11.1

15.7

74.2

21.4
4.2

1.4

2.7 8.4
16.6 25.3
50.0 52.1
30.5 12.6
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Grade L.T.I.

Male - Female
.

Diploma - Degree
...

N Mqn, IAR N T, Mdn.
Dp Dg

IQR

Dp Dg,.M F M F M F M, F Dp Dg Dp Dg

lease indi-
itional in-
needed:

,

9 3 14.5 7.1 - 1 11 2.9 15.7

II, s. pro-
ou for en-

,

1.21 1.2 .86 .8C 1.28 1.17 1.05 .70

4530-T03 71.4 13 52 63.8 74.2
14 10' 21.8 23.8 ( 9 15 25.0 21.4

ssible 5 2 7.8 4.7 ' 4 3 11.1 4.2

of your 3.8 4.05 1.12 1.1C 4.11 3.78 1.07 1.17

decided. 0 1 0.0 2.3 0 1 1.4 .

ed 6 1 9.2 2.3 1 6 2.7 8.4
cided 16 8 24.6 19.0 6 ..18 16.6 25.3

- 35 20 57.8 47.6 1 37 50.0 52.1

cational
omplete
ram?

8 12

,

12.3 28.5

.

11 9 30.5 12.6

,

king and
g courses
oiling in
onal pro-

DATA

1

NOT NAMABLE

.

240
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Grade L.T.I.

'*? Male

N

M F

4. I plan on enrolling in
an LTI teolikkal program

5. I plan on enrolling in
a vocational-technical
school other than LTI

6. I plan on,encolling in a

private business or trader
school

7. I plan on enrolling in
a 2 year college

8. I plan on enrolling in a
4 year college

9. Other

24. Do you know what services

the Wisconsin State Employ-
ment Service (WSES) provides?
1. No
2. Yes

ATA NOT AVAILA

t---

44 22
20 20

68.7

31.2
52.3
47.6

25. Have you used the Career In-
formation Center in your
school?
1. No, I do not know what

it is. 30 19 46.8 45.2
2. No, I am aware of it but

have not used it 23 20 35.9 47.6
3. Yes. 11,37.1 7.1

Female Diploma

IOR 7
M F Dp Dg Dp Dg

3LE

L.23 1.45 .84 .997

2 44 61.1 62.8
14 26 38..8 37.1

L.59 1.60 1.25 1.07

16 33 45.7 46.4

L3 30 37.1 42.2
6 17.1 11.2
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Grade L.T.I.
.

ing in
program
ing in
hnidal
n LTI
ing in a
or trad

ing in

sing in a

ices

Employ-
provides

reer In-
your

what

f it but

Male Female Diploma Degree

4 IQR M.n. T R
F M F M F M F Dp Dg Dp Dg Dp Dg 1)P Dg

)ATA NOT AVAILA 3LE

1.23 1.4514 .84 .997 1.32 1.29 .95 .93

44 22 68. 52.3 22 44 61.1 62.8
20 20 31 47.6 -14 26 38.8 37.1

L.59 1.60 1.25 1.07 1.62 1.58 1.24 1.14

30 19 46.8 45.2 L6 33 45.7 46.4

23 35.9 47.6 L3 30 37.1 42.2
11 3 17.1 7.1 6 17.1 11.2 r.

A



Career -Planning - o.:41t,-$4sagi

.4414,4.404/ .1174*

Male

Dg

26. When did you first select a
career or occupation?

1. I have not selected a
career. Please go to

item 27.

2. In elementary school.

4
Please go to item 26.1

3. Iu junior h.s. Please

go to item 26.1

4. In 10th grade. Please

go to item 26:1

5. In 11th grade. Please,

go to item 26.1

6.' In 12th grade. Please
go to item 26.1.

7. While attending school
after traduating from

h.s. Please go to item

26.1

8. While working or in 141-

itary service. Please

OW item 26.1
9. Other

Please go to item 26.1



a
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Grade L.T.I.

Male Female

N

M F F

Mdn
M F M F Dp

26.2 What are the employment op-
portunities in this career
in Eastern Wisconsin?
1. I do not know.

' 2. There are few job open-
ings.

3. There are as many jobs
as there are'ft'qualified

workers.

4. There are more lobs than
there are qualified
workers.

.,26.3 How.much education will you
have to have in order to
enter this career?
1. Less than h. s. diploma
2. H. s. diploma
3. One year post-h.s.

training
4. Two years post-h.s.

training
5. Four years post-h.s.

training

6. Graduate work
7. Other

13

18

14

10

46

1

10

18

7

0

20

11

0

23.6

32.7

25.4

18.1

4.9
8.1

1.6

75.4

4.9

.1.6
3.2

28.5

51.4

20.0

0.0

2.7

8.1

54.0

29.7

2.7

0.0
2.7

2.311.92

3.97

1.69

.66

1.03

9

14

7

Diploma

Dg Dp

14 27.2,

22. 42.4

14 21.2

7 9.0

1 3 2.9

1 7 2.9

18 3 52;9

13 44 38.2

1 3 2.9
1

1.}

24.5

38.5

24.5

12.2

4.6
10.9

4.6

§8.7

4r6
1.5
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Grade L.T.I.

Male - Female Diploma - Degree

N

F

dItis_19R._
M F M F

N
Dp Dg Dp. Dg

McD
Dp

LQR______,

DgM F M Dg Dp

yment op-
s career
in?

2.311.92 1.69 1.03, 2.04 2.16 1.33 1.47

ob open-
13 10 23.6 28.5 9 14 27.2 24.5

any Jobs
ualified

18 18 32.7 51.4 14 22 42.4 38.5

14 7 25.4 20.0 7 14 21.2 24.5 .

jobs than
ified'T

will you
10 0 18.1 0.0 3 7 9.0 12.2

der to , 3.97 .66 3.33 3.93 4.06 .73

. diploma
.

h.s.

3 1 4.9

8.1

2.7

8.1

1

1

3

7

2.9
2.9

4.6

10.9
"t.

1 20 1.6 54.O 18 3 52.9 4.6

-h.s.
=-46

t-h.s.

11 75.4 29.7 13 44 38.2 68.7

3 1. 4.9 2.7 1 3 2.9 4.6"

1 0 .1.6 0.0 1 1.5

3.2 2./ 3 4.6



-1974, ap
Career Planning Survey - Junior High Level

Grade 9

Item Number

3. Pro am:

eneral Education
b. College' Preparatory

c, vocational
d. Undecided

4. Plan to graduate from high school?
a. Yes
b. No

Last g .0 plan to attend:

a. 9th
b. 10th
c.11th

12th

6. Plans after junior high school:
a.vocational high school
b. academic high school
c. special high school

7. To what degree have Ind. Ed., E.E.,
D.E. courses, etc. influenced your
career?
a. none
b. slightly
c. moderately
d. extensively

(71

24
c,*

Experimental - Horace Mann

N Mdn IQR N

M F M F M F M F M F

1.22, 1.21 1.13 1.31

47 65 69.1 70.6 44 61 56.

8 6 11.7 6.5 16 16 20.

,3 9 3.

10 18 14.7 19.5 15 14 19.

1.00 1.02 .51

67 98.5 95.6 oo 95.

1 4 1.4 4.3 1 3.7

3.97 3.97 .59 .53

1 2 1.7 2.3 1 0 1 0.0

2 2 3.5 2.3 1 3 1 0.0

3 1 5.2 1.1 0 0 0

48 79 84.2 94.0 7 7 0.0

1.91.98 .65 .57

11 . T 16.9 7.7 4 8 5.1

50 78 76.9 86.6 69 83 89.6

3 5 4.6 5.5 .k 4 1 5.1

2.38 2.12 1.64 1.33

18 23 27.2 25.5 23 4 30.2

35 25.7 38.8 24 1 31.5

26 30 39.3 33.3 16 2 21.0

5 2 7.5 2.2 L3 4 17.0
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Grade 9

er

Experimental - Horace Mann Control - Farnsworth

z Mdn IQR N 7. Mdn' IQR

M M F F M F M F M F M M F

om high schoo11

Attend :

47

8

3

10

67

1

65

6

3

18

88

high school:
school
Yiool

ool

Ind. Ed., E.E.,
-influcnced your

4

1 2

2 2

3 1

48 79

11 7

50 78
3 5

18 23
17 35
26 30
5 2

69.1 70.6
11.7 6.5

4.4 3.2

14.7 19.5

98.5 95.6
4.3

1.22

1.00

1.21

1.02

1.13

.51

1.7 2.3

3.5 2.3
5.2 1.1

84.2 94.0

16.9 7.7
76.9 86.6
4.6 5.5

27.2 25.5
25.7 38.8
39.3 33.3
7.5 2.2

3.97

1.93

2.38

1.31 1.38
44 el 56.4 60.3
16 16 20.3 15.8

11 9 3.8 8.9

15 14 19.2 13.8

.52 1.02

76100 95.0 99.0
3 1 3.7 0.9

1.32

L.005

1.4

.5

1.507

.505

3.97 .59 .53

1.98 .65 .57

2.12 1.64 1.33

1

1

0

7

4

69

4

23

24

16

L3

0

3

0

3

93

1

10.0
10.0

0

70.0

5.1
89.6

5.1

34 30.2
31 31.5
32 21.0
4 17.0

0

42.0

0

42.0

7.8

X1.1

0.9

33.6

30.6

31.6
3.9

3.92

2

2.0

2.12

4 6

3.66

1.96

2.03

.71

.55

1.7

2.166

.54

1.59
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Grade 9

Item Number

8. Do your gbneral ed. courses provide
skills needed for your career?
a.

b. yes, the most part
c. yes, to some extent
d. no

9. Have you learned about LTI?
a.. little information
h_ lump information

c. considerable information
all information needed

10. Have you learned about LTI from
your counselor?
a. little information %,

b. some information
c. considerable information
d. all information needed

11. Have you assistance from counselor
in choosing your career?

a. none
b. some
c. enough

Experimenta\ - Horace Mann

N Mdn IQR N

M M F M M F F

2.31 2.58 1.29 1.29

9 13 13.2 14.2 10 9,12.6

31 29 45.5 31.8 34 29 43.0

20 42 29.4 46.1 30 52 3719

8 6 11.7 6.5 5 11 6.3

2.00 2.07 1.35 1.11

20'21 29.4 22.8 33 5241.0
28 64 41:1 47.8 42 43 52.5

15 25 22.0 27.1 5 4 6.2

4 2 5.8 2.1 0 3 0.0

1.59 1 .48 1 .33 1.19

3 2 47 47S51.0 30 49 37.5

2 2 32 32.3 34.7 '39 45 48.7

12 12 17.6 13.0 11 7 13.7

2 1 2.9 1.0 0 1 0.0

1.29 1.33 .99 1.1 2

4 2 555 62.66 60.4 40 55 50.0

2 1 25 31:3 27k4 21 30 26.2

4 11 5412.0 19 17 23.7
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Grade 9

er

i ,,

Experimental - Horace Mann Control - Farnsworth

to'

N n

D
IQR N % MMdn IQR

M F M F F M F MFMFMF M F

d, courses provide
,Your career?
.

Y
Oat part
5ctent

L

about LTI?
tion
tip -284*-4/.1,47.2

1--

9

31

20

8

20

13

29

42
6

21

13.2

45.5
29.4

11.7

X9.4

14.2

31.8'

46.1
6.5

22.8

2.31

2.00

2.58

2.07

,

1.29

1.35

1.29

1.11

10

34

30
5

33

42

9

r9
2

11

2

3

12.6
43.0
37.9.50.9
6.3

41.0
52.5

4W.36

8.8

28.4

10.7

50.9
42.1

1.66

2.75 1..17

1.0791.48 1.03

nformation
6 needed

I

about LTI from

tion -

on

nformation
0 needed

cefrom counselor
career?

. ,. lip

.

15

4

32

22

12

2

,

425562.64%11W
21
4

._

25

2

47

32

12

1

25

11

22.0127.1
5.8

,

47.0
32.3
17.6

2.9

.

31.3
5.9

2.1

51.0
34.7

13.0
1.0

27.4
12.0

1.59

1.29

.

1.48.

1.33

1.33

,

.99

.

1.19

1.12'

5

0

30

39

11
0

40
21
19

4

3

9

5

713.7
1

5

0

7

6.2
0.0

-

37.5
48.7

0.0

50.0
26.2

23;7,

3.9
2.9

48.0
44.1
6.8
0.9

53.9
29.4
16.6

1.75

1.5

1.54

°

1.42

1.10

1.4'

.

1.09'

1.25

.

.

,

. ,

1



1974
Career Planning Survey - Junior High Level

Grade 9

Item Number

Experimental - Horace Mann

N Mdn IQR N

M F M F M F M F M F

12- Have you learned about LTI from
LTI staff members?
a. no contact with staff
b. little information
c. some information
d. considerable information
e. all information needed

13. Do you have sufficient inform4tion
on LTI to select a career?

adequate
b. yes, for the most part
c. sufficient
d. insufficient

-a--.-yes, very

24

10

18

13

3

9

28

14

28

17

5

17.

35.2

14.7

26.4

19.1
4.4

13.4

30.4

15.2

30.4
18.4

5.4

18.4

2.50

3.0

2.64

2.70

2.24

1.65

2.14

1.61

65

9'

7

0

6

81

8

6

0

7

81.2
11.2

7.5

0.0

- 14. Do you.have sufficient informaa=
on post hie school programs?
a. yes, very adequate '

b. yes, for the most part
c. suffiCient
d. inadequate

15.' Will high school prepare for LTI?
a. no
b. np, LTI does not offer program

to meet my needs,
c. somewhat
d. as much as possible

251

13 22 19.4 23,9
23 34 34.3 36.9
1 19 31.3 20.6

5 6 7.3 6.5

17 19 25.0 20.6
19 35 27.9 38.0
26 32.38.2 34.7

36 41 52.9 44.5

11 11 16.111.9

15 27 22.0 29.3
6 13 8.8 14.1

3.13 3.10 1.68 1.39

1.44 1.95 1.79 2.07

7.5

9 10 11.
24 37 30.
39 42 49.

5 5 6.

8 15 10.2
28 24 35.
37 56 47.

46 57 58.9
9 12 11.

15 22 19.
8 11 10.
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Grade 9

Experimental Horace Mann Control - Farnsworth

about LTI from

s?

th staff
tiOn

ion
information
on needed

icient information
a career?

quate
most part

N

M

z

F M F

Mdn

F

IQR

M

N Mdn = IQR

F M F M F M F M F

24

10

18

13

3

9

28

14

28-

17

5

17

35.2

14.7

26.4
19:1

4.4

13.4.

30.4

15.2

30.4

18.4
5.4

18.4

2.50

3.0

2.64 2.24

2.70 1.65

2.14

1.61

65
9

7

0

6

81

8

6

0

7

81.2,

11.2

7.5

0.0

7.5

85.2

7.8

5.8
0.0

7.2

3.51

1.08

3.35

.615

1.32

.586

1.25

i'dient information

ool programs?
quate
most part

prepare for LTI?

not offer program
eds

ssible

13

23
1

5

17

19

,26

36

11

15

6

22

34

19

6

19

35

32

41

11

27

13

19.4

34.3
31.3

/.3
25.0
27.9

38.2

52.9

16.1

22.0

'8.8

23.9

36.9
20.6

6.5
20.6
38.0

34.7

44.5

13..9

29.3
14.1

3.13 3.10

1.44 1.95

1.68

1.79

1.39

2.07

9

24

39

5

`8

28
37

46

9

15

8

10

37

42

5

15

24

56

57

12

22

11

11.3
30.3
49.3

6.4

10.2

35.8
47.4

58.9

11.5

19.2

10.2

10.3
38.1

43.2

4.9

14.8
23.7
54.7

55.8
11.7

21.5
10.7

3.42

1.34

3.61

1.39

1.24

1.80

1.34

1.89
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Career Planning Survey - Junior High Level
Grade 9

Item Number

Experimental - Horace Mann

N

F F

Mdn IQR N

F

16. Are you sure of career choice?'

a. completely undecided
b.- quite undecided
c. somewhat undecided
d. quite certain
e. yery.certain

17. Educ. plans after high school?

a. none
b. evening courses
L. LTI program
d. voc-tech; not LTI
e. private business school

18. College bound?
a, two year college 1

b. four year college
c. other

19. Do you know of cooperative ed
program offered by your school?
a. .es

b. no,

.20. Used Cireer Information Center?
a. no, do not know where'it is
b. no
C; ye"

10 6 14.7 .5
6 9 8.8 9.7

24 35 35.2 38.0
21 30 30.8 32.6
7 12 10.2 13.0

y

F F

3.25 3.8 1.49 1.40

2.15 2.78 2.54 2.60

24 26 36.9 33.3
13 7 20.0 8.9

le 21 15.3 26 -9

8 13 12.3 16.6
10 11 15.3 14.1

2.74 2.46 1.13 1.29

8 16 12.9 18.1
14 29 22.5 32.9
37 42 59.6 47.7

1.48 1.37 1.13 1.02

34 53 50.7 57.6
26 35 38.8 38.0

2.90 2.91 .65 .61

5 8 7.3 8.6

8 7 11.7 7.6

52 75 76.4 81.5

4**

5 4 6,3
10 5 12.

33 41 41.
21 36 26.
10 16 12.

16 36 30.

5 4 9.

14 14 26.
6 12 11.
12 7 22.

11 14 16.
24 27 36.
30 40 54.

27 43 34.

51 58 65.

23 50 2.

13 16 16.
43 34 53.
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Carer Planning Survey - Junior High Level
Grade 9

areer choice?
ecided
d

ided

high school?

I ) :
) '.Ig.. t

.i

Experimental - Horace Mann

N Mdn.

Control - Farnsworth

IQR N Mdn IQR

M F- M F M M F M M F . F M F

10

`6
24

21

7

6

9

35

30

12

14.74

8.8

35.2

30.3
10.2

3.25 3.8 1.49 1.40 3.24 3.52 1.39 1.3

6.5

9.7
38.0-

32.6

13.0

.5

10

33

21

10

6,3
12.6

41.7

26.5
12.6

3.9

4.9
40.1

35.2
15.6

2.15 2.78 2.54 2.60 2.89 1.62 2.96 2.55

24

13

LTI
ss school

ge

ege

operative ed
y your school?

rmation Center?
w where it is

.

8

10

26

7

13

11

36.9

20.0

12.3
15.3

33.3
8.9

16.6

14.1

16

5

14

6

12

30.1
9.4
26.4

11.3
22.6

49.3
5.4

19.1
16.4
9.5

2.74 C.46 1.13 1.29 2.41

8

14

37

1

16

29

42

12.9

22.5

59.6

18.1
32.9

47.7

11

24

30

16.6

36.3
54.4

17.2

33.3
49.3

2.4811.25 1.26

34

26

5

a
52

53

35

8

7

75

50.7
38.8

7.3
11.7
76.4

57.6

38.0

8.6

7.6

81.5

1.48

2.90

1.37

2.91.

1.13

.65

1.02

.61

1.63 .89

27

51

23
13
!.3.

43

58

50

16

34

34.6

65.3

2.7
16.2

53.7

42.5
47.4

50.0
16.0

34.0

2.59 .5' 1.6E

.97

1.76

..,



1974

Career Planning Survey 7Junior High Level
Grade 9

*,

Item Number

Experimental - Horace Mann

N Mdn

M F M

IQR

M F

N

M F

21. When did you select career?
a. I have not.

. b. elementary school
c. junior high school

22. Employment opportunities?.
a. no career selected
b. do not know
c. few job openings -4

d. many jobs

23. Education needed?
a. less than high school diploma
b. high school diploma
c. one,or two post high school yrs.
d. four years post high school
e. graduate work

16 18 27.5
18 15 13.7
33 49 56.8

7 12 10.9
24\ 37 37.5

10 10 15.6
16 14 25.0
7 15 10.8

5 6 7.6

21 22 32.3
12 11 18.4
11 17 16.9
16 29 24.6

21.9

18.2
59.7

13.6
42.0

11.3
15.9

17.0

7.0

25.8
12.9
20.0

34.1

2.65

2.60

3.04

2.66

2.36

3.70

1.68

2.06

2.44

1.41

2.23

2.37

14

8

50

12

/2
15.

17

;4.3

2
13
17

16

24

16

12

67

10

42
10

23
15

1

27
23
12

24

l9.

11.

69.

15.

28:

19.

20.

16.

2.

A.
f23.

22.

33.
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Career Planning Survey - Junior High Level
Grade 9

Experimental - Horace Mann Control - Farnsworth

N Mdn IQR N Mdn IQR

M F M M F M F M F M M F

i.ect career?

.pool
school

rtunities?
lected

tngs

h school diploma
iploma
st high school yrs,
st high school

16

18

33

18

15

49

27.5

13.7
56.8

21.9

18.2
59.7

7 12 10.9 13.6
24 37 37.5 42.0
10 10 15.6 11.3
16 14 25.0 15.9

5 6 7.6 7.0

21 22 32.3 25.8
12 11 18.4 12.9
11 17 16.9 20.0
16 29 24.6 34.1

2.65

2.60

2.66

2.36

1.6'8

2.06

1.41

2.23

14

3.04 3.70 2.44 2.57

8

50

12

22

15

17

13

2

13

17

16

24

16

12

67

10

42

10

23

15

1

27

23
12

24

19.4

11.1

69.4

`15.3

28.2

19.2

20.5
16.6

2.7

18.0

23.6
22.2
33.3

16.8
21.6
/u.5

10.0
42.0
10.0
23.0

15.0

2.78

2.83

2.79

2.45

1.14

2.25

.99

2.21

3.75
1.1

31.0
26.4
13.7
27.5

.2,56

4

2.325



1974
Career Planning Survey - Secondary Level

Grade 10

Item Number

Experimental - North

7. Mdn IQR N
M F M F M F

3. Program
a. general education
b. college preparatory

.

c.,,vocational
d. undecided

30 28 32.6 30.4
36 41 39.1 44.5
7 12 7:6 13.0

19-11 20.6 11.9

4. to you plan to graduate/High School?
a. yes 89 90

7-2 -2

5. Last grade you plan to attend:
a. 9th
b. 10th
c. 11th
d. 12th

6. Vocational course?
a. I am not a senior
b. yes
c. no

7. Are your H.S. vocational courses
related to career choice?
a. no career choice ,
b. little
c. soMe.
d. considerable
e. directly related

97.8
---2

97.8
-2-1-

1.94

1.01

1.94

1.01.

1.66

.51

0 0
0 1

0

79 83
5 1

44

6

18

10

6

36

5

14

16

4

25.0 50.0
0.0 0.0
0.0 50.0

75.0 0.0

86.8
5.4

7.6

52.3
7.1

21.4
11.9

91.2
1.0

7.6

48.0

6.6
18.6
21.3

-5,3

3.83

1.08

1.45

1.50

1.04

1.80

1.18

.51

23 21 5
8 10 1

3 3

11 9 2

44 44 1

2.67

.58

2.24

2.0

.55

2.56

0 2

1 0

19 16 8

42 43 95
0 1

4

19

5

11

1

18 43
4 13

13 25
10 18
2 2
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) Grade 10

Experimental - North

258

Control - South

'N

M F M F

Mdn,

M F

IQR

M F

N

M F M F

Mdn

M 1'

IQR

M F

Cation

aratory

graduate /High School?

30

36

7

19

89
2

28

41

12

11

90

2

32.6
39.1

7.6
20.6

97.8
2.1

30.4

44.5
13.0
11.9

97.8
2.1

1.94 1.94

1.01

1.66

.51

1.18

.51

23

8

3

11

44

21

10

3

9

44

3

50.0
17.3

6.5
23.9

100\

48.8
23.2

6.9
20.9

93.6
6-3

1.50

1.03

1.55

1.00

2.54

.53

1.90

.50

iplan to attend:

se?'

enior

ocational courses
er choice?
nice

1

0

0

3

79

5

7

44

6

18

10

6

,1

0
1

0

83

1

7

36

5

14

16

4

25.0
,0.0
0.0

75.0

86.8
5.4

7.6

52.3
7.1

21.4
11.9
7.1

50.0
0.0
50.0
0.0

91.2
1.0
7.6

48.0,

6.6

18.6,

21.3
5.3

3.83

1.08

1.45

1.50

1.04

1:80

2.67 2.0

.58 15

2.24 2.56

1

0

1

19

42

0

19,

5

11

8

1

1

.2

0

16

43

1

2

18

4

13

10

2

4.5
0.0
4.5

86.3

95.4'

0.0
4.5

43.1
11.3

25.0
18.1
2.2

4.3
8.6

0.0

69.5'

93.4
2.1
4.3

38.2
8.5

27.6
21.2

4.2

4.03

1.03

2.62

3.97

1.02

2.10

.72

.53

2.37

.58

.52

2.24.



1974
Career Planning Suivey - Secondary Level

Grade 10

Item Number

Experimental - North

N Mdn IQR N .

M F M M F M F F

8. Have you learned about LTI from
H.S. vocational instructors?
a. have taken no vocational courses
b. little
c. some
d.

e. all needed rmation

9. Have you learned about. LTI from
H%S. general educ. instructors?
a. little
b. some
c. considerable
d. all needed information

10. Have you learned about LTI from
counselor?
a. little
b. some
c. 'considerable

d, all needed information

21. Has your guidance counselor helped
you decide on career?
a. none

b. some
c: 'enough

37 39 41.1 44.3
30 26 33.3 29.5
15 17 16.6 19.3
7 6 7.7 6,8
1 0 1.1 0.0

67 58 74.4 67.4
19 26 21,1 30.2
2 2 2.2 2.3

2 0 2.2 0.0

75 72 84.2 82.7
8 13 8.9 14.9
3 2 3.3 2.2

3 0 3.3 0.0

66 53 70.9 57.6
22 29 23.6 31.5
5 10 5.3 10.8,

1.77 1.69 1.42 1.49

1.76 1.24 .69 .88

1.09 1.10 .59 .60

140 1.37 .82 1.12

9 16 2
18 13 4
15'14 3
1 4
1 0

34 32 7
8 7 1
1 2

0 2

37368
4, 8
2 2

0 0

25 27 5

15 16 3
4 4
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Career Planning Survey - Secondary Level

Grade 10

Experimental - North Control - South

umber
N % Mdn IQR N % Mdn IQR

----

M F M F M F M F M F M F M F M

.

-.

about LTI from 1.77 1.69 1.42 1.49 2.08 i.221.71 1.29

instructors? .

vocational courses 37 39 41.1 44.3 9 16 20.4 34.0

30 26 33.3 29.5 18 13 40.9 27:6

15 17 16.6 19.3 15 14 34.0 29.7

7 6 7.7 6.8 1 4 2.2 8.5

formation 1 0 1.1 0.0 1 0 2.2 0.0

about LTI from 1.76 1.24 .69 .88 1.17 1.13 .69 .63

c. instructors?
67 58 74.4 67.4 34 32 79.0 74.4

19 26 21.1 30.2 8 7 18.6 16.2

2 2 2.2 2.3 1 2 2.3 4.6

formation 2 0 2.2 0.0 0 2 0.0 4.6

. about LTI from 1.09 1.10 .59 .60
.

1.14 1.08 .64 .58

75 72 84.2 82.7 37 36 86.0 78.2

8 13 14.9 4 8 9.3 17.3

3

/8.9

/3.3 2.2 2 2 4:6 4.3

, formation 3 0' 3.3 0.0 0 0 0.0 0.0

e counselor helped
I

1.20 1.37 .82 1.12 1.37 1.38 1.08 1.69

-;reer?
66 5 70.9 57.6 25 27 56.8 57.4

22 2/9 23.6 31.5 15 16 34.0 34.0

5 0 5.3 10.8. 4 4 9.0 8.5 '''

/.

i
,

. .

.., \ i 260
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Career PlanningSurvey - Secondary Level

Grade 10

Item Number

Eicperimental North

N Mdn IQR N

F F F F F

12. Have,you learned about LTI from
staff?

1.14.1.13: .64 .63

a._no contact with staff 71 73 78.0 79.0 30 37 6

b. little LO 5 10.9 5.4 5 5 1

c. some 6 8 6.5 8.6 8 4 1

d. considerable
e. all information needed

4 4 4.3' 4.3- .4 0 1 -

13. Do you have sufficient information,
on LTI to select a career?

3.77 338 1.06 1.85

a. yes, very adequate '5 10 -5.8 11.6 1 1

b. yes, mostly 9 18 10.4 20.9 ' - 7 4 1

c: sufficient 13 17 15.1 19.7 5 14 1

d. insufficient \\ 59 40 6&.6 46.5 27 27 6

k

14. Do you have sufficient information 3.75 3.64 1.18 1.64

on post high school programs?
a. yes: very adequate 6 11 6.8 1.2.2. 2 0

b. yes, mostly- , 10 13 11.4 14.4 3 2

c. sufficient 13 19 14.9 21.1 6111
d. insufficient 58 46 66.6 51.1 30 34 7

15. Are you preparing far LTI? - 1.35 1.35 1.85 1.80

a. no 54 54 58.6 58.6 20 21 4

b. no, LTI does not meet my needs - 8 10 8.6 10.8 10 4 2

c. somewhat 25 22 27-1 23.9 . 11 18 2

d. as much as possible 5 6 5.4 6.5 2 4

1.
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Grade 10 262.

er

Experimental - North Control - South

N Mdn IQR Mdn IQR

M F F F F M F F F

d about LTI from

.

th staff

ion needed

ficient informatiOn
t a career?
equate

ficient information

OP
71 73
10 5

6 8

4 4

5 10
9 18
13 17

599 40

78.0 79..0

10.9 5.4

6.5 8.6

4.3 4.3

5.8 11.6
10.4 20.9
15.1 19.7'

68.6 46.5

1.14

3.77

1.13

3.38

3.75-73.54

.64

1.06

1.18

.63

1.85

1.64

hool'programs?
equate 6 11 6.8 12.2

10 13 11,.4 14.4

7 13 19 14.9 21.1

58 46 66.6 51.1

ng for LTI? 1.35 1.35 1.85 1.80

54 54 58.6 58.6

not meet my needs 8 10 8.6 1.0.8

'25 22 27.1 23.9

ossible .5 6- 5.4 6.5

30

5

8

0

1

7

5

27

2

3

6

30

20

10

11

2_

37 68.1
5 11.3
4 18.1
1 0.0

1 2.4

4 17.0
14 12.1
27-65.8

0 4.7
b 2 7.1

11 14.2
34 71.4

21.45.4
4 22.7

18 25.0
4 4.5

78.7

10.6

8.5
2.1

2.1

8.6
30.4
58.6

0.0
4.2

23.4
72.3

44.6
8.5

38.2
8.5

1.14

3.65

3.81

2.12

1.23

3.78

3.83

1.70

.64

1.11

.77

1.23

2.01

1.21

.77

1.72
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Career Planning Survey - Secondary Level

Grade 10

Item Number

Experimental - North

N Mdn

M F M F F M

N

F

,16. Are you sure of your career choice?
a: completely undecided
b. quite undecided
c. somewhat undecided
d. quite certain
e. very certain

3.14 3.32 1.77 1.54
12 8 13.1 8.7
15 13 16.4 1.4.2

29 30 31.8 32.g
25 29 27.4 31.8
10 11 10.9 0.2.0

17. What are educ. plans after H.S.?
a. none 31 21 51.6 41.0
b. evening courses 6 6 10.0 10.7
C. LTI vocational-tech. progiam 11 19 18.333.9
d. vocational-tech. school, not LTI 7 7 11.6 12.5
e. private business school 5 1 8.3 ,1.7

18. What.are your college plans? 2.55 2.48 1.11 1..12
.a. two year college 7 7 9.2 9.0 8 6 2
b. four year college 29 32 38.1 41.5 10 8 2cother 40 37 52.6 48.0 21 31 5

1.47 2.33 2.24 2.08

5 5

5 10
15 18
14 10
4 4

17 20 4
5 3 1
7 9 1
6 8 1
7 7 1

19. Do you know of the cooperative ed

program offered by your school?
a. yes
b. no

20. Have you.used Career Information
Center in your H.S.?
a, no, do, not know what it is 3 4 3.2 4.3 .

b. no 3334 35.4 36.9
c. yes

. 56 54 60.2 58.6

34 47 36.5 51.0
56 45 60.2 48.9

1.72 1.48 .95 .99

2.69 2.65 .99 1.02

260-

17 9 3
30 34 6

29 23 61
11 16 2
7 4
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Grade 10

i

umber

Experimental - North
,

-Control - South
.

N % Mdtt IQR N % Mdn IQR
M F M F. M F M F MFMFM F M F

-.

your career choice? 3.14 3.32 1.77 1.54 2.97 3.27 1.55 1.47
decided 12 8'13.1 8.7,, 5 5 11.6 10.6ed 15 13 16.4 14.20 5 10 11.6 21.2
cided 29 30 31.8 32.9 15 18 34.8 38.2

25 29 27.4 31.8 14 10 32.5 21.2
10 11 10.9 a2.0 4 4 9.3 8.5

fans after H.S.? 1.47 2.33 2.24 2.08 2.56 2.30 2.82 2.79
31 23 51.6 41.0 17 20 40.4 42.5

es 6 6 10.0 10.7 5 3 11.9 6.3
1-tedh. program 11 19 18.3 33.9 7 9 16.6 19.1
ch. school, not LTI 7 7 11.6 12.5 6 8 14.2 17.0
ess school 5 1 8.3 1.7 7 7 16.6 14.8

liege plans? 2.55 2.48 1.11 1.12 2.77 2.59 .98 1.37
ege 7 7 9.2 9.0 8 6 20.0 13.3
lege 29 32 38.1 41.5 10 8 25.0 17.7

40 37 52.6 48.0 21 31 52.5 68.8

he cooperative ed,
by your school?

1.72 1.48 .95 .99 1.72 1.86 .92 .63

34 47 36.5 51.0 17 9 36.1 20.9
56 45 60.2 48.9 30 34 63.8 79.0

reetAnformatiOn 2.69 2.65 .99 1.02 1.31 1.43 1.16 1.11
.S:? \

ow 'what it is 3 4 3.2 4.3 29 23 61.7 53.4
33 34 35.4 36.9 11 16,23.4 37.2

. 56 54 60.2 58.6 7 4 14.8 9.3

..

.

.
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Grade 10 -1

Item Number

21. When did you-select your career?
a. I have not
b. in elementary school
c. in junior high school
d. in high school

22. What are your career's employment
opportunities?
a. no career selected
b. I do not know
c. few job openings
d. many job openings'
e. more jobs than workers

23. How much education do you need
for your career?

a. less than high school diploma
b. high school diploma
c. one or two years post high school
d. four years post high school
e. graduate work

Experimental - North

N 1/4

M F M F

53 34 58.8 38.2
5 9 5.5 10.1

22 34 24.4 38.2
9 12 10.0 13.4

42 28 46.1 30.7
27 46 29.6 50.5
8 4 8.7 4.3
7 6 7.6 6.5
7 7 7.6 7.6

5 4 6.3 4.7
31 25 39.2 29.4
11 20 13.9 23.5
24-20 30.3 23.5
8 16 10.1 18.8

-Mdn IQR N

M F M F

1.35 2.54 2.01 2.04

19 12
0 1

14 5

7 16

1.63 1.88 1.43 1.06

2.82 3.18 2.03 2.05

18 10
18 26
2 3

4 3

5 2

2 0

11 14 2
16 13 4
6 10
5 4 1
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1974

eareet+ a. nirkng SuLvey - -Se-caturaty Level

Grade 10
U

'amber

Experimental - North Control - South

N % Mdn
-

IQR N % Mdn IQR
M F MFMF M-FM F MFMFMF

L.---

ect your career?
--...\ 1.35 2.54 2.01 2.04 2.57 3.40 2.26 2.79

53 34 58.8 38.2 19 12 47.5 34.2
school 5 9 5.5,10.1 0 1 0.0 2.8

gh school 22 34 24.4 38.2 14 5 35.0 14.2 v
.1 9 12 10.0 13.4 7 16 17.5 45.7

.

reer's employment . 1.63 1.88 1.43 1.06 1.81 1.96 1.31 .85

lected 42 28 46.1 30.7 18 10 38.2 22.7
27 46 29.6 50.5 18 26 38.2 59.0

ins 8 4 8.7 4.3 2 3' 4.2 6.8 4

sings 7 6 7.6 6.5 4 3 8.5 6.8
;i1 workers 7 7 7.6 7.6 5 2 10.6 4.5

.

.

.on do you need 2.82 3.18 2.03 2.05 2.94 3.00 1.44 1.64

school diploma 5 4 6.3 4.7 2 0 5.0 0.0_
.iploma 31 25 39.2 29.4 11 14 27.5 34.1
ars post high school 11 20 13.9 23.5 16 13 40.0 31.7
st high school 24 20 30.3 23.5 6 10 15.0 24.3

8 16 10.1 18.8 5 4 12.5 9.7
v

.

it

4

*



1974

Career Planning Survey Secondary Level
Grade 11

Item Number

Experimental - North

Mdn IQR N

M F M F M F -M M F

3. Program
a. general education 22 21 22.4 27.6
b. college preparatory 53 37 54.0 '48.6
c. vocational 15 11 15.3 14.4
d. undecided 8 7 8.1 9.2

2.01 1.96 .92 1.07

4. Do you plan to graduate/High School? 1.02'1.0
a. yes 95 77 196.9 100
b. no 3 0 3.0

5. Last grade you plan to attend:
a. 9th
b. 10th
c. 11th
d. 12th

6. Vocational course?
a. I am not a senior
b. yes
c. no

7. Are your H.S. vocational courses
related to career choice?
a. no career choice
b. little
c. some
d. considerable
e. directly related

26

13 17.29
12 9 27
9 7 2

10 2 2

.52 .50

45 34 1
0 1

3.83 3.67 2.67 2.96
1 2 25.0 40.0 1 0 11
0 0 0 0.0 0 Or

,0 0 0 0.0 0 1

3 3 75.0 60.0 7 5'77

1.11 1.04 .61 .54

79 70 82.2 93.3 42 34 9
10 0 10.4 0.0 1 0

7 5 7.2 6.6 2 1 4

2.98 2.50 2.59 2.18

26 27 31.7 38.5
3 8 3.6 11.4

25 21 30.4 30.0
20 10 24.3 14.2
8 4 9.7 '5.7

22 12 50
4 3 9
6 11 131

8 7 18
4 2 9
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Career Plapning Survey - Secondary Level
Grade 11 .

Experimental - North Control - South

berC-\--- N Mdn IQR N %

M F M F M F M F M F M

2.01 1.96 .92 1.07

ion 22 21 22.4 27.6 13 17 29.5

atory 53 37 54.0 48.6 12 9 27.2

15 11 15.3 14.4 9 7 20.4

8- 7 8.1 9.2 10 2 22.7

aduate/High School? 1.02 1.0 .52 .50

95 77 96.9 100 45 34 100

3 0 3.0 0 1 0

lan to attend: 3.83 3.67 2.67, 2.96

1 2 25.0 40.0 1 0 11.1

0 0 0, 0.0 0 0 0

0 0 0 0.0 0 1 0

3 3 75.0 60.0 7 5 77.7

9 1.11 1.04 .61 .54

for 79 70 82.2 93.3 42 34 93.3

10 0 10.4 0.0 1 0 2.2

7 5 7.2 6.6 2 1 4.4

ational courses
choice?

ice 26 27 31.7 38.5

2.98 2.50 2.59 2.18

22 12 50.0

3 8 3.6 11.4 4 3 9.0

25 21 30.4 30.0 6 11 11.6

20 10 24.3 14.2 8 7 .18.1

ted 8 4 9.7 5.7 4 2 9.,0

Mdn IQR

F M F 11 F

48.5
25.7

20.0
5.7

97.1
2.8

0.0
0.0

16.6

83.3

97.1
0.0
2.8

34.2

8.5
31.4
20.0
5.7

2.25

1.0

4.0

1.0

1.54

1.56

1.01

3.90

1.01

2.72

I

2.04

.5C

.64

4.54

2.62

.

1.52

:51

.60

.51

2.30
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Career Planning Survey - Secondary Level
Grade 11

Item Number

Experimental - North

Mdn IQR N

M F F F M F M F

8. Have you learned about LTI from
H.S. vocational instructors?
a. have taken no vocational courses
b. little
c. some
d. considerable
e. all needed information

9. Have you learned about LTI from
H.S. general educ/ instructors?
a. little
b. some
c: considerable
d. all needed information

10. Have you learned about LTI from
counselor?
a. little
b. some
c. considerable
d. all needed information

7.

11. Has your guidance counselor helped
you decide on career?
a. none
b. some
c. enough

38

25

23

6

25

23

22

5

0

'62 43

2.7 29

4 '3
3" 0

69 62
22 10
3 2

1 0

523.9
30 27
15 11

39.5 33.3
26.0 30.6
23.9 29.3
6.2 6.6
4.1 0.0

64.5 57.3
28.1 38.6
4.1 4.0
3.1 0.0

71.8 83.7
22.9 13.5
3.1 Z.7
1.0 0.0

53.0 50.6
30.6 35.0
15.3 14.2

1.90 2.04 1.76 1.63

1.27 1. 1.02

1.20 12.10 .79 .60

1.44 1.49 1.25 1.20

-13 9 2a
12 8 26
14 13 31
5 4 11
1 0 2

23 21 52
18 12 40
3 0 6

0 0 0

31 21 68
10 9 22
2 3 4

2 0 4

19 14 42
17 17 37
9 4 20
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Career Planning Survey - Secondary Level
Grade 11 270

er

Experimental - North Control - South

N % Mdn IQR N % Mdn IQR

M F M F MFMFMF M F M F M F

about LTI from 1.90 2.04 1,76 1.63 2.30 2.50 1.76 1.71
instructors?
vocational courses 38 25 39.5 33.3 13 9 28.8 26.4

25 23 26.0 30.6 12 8 26.6 23.5
23 22 23.9 29.3 14 13 31.1 38.2
6 5 6.2 6.6 5 4 11.1 11..7.

ormation 4 0 4.1 0.0 1 0 2.2 0.0

about LTI from 1.27 1.37 .98 1.02 1.46,1.29 1.08 .92
. instructors?

62 43 64.5 57.3 23 21 52.2 63.6
27 29 28.1 38.6 18 12 40.9 36.3 .

1 4 3 4.1 4.0 , 3 0 6.8 '0.0
iormation 3 0 3.1 0.0 0 0 0 0.0

about LTI from 1.20 1.10 .79 .60 1.23 1.29 .91 1.02

69 62 71.8 83.7 31 21 68.8 63.6
22 10 22.9 13.5 10 9 22.2 27.2
..3 2 3.1 2.7 2 3 4.4 9.0

ormation 1 0 1.0 0.0 2 0 4.4 0.0

counselor helped 1.44 1.49 1.25 1.20 1.71 1.71 1.28 1.10
eer?

52 39 53.0 50.6 19 14 42.2 40.0
30 27 30.6 35.0 17 17 37.7 48.5
15 11 15.3 14.2 9 4 20.0 11.4
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Career Planning Survey , Secondary Level
Grade li

Item Number

Experimental - North

N Mdn IQR N

M F N F N F N F N F

12. Have you learned about LTI from
staff?

a. no contact with staff
b. little
c. some
d. considerable
e. all information needed

13. Do you have sufficient information
on LTI to select a career?
a. yes, very adequate
b. yes, mostly
c. sufficienty
d, insufficient

14. Do you have sufficient information
on post high school programs?
a. yes, very adequate
b. yes, mostly
c. sufficient
d. insufficient i

78 65 79.5 84.4
10 2 10.2 2.5
5 9 5.1 11.6
4 1 4.0 1.2

14 10 15.7 13.6
8 8 8.9 10.9
12 14 13.4 19.1
54 41 60.6 56.1

9 4 -9.6 5.4
18 7 19.3 9.4
27 16 29.0 21.6
39 46 41.9 62.1

1

15. Are you preparing for LTI?
a. to 53 47 54.6 61.0
b. no, LTI does not meet my needs 16 8 16.4 10.3,
c. somewhat ,, 22 18 22.6 23.3
d. as much as possible 6 4 6.1 5.1

272

3

.13 1.10 .63 .59

32 25 7
6 2 1
6 7 1
1 1

.69 3.61 1.59 1.54

3.22 3.72 1.61 1.15

4 -5

4 3

14 9 3
20 15 4

3 3

9 2

9 8

23 21

1.42 1.32 1.71 1.74
, 27 10

'-- 6 4

8 17
4 4

2

2

5

6

1



1974

\,CLaeer Planning Stirvey Secondary Level
Grade 11

u.er

Experimental - North Control South

N % Mdn IQR N % Mdn IQR

M F M F MFMFMFMFMFMF
about LTI from 1.13 1.10 .63 .59 1.20 1.20 D.94 1.28

th staff 78 65 79.5 84.4 32 25 71.1 71.4
10 2 10.2 2.5 6 2 13.3 5.7

5 9 5.1 11.6 6 7 13.3 20.0
4 1 4.0' 1.2 1 1 2.2 2.8

on needed

icient information 3.69 3.61 1.59 1.54 3.43 3.39 1.30 1.47

a career?
-quate . 14 10 15.7 13.6 4 5 9.5 15.6

8 8 8.9 10.9 4 3 9.5 9.3
12 14 13.4 19.1 14 9 33.3 28.1
54 41 60.6 56.1 24 15 47.6 46.8

.icient information 3.22 3.72 1.61 1.15 3.54 3.69 1.63 1.16
ool programs?
-quate 9 4 9.6 5.4 3 3 6.8 8.8

18 7 19.3 9.4 9 2 20.4 5.8

27 16 29.0 21.6 9 8 20.4 23.5
39 46 41.9 62.1 23 21 52.2 61.7

g for LTI? '1.42 1.32 1.71 1.74 1.33 2.71 1.68 1.85

53 47 54.6 61.0 27 10 60.0 28.5

not meet my needs 16'-8 16.4 10.3 6 4 13.3 11.4
22 18 22.6 23.3 8 17 17.7 48.5

ssible 6 4 6.1 5.1 4 4 8.8 11.4

1/)
v'''..-



1974

Career Planning Survey - Secondary Level
Grade 11

Experimental - North

Item Number

16. Are you sure of your career choice?
a. completely undecided
b. quite undecided
c. somewhat undecided
d. quite certain
e. very certain

17. What are educ. plans after H.S.?
a. none
b. evening courses
c. LTI vocational-tech. program
d. vocational-tech. school, not LTI
e. private business school

18. What are your college plans?
a. two year college
b. four year college
c. other

19. Do you know of the cooperative ed
program offered by your school?

a. yes

b. no

20. Have you'used eer Information

Center in your .S.?

a. no, do not know what it is

b. no
c. yes

Mdn IQR

M F M F M F M F

3.21 3.36 1.74 1.34

12 5 12.6 6.5

15, 9 15.7 11.8

29 28 30.5 36.8

29 29 30.5 38.1
10 5 10.5 6.5

1.88 1.75 1.97 2.23

23 20 44.2 47.6

8 4 15.3 9.5

15 10 28.8 23.8

3 4 5.7 9.5

3 4 5.7 9.5

2.34 2.37 1.08 1.15

6 7 7.8 11.8

38 26 50.0 44.0

31 25 40.7 42.3

1.27 1.23 .90 .83

64 53 65.3 68.8

34. 24 34.6 31.1

2.68,2.80 .95 .78

0 1 0.0 1.2

38 21 38.7 27.2

60 55 61.2 71.4 .

N

M F

6 1 13

4 6 8

244 13 46

12 11 26
2 4 4

23 11 53
2 6 4

5 9 11
8 4,18'

5 4 11i

8 6 20
11 2 27

21 25 52

22 17 41
23 16 511

19 16 44
16 10 31
10 $ 2?
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Grade 11

273

umber

f your career choice?
'ndecided
ided

ecided
in
n-

plans after H.S.?

rses
al-tech. program
tech. school, not LTI
iness school

college plans?

ollege

the cooperative ed
d by your school?

Career Information
H.S.?

know what it i

Experimental - North Control - South

N Mdn IQR

M

12

15

29

29

1p

23

8

15

3

6
38

31'

64

34

0.

38
60

F M F M

5

9

28

29

5

20

4

10

4

7

26-

25

53

24

21
55

12.6
15.7

30.5
30.5
10.5

44.2

15.3

28.8
5,7

5.7

7.8

50.0
40.7

65.3

34.6

0.0
38.7

61.2

6.5
11.8

36.8
38.1
6.5

47.6

9.5

23.8
9.5

9.5

11.8
44.0
42.3

68.'8

31.1

1:Z
27.2t
71.4,

3.21

1.88

2.34

1.27

2.68

3.36

1.75

2.37

1.23

2.80

M F

1.74

1.97

1.08

.90

.95

1.34

2.23

1.15

.83

-**:1178

Mdn IQR

M F M F F F

3.10 3.31 1.17 1.43

6 1 13.3 2.8

4 6 8.8 17.1

21 13 46.6 37.1

12 11 26.6 31.4

2 4 4:4 11.4

1.43 2.50 2.81 2.17

23 11 53.4 32.3

2 6 .4.6 17.6

5 9 11.6 26.4

8 4 18.6 11.7

5 4 11.6 11.7'

2.55 2.84 1.34 :66

8 6 20.0 18.1

11 2 27.5 6.0

21 25 52.5 75.7

1.52 1.50 .99 1.03

22 17 48.8 50.0

23 16 51.1 47.0

1.72 1.60 1.33 1.42

19 16 42.2 47.0

16 10 35.5, 29.4

10 8 22.2 23.5
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Grade 11 ki

r

Item. Number

Experimental - North

'N. Mdn IQR

M F F. M F M F

21. When d you select your career?
a. I ave not t -

b. in elementgry school
c. in junior high school
d. in high school

22. What are your career's employment
opportunities?
a. no careertseleCted 34 2.8

b. I do not know: 30 30:9.34.2

c.few job openings 11 11.1
d. many job openings 13 13.4.13.1

e. more jobs than workers 9 9.2 i1.5

23. How'much education,do yi2d need fdz-

your careerl
a. less'tharhigh school diploma 3. 2 3.8 3.3

b. high school diploma 23.18 29.4' 30.5

c. one or two years post high school 10t4g;:5 23.7
d. four - .years post high school .0.32.2

e. graduate work 18. 6 23.0 10.1

37 41.1 40.7

3 2 3.3 2.6

19 20 21.1 26.5
31 23 r-34.4 30.2

31

-25

26

10

8

3

2.76 2.75 2.67 2.56
19 10 5
1 0

4 10 1
13 9 3

1.18 2.00 2.08 2.10

1.31 3.18 2.20 1.83

19 8 45
8 11 19
7 5 18.

6 5 11
2 5

1 1

15 8 3

8 12 2
10 4 2

5 2
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Grade 11

:-

Experimental - North
.

Control - South

N 7. Mdn IQR N % Mdn IQR

M F M F M F M F M F M F M F M F

f
i

Jleot your career?.:

[

-

y school
gh, schW
:)1.'

.,
-

i
.., 'I.

ares employment

lected ' `

Ings .

Lungs =

bn'wotkers
4

'.op do you need for

gb-,.., school diploma

diploma
;ears Vpst'high school
5, i

lostlhigh achol
k

-,u

-
f

. .

. ,

37

3

19

31

34 "25,35.0
30

11

13

9

3

23

16

18

14

31

2

20

23

26

7
10

8

2

18

14'20.5
19

6

41.1
3.3

21.1
34.430.2

30.9
11.3
13.4-13.1
9.2

3.8-
29.4

23.0

23.0

40.7

2.6

26.3

32.8
34.2
94

10.5

3.3

30.5
23.7
32.2
10.1

2.76

1.98

3.31

2.75

.....

2.00

3.18

2.67

2.08

.

2.20

2.56

2.10

1.83

19

1

4'10
13

19

8

7

6

2

1

15

8

10

5

10

0

9

8

11

5

5

5

1

8

12

4

2

51.3
2.7

10.8
35.1

45.2
19.0
16.6

14.2
4.7

2.5

38.4
20.5
25.6

12.8

34.4

0.0
34.4
31.0

23.5
32.3
14.7
14.7
14.7

3.7

29.6
44.4
14.8
7.4

1.47

1.75

2.94

'74('

2.95

2.32

2.88

2.80

2.09

1.94

2.47

2.25,

.

1.22

1



27 o Career Plan
1974

ning Survey - Secondary Level
Grade 12

Item 'Number

Experimental North

Mdn IQR N

F F F M F

3. Program
a. general education
b. college preparatory
c. vocational
d. undecided

4. Do you plan to graduate/High School?
a. yes
b. no

5. Last grade you plan to attend:
a. 9th
b. 10th

4,

c. 11th
d. 12th

9

6, Vocational courses?
a. I am not a senior
b. yes
c.'no

7. Are your H.S. vocational co rses
related to career choice?
a. no career choice
b. little
c. some
d. onsiderable
e. rectiv related

18 17 24.0 28.8
34 23 45.4 38.9
J5 11 .20.0 J8.6
8 8 10.6 13.5

71 58 94.6
4 1 5.4

1

1

6

1

0

3

1 2

12 13
.61 41

1

1

1

S

2.07 2.04 1.26 1.48
18 8 2

25 21 3
10 6 15
11 2 17

1.03 1.01 .53 4-.51

64 35 1
0 1

' 3.92 1.83
1.1 -25.0 ..

o. t) 0.0
11.1 0.0
66.6.75.0

I_

3.0 1.3
6.2 22,0
2.4 70.0

2.89 2.86

F16 21 24.2 .38.1

8 9 12:1 16.3
19 10 26.7 18-71

12 13 1g.1.23.6
11`,2 16.6 3,6

.61

.67

Q 0 0
t
2 0 15,

1 17
8 6 611

.71 ,

2

15

45

2.97 2.22 2.48 2.44

1

52
31 71!

28 8 46
2. 4 201

15 13 25]

3 6

2 3 1

1



1974
Career Planning Survey Secondary Level

Grade 12
2,7 9

ber

Experimental North Control - South

N % Mdn IQR N % Mdn IQRMFMFMFMFMFMFMFM. F

2.07 2.04 1.26 1.48 2.06. 2.00 1.6] .88

on 18 17 24.0 28.8 18 8 28.1 21.6
story '' 34 23 45.4 38.9 25 21 39.0 56.7

15 11 20.0 18.6 10 6 15.6 16.2

8 '8 10.6 13.5 11 2 17.1 5.4
.

duate/High School? 1.03 1.01 .53 .51 1.- 1.01 .51 .51

71 58 94.6 64 35 100. 97.2

4' 1 5:4 0 1 2.7 .

n
,

to attend: 3.92 3.83 .75 2.67 3.94 3.92 .81 .58

1 1 11.1 25.0 0 0 0.0 0.0
.4- * 0 0 0.0 0.0 2 0 15.3 0.0

1 0 11.1 0.0 1 1 7.6 14.2
4 6 3 66.6 75.0 8 6 61.5 85.7

? 2.89 2:86 .61 .71 2.82 2.90 .76 .60

or 1 2 13.0 3.3 2 1 3.1 2.7

12 13 16.2 22.0 15 5 23.8 13.5

61 41 52.4 70.0 45 31 71.4 83.7 .

tional courses
choice?

2.97 2.22 2.48 2.44 1.67 2.88 1.8 1.96

e . 16 21 24.2, 38.1 28 8 46.6 23.5
8 9 12.1 16.3 12 4 20.0 11.7

19 ao 28.7 L8.1 15 13 25.0 38.2

12 13 18:1 Z3.6 3 6 5.0 17.6

- '11 2 16.6 3.6 2 3 3.3 8.8

, i



1974

Career Planning Survey - Secondary Level
Grade 12

t

Item Number

8. Have you learned about LTI from
H.S. vocational instructors?
a. have taken no vocational courses
b. little
c. some
d. considerable
e. all needed information

9. Have you learned about LTI from
H.S. general educ. instructors?
a. little
b. some
c. considerable
d. all needed information

-

10.. Have you learned about LTI from
counselor?
a. little
b. 'some

c. considerable
d. all needed information

11. Has your guidance counselor
helped you decide on career?
a. .none-

b. some
c. enough

Experimental - North

N % Mdn IQR N

M F M Ft F Ft F M F

2.41 2.- 1.85 1.75

17 20 22.9 33.8 17 7 2

22 18 29.7 30.5 16 13 2

18 13 24.3 22.0 19 9 3,

12 5 16.2 8.4 8 4 1

5 3 6.7 5.0 2 3

1.2 7 1.24 .98 .88

49 40 65.3 68.9 40 24 6

20 16 26.6 27.5 19 8 3

5 1 6.6 1.7 4 5

1 1 1.3 1.7 . 0 0

1.4 6 1.62 1.30 1.28

39 27 52.0 46.5 38 18 6 i

22 20 29.3 34.4 19 10 3 i

10 '6 13.3 10.3 ,3 5

4 4 5.3 6.8 2 4

1.85 2.0 1.39 1.21

28 15 37.3 25.4 16 11 2

27 25 36.0 42.3 30 15 4

20 19 26.6 32.2 18 11 2

bat



1974
Career Planning Survey Secondary Level

Grade 12

ber
Experimental North Control South

N % Mdn IQR N % Mdn IQRMFMFMFMFMF M F M F M F

1

about LTI from 2.41 2.- 1.85 1.75 2,.38 2.35 1.80 1.62

nstructors? 1

vocational courses 17 20 22.9 33.8 17 7 27.4 19.4

22 18 29.7 30.5 16 13 25.8 36.1

18 13 24.3 22.0 19 9 30.6 25.0

12 5 16.2 8.4 8 4 12.9 11.1

ormation 5 3 6.7 5.0 2 3 3.2 8.3

about LTI from 1.27 1.24 .98 .88 1.29 1.27 .99 1.08

. instructors?
.49 40 65.3 68.9 40 24 63.4 64.8

20 16 26.6 27.5 19 8 30.1 21.6

5 1 6.6 1:7 .- 4 5 6.3 13.5

ormation 1 1 1.3 1.7 0 0 0.0 0.0

about LTI from 1.46 1.62 1.30 1.28 1.33 1.55 1.07 1.46

39 27 52.0 46.5 38 18 60.3 48.6

22 20 29.3 34.4 .. 19 10 30.1 27.0

10 6 13.3 10.3 3 5 4.7 13.5

ormation 4 4 5.3 -6:8 2 4 3.1 10.8

counselor 1.85 2.0; 1.39 1.21 2.03 2.00 1.11 1.32

on career?
28 15 37.3 25.4 16 11 25:0 29.7

27 25 36.0 42.3 30 15 46.8 40.5

20 19 26.6 32.2 . 18 11 28.1 29.7

,,,,



1974
Career Planning Survey Secondary Level

Grade 12

Item Number

Experimental - North

N Mdn IQR N

F M F M F F M F

12. Have you learned about LTI from
staff?
a. no contact with staff
b. little
c. some

d. considerable
e. all information needed

13. Do you have sufficient information
on LTI to select a career?
a. yes, very adequate
b. yes, mostly
c. sufficiently
d. insufficient

14. Do you have sufficient information
on post high school programs?
a. yes, very adequate.
b. yes, mostly
c. sufficient
d. insufficient

15. Are you preparing for LTI?
a. no .

b. no, LTI does not meet my needs
c. somewhat
d. as much as possible

4

49 48 66.2 81.3
6 5 8.1 8.4

14 6 18.9 10.0
3 0 4.0 0.0
2 0 2.7 0.0

16 11 21.6 20.0
11 8 14.8 14.5
12 11 16.2 20:0
35 25 47.2 45.4

17 12 22.6 21.4
14 18 18.6 32.1
15 11 20.0 19.6

28 15 37.3 26.7

1.26 1.11 1.66 .61

3.33 3.32 2.24 2.09

2.93 2.42 2.24 1.98
I

41 20 64
10 7 15
11 7 17
1 3 1

1 0- 1

8 4 13
11 9 18
12 10 19:

30 14 49-

8 3

10 11 16.
15 9 24.

29 12 461

1.44 1.20 1.96 .98
40 42 53.3 71.1 41 22 64.
6 6 8:0 10.1 9 2 14.
4 8 32.0 13.5 14 8 21.
4 3 5.3 5.0 0 5 0.
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1974
28 Career Planning Survey - Secondary Level

Grade 12
,

gds

.

Experill)ental North Control'- South
`umber N % Mdn IQR). N

% Mdn. IQR

M F M F /4 F 11/41 F M F M F M F

.d about LTI from 1.26 1.11 1.66 .61 1.28 1.43 1.31 1%64\.,
.i

ith staff 49 48 66.2 81.3 . 41 20 64.0 54.0
6'5' 8.1 8.,4 10 7 15.6 18.9
14 6 18.91'10.0 11 7 17.1 18.9
3 0 4.0 0.0 1 3 1.5 8.1

ion needed 2 0 2.7 0.0 1 0 "1.5 0.0

ficient information 3.33 3.32 2.24 2.09 3.46 3.05 1.83 1.76
t a career?. , ric . ,

equate 16 11 21.6 20.0 8 4 13.1 10.8 ,

. 11 8 14.8 14.5
. 11 9 18.0 24.3

12 11 16.2 20. 12 10 19.6 27.0
35 25 47.2 -45.4 50 14 49.1 37.8

icient information, 2.93 2.42 2.24 1.98 3.37 2.94 ..72 1.79
lool programs?
-quate 17 12 22,6 21.4 8 '3 12.9 8.3

.14 18 18.6 32'.1 10 11 16.1 30.5,
.15 11 20.0 19.6. 15 9.24.1 25.6

28 15 37.3 26.7 29 12 46.7 33.3

sg for LTI? 1.44 1.20:1.96 ;98 1.28 1.34 L.39 2.05
- 40.42 53.3 11.1 :. 41,22 6,4.0 59.4 -

not meet,my needs. 6- 6 8.0 10.1. st 9 2 14-.0 5-4
24 8 32.0-13.5 14 18 21.8 21-6

.ssible . 4 3 5.3Y5.0- 0 :5 0.:0 13.5

.,-



F

1974

Career Planning Survey - Secondary. Level
Grade 12

Item Number

Experir3ental - North

N 4,1
/u Mdn IQR N

F N F F F ri F

16. Are you sure of your career choice?
a. completely undecided
b. quite undecided
c. somewhat undeCided
d. quite cern
e. very certain

17. What are educ. plans after H.S.?
a. none 1

b. evening courses
c. LTI vocational-tech. program
d. vocational -tech. school, dot LTI
e. private business school

18. What are your college plans?
a. two year college
b. four year college
c. other

19. Do ybu know of the cooperative ed.
program offered by your school?
a. yes
b. no

20. Have you used Career Information
Center in your H.S.?. -.
a. no, do not know what'it is .

b. no
c. yes

28:P

3.52 3.22 1.51 2.06
8 6 10.6 13.3
6 12 8.0 20.6
23 15 30.6 25.8
27 13 36.0 22.4
11 12 14.6 20.6

2.50 1.32 2.42 1.42
16 22 38.0 61.1 '24 9 4.

5 6 11.9 16.6 6 5 1

9 1 1
10 .6 1
22 9 3
16 16 2
6 5

10 4 23.8 11.1
7 4 16.6 11.1
4 0 9.5 0:0

2.33 2.43 1.14 1.21
8 5 13.1 13.8 11 5

27 14 44.2 38.8 14 10 2

26 16 42.6 44.4 27 16 51

1.65 1.31 .99 .94

38 18 5
25 19 3

5 9

10 3 1
6 1 1

31 37 41.3 62.7
42 22 56.0 37.2

2.88 2.86 .64

2 2 2.6 3.3

13 11 17.3,18,6
60 46 80.0 77.9

26 11 4
la .7, 2

20 19' 3



1974

Career Planning Survey - Secondary Level
Grade 12

Experimental North Control South

Number , N 4.,

. Mdn IQR N % Mdn IQRMFMFMFMFMFMPMFMF
f your career choice? 3.52 3.2Z 1.51 2.06 3.07 3.66 1.72 1.48

ndecided 8 6 10.6 10.3 9 1 14.2 2.7

ided 6 12 8.0 20.6 10 6 15.8 16.2

decided 23'15 30.6 25.8 22 9 34.9 24.3

in 27 r3 36.0 22.4 16 16 25.3 43.2

n
.

11 12 14.6 20.6 6 5 9.5 13.5

plans after H.S.? 2.50 1.32 2.42 1.42 1.75 2.40 2.79 1.94

16 22 38.0 61.1 24 9 47.0 33.3

rses 5 6 11.9 16.6 6 5 11.7 18.5

nal-tech. program 10 4 23.8 11.1 5 9 9.8 33.3

tech. school, not LTI 7 4 16.6 11.1 10 3 19.6 11.1

iness school 4 0 9.5 0.0 6 1 11.7 3.7

college plans? 2.33 2.43 1.14 1.21 2.54 2.53 1.38 1.54

liege 8 .5 13.1 13.8 11 5 21.1 16.1

ollege 27 14 44.2 38.8 14 10 26.9 32.2

26 16 42.6 44.4 27 16 51.9 51.6'the cooperative ed.
a by your school?

1.65 1.31 .99 .94 1.34 1.53 .98 .99

31 37 41.3 62.7 38 18 59.3 48.6

42 22 56.0 37.2 - 25 19 39.0 51.3

Career Information 2.88 2.86 .63 .64 1.83 2.53 L.58 1.67

H.S.?
know what it is 2 2 2.6 3.3 26 11 40.6 29.7

13 11 17.3 18.6 18 7 28.1 18.9

60 46 80.0 77.9 20 19 31.2 51:3

6
sk

.

.

.

25
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1974

Career Planning Survey - Secondary Level
ade 12

Item Number

Experimental1- North

N Mdn IQR

F M F M F F

N

M F

21. When did you select your career? 3.55 2.88 2427 2.74
a. I have IlDt ) 15 21 2.8 319.6 . 29 10 5,1

b. in elementary school 3 3 4.7 5.6 0 2 0

c. in junior high school 12 8 19.0 15.0: -- 4 ,2 7,7

d. in high school 33 21 52.3 39.6, 23 18 41

22. What are your career's employment
opportunities?
a. no career selected
b. I do not know:
c. few .job openings
d. many job openings
e, more jobs than workers

23. How much education do you need
for,your career? .

a. ess than high school diploma '1 1 1.1:

2.5

2.1
high school diploma . 1

c,
9 14 28.T3

one or two years post high school 16 8'24.2 18.6
d. fotIT7e'ars poet high school ; 17 13 25.7 36.2
e. graduate work 13 7 19.6 16.2

20 21 27.0 36.8
21 14 28.3 24.5
11 5 14.8 8.7

16 7 21.6 1Z.2
6 '10 -8.1 17.5

0

.

%

2.3 2.03 2.29 2.671

3.31 3.28 1.98 1:9

ti

27 8 43
14 10 22
8 '4 12
4 7 6

9 7 14

2 1 3

19 9 33
10 9 17

`, 15 12 26

10 2,17

",

1
. .



1974''

Career Planning Survey - Secondary Level
Grade 12

er

Experimental - North Control - South

N % Mdn IQR N % Mdn IQR

M F M F M. F M F M F M F M F M F

,

t your career? 3..55 2.88 2.27 2.74 1.47 3.61 2.91 2.76
15-21 23.8 39.6 29 0 51.7 31.2 .

chool 3 3 4.7 5.6 0 2 0.0 6.2
school 12 8).9.0 15.0 4 2 7.1 6.2

33 21 52.3 39.6 23 18 41.0 56.2

er's employmeqt- 2.31 2.03 2.29 2.67 1.79- 2.50 2.11 2.61

9 .

ted 4 20 21 '27.0 36.8 27 8 43.-5 22.2

' 21 14 28.3 24.5 14 10 22.5.27.7 '

s - 11 5 14.8 8.7 . 8 4 12.9 11.1
.

gs 16 7 21.6 12..2 4 7 6.4 19.4 -

workers 6 10 8.1 17.5 9 7 14.5 19.4

do you need 3.31 3.28 1.98 1.98 3.20 3.22 2.10 1:87

school diploma 1 1 1.5 2.3 2 1 '3.5 3.0

loma 19 14 28.7 32.5 19 9 33.9 27.2

s post high school 16 8 24.2 18.6 10 9 17.8 27.2

high school 17 13-25.7.30.2 15 12 26.7 36.3
13 7 19.6 16.2 i 10 2 17.8 6.0

.

i

.

..

.

.

,

.4



1974
Career Planning survey - Post Secondary Level

Grade LTI

Item Numbers

3. Is this first school attended
after grad. from H.S.?
1. yes
2. no

4. Did you graduate from H.S.?
1. yes, go to item 6.1
2. no, go to item 7

5. Sex

1: female
2. male

6. Did you take vocational courses
dux:ing your senior year j H.S.
in'i'any of the following areas:
drafting, graphics, 'distributive
ed. or office co -op program
1. yes, please go to item 8.1
2. no, please go to item 9

7. To what degree were your H.S.
vocational courses related to
your present program? Check
the best 'response.

1. little if any relationship
2. some common content
3. considerable overlap
4. almost identical content

248

Deoree'

Male
4
- Female

N Mdn IQR N

M F M F M F F F

1.26 1.28 .88 .91

27 9 66.0 64.0 1 40 50
14 5 34.0 36.0 ./ 1 11 0

1.01 1.00 ,51 0.0
40 14 98.0 100 2 51 10
1 0 2.0 0.0 0 0 0

014 0.0 100 0-51 0
41 0 100 0.0 2 0 10

1.81 1.80 .73, .73

11 4 27.0 29.0 1 7'50
3010 73.0 71.0 1 44 50

1.35 1.90 1.06 1.47

24 5 59.0 36.0 1 24 IG
14 5 34.0 36.0 0 17 0
2 3 5.0 21.0 0 '5 0

1 2.0 7.0 0 3 0



1974

Career Planning Survey-- Post Secondary Level
Grade LTI

umber

ool attended
U.S.?

from H.S.?
m 6.1
7

tional courses
r year in H.S.
1,owiqg.are0:
s, dietributive
op program
to item 8.1
to item 9

re you H,S.'

srel ed to
ram? Check'

relationship
ntent
verlap '

al content
0

Degree
Male - Female

Diploma,
Male - Female

Mdn IQR N Mdn IQR

F M M F F. M M F-" M F

1.26 1.28 .88 1.50 1.14 1.0 .64

27 9 66.0 64.0 1 40 59.0 8.0
14 5 34.0 36.0 1 11 50.0 22.0

1.01 1.00 1 1.00 1.0 .50 .50
.40 14.98.0 100 2 51 100 100
1 0'2.0 0 0 0.0 0.0

0 14 0.0 100 0 51 0.0 100
41 0. 100 0.0 2 0 100 0.0

1.81 1.80 .73 .77 1.50 -1.92 1.0 .58

0

rl 4 27.0 29.0 1 7 50.0 1/60
30 10, 73..0 71.0 1 44 50.0 86.0

. 1.35 1.90 1.06 1.47 1.0 , 1.53 .50 1.24
4.

24 ,5 59.0 36.0 11 24 100 49.0
^ 14 5 34.0 36.0 0 17 0.0 35.0

/ 3 5.0 21.0- 0 5 0.010,0
-1 2.0, 7.0 O 3 0.0 6.0

28'

1



1.74

Career Planning Survey Post Secondary Level
Grade LTI

, Item Number

Degree
Male - Fernle

Mdn IQR

F :1
wt F

8. To what extent have you been given
credit at LTI'for the skills and
knowledges learned in H.S. which are
the same as those required in your
present program? Check those that
apply.

1. none

2. I lave been able to test out of
course(s)

3. I have been given credit for the
course(s) at LTI which are the
same as my H.S. courses

4.'1 have been allowed to by -pass

the courses at LII which are the
same as those in my H.S. program
(No reduction in total number of
credits in my program was grant-
ed. I have to take other courses
in place of those by-passed.)

5. I can use the skills and know-
ledges I learned in H.S. to
move through my courses at LTI
at a more rapid rate

26

3

11

6

6

2

65.0
8.0

43.0
43.0

0.0 0.0

0.0 0.0

28.0 14.0

1.26 1.67 3.71 1.17

22

12

15



A 1974
Career Planning. Survey - Post Secondary Level

Grade LTI -..',,J.A.

umber

Degree
vrop - FP1-1 l P

Diploma
Male Ferale

N I
', Mdn IQR N % Mdn IQR

F M F M. F M F M F M F M F M F

:ve you been given
the skills and

1.26 1.67 3.71 1.17 5.0 1.76 .50 3.60

-d in H.S. which are
required in your '

Check those that

26 6 65.0 43.0 0 22 0.0 44.0

e to test out of 3 6 8.0 43.0 0 12 0.0 24.0

yen credit forthe 0 0 0.0 0.0 _0 1 0.0 2.0

TI which are the
. courses
lowed to by-pass 0 0 0.0 0.0 0 0 0.0 0.0

LTI which are the
in my H.S. program
in total number of
program was grant-
take other courses

ose by-passed.)
skills and know-
sed in H.S. to -

sy courses at LTI
d rate

11' 2 28.0 14.0 1 15 100 30

...

...

.

.

.
..-

. _



19 741

Career Plannihg Survey -,Post Secondary Level
Grade LTI

Item Number

Degree
Male - Female

Mdn

F F

IQ N

F M F

9. To what degree have the H.S. indus-
trial ed., home\ec., distrib. ed.,
or office and business ed. courses
you have taken influenced your
selection of a career?
1. none
2. slightly
3. moderately
4. extensively

10. Did the general ed. courses in your
H.S. program provide the skills and
knowledges you need to enter the
career of your choice?
1. yes, completely
2. yes, for the most part
3. yes, to some extent
4. no, indicate the area(s) in

which you feel that you should
have been better prepared

11. To what extent did you learn about
LTI courses and programs from your
H.S. general ed. instructors?
1. little, if any information
2. some information
3. a considerable amount
4. all needed information

1

1

9

4

3

11

18

9

30

7

1

3

2 44.0 14.0
5 24.0 36.0
6 22.0 43.0
1 10.0 7.0

0 7.0 0.0
7 27.0 50.0
7 44.0 50.0
0 22.0 0.0

9 73.0 64.0
4 17.0 ?,,9.0

0 2.0 0.0
1 '7.0 7.0

1.75 2.50 1.74 1.28

2.86 2.50 1.27 /.00

, 1.18 1.28 2.77 .99

1 15 10
0 16 0.
0 1
0

1

0 16 a
1 10 50

0 22 O.]

1 2.501

1 30 10
0 13 0.
0 7 0.

0 1 0.



1974

Career Planning Survey - Post Secondary Level
Grade LTI

Number

Degree
Male - Female

Diploma
Male - Female

N % Mdn IQR N % Mdn IQR

M F MFMFMFMFMFM F X F

have the H.S. indus-
ec., distrib. ed.,

usiness ed. courses
influenced your
career?

.

.

ed. courses in your
ovide the skills and
need to enter tie
clrice?
ely
most part
extent
the area(s) in

that you should
tter prepared -

.

18

10

9

4

3

11

18

9

.

30
7

1

3

2

5

6

1

0

7

7

0

9

4

0

1

44.0
24.0
22.0
10.0

7.0

27.0
44.0
22.0

73.0
17.0
2.0

7.0

14.0

36.0,1

43.0
7.0

',

0.0

50.0
50.0

0.0

64.0
'9.0
0.0
7.0

1.75

i

2.86

..

1.18

'z

2.50

2.50

..

1.28

..

1.74

1.27

.

2.77

1.28

.

1.00

.

.99

.

1

0

0

0

1

0

0

1

,

1

0

0

0

15

16

13

6

10

16

22

2

.

30.100
13

T-0.0
1

100

0,0

0.0
0.0

50.0
0.0
0..0

50.0

,

0.0

0.0

,

29.0
31.0
25.0
12.0

-

20.0

31.0
43.0
4.0

59.0

25.0
14.0

2.0

1.00

-v.

1.50

1.00

2.16

2.47

1.35

.50

3.00

.50

.

1.70

1.38

1.21

.

.id you learn about
programs from your

. instructors?
y information
ion

e amount ',

formation
N..f

. 293



Career Plannin

Item Number

1974
Survey - Post Secondary Level
Grade LTI

N

Degree
Male - Female

12. To what extent did you learn about
LTI courses and programs from your
H.S. vocational instructors?
1. I did not take any of these 25

vocational courses
2. little information
3. some information 8 2

4. considerable information 0 1

5. all needed information

Mdn

M

1.32

F

1.38

1.0 57.0

13. To what extent-did you learn about
LTI courses and programs from your
H.S. gutdance counselors?
1. lietle information 22 5 54.
2,some information 12 7 '9.
3. considerable *formation 5 1 .2.0
4. all information needed 2 1 15.0

1

14. Hlrh assistance did you receive
fr our H.S. guidance counselor
in selecting your career?
1. none
2. some
3. enough to meet my needs

.0

.0

2 0

19

16

6

14.0
14.0

7.0

7.0

36.0
50,0
7.0
7.0

57.0
36.0

7.0

1.43

1.59

1.79

1.38

1.26

1.19

N

M F

1.09

1.06

0 35 0.

1 11 10

0 3 0%

0 2 0.

0.

1

0

0

0

1

15 0.

14 0.

14 '0.

8 10

19 0.

14 50.

18 50.



1974

Career Planning Survey Post Secondary Level,

Grade LTI

I

umber

Degree
Male - Female

Diploma
Male - Female

N % Mdn IQR N % Mdn IQR

M F M F M F M F M/ F M F M F M F

....---

.id you learn about
programs from your
instructors?
e any of these 25 8 61.0

.

57.0

1.32 1.38 1.41

6
1.81

0 35 0.0 69.0

2.00 1.23 .50 .93

.

urses
.ation 2 17.0 14.0 1 11 100 22.0
ion 8 2 20.0 14.0 0 3 0.0 6.0

information 0 1 0.0 7.0 0 2 0.0 4:0
formation 1 1 2.0 7.0 0.0 0.0

id you learn about
programs from your,

1.43 1.79 1.26 1.09 4.00 2.25 .50 1.81

unselors?
' -tion 22 5 54.0 36.0 0 15 0.0 29.P
ion 12 7 29.0 50.0 0 14 0.0 27.0
information 5 1 12.0 7.0

%
0 14 0.0 27.0

on needed. 2 1 5.0 7.0 91 8 100 16.0

:Tice did you receive 1.59 1.38 1.19 1.06 2.50 1.96 1.0 1.62

:uidance .counselor

r career?

.

19 8 46.0 57.0 0 19 0.0 37.0

16 5 39.0 36.0 1 14 50.0 27.0

t my needs 6 1 15.0 7.0 1 18 50.0 35.0

.



1974
Career Planning Survey - Post Secondary Level

Grade LTI

Item Number

Degree
Male - Female

N Mdn IQR N

F F M F M F M F

15. How much assistance have you re-
ceived from your LTI counselors
in selecting your career? .

1., none

2. some

3. enough to meet my needs

16. To what extent did you learn about
LTI,courses and progr ms from LTI
staff members while i H.S.?

1. no contact with LTI staff
2. little informatio
3. some informati
4. considerable information
5. all needed information

17. Do you have sufficient information
on LTI to select a career?
1. yes, very adequate
2. yes, for the most part
3. sufficient
4. insufficient

18. While in H.S. did you get enough
information on post H.S. programs
(not LTI) to select a career?
1. yes
2. no

2th,

12 3 29.0 21.0
12 5 29.0 36.0
17 6 41.0 43.0

30 10 73.0 71.0
3 1 7.0 7.0

6 3 15.0 21.0
0 0 0.0 0.0
2 0 5.0 0.0

0 0 0.0 0.0
8 1 21.0 7.0

11 6 28.0 43.0
20 7 51.0 50.0

13 3 32.0 21.0
28 11 68.0 79.0

2.20 2.3c 1.54 1.32

1.18 1.20 i.91

3.53 3.50

1.77 1.806

1.35

.85

1.15

1.08

.64

0 26 0.

1 15 50.
1 10 50.

0 29 0.

0 5 0.

0 11 0.

0 4 0.

1 2 10'

0 6 0.

0 23 0.

1 11 11

0 10 0.

1 30 50.
1 21 50.



1974
Career Planting Survey - Post Secondary Level

Grade LTI

tuber

Degree
Male - Female

Diploma
Male - Female

N % Mdn IOR N 7. Mdn IQRMFMFMFMFMFMFMFMF
:nce have you re- 2.20 2.30 1.54 1.32 \2.50 1.48 1.00 1.33

LTI counselors
r career?

12 3 29.0 21.0 0 26 0.0 51

12 5 29.0 36.0 1 15 50.0 29
.

-t my needs 17 6 41.0 43.0 1 10 50.0 20

.id you learn about
programs from LTI

1.18 140 .91 1.15 5.0 .38 .50 1.95

ile in H.S.?
th LTI staff 30 10 73.0 71.0 0 29 0.0 57

.ation 3 1 7.0 7.0 0 5 0.0 10

ion 6 3 15.0 21.0 0 11 0.0 22

information 0 0 0.0 0.0 0 4 0.0 8

'formation 2 0 5.0 0,0 1 2 100 4

icient information
a career?

quate 0 0 0.0 0.0

3.53 3.50 1.35 1.08

0 6 0.0 12

3.00 +.33 .50 1.49

most part : 1 21.0 7.0 0 23 0.0 46

11 6 28.0 3.0 1 11 100 22

20 7 51.0 0.0 0 10 0.0 20

d you get enough 1.17 1.86 .85 .64 1.50.1 .35 1.0 .97

.ostH.S. programs
ect a career?

.

13 3 32.0 21.0 1 30 50.0 59

28 11 68.0 79.0 1 21 50.0 41

a



1974

Career Planning Survey - Post Secondary Level
Grade LTI

Item Number 1

S. M F I M

19. Did you plan H.S. for LTI entry?
1. no
2. somewhat
3. as much as possible

20. How sure of your career choice
are you?
1. complete).y undecided
2. quite undecided
3. somewhat undecided
4. quite certain
5. very certain

21. What are your educ. plans aftet
you complete your present program?
1. private business school 17 6 53

2. two year college 4 2 13

3. four year college 9 2 28

33 10 1 8d

4 4 10

4 0 10

1 1 2

4 1 10

13 3 32

18 8 44

5 1 12

22. Do you know what services the
Wis. State Employment Serv. provides? .
1. no 27

2. yes 14

23. Have you used the Career Information
Center in your school?
1. no, I do not know what it is 23

2. no. 12

3. yes' 6

8

3

3

66

34

56

30

15

Degree
Male Female

Mdn IQR N

F F F

1.21 1.20 .62 .76

71 1 27 5

29 1 12 5

'0 0 10

3.64 3.75 1.30 1.19

17 1 1 5

7. 0 3

**-2-1-

57

0

1

8

25 5

7 0 14

1.44 1.33 1.86 1.33

60 0 9

20 1 8 1

20 0 6

1.26 1.38 .88 .80

7 1 32 5

3 19 5

1.39 1.38 1.20 1.M140

57 21 . 01

21 2 15

121 0 15 0



1974
Career Planning Survey - Post Secondary Level

Grade LTI

I

mber

for LTI entry?

sible

career choice

ecided

ided

c. plans after
present program?

ss school .

ge

ege

services the
ent Serv. provides?

Career Information
hoof?
now what it is

Degree
Male - Female

Diploma
Male Female

N Mdn I0 N Mdn IQR

F M M F M F

1.21 1.20 .62 .76 1.50 1.44 1.0 1.47

33 10 80 71 1 27 50

4 -4 10 29 1 12 50 24

4 0 10 0 0 10 0 20

3.64 3.75 1.30 1.19 1.50 4.04 3.0 1.06

2 50 2

4 1 10 7 0 3 0 6

13 3 32 21 0 8 0 16

18 8 44 57 1 25 50 49

5 12 7 0 14 0' 27

1.44 1.33 1.86 1.33 2.00 1.81 .50 2.40

17 6 53 60 0 39

4 2 13 20 1 8 100 35

2 28 20 0 26,

1.26 1.38 .88 :80 1.50 1.30 1.0 .93

27 66 1 32 50 63

14 34 1 19 50 37

1.39 1.38 1.20 1.40 2.00 1.8 50 .54

23 8 56 57 0 21 0 41

12 3 30 21 2 15 100 29

6 3 15 21 0 15 0 29



1974
Career- Planning Survey - Post Secondary Level

Grade LTI

Item Number
I

Degree
Male' - Female

N Mdn IQR N

M F M F M F F

24. When did you first select career?
1. I have not
2. in elementary school
-3. 141,--junior high school

4. in 10th .grade

._.5..;)11th grade

25. When did you first select career?
1. in 12th grade

2. while attending school after H.S.
3. while working after H.S.

26. What are employment opportunities
in your career,in Eastern Wisc.?
:L. I do not know
2. few job openings
3. many jobs as workers
4. more jobs than qualified workers

27 How much edudation do you need
to enter your career?
1. less than H.S. diploma
2. H.S. diploma
3. one or two years post H.S.
4. foui.years post H.S.
5. graduate work

18

0 0

1

1

11

10
16

5

62 122

0 0

3 11

7 11

28 56

30 33

27 42

43 25

18 6 44 43
6 4 15 29

14 4 34 29
3 0 7 0

0 0 0 0

2 1 5 7

28 11 72 79

6 1 15 7

8 7

1.31

1.92

1.92

3.97

4.60

1.90

1.75

3.05

3.69

1.91

'.91

.66

2.3Q

1.25

1.54

.64

0 2 0

1 5 50
0 3 0

1 22 50

1 26 50

1 8 50
4 0

0 29
0 12 0

2 7 100

3 0

0 0

020 0

1 29 50;
1 0 50
0 1 0



1974 7

.IGareer Planning Survey Post Secondary Level
Grade LTI
, . 0

O

.
.

tuber

* **Degree

Male - Female

. J)iploma'
Male - Femal46 -.

N % . MOn; IQR IV % Mdn* IQR

MFM F M F M'EMFM F F M

st select career? 1.31 4.60,3.69 2.30 3.5 4.61 2.02.40
18 2 62 22

r
0 7 0 18 --)

school 0 0 0 0 0 2 Q .5
school 1 1 3_ 11

-

1 5 50 13
2 1 7 11 0 3 0 8

.

8 5 28 56 1 22 50 56

t select career? 1.92 1.90 1.91 1.25 1.50,1.25 1.0 1.03
11 4 30 33 I 26 50 67 --,

g school after H.S. 10 5 27 42 '1 50 21
after H.S. 16 3 43 25 0

.8

4 0 10 , *
_
4

nt opportunities 1.92 1.75 1.91,1.54 3.0 ,1.38 .50 1.33
Eastern Wisc?

$

18 6 44 43 0 29 0 57
gs 6 4 15 29 0 Y2 0 24
orkers 14-4 34 2 7 100 14

4

qualified workers 3 0 7 0 0 3 0 6

'n do you need 3.97 3.05 .66 .64 - 3,50 2.'67 1.0 .,98

eer?

diploma 0 0 0 0 '.- () 0. 0 0 .,,,

rs post H.S.
2

28

1

11

5

72.

7

79

, 0

1

2
29

0

50

40

38
t H.S. 6 1 13' 7 1 0 50 0

3 1 8 7 . 0 1 2:0

,

:
.

.

.

; .) U 0
,

I a .1
.
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APPENDIX B

Responses of Summer 1974 Career
Education Workshop Participants

Junior H. S. Senior H. S.

N=13 N=24

1. Define career education.

a. Definitely yes
b. Probably yes

c: Probably not
d. Definitely not
e. Uncertain

2. Ability to interpret career
education to others --

a. Teachers
1. Very confident 4 5 21

2. Confident 7 17 71

3. Somewhat confident N.....2 5 2 8

4. Not at all confident 0 I 0 0

5 98 7' 29

7 54 16 67

0 0 0 0

0 0 0 0

0 0 0 0

b. Counselors
1. Very confident 1 2 8

2. Confident 6 46 16 67

3. Somewhat confident 5 38 4 17

4. Not at all confident 0 0, 0 0

c. Administrators
1. Very confident
2. Confident

3. Somewhat confident
4. Not at all confident

0 0 1 4

5 38 17 71

6 46 3. 13

1 8

d. Parents
1. Very confident 3 23 2 8

2. Confident 7 54 17 71

3. Somewhat confident 3 23 ,3 13

4. Not at all confident 0 0 0 0

e. School Boards
1. Very confident 0 0 2 8

2. Confident 6 46 16 67

3. Somewhat confident 4 31 4 17

4. Not' at all confident 2 15 0 0

303
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I
3. How useful will career education be

in improving effectiveness of your
job?

a. Very useful .

b. Somewhat useful
c. Of little use
d. Of no use
e. Undecided

4. Prior to workshop considered' career
education:

a. Very useful

b. Somewhat useful -

c. Somewhat irrelevant
d. -Very irrelevant

e.' Undecided

5. Workshop influenced feelings toward

career education?

a. Much more useful than I did before

b. A little more useful than I did before

c. A little less useful than I did before
d. Much less useful than I did before
e. Not applicable - I don't believe my

attitude has changed

7. FolloWing useful in workshop --

a. Speakers
1. Extremely helpful
2. Very helpful '

3. Helpful
4. Not helpful

'` b. Career Materials
1. Extremely helpful
2. Very helpful
3. Helpful

4. Not helpful

c., Group Exercises

1. Extremely helpful

2. Very helpful
3. Helpful
4. Not helpful

30.1

Junior H. S. Senior H. S.

7 54 11 46
6 46 13 54

0 0

(
0, 0

0 0 O. 0

0 0 0 0

6 46 8 33

7 54 11 46

.0 0 1 4

_0 0 0 __O
0 0 0 0

7 54 .1014 42

5. 38 12 50

0 0 0 0

0 0 0 0
,t

1 8 2 8

4 31 4 17

3 23 5 21

2 15 7 29

0 0 - 2 8

,

4 31 7 29

2 15 10 42

6 46 7 29

0 0' 0 0

,

1 8 6 .25

6 46 6 25t

1 8 . 6 . 25

2 15 2 8



.

d. Readings
1. Extremely helpful
2. Very helpful
3. Helpful
4.. Not helpful

e. Handouts
1. Extremely helpful
2. Very helpful
3. Helpful
4. Not helpful

f. Field trips
1. Extremely helpful

Junior H. 5. Senior H. S.

0

6

4

0

3

5

3

0

NR

0

46

31

, 0

23

38

23

0

2 .

10

10

0

5

7

10

0

4

8

42

42

0

21

29

42

0

17
2. Very helpful ' NR NR
3. Helpful NR NR
4. Not helpful NR NR

11. How successful was the workshop?

a. Very successful 8 62 12 50
*-- t5. Moderately successful 5 38 10 42

c. Moderately unsuccessful 0 0 1 lib% 4

d. Quite unsuccessful 0 0 0 0
e. I am undecided 0 0 0 0

12. Growth and understanding in --

a. Curriculum planning
1. Very much 5 38 10 42
2. Somewhat 5 38 7 29
3. Little 1 8 4 17
4. Not applicable

b. Use of career materials
1. Very much

0

8

0

62

2

10

8

42
-2. Somewhat 5 38 11 46
'3. Little 0 0 2 '8

4. Not applicable

c_Evaluation of career materials.
1. Very much

0

5

0

38

0

5

0

21
2. Somewhat

4
6 46 13 54

3. Little 0 0 4 17
4. Not applicable

d. Selection of appropriate career
materials
1. Very much
2. Somewhat

1

5

7

8

38 ,

54

0

' 7

14

0

29

58
3. Little 0 0 3 13
4. Not applicable 0 0 0 0
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14. How helpful are these workshops
for educators?

..,

a. Extremely helpful
b. Of considerable help
c. Of some help
d. Of no help

-,

o

)

.,

Junior H. S. Senior H. S.

F % F %

8 61

4 31

1 8

0 0

---",....

12 50

9 37

3 , 13

0

t

0
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CHAPTER V

SUMMARY, CONCLUSIONS AND IMPLICATIONS

SUMMARY AND CONCLUSIONS

Chapter five deals with the summary and conclusions

by first discussing the administrator attitude section of

the questionnaire. As done previously in Chapter four, the

major areas are divided into six areas, 1) effects of career

education on the students, 2) implementation of career educa-

tion program, 3) career education training requirement

for 44ministrators and counselors, 4)rphilosophy of career

education, 5),funding career education programs, and 6)

,cooperative education programs. 'We have attempted to compare

and cOiltilast the pilot and control schools. Finally the

outcome of the central office administration inyrviews will
3

be presented. It should be noted that the administration

from the heavily weighted the figures of the pilot

schools.

One must keep.in mind the small numbers, when analyz-

ihg the data. Also, at the time the survey was conducted

cthe

Sheboygan School Aistrict was experiencing major finan-

ial.reduction, resulting in critical reevaluation of finan-

dial priorities. In addition, the administrators Lake

Shore Technical Institute had the du role of teacher/admin-
,

istrator, while at the other sohooir, he adn

111-(1

3(p
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functioned only in administrative capacities.

In dealing with student awareness, the items pertain-.

ing to job requirements, reduction of drop outs, raising

vocational aspirations, integration of career education into

present courses and realistic choices, the large majority of

the administrators from both the pilot and control groups

indicated a favorable 'response. The administrators also felt

that career education integrated into present coursed would

upgrade the effectiveness of instruction. Overall the

administrators saw the effects of career education on the

students as a positive influence.

As for responsibility for presentation, a large

majority of the administrators from the pilot schools felt

career education should not be a separate course, while half

of the administrators from the control schools felt it &Lid'
be a separate. A vast majority of the administrators from

the pilot schools felt that specialists were not;-e-s-sential

as instructor of career edubation while half of the adminis-

trators fr the control schools felt specialists were needed.

.The administrators from both the pilot and control groups

felt that career education was not the sole-responsibility

of the guidance department. The administrators from the

contro schools felt counselors had adequate knowledge of

career education while the administrators from the pilot

schools by a ratio of two to one, felt the counselors did

not have adequate knowledge OT care education. It should

310
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again be noted that the administration from the L.T.I. heavily

a weighted the figures of the pilot :schools.

In the area of career education, training requirements

for administrators' certification, the majority were in

agreeMent that it was desirable. Requiring career education

course work for counseling majors met with one hundre.d percent

approval from the administrators of both the pilot and con-,

trol groups.

All administrators representing both the pilot and

control groups felt that the basic philosophy of career

edUbation was sound and worth implementing.

Local support, use of state, and federal funds, and

local funding if necessary was the opinion of the majority

of the administrators from both the pilot and control groups.

Regarding the use of vocational education funds to'support

career education, the majority of administrators from both

the pilot and control groups indicated disagreement. However,

the control school felt somewhat stronger about this area

than the pilot school.

Giving credit for Arm employment for students was

agreed upon by a slight majority of the administrators from

the control schoold, whereas4a definite majority of the

administrators flobm the pilot school disagreed. At the same

time, credit for career related employment for students was

largely disagreed upon by the administrators from the *control
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schodl while the pilot school administrators shared equally

their 'opinions of agreement and disagreement, Most of the

administrators from the control school were in accord with

stadent release time for work study type programs.

It was the general feeling of the Sheboygan Schools

Central office administrators that career education i.s an

essential ingredient in todaytsigducation and that it is

vital to the. student of a modern, rapidly changing work

world. Most of the central office administratori support,

the Sheboygan Lakeshore Technical Institute Career Education

Project, although they did raise doubts concerning some

phases of it. The. three phases ln,questlon were partioularly_

1) unrealistic objectives, 2) overshelming sums_of money

,expended on Materials, 3) lack of equality shown to non-

,

college bound students. Since the program is still'in its

initial stages, there is insufficient cooperation between

the schools, teachers and counseiei,s, andwbetween the project

staffandsthe 3611001 system. The finding of greateSt

consequence, was that the" central office administration

indicated an unwillingness to rehire the project staff from

their own local fUnd for another year, as they felt the

project staff was extraneous and nonessential. However, they

were willing and planning to further impleient career educa-

tion programs on their own next year,

3.12
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IMPLICATIONS AND RECOMMENDATIONS

It appeared that some of the administration felt

strongly that they had an adequate career education program

411
already established in Sheboygan and that the Sheboygan

Career Education Program was superimposed upon them. Some

inc.cated resentment at having little or no choice, and that

the project received undue credit for hard work already

expended by others long before the project was initiated.

Therefore, a greater effort may be needed by the

project staff to gain support of all the'administratoi.s.

Stimulation 'may be needed to gain participation of more

administrators in more areas of project training. The proj-

ect staff should perhaps make more concise the objectives of

the project to all administrators of both the pilot and
4

control schools and aid in implementation of these objec-

tives.

A greater effort may be needed to help the control

school administrators see the advantages and effectiveness

of the integration of career education into all areas of

instruction.

In, respect to funding, the idea of career education

being supported through vocational education funds should be

explored further with the pilot school administrators.

It may be beneficial to make more contact with the

local community for their support of; career education and

the 'I Project. 3, 1



More cooperation, communication and coordination

appears needed between the LTIadministrators, Counselors

and Project staff. 2

U.

so
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Chapter 5

CONCLUSIONS AND IMPLICATIONS

Goal I

The first goal of this study was to determine how

importarit teachers felt the sixteen career development con-

cepts were.

Teachers reported the sixteen concepts were 'very

important', number 4.0 on the 5 point Likert-type scale.

While differences eiisted in the levels of importance

attached to the sixteen concepts as a whole,.,, no signifi-

cant differences were revealed between either experimental

vs. control school environment, nor between male vs. female

subjects.

Apparently the sixte career development concepts
-

are viewed by educators as being very important for all grade

levels. They also appear tg be widely accepted not only by

those teachers involved in career education:programs, but

Also by teachers whose schools are not so involved.

Goal 2

The second goal of this study was to determine if

teachers whose schools were involved in extensive career

development programs differed in their attitudes toward the

316
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sixteen conC4ts f om teachers whose schools were not so

involved.

No significant differ ces existed between experi-

mental and control schools concerning teachers attitudes

toward the sixteen career development concepts. Although a

large spread in point value was noted within each school's

attitudes toward the individual concepts, all concepts were

judged to be at least of 'average importance', number 3.0

on the 5 point Likert-ty 7ale, or better.
,-

Goal 3

The third goal of this study was to determine if

teachers felt certain of the concepts were of greater im-
,

portance than other of the concepts.

A definite and consistent heirarchy of concepts was

noted as the concepts were placed into rank order. Both

male and female4Zects chose the seven identical concepts

as be ng of greatest importance. It was interesting to note

that oth male and female subjects chose the same four con-

`ceptS; 1, 2, 7 and 6, in the same identical order as being

most impor A. It is also noteworthy that both male and

417female s jects chose the same three concepts; 4, 9 and 14,

as being least import t4

This consistency in ranking becomes significant when

comparing the content of the three highest rated concepts; 1,

2 and 7,Gagainst the content of the three low st rated con-

cepts; 4, 9 and 14. The concepts receiving th highest

ca
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ranking deal with personal development as an integral part

of career development, while the three lowest ranked concept

dealt with the more mechanistic, factual JO. training aspects

of career development.

Concept 1 states: "An understanding and acceptance

of.self is important throughout life." This statement is

not only pertinent to individuals concerned with career edu-

cation, but is a powerful statement about the hudanistic

movement within education.

Concepts 2 and 7 also carry out this humanistic

theme. Concept 2 states: "Persons need to be recognized as

having dignity and"worthl" while concept 7 states: "Indi-

viduals differ in their interests, abilities, attitudes and

values." As with concept 1, concepts 2 and 7 are powerful,

positive humanistic statements, with meaning and value out-

side of the conceptual framework of 'career'education.

The\lowest ranked concepts, by comparison, deal with

the more taotual job train-im-aspects of care-er-echtc

Concept 4 states:' "There is a wide variety of careers which

may be classified in several ways." This statement is true,

a vital part of the total picture' of the world df work, and

yet was Judged to be of less importance than the concepts

dealingwith personal development.

.Concepts 9 and 14 are similar in content to concept

4. Concept 9 states; "Job speci4lization creates inter-.

dependency," while concept 14 states: "'Various. groups and

institutions influence the nature and structure of work."
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These concepts are undeniably tr4, were judged,as being of

'average importance', and were viewed as being less impor-

tant than the more humanistic statements.

It is interesting that in a period of time when

phenomenon of career education has made all educators job

_conscious, that -pens-onal---divel-oppent-i-s-v-iewed----a-s- being.-of-

greater importance. That the total persOr) is more,impor-

tant than specialization. That humanitirianisms of greater

importance than job training.

Teachers have not said that job- training is not

important, but havt stated that while it is necessary

individuals learn job skills, it is only one factor in the

composition of the total person. It is this total person

whidb is the focal point of education. The goal of educp.-

tion is not to produce a job ready individual, but rather

an individual who, among other things, is ready-to enter the

world of work.

Implications

. 1. Because of the over-riding acceptance of the

humanistic, persbhal development concepts, it is not

necessary to philosophically discuss
.
why these should

be important, for the fact is that they are

important.

2. *Being that humanism and personal aevelOpmett are

important, it is time for educators to put these

beliefs into practice. students must learn .to
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!understand' and 'accept' themselves if indeed these

ere impOrtant educational goals.

Educators must be allowed the opportunity and the

( freedom to experiment so that new and better ways

are found to _help IndIVIduals underttand and-accept

themselves.

Educators must consider how career development and

personal development are interrelated so that both

job skills and the total individual might be an

achievable reality.

5. Teachers, as individuals, may have projected their

own attitudes as workers into the evaluation of the

sixteen concepts. Perhaps their need to be treated

as individuals with 'worth' and 'dignity! has been

taken for granted in an era of behavioral objec-

tives and accountability.
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CHAPTER V

CONCLUSIONS AND,RECOMEITAATIONS 21

SUMMARY

- This study has attempted to show that a student's self icncept has

a direct influence on his academic performance. The study attempted to

draw some valid comparisons and correlations by administering the Piers-
_ 4111,,,

Harris Children's Self Concept Scale and the Comprehensive Testof

Basic Skills. The sample.of students came frog the two fourth grade

classes at U.S. Grant Elementary School, Sheboygan, Wisconsin, where

trachers, counselors and research assistants administered the tests.
ti

The two classes were broken down by randomly selecting eight boys and

eight girls from each group,giving a total of 32 students.

The findings show that girls generally score higher than boys on

the CTBS and that group 05 scored higher than group 04 as a whole.

Although the mean scores tend to favor girls, t-ratios indicate that

there is no significant difference between sexes or sexes within classes.

On the.Piers-Harris Cifldren's Self Concept Scale girls tend to

score higher than boys and class 05 higher than 04. However, t-ratios

indicate that there is-no significance between sexes or classes with

the eiception of the category of physical appearance, where group 05

boys scored significantly higher than group 04 boys at the .05 level

of confidence.

Pearson's correlation co-efficient between CTBS and Piers-Harris

indicates significance at either .0i or .05 levels, of confidence in

the following areas:

Boys:-

1. Reading, Language and Arithmetic totals correlate with Behavior

at .05 level of confidence with r=.52, .52 and'.60 respectively.
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2. Reading, Language and Arithmetic totals correlate with

Anxiety with r=.66, .71 and .69 respectively at the .01-level of

confidence.

3. Reading, Language and Arithmetic totals correlate with Pop-

ularity with r=.55, .55 and .54 respectively at the .05 level of

confidence.

Girls:
1. Language totals correlate with Happiness and Satisfaction with

r=.62 at .05 level of confidence.'

2. Arithftet.i;c total correlates with Anxiety with r=.57 at .05

level of confidence.

The Piers-Harris full scale correlates with MS full scale (total -

boys and girls) with r=.55.at .05 level of confidence.

323
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RECOMMENDATIONS

.7"

Following are the recommendations of the designers of this study.

,These recommendations are being made on the basis of the authors' visits,

observations and analysis of the data.

1. It is recommended that'sinee information pertinent to the

relationship between self concept and academic achievement is not

complete, additional studies examining this relationship be under-

taken with special emphasis in the folloWing areas:

A. How a child's perceived physical appearance affects his/her

self concept and academic achievement.

B. The exploration and analysis of the differences between sexes

relative to subjects learned and anxiety produced.

C. by and how certain academic subjects such as Reading, Language

and Mathematic& illicit anxiety in children.

D. Further examination.of these anxiety.producing subjects into

more specific observable categories such as Reading Vocabulary

and Comprehension; Language Mechanics, Comprehension and

Spelling; Arithmetic Concepts, Computations and Applications

for more specific analysis and diagnosis.

E. An investigation conceri.ed with these above mentioned specific-
.

areas of subject's as their relationship with a child's

feelings of happiness, satisfaction and school acceptable

behavior.
ti

Z. It is recommended that teachers periodically meet to analyze

bbth subject content and respective teaching methods imorder to .

best meet student's individual'needs.

3. It is recommended that teachers, and counselors periodically
.

meet to examine and build an awareness of how their perional

influence affects ailxiotiesiri children.
324



4,it:13_1ecommen4that teachersi counselors and administrators

hold periodic meetings to determine whether specific teacher,

counselor or administrative problems relative to children's

needs have their basis in these individuals respectively or are

they indigenous to a particulat program, curriculum, method of

operation or objective of the school.

5. It'is recommended that a committee be initiated to study and

recommend alternative curriculum, programs, methods of operations

and instruction, and school objectives relative to diagnosing

and remediating a particular problem, whether individual or

pertaining to the school as a whole.,

6. It is recommended that parents organize a Committee that assists

teachers, counselors, administrators and the community in developing

an educational environment that is consistent and non-threatening

for the child.
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The findings in this study indicate that there appears to be some

relationship between children's perceived self concepts and their measured

academic achievements. Although differences etween boys'and girls for

their perceived self concepts and measured academic achievements are

small, boys at this grade level seem to be affected emotionally and socially

by related areas of ac4plemic achievement to a degree that at times is

encumbersome.

Boys and girls both show anxiety rdlative to arithmetic skills, but

boys in addition to showing greater anxiety than girls in arithmetic skills,

show substantial anxiety toward Reading and Language skills where giils

do not. Furthermore, boys tend to be moreAnvolved with their behavior and

popularity thando girls, who are more involved in being happy and satisfied.

Therefore it can be said that self concept and academic achievement, as

nebulous as they are, do play an integral role in the development'of

,children. To say that girls appear to grow up unscathed by the schooling

'11 process and boys do not would be grossly unfair and inaccurate. It is

closer to the truth, if given the same time and conditions and using the

same instruments, that these children could perform in a different way.
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Name

CENTRAL OFFICE ADMINISTRATION
"le

Position

Date

1. What is your position on Career Education?

UW Stout
Car.

Dr. Carlyle Gilbertson
Evaluation Director
April 25, 1973 ,

2. What is your position on the Career Education project?

3. What is your impression of the implementation of the project?

4. What major changes do you think this project could make in the schools?

5. For whom is career education appropriate?

Do you see career education as a separate or integrated activity?

r,
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7. What types of cooperative activities do you think should be developed
between the schools, between schools and LTI, between schools and other

- post secondary educational institutions?

8. What are your reactions to the objectives of the Career Education project?

community awareness

9. What kind of moral and fma i I support will you give to'inservice for

Staff to tmplement the objectives of the project?

'10. What financial support will be provided to continue the activities initiated

by the project when the project ends?



Name

UW - Stout
Career Education Project
Dr. Carlyle Gilbertson
Evaluation Director -

February 19, 1973

INTERVIEW QUESTIONNAIRE - ADMINISTRATORS

Position

Scho

Date

1. What percentage of your school budget for instructional materials and

A

'-,

(4)

(2) 1-5% ,

(3) '6-10%

11%
. 1

supplies is used specifically to implement career education activities,

concepts and goals?

(1) 0%

.

2. How many capstone courses in each of the areas listed below do you currently

have in your school? (if none, indicate 0)

(1) Business and Office Occupations

(2) Distributive Education

(3) Graphics

(4) Drafting

(5) ther (specify)

3. What follow-up studies of graduates does your school conduct? Check all

that apply:

(1) None
1 year
2 years

(4) 5 years

(5) Other (specify)

4. Do you have faculty interdepartmental planning groups?

(1) Yes

(2) No

Explain

5. Do you have co-operative programs with other schools in'the LTI District 11?

Yes

2 Na Explain-en the bac of =a page
V;ii



6. What new programs have been developed since June 1972 for any of the specialgroups listed btlow? Check all that applyt Give explanation of program.

(1) Potential Dropouts

(2) Underprivileged

-(3) Handicapped

(4) Unemployed adults

Dropout Students who wish to return to school

(6) Upgrading programs for employed adults

7. Have you increased participation in any of the following areas in comparisonwith other areas? Please give details as to how much staff, facilities, andmaterials were added.

(1) Vocational programs

(2) Prevocational programs

(3) Guidance

(4) Co-operative Education

(5) Work Study Programs

8. To what extent do you plan to continue your career education program afterFederal Funds for the Sheboygan Career Education Project expire? Use theback of this page if more space is required.

9. Specific questions pertaining to increased articulation among schools as aresult of this program. (left open-ended for utmost response). Use theback of this page if required.
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NAME

)

THE WAY I FEEL ABOUT MYSELF

AGE GIRL OR BOY ,.

GRADE
J SCHOOL

x

DATE , i

c-

0 Ellen V. Piers and Dale B. Harris, 1969
C

;--



I

Here are a set of statements. Some of them are true of you and so you will circle
the yes. Some ale not true of .you and so you will circle the no. Answer every
question even if some are hard to decide, but do not circle both Leland no. Re-
member, circle the yes if the statement is generally like you, or circle the no if
the statement is generally not like you. There are no right orNwrong answers.
Only you can tell us how you feel-about yourself, so we hope you will mark the
way you really feel inside.

1. My classrletes make fun of me yes no

2. I om a happy person yes no

'3. It is hard for me to make friends yes no

4. tam often sad yes no

5. I am smart yes no

6, I am shy yes no

7. I get nervous w'hen.the teacher calls on me yes no

8. My looks bother me yes no

9. When I grow up, I will be an important person yes no .

10. I get worriedwflen we have tests ir; school yes no

'11. I am unpopular yes. no

'12. I am well behaved in school yes no

13.. It'is usually my fault when something, goes wrong yes no

14: I-cause trouble to my family yes no

15. I am strong yes no

16. I have good ideas . . yes no

17. I am an important member of my family yes no

18. I usu wank my own way yes no

19. I am good at making things with my hands yes no

20. !give up easily yes no ,

3-34
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21. I am good in my school work

22. I do many bad things

23. I can draw well

24. I am good in music

,

.,..,-,:- -

yes no

yes no

yes no

yes no

25. I behave badly at home yes no

yes no

27. I am an important member of my class yes no

26. I am slow in finishing my school work s

J28. I am nervous yes no
..)

29. I have pretty eyes . yes no

30. I can give a good report in front of the class yes no

31. In school I am a dreamer r yes no

32. I pick on my brother(s) and sister(s) yes no

33. My friends like my ideas , , , . . yes no
.

34. I often get into trouble . yes no

35. I am obedient at home yes no/
36. I am lucky. . N yes no

37. I worry a lot yes no

38. My parents expect too much of me . yes no

39. I like being the way I am ,, Ayes no
4

40. I feel left out of things. yes no

1
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41. I hove nice hoir yes no
.

42. I often volunteer in school yes no

43. I wish I were different , yes no

44. I sleep well of night yes no

45. I. note school yes no

46. I om among the last to be chosen for gomes yes no

47. I om sick o-lot , yes no

yes no48. 1 om often meon to other people

49. My clossmotes in school thi k I hove good ideos) yes no

50. 1 om unhoppy yes no

51. I hove mony friends yes no

52. 1 om cheerful yes no

53. 1 om dumb obout most things yes no

54. I om good looking yes no

55. I hove lots of pep yes no

56. I get into o lot of fights yes no

57. I om popular with boys .i yes no

58. People pick on me yes no

59. My fOmily is disoppointed in me yes no

60. I hove o pleosont foce . yes no

4

336

3



61. When I try to make something, everything seems to go wrong yes no

62. I am picked on at home
yes no

63. I am a leader in games and sports yes no

64. I am clumsy
yes no

65. In games and sports, I watch instead of play yes no

66. I forget what I learn
yes no

67. I am easy to get along with
yes no

68. I lose my temper easily
yes no

69 I am popular with girls
yes no

70. I am a good reader
yes no

71. I would rather work alone than with a group yes no

72. I like my brother (sister)
yes no

73. I have a good figure
yes no

.

74. I am often afraid
yes no

75. I am always dropping or breaking things yes no

76. I can be trusted'
yes no

77. I am different from other people
yes no

78. I think bad thoughts
yes no

79. I cry easily
yes no

80. I am a good person yes no

Score:

3 3 r



NAME
+, DATE 'AGE SE ' DATE OF BIRTH

1A3t fielY , stiODLE
11-611r

SCHOOL CITY GRADE OR CLASS INSTRUCTOR

NAME OF TEST PART I 2

DIRECTIONS: Read each question and its lettered answers When

you have decided which answeris corrict, blocken the corresponding

space on this sheet with o No 2 pencil Moke your mark as long as

The pour of lines, and completely fill the area between the pour of tunes.

-If you change your mind, arose your first mock COMPLETELY Moke

no stray marks; they may count against you

SAMPLE

I. CHICAGO is
-A y I-Dozily

I -11Ititavattln I Es
C 14144

IPA
MOM

o i
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Directions

WORK ATTITUDE SURVEY
Prithary Level (K -3)-

1973

UW - Stout
Career Education Project
Dr. Carlyle Gilbertson
Evaluttiou42irector
February 19, 1973

The following statements are-..to be read to the children and they should answer

Yes, No, or I Don't Know. Each new type of'job must be introduced to them in

order to be sure they know what job is being talked about. This can be done by

explanation, or using a picture. If giving to a group/record the 'number of children

in the group who answer Yes, No, 'or I Don't Know to each question.

1. Do you think a truck driver is happy with that job?

Yes No I Don't Know

2. If you were a truck driver would you be happy?

Yes No I Don't Know

3. Do you think being a truck driver is'a good job?

Yes No I Don't Know'

4. Should the truck driver be paid money for that job?

Yes No I Don't Know

5. Do you think a nurse is happy with that job?

Yes No I Don't Know

6. If you were a nurse would you be happy?

Yes No I Don't Know

7. Do you think being a nurse is a good job?

Yes No I Don't"Know

8. Should the nurse be paid money for that job?

Yes No I Don't Know

9. _Do you think a teacher is happy with that job?

Yea No I Don't Know

3 3 a.



10. If you were a teacher would you be happy?

Yes No I Don't Know

11. Do you think being a teacher is a good job?

Yes No I Don't Know

12. Should-the-teacher_be_paid_money_for_that_lob?

-NA.<

Yes No I Don't Know

13.'Do you think a doctor is happy with that job?

Yes No , I Don't Know

14. If you were a doctor would you be happy?

Yes No I Don't Know

15. Do you think being a doctor is a good job?

Yes No I Don't Know

16. Should the doctor be paid money for that job?

Yes No 4. I Don't Know

17. Do you think youi father or mother are happy with their job?

Yes No I Don't Know

18. If you were a father or mother would you be happy?

Yei No I Don't Know

19. Do you think being a father or mother'is a good job?

Yes No I Don't Know

20. What kind of job would you like when you start to work? (List all

mentioned and number for each)

47"
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WORK ATTITUDE SURVEY I

Primary Level (K-3)

1974

DIRECTIONS:

The following- statements-are-to he-read to the children-and they should

answer: (1) Yes, (2)I do not know, (3) No. If children themselves read the
survey, explain the procedure for placing an "X" in the answer of their choice.

If giving to a group, record the number of children in the group who answer -
Yes, I don't know, or No to each question.

1. Name 2. Sex: Boy; Girl

3. School 4. Grade

5. All grownups should work.

(1) Yes (2) I do not know (3) NO

6. People who- work are happy.

(1) Yes (2) I do not know (3) No

7. People who do not work are lazy.

(1) Yes (2) I do not know (3) No

8. It is fun to play or pretend that you are working.

(1) Yea. (2) I do not know

9.. People work to get money.

(1) Yes I do not know (3) No

10. People should work only if tit friends do.

(1) Yes (2) I do not know

11. People work because they want to.

(1) Yes (2S I do not know

12. There is some type of work that everybody can do.

(1) Yes (2) I do not know

13. Doing the best you can is important.

(1) Yes

,.(3) No

(3) No

(3) No

.(2) I do not know (3) No

14. People who work make lots of friends.

(1) Yes (2) I do not know (3) No

-0 4



15. People should not have to work.

(1) Yes (2) I do not know

,16. Working with your mother and father is fdn.

(1) Yes (2) I do not know

(3) No

(3) No

17. Your father and mother are happy when they work.

(1) Yes (2) I do not know (3)

18. If you were a father.or mother would ydu be happy at your job.

(1) Yes (2) I do not know

19. Being a Mother or father is a good job.

No

(1) Yes (2) I do not know

(3) No

(3) No



Sheboygan Career Education

Third Party Evaluation
U.W. - Stout

1
CAREER EDUCATION SURVEY

Grades 4-6

Allk Directions: Pla V. the following information on your answer sheet: 1. Name, 2. Date,

3. Sex, 4. School, 5. Class. Next, read the sentences that follow.

There are no right or wrong answers. If you Disagree with a sentence,

circle the "A ", If you never thought about it, circle "B". If you Agree,

circle "C".

A - Disagree B - Never thought about it C - Agree
4,,

.c

1. Name 2. Date
w

P
/

fu.

3. Sex, (1) Boy (2) Girl 4. School
4is

3. Class
+4 w CO
ii14

...
P. z 4O

6. Working is a pleasing part of our lives A B C

7. A person is pleased Oith himself when he is working
, A B C

. 8. Work is interesting-
A B .0

9. You should always expect a reward for your work B C

10. A worker should follow company rules A B C

11. Working and happiness go together
A B C

12. Being good in your work is important
A B C ,

13. All work, is boring
A B C

14. More training is ,important to keep doing a good job A B C

15. Working is an important part of life A B 'C
. ,

16. Being happy with yourself is the most important part of work A B C

17. Most people are looking for work where they don't have to work hard and

whert they get lots of money
v-. A B C

18. Work is always dirty and loud A B C

1,9. You do yotir best work when it is interesting A B C

20. Work is always learning something new A B C

21. There is some type of work that everyone can ao A B C

22. Most people work because their friends think they should A B C

23. ,You don't have to work if you will let someone else give you money without

410
working

24. Thur job is the best way to tell what kind of a person you are

A B C

A B C

25. If you can't find a job that you are interested in you are better off vt

working
v A B C.

26. Most people that work really like their jobs A B C

27. I look for work or jobs to use up my time
i A B C

28. Everyone can find work that is interesting to him or her A B, C

29. Work is away that you can get better at the things you do well A B C
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INTERVIEW QUESTIONNAIRE -lialaiii[&S

Position

School

Date AR

1. What follow-up studies of graduates doesyour school conduct? Check all

that apply.

(2) 1 year

(3) 2 years

(4) 5 y rs

(5) Other (specify)

2. Do you have faculty interdepartmental planning groups?

(1) Yes

(2) No

Explain

I

3. Do you have co-operative programs with other schools in the LTI District 11?

vu(1) Yes

(2) No

explain

(21(4. What new programs have been developed since June 1972 for any of the spe 1

groups listed below? Check all that apply. Give explanation of program.

(1) Potential_Dropouts

(2) Underprivileged
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4. Continued

(1) Handicapped

(4) Unemployed adults

(5) Dropout students who wish to return to school

(6) Upgrading programs for employed adults

5. Specific questions pertaining to increased articulation among schools as a
result of this program. (left open-ended for utmost,response).

1\.
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Tors 1
1/23/73

Career Planning Survey Secondary Level
ti3

Directions: Please complete the items which follow. Respond

as indicated in each item. ')n most items you will be able-

to mark your answer with a check mark (/) to the left of

the appropriate response. The results of this survey will

be used to improve your school programs. Please respond

as accurately as possible to each item. There are no

right or wrong answers.

1. School in which you are presently enrolled and today's
date:

%sae of School

2. Year in schoo

3. Sex: (/) (1)

City Date

(1) 7th, (2) 8th, (3) 9th

(4) 10th, (5) llth,_ (6) 12th

Female (2) Male

4. My school program is (1) (1).0eneral Education,
(2) Collette Preparatory (3) Vocational (Capstone)

(4) Undecided

5. If you are a senior please respond to this item. If not,

skip to item 6.
l.'s you At.4ng a vocational course (senior year

CVTAE
OW - Stout

9. To what extent ve you learned about LTI courses and
programs from yo, high school guidance counselors?

( / one)

(1)

(2)

(3)

Litt if any information has been given.
Sole information has been given.
A considerable amount of'information has been
given.

_(4) I have received all of the information L need.

10. How such assistance have you received from your guidance
counselors in selecting your career? (/ one)

(1) None

121 Some
_(3) Enough to meet my needs

To what extent h.-.72 you learned about LTI courses and piO;.

grams from LTI staff members (/ one)

(1) I have had no opportunity to talk with LTI staff
members.

_(2) Little if any information has been given.
_(3) Some information has been given.
_(4) A considerable amount of information has been

given.
_(5) I have received all of the information I need.

11.

course) in any of the following areas? Drafting,
graphics, Distributive education or office coop

program.

(1) Yes, please go to item 5.1.
(2) No,,please go to item 6.

5.1 To what degree are your high school vocational courses
related to your career choice? Check the best response.

(1) I have not made a specific career choice.
__._(2) Little if any relationship.

(3) Some relationship.
(4) Considersole relationship.

_(5) Directly related.

5.2 To'vhat extent have you learned aboUt LT1 courses
and programs from you high school vocational in-

structors' (12th grade drafting, graphics, distri-
butive education, or °Hite coop program instructors.)

(1) ! have not taken vocational courses.

(2) Little if any information has been given.

(3) Some information has been given.
_(4) A considerable amount of information has

been given.
(5) I have received all of the information I need.

6. To what degree have the industrial education, home eco-
nonics, distributive education, or office and busfness

education courses you have taken influenced your-selection

of a

(1) None
(2) Slightly
(3) Moderately
(4) Extensively

7. Do the general education courses (English, Math, Science,
etc.) in your high school Program provide the skills and:
knowledges you need to ent..r the career of your choice' ()

(1) Yes, completely

(2) Yes, for the cost part

(3) Yes, to some extent
(4) No, please indicate the area(s) in which you feel

that you should be better prepared:

a. To what extent have you learned about LTI (Lakeshore Tech--
nical Institute) courses and programs from your high school
general education instructors (English, Math, Science, etc.)

(/ one)

(I) Little if any information has been given.
_(2) Some information has been given.

(1) A considerable :mount of information has been

given.
(4) I have received all-of the information I need.

12.

13.

In total, is the iniurmation you ve receive on Lti
courses and programs adequate to meet your needs in sel-
ecting a career and a post high school program?

(1) Yes, very adequate
_(2) Yes, for the most part.
_(3) Sufficient, but could use =ore.
_(4) Inadequate, please indicate what &editions'

informatiOn you need:

Have you received enough information on university end
post high school vocational-technical programs. (Other

than those offered at LII) to meet your eiebege. in sel-
ecting a and a post high school pro an'

(1) Yea, very adequate.
_(2) Yes, for the most part.

(3) Sufficient, but could use more.
_(4) Inadequate, Please indicate what additional

information you need:

14. Did you plan or are you planning your high school pro-
gram to prepare you for entry into LTI'

(1) No

(2) sm, LTI does not offer a program to meet my needs.
_(3) Somewhat
_(4) As much as possible

15. How sure are you of your career choice?
(1) Completely undecided.

- (2) Quite undecided.
(3) Somewhat undecided.

(4) Quite certain.

-(5) Very certain.

16. What are your educational plans after you complete your
high school program? (/ one),

(1) None
(2) I plan on working and taking evening .ourses
(3) I plan on enrolling in an LTI vocatiOnai nrogram

_(4) I plan on enrolling in an LTI technical program
_(5) I Plan on enrolling in vocation-technical

school other than LTI
_(6) I plan on enrolling in a private business or

trade school
_(7) Iplan on enrolling in a 2 year college
_(8) I plan on enrolling in a 4 year college

(9) Other

17. During this school year have you been informed of the
cooperative education program offered by your sch661?
(/ one)

(2) No

(2) Yes
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18. During this school year has your school assisted you
In obtaining a job for any of the following purposes?

all that apply)

(1) No

(2) To acquire the skills needed to complete

(3) my school program
(4)* To earn money

__CA) Other

19. Do you know what services the
mene Service (WSES) provides?

(1) No

(2) Yes

20: Have you used the C

school/
(1)

(')

(3)

Information Center in your

No, I do-aknow what it is.
No, I an aware of it but have not used it.

Yes

21. When did you first select a career or occupation
(/ one)

(1) I have not selected a . Please go

to item 23.
(2) In elementary school. Please go to item

22.1.
_(3) In junior high school. Please go to

item 22.1.
(4) In 10th grade. Please go to item 22.1.

(5) In 11th erAde. Please go to item 22.1.

21.1 What is your career (job? choice?

21.2 What are the employment opportunities in this
career in Eastern Wisconsin? (/ one)

(1) I do not know.
_(2) There are few job openings.

(3) There are as zany jobs as there are
qualified workers.

(4) There are more jobs thin there are
qualified workers.

21.3 Nov ouch education will you have to have in

order to enter this career?

(1) Lens than high school diploma
_(2) High School diploma

(l) One year post school trainide
(4) Two years post school training

(5) Four years post school training
(6) Graduate work

=(7) tether

22. that could be done to .sake the transition from high

school to a vocational-technical school cr college
easier?

23. Read the statements that follow. There are no right

or wrone,an rrrrr , respond as you feel based on your

experiences. If you Strongly Disagree with a state-
ment, circlethe "1" on your answer sheet for the item.
If you Disagree, circle "2". If you Ate Undecided or

neutral, circle "3". if.you Agree with the statement,

circle "4".- If you Strongly Agree, circle "57.

SD-i D-2 1103 A'4 SA -5

I. Working is 'a favorable (enjoyable) part
of our lives

2. A person is satisfied with himself when
he is working

3. Work is not interesting
4. One should alway4 expect money for his

work
5. A worker should obey company rules .

Working and happiness go together .

7r Being successful in your 'Jerk is not

important

8. All work is drudgery (boring or un-
pleasant

SD D U A SA

1 2 3 4 5

1 .2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

I 2 3 4 5

1 2 3 4 5

1 2 3 4 5

C'

3D D U A SA

9. Once a person hail a job he does not have
to go to school or get more training . . 1 2 3 4 5

10. Working is a necessary part of life . . 1 2 3 4 5

11. Being happy in your job is the most
important part of work 1 2 3 4 5

12. Host people are looking for work which
requires little effort and lots of pay 1 2 3 4 5

13. Work is alwaiuditi.B.And noisy 1 2 3 4 5

14. The best worst is done wHen it is in-
teeestine 1 2 3 4 5

15. A person learns while he works 1 2 3 4 5

16. The idea of work is old fashion and
out-dated I 2 3 4 5

17. There is a type of work availablotor
everyone w."" 1 2 3 4 5

18. Host people work only because other
people expect them to work 1 2 3 4, 5

19. It is not necessary to work if you are
willing to be supported by someone

else 1 2 3 45
20. A person's job is the best way he has

to express himself 1 2 3 4 5

21. If a person cannot find a job which
exactly matches his interests, he is
better off not working 1 2 3 4 5

22. Host people that work really enjoy
their jobs 1 2 3 4 5

23. I look for tasks_ or jObs to occupy
-y

24. Everyone can find work of interest to
him/her 1 2 3 4 5

25. Work provides an opportunity for a
person to develop his abilities . . . . 1 2 3 4 5

1



Form 1 Career Planning Survey CVTA:;

2/25/74 Junior Nirh 1114-4;toul

19/4

Directions: Please complete the itema which follow. Respond an indicated in r.ich

item. On most items you will be able to mark your answer with a BOLD mark on the

answer sheet for the appropriate response. The results'of this survey will be ,

used to improve your school programs. Please respond as accurately as possible

to each item. There are no right or wrong answers.

Please enter the school in which you art presently enrolled and today's date in

the appropriate boxes at the top of the answer sheet.

1) Year in school: (a) 7th (b) 8th (c) 9th

2) :Ax: (a) Male (b) Female

3) My school program is: (a) General Education (b) College Preparatory

(c) Vocational (d) Undecided

4) Do you plan to graduate from high school? (a) Yen (c) No

5) If you do not plan to graduate, what J., the last grade you plan to att,nd?

(a) 9th (b) 10th (c. 11th (d) 12th-

6) After junior high school I plan to: (a) go to a vocational high school

(b) co to an academic (regular) high school (c) go to a special high school

(academy, etc.).

7) To what degree have the industrial edutation, horn Aeonomics, distributive

education, or office or business education courses you have taken influcnccd

your selection of a career? (a) None (b) Slightly (c) Moderately

(d) Extensively

8) Do the general education courses (English, Math, Science, etc.) in your junior

high school program provide the skills and knowledge you need to enter the

career of your choicc? (a) Yes, completely (b) Ycs, for the most part

'(c) Ycs, to some extent (d) No

9) To what extent have- jOu learned about LTI (Lakeshore Technical Instit,,t()

courses and programd)from your junior high school enral xducation in:Arue-

tors (English, Y.ath, ,.c .(.nee, etc.)? (a) Little if any information na: eccn

given. (b) Some information has been given. (c) 'considerable amount of infor-

'Mation has been given. (d)'I have received all the information I r.r :-d.

10) To what extent have you learned about LTI courses from your junior

counselor? (a) Little if any information has been. given.- (b) Some'information

has been given. (c) A considerable amount of information has been given.

(d) I have received all of the information I need.

11) How much assistance have you rec,ived from your guidance counselors in selec-

ting your career: (a) None (b) Some (c) Enough to meet my needs
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12) To what extent have you learned about LTI courses and programs from LTI f;taff
members? (a) I have had no opportunity to talk with LT1 staff memb(rt,.
(b) Little if any information has bon given. (c) some information ha:, been
given. (d) A conf.idorablc amount of information has been given. (e) 1 have
received all of the information I need.

. .

13) In total, is the information you., have received on LTI courses and programs
adequate t? meet your needs in selecting a career and a post high school
,program? (a) Yes, very adequate (b) Yes, for the most part (c) Sufficient,
but could use more (d) Insufficient

14) Have you received enough information on university and post hi school voca-
tional-technical programs (other than LTI) to meet your needs in selecting a
career and a post high school program? (a) Yes, very adequate (b) Yes, for
the most part (c) Sufficient, but could use more (d) Inadequate

15) Are'you planning your high school program to prepare you for entry into LTI?
(a) No (b) No, LTI does not offer _a_prsagram_to_meet my ne-eds.---(c)--Som-ewhat
(d /+6 much as possible

16) How cure are you.of your career choice? (a) Completely undecided (b) Quite
undecided (c) somewhat undecided '(d) Quite certain (e) Very certain

17) What are your educational plans after you complete your high school program?
(a) I have none. (b) I plan, on working and taking evening courses; (c) I plan
on enrolling in an LTI.voc,ational-technical program. (d) I plan on enrolling
in a vocational-technical school other than LTI. (e) I plan on enrolling in
a private business or trade school.

18) What are your educational plans after you complete your high school program- -
college bound? (a)1 plan on enrolling in a two year college. (b) I plan on
enrolling in a four ycar college. (c) Other

19) During this school yepr have you been informed of the cooperative education
,program offered by your school? (a) Ye (b) Na

20) Have you used the Carei:r Information Center in your :.chool? (a) flo, ] do n,,t
know what it is. (b) No, I am aware, of it but have not used it,. (c) Y'.-

21) When did you first select a career or occupation? (a) I have not'sel(cted
career. /If your ansler is (a), please go to item 24./ (153'In elementary
school. Please enter your 'choice in the instructor blark at the top of your
answer sheet. (c) In junior high school. Please enter your choice in the
instructor blank at eqetop of your answen sheet.

22) What are the employment opportunities in your caretr choice in Eastern
Wisconsin ?. (a) I have not selected a career. (b) I do not know. (c) Thcre
are a few job openings., (d) There are as many jobs as there -are qualifiedworrs. (e) Thert are more jots than there are qualified workers.

23) How-much-tdutation will 7011-have to havVin orTer to enter this car(cr?
(a) less than a Hi:,:h'Scho,o1 diploma (b) School oiploma (c) Ce- or two
years of post High School training (d) Four years of post High ahrioi
(e) Graduate work .

3 4 tJ
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ITEMS 24-48,. Read the questions that follow. There are no right or wrong answers,
respond as you'feel based on your experiences. If you STRONGLY DISAGREE with a-state-
ment, monk the A block on your answer sheet. If you DISAGREb, mark the B block. If
you are UNDECIDED or neutral, mark C. If you/AGREE with the statement, mark D. If
you STRONGLY AGREE, mark E. 4

sd = A d B I u= C a = D sa = g

SD D U 'A SA
24) Working is a favorable (enjoyable) part of our lives. ABCDE
25) A person is satisfied with himself when working. A B C D E
26) Work is not interesting. . A B C D E
27) One' should always expect money for his workt A B C D E
28) A worker should obey company rules. ABCDE-
29) Working and happiness go together. A B C D E
30) Being successful in your work is not important. A B C D E
31) All work`is drudgery (boring or unpleasant). A B C D E
32) Once a person has a job he does not have to go to school or

get more training. A B C D E
33) Working is a necessary part of life. A B C D E
34) Being happy in your job is the most important part of work. A B .0 D E
35) Most people are lookihg for work which requires little

effort and lots of pay. A B C D E
36) Work is alwayi dirty and noisy. A B C D E
37) The best work is done when it is interesting. A '13 C D E
38) A person learns while he works. A B C D E
39) The idea of work is old-falhioned and out of date. A B C D E
40) There is a type of work available for everyone. ABCD-2,
41) Most people work only because other people expect them to

work. ABCDE
42) It is not necessary to work if you are willing to be

supported by someone else. Ihr....%, -4.... A B q D ,-E

43) A person's job is the best way he has to express himself. A B C D E
44) If a person cannot 4nd a job which exactly matches his

interests, he is be -(ter off not working.

45) Most people that work really enjoy-their jobs.

46) I look for tas1s or jobs to occupy my time.

47)-, Everyone can find work of interest to-hi er.

48) Work provides an opportunity for a person to develop
his abilities.

:350
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Form 2 Career Planning Survey CVTAE

2/25/74, Secondary LCvel UW-Stout

1974

Directions: Please complete the items which follow. Respond as indicated in each item.

On most items you will be able to mark your answer with a BOLD mark on the answer sheet

for the appropriate response. The results of this survey will be used to improve your

school programs. Please respond as accurately as possible to each item. There are no

right or wrong answers.

Please enter the school in which you are presently enrolled and today's date in
the appropriate boxes at the top of the answer sheet.

1) Year in school: (a) 10th (b) 11th (c) 12th

2) Sex: (a) Male (b) Female
4"

3) My gr.hool pro er b Colle e Pre arator

(c) Vocational (d) Undecided

4) Do you plan to graduate from high school? (a) Yes (b) No

5) If you do not plan to graduate, what is the last grade you plan to .attend

;(a) 9th (b) 10th (c) 11th (d) 12th

6) Are you taking a vocational course (senior year course) in any of the following,

areas: Drafting, Graphics, Distributive Education, or Office Coop Program?

(a) I am not a senior. (b) Yes. (c) No.

7) To what degree are your high school vocational courses related to your career
choice? (a) I have not made a specific career choice. (b) Little if any rela-

tionship (c) Some relationship (d) Considerable relationship te) Directly

related

8) TO what extent have you learned about LTI courses and programs from your high

School vocational instructors? (a) I have not taken vocational courses.
(b) Little if any information has been given. (c) Some information has been.

given. (d) A considerable amount of information has been given. (e) I have

received all of the information I need ed.

To what extent have you learned about LTI (Lakeshore Technical Institute)

courses and programs from your senior high school general education instruc-

tors (English, Math, Science, etc.)? (a) Little if any information has been

given. (b) Some information has been given. (c) A considerable amount of

information has been given. (d) I have received all of the information I need.

10) To what extent have you learned about LTI from your senior high school counselor?

(a) Little if any information has been given. (b) Some information has been

given. (c) A considerable amount of information has been given. (d) I have

recedv-e4,41.of_tba, information I needed. H

11) How much assistance have you received from your guidance counselor in selecting

your career? (a) None (b) Some (c) Enough to meet my needs s-
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12) To what extent have you,learned about LTI courses and programs from LTI staff
members? (a) I have had no opportunity to talk with any LTI staff members.
(b) Little if any information has been given. (c) Some information has beengiven. (d) A considerable amount of information has been given. (e) I have
received all of the information I needed.

13) In total, is the information you have received on LTI courses and programs
adequate to meet your needs in selecting a career and post high school pro-gram? (a) Yes, very adequate (b) Yes, for the most part (c) Sufficient,
but could use more (d)` Insufficient

14) Have you eceived enough information on university. and post high school voca-
tional-technical programs (other than LTI) to meet your needs in selecting a
career and post high school program? (a) Yes, very adequate (b) Yes, for the
most part (c) Sufficient, but could use more (d) Inadequate

15) Are you planning your high school program to prepare you for entry into LTI?(a) No (b) No, LTI does not offer a program to meet my needs. (c) Somewhat
(0' As much as possible

16) How sure are you of your career choice? (a) Completely undecided (b) Quite;
undecided (c) Somewhat undecided (d) Quite certain (e) Very certain _

17) What are your educational plans after you complete your high school program?
(a) T have none. (b) I plan on working and taking evening courses. (c) I plan
on enrolling in an LTI vocational-technical program. (d) I plan on enrolling,
in a vocational-technical school other than LTI: (e) I plan on enrolling in A
private business or trade school.

18) What are your educational plans after you complete your high school program--
college bound? (a) I plan on enrolling in a two year college. (b) I plan on
enrolling in a four year college. (c) Other

'19) During this school year have you been informed of the cooperative educational
program offered by your school? (a) Yes (b) No

20) Have you used the Career Information Center in your high schocil? (a) No,
do not know what it is. (b) No, I am aware of it but have not, used it.
(c) Yes.

21) When did you first select a career or occupation? (a) I have hot selected a
career. /If your answer is (a)4.please go to item 24./ (b) Incelementary
school. Please enter your choice in the instructor blank at the top of your
answer sheet. (c)In junior high school. Please enter ,your choice in the
instructor .blank at the top of your answer sheet. (d) High school. Please
enter your choice in the instructor blank at the top of your answer sheet.

422) What are the employment opportunities in your career choice in Eastern Wiscon-
sin? (a) I have not selected a career. (b) I do,not know. (c) There are afew job ,openingi (d) There are as many jobS as there are qualified workers.(e) There are more jobs than there are qualified Workers.

23) How much education will you have to have in order to enter this career?
(a) Less than a high school diploma (b) High school diploma (c) One or two
years of post high school training (d) Four years post high school training
(e) Graduate work.

)111t3 t)t



ITEMS 24-48. Read the questions that follow. There are no rcght or wrong answers,

respond as you feel based on your experiences. If you STRONGLY DISAGREE with thp

statement, mark the A block on your answer sheet. If you DISAGREE with the statement,

mark the B block. If you are UNDECIDED or neutral, mark the C block on your answer

sheet. If you AGREE with the statement, mark D. If you STRONGLY AGREE, mark the E

block on your answer sheet.
sd =A d=B u=C a=D sa =E

SD D U A SA

24) Working is a favorable (enjoyable) part of our lives A B C D E

25) A person is satisfied with himself when he is working. A B C D E

26) Work is not interesting. A B C D E

27) One should always expect money for his work. A B, C D E

28) A worker should obey company rules. A B C D E

29) Working and happiness go together. 4 A B C D E

30) Being successful in your work is not important. A B C D E

31) All work is drudgery (boring or unpleasant). A B C D E

32) Once a person has a job he does not have to go to
school or get more training. A B C D E

33) Working is a necessary part of life. A B C D E

34) Being happy in your job is the most important part of work. ABCDE
35) Most people are looking for work which requires

little effort and lots of pay. A B C D E

36) Work is always dirty and noisy A B C D E

37) The best work is done when it is interesting. A B, C D E

38) A person learns while he works. A B C D E

,39) The idea of work is old fashioned and out of date. A B C D E

40) There is a type of work available for everyone. B C D

41) Most people work only because other people expect them to. A B C D E

42) It is not necessary to work if you are willing
to be supported by someone else. A B C D E

43) A person's job is the, oest way he has to express himself. A B C D E

44) If a person cannot find a job which exactly matches
his interests, he is setter off not working. A B C D E

45) Most people that work really enjoy their jobs. A B C D E

46) I look for tasks or jobs to occupy my time. A B C D E-

47) EveryoneNcan find work of interest to him/her. A B C D E

43) Work provides an opportunity for a person to
develop his abilities. ABCD E

fl
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1/23/73

C Planning Survey - Post
1903

Directions: > Please complete the items which follow. Respond

ore indicated in each item. On most"items you will be able

to mark you answer with a check mark (V) to the left of

the appropriate response. The results of this survey will

be used to improve your school programs. Please respond

as accurately as possible to each item. There are no

,right or wrong an sssss .

1. School in which' you are presently enrolled and today's

date:

Name of School City Date

2. Proves (major) in which you are enrolled

3. my program is: (i) (1) diploma propels

(2) degree program

4. Semester or term in school: ()
(3) 3rd, _(4) 4th,
(7) 7th, (8) 8th.

5. Is this the first school you attended after graduating

from high school? (V) (1) Yes, (2) No.

Please identify other schools attended and length of

attendance:

(1) 1st,

(5) 5th,

r

(2) 2nd,
(6) 6th,

6. Did you graduate from high school? (V)

(1) Yes, please go to item 6.1.

(2) No, go it item 7.

6.1 Prom what high school did you graduate?

6.2 What year did you graduate from high school?

7. Sex: (1) (1) Female, (2) Hale

Did you take vocational courses during your senior year

in high achoolin any of the following areas' Drafting,

graphics, distributive education or office coop program.

(1) Yes, please go to item 8.1.

(2) No, please go to item 9.

8.1 To what degree were your high school vocational

courses related to your present program? Check

the best response.

(1)

(2)

(3)
(4)

Little if any relationship
Some common content
Considerable overlap
Almost identical content

9. Did youi high school courses provide the skills and

kno es you needed to inter'your present program

wit=lenvounterinimmajor problems (V one)

_(1) Yes, completely '

(2) Yes, for the most part

(3) Yes, to some extent
(4) No, please indicate the area(s) in which you

could have been better prepared:

10. To what extent eve you been given credit at LTI for the

skills and know' dges learned in high school which are

the store as thos required In your present program'

Check all respo see that apply.

(1) Non
(2) I ave been able to test out of courne(s)

(3) I have been given credit for the courses) 'at
I which are the ease as ay high school course*.

S 5

High School

CVTAE
VW - Stout

(4) I have been allowed to by-parms the couroes at

LTI which are the use as those in my high

school program. ( No reduction in total
number of credits in my program was granted.
I have to take other courser in piece of

those by-passed.) -

(5) I can use the skills and knowledge I learned,
in high school to move through my courses at

LTI at a more rapid rate.
(6) I can use the *kills and knowledges I learned

in high school to satisfy the requirements (or

Cast out of) units within'courvel.

(7) Other:

11. To what degree have the high school industrial education,
home economics, distributive education, or office and
business education courses you have taken influenced your

selection of a career?

(1) None

(2) Slightly
(3) Moderately
(4) Extensively

12. Did the general education courser (English, Math, Science,
etc.) in your high school program provide the skills and
knowledge, you need to,enter the career of your choice(i)

(1) Yes, completely
(2) Yes, fOr-the most part

(3) Yes, to some extent
(4) No, please indicate the area(*) in which you

feel that you should have been better prepared:

13. To what extent did you learn about LTI (Lakeshore Tech-
nice). Institute) courses and prohrams from your high

school general education instructors (English, Math,
Science, etc.) (V one)

(1) Little if any information was given.

(2) Some information wns given.

(3) A considerable amount of information vas liven.

(4) I received all of the information I needed.

14. To what extent did you learn about LTI courses and pro-
grams from your high school vocational instructor,'
(12th grade drafting, graphics, distributive education,
or office coop program instructors.)

(1) I did not take any of these ;vocational courses.

(2) Little if any information was given.
_(3) Some information vas given:

(4) A considerable amount of information was given.

(5) I received all of the information I needed.

15. To what extent did you learn about LTI courses and
programa from your high school guidance counselors?

(V one)

(I) Little if any information was 'given.

_(2) Some information was given.
(3) A considerable amount of infoniation was given..

(4) I received all of the information 1 needed.

16. Now such
guidance

(1)

(2)

-(3)

assistance did you receive from your high ache."'

counselors in selecting your career? (I one)

one
Some
Enough to meet my needs

17. Now much assistance have you received from your LTI
guidance counselors in selecting your career' (I one)

(1) None

(2) Some

(1) Enough to meet my needs

Ptea4c go to the otheA
61



18. To what extent did you learn about LT1 courses and pro-
grama from LTI staff members while you were in high
school? (/,one)

(1) I had no opportunity to talk with LTI staff
members while in high school

_(2) Little if any information was given.
(3) Some information vas given.
(4) A considerable'amount of infOrmation was

given.

(5) I received all of the information I needed.

II. In total. was the information received on LTI courses
and programs while you were in high school-adequate
to meet your needs in selecting a career and a post
high school program?

(1) Yes. very adequate
_(2) Yee, for the most part.

(3) Sufficient. but I could have used more.
_(4) Inadequate, please indicate what additional

information you needed:

20. While in high school did you receive enough information
on university and'post high school vocational-technical
programs (Other than those offered at LTI) to meet your
needs in selecting a career and a post high school
programl

(1) Yes, very adequate
(2) Yes, for the most part

(3) Sufficient. but could have used more.
(4) Inadequate, please indicate what additional

information you needed:

21. Did you plan your high school program to prepare you
for entry into LTI? (V)

(1) No

(2) Somewhat
(3) As such as possible

22. How sure are you of your career choice?
(1) Completely undecided.
(2) Quite undecided,

_(3) Somewhit undecided.
_(4) Quite certain.
(5) Very certain.

23. What are your educational plan. after you complete
your present program? (I one)

_(1) None
(2) I plan on working and taking evening courses
(3) I plan on enrolling in an LTI vocatiunal program

I plan on enrolling in
I plan on enrolling in
school other thanLTI.
I plan on enrolling in
trade school
I plan on enrolling in
I plan on enrolling in
Other

an LTI technical program
a vocational-technical

a private business or

a 2 year college
a 4.year college

24. Do you know what service the Wisconsin State Employ-
ment Service (WSES) prov

(1) No
_(2) Yes

r.

25. Have you used thb Career Information Center in your .'

school?
(1) No, I do not know what it is.
(2) No. I am aware of'it but have not used it.
(3) Yes

26. When did you first select a career or occupation
(/ one)

(1) I have not selected a career. Please go
to item 27.

_(2) In elementary school. Please go it item
26.1

(3) In junior high school. Please go to
item 26.1.

(4) In 10th grade. Please go to it 26.1.

(5) In 11th grade. Please go to item 26.1.
(6) In 12th grade. Please go to item 26.1.

(7) ;Odle attending school after graduating
from high school. Please ro to 10-m 26.1.

(8) While working or In military service.
Please go to item 26,1.

(9) Other Please go to item 26.1.

26.1 What is your career (job) choicia

26.2 What are the employment opportunities in this
career in Eastern Wisconsin? (sone)

(1) I do not know.
(2) There are few job openings.
(3) There are as many Jobs as there are

qualified workers.
(4) There are more jobs than there are

qualified workers.

26.3 How much
' order to

(1)

(2)

(3)

(4)

(5)

(6)

(7)

education will you have to have in
enter this career?
Liss than high school diploma
High School diploma
One year post high school training
Two years post high school training
Four years post high school training
Graduate work
Other

27. What could be done to sake the transition from high
school to a vocational-technical school or college
easier?

35
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28. Read the statements that follow. There are no right

or wrong answers, respond as you feel based on your

experiences. II you Strongly Disagree with a state-

ment, circlethe "1" on your answer sheet for the item.

If you Disagree, circle "2 ". If you are Undecided or

neutral, circle "3". If you Agree with, the statement,

circle "4". If you Strongly Agree, circle "5".

SDal D-2' 173 Am4 SA -5

1. Working is a favorable (enjoyable) part

of our lives

2. A person is satisfied with himself when

he is working

3. ork is not interesting

4. e should always expect money for his

5. A worker should obey company rules .

6. Working and happiness go together .

7. Being successful in your work is not

important .

8. All work is drudgery (boring or un-

pleasant

9. Once a.persom has a job he does not have
to go to school or get more training . .

10. Working is a necessary part of life .

11. Being happy in your job is the most
important part of work

12. Most people are looking for work which
requires little effort and lots of pay

13. Work is always dirty and noisy

14. The best work is done when it is in-
teresting

15. A person learns while he works

16. The idea of work is old fashion and

out-dated

17. There is a type of work available for

everyone
18. Most people work only because other

people expect them to work

19. It is not _necessary to work if you are

willing to be supported by someone

.else

20. A person's job is the best way he has
to express himself

21. If a person cannot find a job which
exactly matches his interests, he is
better off not working

22. Moat people that work really enjoy
their jobs

23. I look for tasks or jobs to occupy

my time
24. Everyone can find work of interest to

him/her .

25. Work provides an opportunity for a
person to develop his abilities . .

SD D U A SA
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Form 3 Career Planning Survey

2/25/74 Post High School
1974

CVTAE
Hid-Stout

Directions: Please complete the items which follow. Respond as indicated in ach item.

On most items you will be able to mark your answer with a BOLD mark on the answ sheet

for the appropriate response. The results of this survey will be used to improv your

high school programs. Please respond as accurately as possible to each item." There :axe
no right or wrong answers.

fr"

Please enter the school in which you are presently enrolled and today's dA-O in the
appropriate boxes at the top of your answer sheet.

Please enter the program (major) in which you are enrolled in the "Name of Test"
space at the top of the answer sheet.'

1) My program isl (a) diploma program (b) degree program

2) Semester or term in ach;e1: (a) lst-2nd ,(b) 3rd-4th (c) 5th-6th (d) 7th-8th

3) Is this the first school you attended after graduating froth Eigh sCE6611
(a) Yes (b) No

4) Did you graduate from high school?" (a) Yes (b) No

5) Sex: (a) Male (b) Female

6) Did you take vocational courses during your senior year in
of the following areas: Drafting, Graphics, Distributive Education or OffiNC--3.

High school in

Coop program? (a) Yes (b) No-

7) To what degree, were your high school vocational courses related to your present
program? Please pick the best response. (a) Little if any relationship
(h) Some common content (c) Considerable overlap (d) Almost identical content

8) To what extent have you been given credit at LTI for the skills and knowledge
learned in high sehool,which are the same as those required in your present
program? (a) None 0) I have been able to test out of the course(s)
(c) I have been given credit Tor the course(s) at LTI which are the same as my
high school courses. (d) I have been allowed to by-pass the courses at LTI
which are the same as those in my high school program. (No reduction i total
number of credits in my program was granted. I have to take othee-cour.s in
place of those by-passed.) (e) I can use the skills and knowledge I learned
in high school to move through my courses at LTI at.a more rapid rate.

9) To what degree have the high school industrial education, home economics,

distributive education, or office and business education courses, you have taken
influenced your selection of a career? (a) None (b) Slightly (c) Moderately
(d) Extensively

-401.

10) Did the general education courses (English, Math, Science, etc.) in lour high
School prOgram provide the skills and knowledge you need to enter the carc(x
of your choice? (a) Ycs, -completely (b) Yes, for the most part (c) Yes, to
some extent (d) No

357e



11) To what extent did you learn about LTI (LakeshOr-6 Technical'Institute) courses
and programs from your high school general education instructors (English, Xath,
Science, etc.)? (a) Little if any information was given. (b) Some information
was given. (c) A considerable amount of information was given. (d) I received
all of the information I needed.

12) To what extent did you learn about LTI programs and courses from your high
. school vocational instructors (12th grade drafting, graphics, distributive

education, or office coop program instructors)? (a) I did not take any of
these vocational courses. (b) Little if any information was given. (c) come
infprmation was given. (d) A considerable amount of information.5s given.
(e) I received all of the information I needed.

13) To What extent did you learn about LTI courses and programs from your high
school guidance counselors? (a) Little if any information was given. (b) Some
information was given. (c) A considerable amount of information was given.
(d) I received all the information I needed.

e) 14) How much assistance did you receive from your high school guidance counselOrs
'in.selecting yol,q career? (a) None (b) Some (c) Enough to meet my needs

15) How much assistance have yOu received from your LTI guidance counselors in
selecting your career? (a) None (b) Some (c) Enough to meet my needs

16) To what extent did you learn about LTI courses and programs from LTI staff
mbile you were in high school? (a) I had no opportunity to talk with LT1 staff
members whilc.in high school. (b) Little if any information was given.
(c) Some inform:Ilion was given. (d) A considerable amount of information was
given. (e) I received all of the information I needed.

17) In total, was the information received on LTI courses and programs while you
Were 5n high school adequate to meet your needs in selecting a career and a
post high school program? (a) Yes,:iery adequate (b) Yes, for the most part
(c) Sufficient, but I could have use more (d) Inadequate

18)' While in high school did you receive enough information on university and post
high school vocational-technical programs (other than those offered at LTI) to
meet your needs. in selecting a career and a post high school program?
(a) Yes, very adequate (b) Yes, for the most part (c) Sufficient, but I
.could have used More. (d) Inadequate

19) Did you plan your highschool program to prepare you for entry into LTI?
(a) No (b) Somewhat (c) As much as possible

20) How sureai2eyou of your career choice? (a) Completely undecided (b) Quite
_undecided (c) Somewhat undecided (d) Quite certain (e) Very certain

2l), 'What are ,your educational plans after you complete your present program? ,

_(a):I plah.on,enrolling in a private business or trade school. (b) I plan on
enrolling in a 2-,yeartschool. (c) I plan on enrolling in a 4-year college.

2)-D3y7,1 kno..; what services the Wisconsin State Employment Service (4SE3). .

provides? (a).No (b) Yes

ILIYd-ydsd th.;.' Career Information Center in your school? (a) No, I do not
jInbw,vhat it (b) No, I am avare of it but haven't used it. (c) Yes.



24) When did you first select a career or occupation? (a) I have not selected
a career. (b) In elementary school (c) In junior high school (d) In 10th
grade (e) In 11th grade

25) When did you first select a career or occupation? (Answer item 25 if you
haven't answered item 24.) (a) IA 12th grade (b) While attending school
after graduation from high school (c) While working or in military service

26) What are the employment opportunities in your career choice in Eastern Wiscon-
sin? (a) I do not know. (b) There are a few job openings. (c) There are as
many jobs as there are qualified workers. (d) There are more jobs than there
are qualified workers.

27) How much education will you have to have in order to enter this career?
(a) Less than a high school diploma (b)'A high school diploma (c) One or two
years post high school training (d) Four years post high school training
(e) Graduate work

ITEMS 28-52. Read the questions that follow. There are no right or wrong answers,
respond as you feel based on your experiences. If you $TRONGLY DISAGREE with the
statement, mark the A block on your answer sheet. If you DISAGREE with the statement,
mark the B block. If you are UNDECIDED or neutral, mark C. If you AGREE with the
statement, mark D. If you STRONGLY AGREE, mark E.

sd = A d = B u = C a = D sa = E

SD D U A SA

28) Working $s a favorable (enjoyable) part of our lives. , A B C D E

29) A person is satisfied with himself when he is working. ABCDE
30) Work is not interesting. A B C D E

31) One should always expect money for his work. A B C D E

32) A worker should obey company rules. A B C D

33) Working and happiness go together. A B C D
34) Being successful in your work-is not important. A B C

35) All work is drudgery (borin or unpleasant). kBCDE
E

36) Once a person has a job he d s not have to go to
school or get more tra, A B C D E

37) Working is a necessary of life. A B C D E

38) Being happy in ;;our; ob is the most_impprtant part of work4 A B C D E
39) Most people are looking for work which requires little

effort and lots of pay. '1BCDE
40) Work is always dirty and noisy. B C D E.

41) Th: blgt.work is done when it is interesting. A B C D E

42) 'A person learns wile he works. A BC.DE
43) The idea of work is old, fashioned and out- dated. ABCD

r- -
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44) There is a type of work available to everyone.' -ABCD; E
45) Most people work onl because other people

expect them to work.

46) It is not necessary to,work if you are willing
to be supported by someone else. A BCD E

47) A person's job is the best way he has to express himself. A B C ,131 E

48) If a person cannot find a job which exactly matches
his i4terests, he is better off not working. A B C D E

49) Most people that work really enjoy their jobs. AWE
50) I look for tasks or jobs to occupy my time. A -B C D E a,
51) Everyone can find work of interest to him/her. A B C D E
52) Work provides an opportunity for a person to

develop his abilities

ABCD

i

t
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STOUT STATE UNIVERSITY
MENOMONIE, WI,,(ONSIN

54751

Februaiy 9, 1973

Dear Colleague:

r

Your answers to the questions in the attached questionnaire will
be very important in considering the successes and changes of Career
Education programs now being conducted in your area. Because Career
Education cannot be implemented without the direct involvement of people
like yourself, it is very important that your ideas become part of the
information that is gathered about these programs.

The attached form has been devised so it will take a minimum amount
of your time. Most of the answers can be given by checking appropriate
spaces or,providing limited information. There is a question at the
end for you to write any comments you would like to add.

It is extremely important that your ideas and information be in-
cluded in this study and we want you to know your time and effort to
do this is appreciated very much.

When you have completed the questionnaire please use the enclosed
envelope to return your sealed response to your building administrator's
office. Please return it by Monday, February 19, 1973.

Thank you very much for your cooperation.

CWG:jr

attach.

Sincerely;

Dr. Carlyle W. Gilbertson
Program Evaluation Director



Sheboygan Career Education
Third Party Evaluation
C. W. - Stout

Date

ThACUER 9UE:ITIONNA1RE

1973

Please fill out the following questions by either checking () the appro-priate response, or by supplying the information requested.

1. Name

2, Sex: (1) Male (2) Female
3. Age: (1) Under 20, (2) 20-24, (3) 25-29, (4) 30-34, (5) 35-39,(6) 40-44, (7) 45-49, (8) 50-54, (9) 55-59, (10) 60 or over.

4. Name of School
5. Level of School: (1) Elementary, (2) Junior High, (3) High School,(4) Vocdtional-Technical
o. Highest level of education: (1) High School, (2) 1 year post high school,(3) 2 years pest high school, (4) Bachelors, (5) Masters, (6) Ed.'Se,?.zialist, (7) Doctorate

Number of years experience as: (1) Counselor, (2) Administrator

8. Number of students you are responsible for teaching
9. How many years have you functioned as a teacher: (1) Less than 1 yr.,(2) 1-2 yrs., (3) 3-5 yrs., (4) 5-10 s., (5) 11-15 yrs.,(5) 16-20 yrs., (7) 20 yrs. or more.

10. Please indicate the number of career education tr ining programs you have
participated in since June 1972. (If none, indicate 0)

11 of summer workshops
conducted by project staff (Mr. Bingner).

(2) # of in-service
training programs during school year.

pf conferences with project consultants.
(4) a of other workshops or seminars.
(5) 6 of academic courses.

(6) n. of Educat:,,nal Telephone Network (ETN) courses.
fi of' T.V. courses.

(RN
Other (specify)

II. Circle all grades you are,currently teaching:
K 1 2 3 4 5 6 7 8 9 10 11 12 13 14

12. Check all subjects you are currently teaching: (I) Elementarylself-contained, (2) Elementary Other, (3) Math, (4) English,(5) Science, (6) Social Studies, (7) Foreign Language, (8) PhysicalEd., ;9) Art, (10) Music, (11) Radio & Broadcasting, (12) Home Ec.,(11) I'm:List:jai Arta, (14) Trades & Industry, (15) Health Ed.,
(16) Business and Office Ed., (17) Distributive Ed., (18) Voc.-Agriculture, (19) Para-professional, teachers aide, (20) Other (Specify) ,



A. Listed below are sixteen concepts of career
education. Do you agree that these concepts
are important For the grade level(s) you are
associated with? Please check the appropriate
box which best expresses your level of agree-
ment with each statement.

0
0
a.1

0
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E

4.1 'a)o U
o 0
4) o
N 4.)
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2 W) W
Q 14
El W

O 0z
(1) (2) (3)

1. An understanding and acceptance ofself is
important throughout-life.

2. Persons need to be recognized as having
dignity and worth.

3. Occupations exist for a purpose.

4. There is a wide variety of careers which may
be classified in several ways.

5. Work means different things to different
people.

6. Education and work are interrelated.

7. Individuals differ in their interests,

abilities, attitudes, and values.

8. Occupational supply and demand has an
impact on career planning.

9. Job specialization creates interdependency.

10. Environment and individual potential inter- A
act to influence career development.

11. Occupations and life styles are interrelated.

'-

12. Individuals can learn to perform adequately
in a variety of occunations.

13. Career development requires a continuous and
sequential series of choices.

14. Various groups and institutions fluence
the nature and structure of work

15. Indiv duals are responsible for their career
pl

16. Job tharacteri ics and individuals must be
flexible in a changing society.

6



B. How Do You Feel,,About Career Education?

Please read each statement carefully and check
the appropriate box which best describes how
you feel about each statement

00
vs

2)

$.1
00

4 5

1. Students should be aware of different jobs and job
requirements during the study of every subject in
every grade.

2. An effective program of career education will enable
students to possess salable skills, (occupational,
educational, emotional), at the time of leaving
formable school.

3. An effective program of career education will reduce
the drop out rate.

4. Most local business and professional people will supp-
ort career education programs.

5. Separate courses on career education would be better
than incorporating this material into existing
courses.

6. Career education should be taught by specialists in
the field rather than by regular teachers.

7. The school guidance department should carry the sole
responsibility for career education.

8. An effective program of career education will raise
the vocational aspirations of students.

9. State and federal funds should be provided to support
career education.

10. The local community should pay for career education
if the state and federal funds are unavailable.

11. The funds for vocational education should not be used
to support career education programs.

12. The incorporation of career education programs into
present courses would upgrade these courses.

13. An effective career education program will help
students in making realistic career choices.

14. Guidance counselors don't know enough about career
opportunities for students.

15. A career education c. cse should be required for
certification in my field.

16. The basic philosophy of career education is sound and
worth implementing.

17. A career education course should be required for all
counseling majors at the college level.

18. the integration of career education in present courses
will decrease the effectiveness of instruction.

19. A secondary school student should receive credit Aor
any kind of employment.

20. A sec.'school student should receive credit for only
work which is related to his career choice.

21. As a part of the sec. school program, students should
he allowed to leave school during the day to work,
(e.g. co-op work experience.)
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C. Classification of Student Population

1. As you consider the school population you work with, rank the
following groups of students according to their size (i.e. the
largest group would be No. 1, etc.).

(1) Gifted Student

(2) Average Student

(3) Slow Student

(4) Under-Achiever

2. As you consider the services you are providing, rank the following
in the order of the amount of time you devote to each (i.e. the one
to which you devote the most time would be No. 1, etc.).

(1) Gifted Student

(2) Average Student

(3) Slow Student

(4) Under-Achiever

3 As you consider the services you are providing, rank the following
according to the degree of need you think each group has (i.e.
the group with the greatest need for your services would be No. 1,

etc.).

(1) Gifted Student

(2) Average Student

(3) Slow Student

(4) Under-Achiever
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D. Listed below are several activities you may have
been involved with since June 1972. To the best
of your knowledge, check the appropriate box which
best represents the number of times you have par
ticipated in, been involved with, or used these
activities.

( 1)

cmcquzaul

(2) (3)

0

co

(5)

0
8

0

(6)

1. Have used members of the guidance department in my
school to speak to my classes concerning careers.

2. Have had members of business and industry present

their observations on the world of work to my classes
3. Have met with or chaired a curriculum planning

committee.
4. Have used visual aides from the Career Information

Center located in my school as a part of my class
room activities.

5. Have made class assignments requiring research by
students in the Career Information Center located in
my school.

6. Have personally been/involved with individual student
concerning selection of cooperative education
programs.

7. Have personally been involved with individual stu
dents concerning selection of workstudy programs.

8. Have used field trips to implement career education
within my classes.

9. Have used career games to implement career education
within my classes.

E. Listed below are several statements concerning
activities with members of other schools in the
Sheboygan area. When a statement occurs which asks
for the frequency of contacts with teachers of the
same school level as you teach, remember, it is
contacts with members of other schools which is being..
sought (it may be necessary to leave some of the
answers blank).

1. Have met with instructors frorl the Lakeshore Technica
Institute to discuss similarities or differences of
instructional metho,logy, as it pertains to career
education.

2. Have met with Members of local high schools to discus
similarities or differences of instructional. meth-L_
odology, as it pertains to career edu tion.

3. Have met with members of local juniorth0.1igh schools to
discuss similarities or differences of instructional
methodology, as it pertains to career education.

4. Have met with members of local elementary schools to
discuss similarities or differences of instructional
methodology, as it pertains to career education.

5. Have met with staff members from LTT, who teach the
same subjects as I do, for the express purpose of
making my classes mcro meaningful for those students
who will be continuing their education at LTI.

b. Have used members of the LTI staff as speakers in my
'classes.
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F. Listed below are several statements concerning the

effect the Sheboygan Career Education ProYet-t.obay

have had upon you as a teacher, or effects you
may have observed among your students. Please

check the appropriate box which best describes
your level of agreement with each statement.

(1)
(1)

P
00
ao

U)

00
0
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P
4.)

( 1 )

0
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g ° (1)
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Z
(2) (3) (4) ( 5 )

1. The Career Information Center has been very useful-
to me in providing instructional materials.

2. The current emphasis on career education has changed
the content of the course(s) I teach.

3. The information concerning careers which my school
currently possesses, is adequate for my
instructional purposes.

4. Career Education has made my teaching more meaning-

ful and relevant to my students.

5. The materials in ;.he Career Information Center have
been useful in my teaching.

6. More.students seek my assistance in answering
questions about the world .of work since the Career

Information Center was made available to them.
7. The current emphasis on career education has caused

me to revise my instructional methodology-
8. The Career Information Center should be continued

after the current project expires.

9. Parents and other community members seem more
involved in school activities as the result of
career education.

10. Most students don't know where the Career Information
Center is located.

11. I'll be happy when this whole concept of career
education blows over so I can get back to plain old
teaching.

12. Students seem to be seeking-more assistance concern-
ing careers from the Guidance Department since the
(areer Information Center opened.

13. The Guidance Departr,,t of my School has aided me in

my attempts to imple lent career education.

14. I now use more outside resource personnel (speakers,
etc.) as a result of the Sheboygan Career Education
Project.

15. Career Education is a sound idea, but I teach a
class in which career education is totally unrelated.

t) --

(6)



G. Listed below are some areas of activities you may
have used in your classes thus far this school year.
To the best of your knowledge, check the appropriate
box which best indicates your usage or involvement
with these activities.

(1) (2)

FREQUENCY

cn

(3)

1.. Have assigned students in my class to tutor other
students at specific assignments.

2. Have assigned, as a class project, some form of
autobiographical assignments.

3. Have allowed students to work with the janitorial
staff in my school.

4. Have allowed students to work as teacher's aides, in
performing routine classroom work.

5. Have allowed students to.work with the secretarial
staff in my school.

6. Have utilized some of my students' parents to speak
to my classes concerning their occupations.

7. Have,_as a class project or small group assignment,
allowed students to repair used, or broken articles,
such as vacuum cleaners, radios, lawn mowers, etc.

8. Have utilized Guidance Kits and/or Book Sets as part
of classroom activities (e.g. I want to Be Series,
Job Experience Kits, People of Destiny, How to Study,

. etc.).

ul

(4)

0

co

(5) (6)

9. Have utilized captioned filmstrips as part of class-
room activities.(e.g. Community SeriesSchool Series,
Career Opportunities, World of Work information, etc.X

10. Have utilized 16 mm films as a part of classroOm,
activities (e.g. ThE ooctor, The Mailman, The Lemon-
ade Stand, Valued, etc.).

Have utilized other types of materials or exercises
to promote the concepts of self awareness, career
education, etc. (please specify).

r 1

H. If you have any comments, please make them on the back of this page.

,
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STOUT STATE UNIVERSITY
MENOMONIE, WISCONSIN

1475I

February 9, 1973

Dear Colleague:

Your answers to the questions in the attached questionnaire will

be very important in considering the successes and changes of Career

Education programs now being conducted in your area. Because Career

Education cannot be implemented without the direct involvement of

people like yourself, it is very important that your ideas become part

of the information that is gathered about these programs.

The attached form has been devised so it will take a minimum

amount of your time. Most of the answers can be given by checking

.
appropriate spaces or providing limited information. There is a question

at the end for you to write any comments you would like to add.

It is extremely important that your ideas and information be in

cluded in this study and we want you to know your time and effort to

do this is appreciated very much.

When you have completed the questionnaire please use the enclosed

envelope to return your sealed response to your 'building administrato'r's

office. Please return it by Monday, February 19, 1973.

Thank you very much for your cooperation.

CWG:jr

Attach.

Sincerely,

Dr. Carly e W..Gilbertson
Program Evaluation Director



Sheboygan Career Education
Third Party Evaluation
U. W. - Stout

Date

COUNSELOR QUESTIONNAIRE

1973

Please fill out the following questions by either checking (I) the appropriate,
response, or by supplying the information requested.

1. Name

2. Sex (1) Male (2) Female

3. Age (1) Under 20, (2) 20-24, (3) 25-29, (4) 30-34,
(5) 35-39, (6) 40-44, (7) 45-49, (8) 50-54, (9) 55-59,
(10) 60 or over.

4. Name of School

5. Level of school (1) Elementary, (2) Junior High, (3) High School,
(4) Vocational-Technical.

6. Highest level of education (1) Bachelors, (2) Masters, (3) Ed.

Specialist, (4) Doctorate.

7. Years experience as: Teacher Administrator

8. Number of students you are responsible for counseling

9. How many years have you functioned as a counselor?

(1) 'Less than 1 year, (2) 1-2 years, (3) 3-5 years, (4) 6-10 years,
(5) 11-15 years, (6) 16-20 years, (7) 20 years or more.

10. Please indicate the number of Career Education training programs you have
participated in since June 1972.

(1) 1/ of summer workshops conducted by project staff (Mr. Bingner).

(2) # of in-setvice training programs during school year.

(3) 11 of conferences with project consultants.

(4) # of other workshops or seminars.

(5) # of academic courses.

(6) # of Educational Telephone Network,(ETN) courses.

(7) # of T.V. courses.

(8) Other (Specify)
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A. Listed below are sixteen concepts of career

education. Do you agree that these concepts
are important fOr the grade level(s) you are
associated with? Please check the appropriate
box which best expresses your level of agree-
ment with each statement.

lb

sa
0

H

U
sa
0
o.

11'1

sa
0 0 > a) asz cn p z

(1) (2) (3) (4) (5)

1. An understanding and acceptance of self is
important-throughout life.

2. Persons need to be recognized as having
dignity and worth.

3. Occupations exist for a purpose.

4. There is a wide variety of careers which may
be classified in several ways.

5. Work means different things to different
people.

6. Education and wlork are interrelated.

7. Individuals differ in their interests,
abilities, attitudes, and values.

8. OccUpational supply and demand has an..
impact on career planning.

9. .Job specialization creates interdependency.

LO. Environment and individual potential inter-
act to influence career development.

11. Occupations and life styles are interrelated..

12. Individuals can learn to perform adequately
in a.variety of occupations.

1

Caruer development requires a continuous and
sequential series' of choices.

Various grpups and institutions influence
the nature and structure of work.

, .

15. Individuals are responsible for their career

16. Job characteristd:Cs and individuals musCbe
flexible*in a Cbinging society.



B. HowAlo You Feel About Career Education;

sr

Please.read each statement .carefully and.check
the appropriate box -which best desOfibeghow
you feel about each statement

.

sI

00
0
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00
0
0
sI
w

0
rl
0
a.0
0

(3)

sJ

00

00
0 a
0 o

00 Li

(4) (5)

1. 'Students should be a are of different jobs and job
requirements during the study of every subject in
every grade.

2. An effective gram of career education will enable
students t possess salable skills, (occupational,
educational, emotional), at the time.of leaving
formable school. .

3. An effective program of\career education will reduce
the drop out rate.

.. Most local business and professional people will supper
ort career education programs.
Separate courses on career education would be bet.'
than incorporating this material, into existing
courses.

6. Career education shuld be taught by specialists in
the field rather than by regular teachers.

7.. The school guidance department should carry the sole
responsibility for career.education.

8. An effective program of career education will raise
;the vocational4spirations of students.

9. State and federai.funds should be provided to support
career education. _

10;. The loCal.community should pay for career education
the.state and federal funds 'acre. unavailable.

11. The-funds for vocational education should.not be used
to support'career education programs.

1.2.jhe incorporation of career education programs into
present courses': wouid:upgrade these courses.

i3, An 0'.fp*ot::',e -.;;areer'Ku"cotion program will help

studentS ir, asking. realistic career choices.

P,,..Guldance C.OunSelCtS doiO.t.-ktwy enough-about career
opporiuntleSf0Ttittlat.
,A.tazeer education be .required for-

:-ias'ic'phitAeOy'.4.bareer edUcation i5 sound ind

tfs ca ,t*;. aboAd- bgtequired for ,all
COunSelinz;m4jori:',4theollegii:

tit4Tat*ii 4/700-*% education ikpreseni Courses]

Of-inSuction,
A seiconeaty sOboo11iitu01426edel4f,e credit for

20 .S.44tiAtinfl:OfoUredelie cy'ed.11.for 'only.
tit.6r1s,

21, 'park. -01 tkiec=::44-0.4*zosr*;..*udents should
14i/,qie$opiturt6g.0040:"Alo work,
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C. Classification of Student Population

-L

As you (onside! th, ..,11(,0, population you work with, rank the following
group., of student-, d«ording to their size (i.e. the largest group
would be No. 1, etc.).

(1) College Bound Students

(2) Potential Dropout Students

(3) Job:-Bound-at-GraduatiOn Students

(4) .Undecided Students

(5) Vocational-Technical School Bound Students

2o, Az you consider fte services you are providing, rank the following
in the order of the amount of time you devote to each (i.e. the
one to which you devote the most time would be No. 1, etc.)

(1) Collegi4 Bound StuderA

(2) Potential Dropout Students

(3, _lob-Bound-st rraduation Students
14) Jndecided Students

(5) Dropout Students

(6) Vocational-Technical School Bound Students

3. As you consider the services you are providing, rank the following
according to the degree of need vcu think each group has (i.e. The
group with the greatest need for your services would be No. 1, etc.).

(1) College Bound Students.

,(2) Potential Dropout Students

(3)___ Job-Bound-at-Graduation Students
L) 1:ndecided Students

Dropout Students

Vocational-7 chrucal School Bound Students

I



U. Listed below are four areas of activities which
you might have been involved with personally
this past school year. Please fill in the
information to the best of your knowledge (give
your best estimates).

(
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Career Planning Assistance Provided to

a. Dropout students
b. Potential dropou st dents
c. College.bound s udents
d. Job-bound-at-g aduation students
a. Voc-Tech scho bound students

Placement Assistance Provided to

a. Dropout students
b. Potential dropout students
c. College bound students
d. Job-bound-at-graduation students
c. Voc-Tech school bound students

;.,ork I..Aperience Assistance Provided to

a. Dropout students
b. Potential dropout students
c. College bound students
d. Job-bound-at-graduation Students
e. Voc-Tech school bound-students

Co-operative Education Program Assistance
Provid'ed to

a. D pout students
b. Potential dropout students
C. College' bound students
d. Job-bound-at-graduation students
2. Voc-Tech school bound students

?



E. below are several actlyitics you may have been
il:volved with since dune 1972. Please check the box

, wHich be::t represents the number of times you have par-
ticio.lted in, been involved with, or utilized these
activities.

1. ::aye spo:.en to classes within my school concerning
career education.

2. 1.,ve spoken to community groups a,: a means of informing
public as to what career education means to the

educational syctem and the job market.

3. crave spoken to groups of teachers concerning how they
:.,ight better utilize the Career Information Center.

4. Have disseminated literature related to career education
to teachers within my school.

5. Have cared or been a member of a curriculum advisory
committee.

6. Have met with members of the Wisconsin State Employment
Service concerning career education and the services
they might offer students.

7. Have contacted members of local business and industry
in order to discover -current information concerning job
availability, requirements, etc.

8. 1:ave utilized local ousinessmen to speak to school
classes or groups.

9. ::eve used field trips as a means of familiarizing stu-
uents with various careers.

10. ::ave used occupational game.:; as a means of familia.rizing
students with various careers.

I
11. Eave met with members of tl.e counseling staff at LTI for

express purpose of enhancing understanding and co-opera-
tion between the two school systems.

12. Have utilized staff members from LTI for guidance pur-
parposes within` your own school..

13. 1.avc. met with men.bers of the counseling staff at various
local junior :high schools to discuss mutuli need,
problems, etc.
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F. Read each statement carefully and check the appro
priate box which best describes how you feel about
each statement.

(1.1

(1.1

ea
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X00 $4
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00 1-I6 m
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1. Most of the teachers in my school have supported
career education programs go far.

2. Most of the administrators in my school have -,

supported career education programs so far.,

3. 'Most of the counselors in my school have supported
career education programs so far.

4. Students have responded favorably to the Career
Information Center.

5. The Career Information Center has increased the
number of students seeking career cqunseling
from me.

6. Career education has increased the number of teachers
seeking Career counseling assistance from me.

7. Career education has increased the number of school
administratori seeking counseling assistance for
their students.

8. Career education has increased my work load.

9. Career education has made my counseling more
'''Kelevant and meaningful.

'10. Career education has helped the students in my school
develop more positive attitudes toward themselves,
school and/or work.

11. Career counseling has reduced the dropout rate in
my school.

G. If you have any comments, please make them on the back of this page.
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MENOMONIE WISCONSIN 54751

February 15, 1974

Dear Colleague:

Your answers to the questions in the attached questionnaire will be
very important in considering the successes and changes of Career Education
programs now being conducted in your area. Because Career Education cannot
be implemented without the direct involvement of people like yourself, it
is very important that your ideas become part of the information that is
gathered about these programs.

The attached form has been devised so it will take a minimum amount of
your time Most of the answers can be given by checking appropriate spaces
or providing limited information. There is a question At the end for you to
write any comments you would like to gdd.

It is extremely important that your ideas and information be included.
in this study and we want you to know your time and effort to do this is
appreciated very much.

When you have completed the questionnaire,, please use the enclosed
envelope to return your sealed response to your building administrator's
office. Please return it by Monday, February 25, 1974.

Thank you very much for your cooperation.

CVG:bb

Attach.

Sincerely,

4
(

Lc; 4. L(, Lam,.
Dr. Carlyle V. Gilbertson
Program Evaluation Director
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Sheboygan Career Education
'Third Paxty Evaluation
U. W. - Stout

Date

TEACHER QUESTIONNAIRE
ELEMENTARY

1974

Please fill out the following questions by either checking (v5 the appro-
priate response, or by supplying the information requested.

111, 1.

2.

3.

Name

Sex: (1) Male (2) Female
Age:

(6)

(1) Under 20, (2)__20 -24, (3) 25-29, (4) 30-34, (5) 35-39,
40-44, (7) . 45-49, (8) 50-54, (9) 55-59, (10) 60 or over.

4. Name of School
5. Level of School: (1) Elementary, (2) Junior High, (3) High School,

(4) Vocational-Technical
6. Highest level of education: (1) High School, (2) 1 year post high school,

(3) "2 years "post high school, (4) Bachelors, (5) Masters, (6) Ed.
Specialist, (7) Doctorate

7. Number of years experience as: (1) Counselor, (2) Administrator

8. Number of students you are responsible for teaching

9. How many years have you functioned as a teacher: (1) Less than 1 yr.,
(2) 1-2 yrs., (3) -3-5 yrs., (4) 5-10 yrs., (5) 11-15 yrs.,
(6) 16-20 yrs., (7) 20 yrs. or more.

10. Please indicate the number of career education training programs you have
participated in since June 19721 (If none, indicate 0)

(1) 0 of summer workshops conducted by project staff (Mr. Bingner).

(2) (I of in-service training programs during school year.

(3) II of conferences with project consultants.

(4) 1/ of othef workshops orlseminars.

(5) 0 of academic courses.

(6) 0 of Educatnal elephone Network (ETN) courses.

(7) 0 of T.V. courses.

(8) Other (specify)
Aft'
glir 11. Circle all grades you are currently teacIling:

K 1 2 3 4 5 6 7 8 9 10 11 12 13 14

12: Check all subjects you are currently teaching: (1) Elementary self-
_contained, (2) Elementary Other, (3) Math, (4) English,
(5) Science, (6) Social Studies; -(7) Foreign Language, (8) Physical
Ed., (9) Art, (10) Music, (11) Radio & 'Broadcasting, (12) Home Ec.,.
(13) IndustrialArts, (14) Trades & Industry, (15) Health Ed.,
(16) Business and Office Ed., (17) Distributive Ed., (18) Voc.-
Agriculture, (19) Para-professional, teachers aide, (20) Other (Specify)

3 78



A. Listed below are sixteen concepts of career
education. Do you agree that these concepts
are important for the grade level(s) you are
associated with?. Please check the appropriate
box which best expresses your level of agree
ment with each statement.

4.)
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1. An understanding and acceptance of self is.
important throughout life.

2. Persons need to be recognized as having
dignity and worth.

3. Occupations exist for a purpose.

4. There is a wide variety of careers which may
be classified in several ways.

5. Work means different things to different
people.

6. Education and work are interrelated.

7. Individuals differ in their interests,
abiliti , attitudes, and values.

8. Occupational supply-and demand has an
impact on career planning.

9. Job specialization creates interdependency.

10. Environment and individual potential inter=
act to influence career development.

11. Occupations and life styles are interrelated.

12. Individuals can learn to perform adequately
in a variety of occupations.

13. Career development requires a continuous and
sequential series of choices.

14. Various groups and institutions influence
the nature and structure of work.

15. individuals are responsible for their career
planning:

16. Job characteristics and individuals must be
flexible in a changing society.



B. How Do You Feel About Career Education?

P ease read each statement carefully and check

th appropriate box'which best describes how

yo feel about each statement
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Students should be aware of different jobs and job
requirements during the study of every subject in

every grade:

2. An effective program of career education will enable
students to possess salable skills, (occupational,
educational, emotional), at the time of leaving

formable school.,

3. An effective program of career education will reduce
the drop out rats.

4. Most local business and professional people will supp-
ort career education programs.

5. Separate courses on career education would be better
than incorporating this material into existing

courses.
6. Career education should be taught by specialists in

the field rather than by regular teachers.

?. The school guidance department should carry the sole
tesponsibility for career education.

8. An effective program of career education will raise
the vocational aspirations of students.

9. State and federal funds should be provided to support

career education.
10. The local community should pay for career education

if the state and federal funds are unavailable.
11. The funds for vocational education should not be used

to support career education program.

12. The Incorporation of career education programA into
present courses would upgrade these courses.

13. An .effective career education program will help

students in making realistic career choices.

14. Guidance counselors don't kncw enough about career
opportunities for students.

15. A career education c (se should be required for

certification in my field.

16. The basic philosophy of career education is sound and
worth implementing. _

17. A career education course should be required for all
counseling majors at the college level.

18. The integration of career education in present courses
will decrease the effectiveness of instruction.

19. A secondary school student should receive credit for
any kind of employment.

20. A sec. school student should receive credit for only
work which is related to his career choice.

21. As a part of the sec. school program, students should
he allowed to leave school during the day to work,

(e.g. co-op work experience.)
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C. Listed below are several activities you may have
been involved with since June 1972. To the best
of your knowledge, check the appropriate box which
best represents the number of times you have par-
ticipated in, been involved with, or used these
activities.

(1)

razquAro..1.

(2) (3)

tn

(4)

1. Have used members of the guidance department in my
school to speak to my classes concerning careers.

2. Have had members of business and industry present

their observations on the world of work to my classes.
3. Have met with or chaired a curriculum planning

committee.
4. Have usedNrftual aides from the Career Information

Center located in my school as a part of my class-
room activities.

5. Have made class assignments requiring research by
students in the Career Information Center located in
my school.

6. Have personally been involved withal students
concerning selection of co-operative education
programs.

7. Have personally been involved with individual stu-
dents concerning selection of work-study programs'.

8. Have used field trips to implement career education
within my classes.

9. Have used career games to implement career education
within my clases.

(6)

;

D. Listed below are several statements concerning
activities with members of other schools in the
Sheboygan area. When a statement occurs which asks
for the frequency of contacts with teachers of the
same school level as you teach, remember, it is
contacts with members of other schools which is being
sought (it maybe necessary to leave some of the
answers blank).

1. Have met with instructors from the Lakeshore Technical
Institute to discuss similarities or differences of
instructional methodology, as it pertains to career
education.

2. Have met with members of local high schools to discus
similarities or differences of instructional meth-
odology, as it pertains to career education.

3. Have met with members of local junior high schools to
discuss similarities or differences of instructional
methodology, as it pertains ,to career education.

4. Have met with members of local elementary schools to
discuss similL-ities or differences of instructional
methodology, as it pertains to career education.

5. Have met with staff members from LIT, who teach the
sa=e subjects as I do, for the express, purpose of
making my classes more meaningful for those-students
who will be continuing their education at LTV.

6. Have used members of the LTI staff as speakers in my

1classes.
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E. Listed below are several statements. concerning the
effect the Sheboygan Career Education Project may
have had upon you as a teacher, or effects you
may have observed :naong your studtnt,. Please
check the appropriate box which best describes
your level of agreement with each statement.

U)

rl
OO
0
0

0

(1)

O

0

O
0

(3)

Qi

1."

oD

(4)

U)

0
W 0
00 4-3

0

(5)

0

(6)

1. The Career Information Center has been very useful
to me in providing instructional materials.

2.. The current emphasis on career education has changed
the contentiof the course(s) I teacn.

3. The information concerning careers which my school
currently possesses, is adequate for my
instructional purposes.

4. Career Education has made my teaching more meaning
ful and relevant to my students.

5. The materials in the Career informtion Center
have been useful in my Leaching.

6. More students seek my ,Ls.,Istaree in asnwering
questions about tne world of work sini'.e the Career
Information Center was made available to thorn.

7. The current emphasis on career educat!on,has caused
me revise my instructional methodology.

8. The Career information Center should be continued
after the current project expires.

9. Parents and other community members seem more
involved in school activities as the result of
career ,duca4on.

10. Most students don't know where the Career infor
mation Center is located.

11. I'll be hapry whet-, this whole concept of career
education Mows over so get bac', to plain
old teaching.

12. Students seem to be leekins, more asst stance
concerning careers fr,:m the ruidiince 1)partmen7
site thc Career !nformation Cc it opened.
The Guidance l'epartmert of my 6:looi aiiee
me i..' my atterprs to plment career education.

14. I now us,, mor: eutsi, reso%rce personnel
(speakers, e'..c.) as a result of the Sheboygan
Career Fclucation Project.

15. Career r.duction idea, but I teach a
class in which career education is totally
unrelated.
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F. Listed below are some areas of activities you may
have used in your classes this far this school year.
To the best of your knowledge, check the appropriate
box which best indicates your usage of involvement
with these activities.

1. Have assigned students in my class to tutor other
students at specific assignments.

2. Have assigned, as a class project, some form of
autobiographical assignments.

3. Have allowed students to work with the,janitorial
staff in my school.

4. Have allowed students to work as teacher's aides, in
performing routine classroom work.

5. }Jaye allowed students to work with the secretarial
staff in my school.

6. Have utilized some of,my students' parents to speak
to my classes concerning their occupations.

7. Have, as a class project or small group assignment,
allowed students to'repair used or broken articles,
such as vacuum' cleaners, radios, lawn mowers, etc.

8. Hive utilized Guidance Kits and/or Book Sets as part
of classroom 'activities (e.g. I want to Be Series,
Job Experience Kits, People of Destiny, How to Study,
etc.).

(1) (2)

FREQUENCY

(3)

trI

(4)

0
co

'(5) (6)

9. Have utilized captioned filmstrips as part of class-
room activities.(e.g. Community Series, School Series,
.Career Oppbrtunities, World of Work information, etc.)

10. Have utilized 16 mm films as a part of classroom
activities (e.g. The Doctor, The Mailman, The Lemon-
ade Stand, Values, etc.).

11. Have utilized other types of materials or exercises
to promote the concepts of self awareness, career
education, etc. (please specify).

G. If you have any comments, please make them on the attached blank page.
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UNIVERSITY. OF WISCONSIN

STO'MENOMONIE WISCONSIN 54751

iiiiti'
February15, 1974

Dear Colleague:

Your answers to the question in the attached questionnaire will be
very important in considering th successes and changes of Career Education
programs now being conducted in your area. Because Career Education cannot
be implemented without the direct involvement of people like yourself, it
is very important that your ideas become part of the information that is
gathered about these programs.

The attached form has been devised so it will take a minimum amount of >

your time. Most of the answers can be given by checking appropriate spaces
or providing limited information. There is a question at the end for you to
write any comments you would like to add.

It is extremely important that your ideas and information be included
in this study and we want you to know your time and effort to do this is
appreciated very much. 40'.

.When you have completed the questioniaire, please use the enclosed
envelope to return your sealed response to your building administrator's
office. Please return it by Mot ay, FIbruary 25, 1974.

' .

Thank you very much for your cooperation.

CWG:bb

Attach.

Sincerely,

4 (

( ',L. . I(/' I (A, L (7,

Dr. Carlyle W. Gilbertson
Program Evaluation Director



Shebpnan Career Education
Third Party Evaluation
U. 14 -,Stout

Date

TEACHER 'QUFSTIONNAIRE:
SECONDARY, POST - SECONDARY

1974 ,

Please fill out the following que'stions by either checking (v) the appro,:'
priate respOnse, .or by supplying the information requested.'

4.

2.

3.

Nathe

Sexl (1) Male 7-(2) Female ,

Age: (1) Under 20, (2) .20-24:(3) 25-29, (4)
(6) 40-44, (7) 45-49, (8) 50-54, (9) 55-59,

4. Name'of Schoo'
t-

.

1

30-'34, (5) 35-39,
(Lo) 60 or over.:, '.'' ..,

5. level of School: (1) Elementary, (2) Junior High, (3) HighSchool,-__
-r---(4) - Vocational'-Technical

,

6. Highest level:of_education: (1) High School, (2)' 1 year post high school,'
(3) 2 years post high school, (4) . Bachelors, (5) Masters, (6) Ed.:,
Specialist, (7) Doctorate -

7. Number of years experience as: (1) Counselor, (2) Administrator
A

.

8. Number of students you are responsible for teaching , .

9. How many years have you funCtioned as a teacher: (1)' Less than 1.yr.,
(2) 1-2 yrs., (3) 3-5 yrs., (4) 5-10 yrs., (56/-- 11-15 yrs.,
(6) 16-20 yrs., -(7) 20 yrs. or more.

10. _Please indicate the number of career eddcation training programs you haVe
particlpated n since June 1972. (If none: indicate 0)

(1) # of summer workshops conduCted by project-staff (Mr. Bingne).
(2) # of in- service training programs during school year.

(3) # of conferences with project consultants.
(4) // of other workshops or seminars.

(5) # of academic .courses.

(6) # of Educational Telephone Network (ETN) courses.

(7) # of T.V. courses.

(8) o Other (specify)

11. Circle all grades you are currently teaching:

K 1 2 3 4 5.6 7 8 9 10 11 12 13 14

12. Check all subjects you are currently teaching: (1) Elem4ntary self-
,contained, (2) Elementary Other, (3) Math, (4) '

(5) Science, (6) Social Studies, (7) Foreign Language, (8).. Phynieel
Ed., p) Art, (10} Music, (11) 'Radio Broadcasting, (12) . Home Ec.,_.
(13) Industrial Arts, (14) Trades & Industry, (15) ____Realth,Ed.,
(16) Business-and.Office Ed-., (17) 5istributive Ed.,, (18) Voc.-
Agriculture, (19) Para-professional, teachers aide, (20) Other (Specify)



A. Listed below are sixteen concepts of career
education. Do you agree that these concepts
are important for the grade level(s) you are
associated with? Please check the appropriate
box which best expresses your level of-agree-
ment with each statement.

u of
c c.)
es cu co

W Vu o w
o 0. o
ca a 0., . 4$.,

o
u
.2

0
4 w

0
O w, 0 0

o o >z cr) cs

(1) (2) (3)

1 0
V

0
al t V0
V 1 W
W 0

0.0. g
1-4

I..
0

z
(4) (5)

1. An understanding and acceptance of self is
important throughout life.

2. Persons need to be recognized as having
dignity and worth.

3. Occupations exist for a purpose.

4. There is a wide variety of careers which may
be classified in several ways.

5. Work means different things to different
people.

6. Education and work are interrelated.

7. Individuals differ in their interests,
abilities, attitudes, and values.

8. Occupational supply and demand has an
impact on career planning.

9. Job specialization creates interdependency.

10. Environment and individual potential inter-
act to influence career development.

11. Occupations and life styles are interrelated.

12. Individuals can learn to perform adequately
in a variety of occupations.

13. Career development requires a continuous and
sequential series of choices.

14. Various group& and institutions influence
the nature and structure of work.

15. Individuals are responsible for their career
planning.

16. Job characterist-ics and individuals must be
flexible in a changing society.

3 8 t;



B. How Do You Feel About Career Education?

-lease read each statement carefully and check
the appropriate box which best describes how
you feel about each statement

CO

1) (2) (3) (4) (5)

1. Students should be aware of different jobs and job
requirements during the study of every subject in
every grade.

2. An effective program of career education will enable
students to possess salable skills, (occupational,
educational, emotional), at the time of leaving
formable school.

3. An effective program of career education will reduce
the drop out rate.

4. Most local business and professional people will supp-
ort career education programs.

5. Separate courses on career education would be better
than incorporating this material into existing
courses.

6. Career education should be taught by specialists in
the field rather than by regular teachers.

7 The school guidance department should carry the sole
responsibility for career education.

8. An effective program of career education will raise
the vocational 4spirations of students.

9. State and federal funds should be provided to support
career education.

10. The local community should pay for career education
if the state and federal funds are unavailable.

11. The funds for vocational education.should.not be used
to support career education programs.

12. The incorporation of career education programs into
present courses would upgrade these courses.

13. An effective career education program will help
students in making realistic career choices.

14. Guidance counselors don't know enough about career
opportunities for students.

15. A career education c rse should be required for
certification in my geld.

16. The basic philosophy of career education is sound and
worth Lmplementing.

17. A career education course should be required for all
counseling majors at the college level.

18. The integration of career education in present courses
will decrease the effectiveness of instruction.

19. -A secondary school student should reeive credit for
any kind of employment.

20. A sec: school student should receive redit for only
work which is related to his career choice.

21. As a part of the sec. school program, students should
be a:lowed to leave sO.00l during the day to work,
(e.g. co-op work experience.)
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C. Listed below are several activities you may have
been involved with since June 1972. To the best
of your knowledge, check the appropriate box which
best represents the number of times you have par-
ticipated in, been involved with, or used these
activities.

1. Have used members of the guidance department in my
school to speak to my classes concerning careers.

2. Have had members of business and industry present

their observations on the world of work to my classes
3. Have met with or chaired a curriculum planning

committee.
4. Have used visual aides from the Career Information

Center located in my school as a part of my class-
roog. activities.

5. HaVe-made class assignments requiring research by
students in the Career information Center located in
my school.

6. Have personally been involved with individual students
concerning selection of co-operative education
programs.

7. Have personally been involved with individual stu-
dents concerning selection of work-study programs.

8. Have used field trips to implement career education
within my classes.

9. Have used career games to implement career education
within my classes.

D. Listed below are several statements concerning
activities with members of other schools,in the
Sheboygan area. When a statement occurs which asks
for the frequency of contacts with teachers of the
same school level as you teach, remember, it is'
contacts with members of other schools which is being
sought (it may be necessary to leave some of the
answers blank).

0

(1)

FREQUENCY

0

0 0r- .-4

in co

(2) (3) (4) (5) (6)

1. Have net with instructors from the Lakeshore Technical
Institute tc discuss similarities or differences of
-instructional methoc:,logy, as it pertains to career
education.
Have met with members of local high schools to discus
similarities or differences of instructional meth-
odology, as it pertains to career education.

3. Have met with members of local junior high schools to
discuss similarities or differences of instructional
metnodclogy, As it pertains to career education.

4. Have met vita members of local eletentary schools to
discuss similarities or diffe nces cf instructional
methodology, as it pertains career education.

5. Have met with staff members rom LTI, who teachthe
same subjects as I do, for eh express purpose of
making my classes more meaning ul for those students
who will be continuin2 their education at LTI.

6. Have used members of the LTI staff as speakers in my
classes.



E. Listed below are several statements concerning the

effect the Sheboygan Career Education Project may
have had upon you as a teacher, or effects you

may have observed among your students. Please

check the appropriate tox which best describes

your level of agreement with each statement.

00

' -4
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r-4
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4-1
tn

( 1 )

O
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00
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c-4
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0 (...)

(:)

V) V,

(5) (6)

1. The Career Information Center has been very useful

to me in providing instructional materials.

2. The current emphasis on career, education has changed

the content of the course(s) Liteach.

3. The information concerning careers which my school
currently possesses, is adequate for my

instructional purposes.

4. Career Education has made my teaching more meaning-

ful and relevant to my students.

5. The materials in ,:.he Career Information Center have

been useful in my teaching.

6. More students seek my assistan in answering

questions about the world of wo since the Career

Information Center was made avai able to them.

7. The current emphasis on career duration has caused

me to revise my instructional methodology.

8. The Career Information Center should be continued

after the current project expi-res.

9. Parents and other community members seem more
involved in school activities as the result of

career education.

10. Most students don't know where the Career Information

Center is located.
11. I'll be happy when this whole concept of career

education blows over so I can get back to plain old
N,#

teaching.

12. Students seem to be seeking more assistance concern-
ing careers from the Guidance Department since the
Career Information Center opened.

13. The Guidance Departme-t of my school has aided me in

'my attempts to implelent career education.

14. I now use more outsic:e resource personnel (speakers,

etc.) as a result of the Sheboygan Career Education

Project.
15. Career Education is a sound idea, but I teach a

class in which career education is totally unrelated.

F. If you Kaye any comments, please make them on the back of this page.

t5 J



UNIVERSITY OF WISCONSIN

STO'MENOMONIE WISCONSIN 54751

February 15, 1974

Dear Colleague:

Your answers to thi,l-abstions in the attached questionnaire will be
very imapktant in considering the successes and changes of CAreer Education
program4Olow'being conducted in your at Because Career Education cannot
be implemented without the direct involvement.of people like yourself, it
is very important that your ideas become part of the information that is
gathered about these programs.

The attached frrm has been devised so it will take a minimum amount of
your~ titre. Most of the answers can be given by checking appropriate spaces
or providing limited information. There is a question at the end for you to
write any comments you -would like to add.

II

It is extremely important that your ideas a d information be included
in this study and we want you to know your time and effort to do this is
appreciated very much.

When you have completed the questionnaire, please use the enclosed
envelope to return your sealed response to your building administrator's
office. Please return it by Monday, February 25, 1974.

Thank you very much for your cooperation.

CVG:bb

Attach.
390

Sincerely,

Dr. Carlyle W. Gilbertson
Program Evaluation Director



Sheboygan Career Education
Third Party Evaluation
U. W. - Stout

Date

I

COUNSELOR QUESTIONNAIRE
SECONDARY

1974

Please fill out the following questions by either checking V) the appropriate
response, or by supplying the information requested.

1.' Name

2. Sex (1) Male (2 Female

3. Age'(1) Under 20, (2) 20-24, (3) 25-29, (4) 30-34,
(5) 35-39, (6) '40-44, (7 45-49, (8) 50-54, (9) 55-59,
(10) 60 o er.

4. Name of School

5. Lewd of school (1) Elementary, (2) Juniorolligh, (3) High Schoo3,
(4) Vocational-Technical.

6. Highest level'of education (1) Bachelors, (2) Masters, .(3) Ed.
Specialist, (4) 'Doctorate.

7. Years experience as: Teacher Administrator

8. Number of students you are responsible for counseling

9. How many years have you functioned as a counselor?

(1) Less than 1 year, (2) 1-2 years, (3) 3-5 years, (4) 6-10 years,
(5) 11-15 years, (6) 16-20 years, (7) 20 years or more.

10. Please indicate the number of Career Education training programs you have
participated in since June 1972.

(1) #,of summer workshops conducted by project-staff (Mr. Bingner).

(2) # of in-service training programs during school year.

(3) (1 of conferences with project consultants.

(4) # of other workshops or seminars.

(5) # of academic courses.

(6) # of Educational Telephone Network (ETN) courses.

(7) # of T.V. courses.

(8) Other (Specify)
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A. Listed below are sixteen concepts of career
education. Do you agree that these concepts
are important for the grade level(s) you are
associated with? Please check the appropriate,
box which best expresses your level of agree-
ment with each statement.

1. An understanding and acceptance of self is
important throughout life.

2. Persons need to be recognized as having
dignity and worth.

3. Occupations exist for a purpose.

4. There is a wide variety of careers which may
be classified in several ways.

5. Work means different things to different
people.

6. Education and work are interrelated.

7. Individuals differ in their interests,
abilities, -attitudes, and .values.

8. Occupational supply and demand has an
impact on career planning.

9. Job specialization creates interdependency.

10. Environment and individual potential inter-
act to influence career development.

11. Occupations and life styles are interrelated.

12. Individuals can learn to perform adequately
in a variety of occupations.

13. Career development requires a continuous and
sequential series of choices.

14. Various groups and institutions influerice
the nature and structure of work.

15. Individuals are responsible for their career
,planning.

16. Job characteristics, and individuals .must be
flexible in a changing society.

-t-
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B. How Do You Feel About Career ducatiorV

. Please reed each statement carefully and check
the appropriate box which best describes how
you feel about each statement

w 1

a)

00
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(1)

O

0

(3
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(4)

1. Students should be aware of different-jobs and job
requirements during the study of every subject in
every grade.

2. An effective progtam of career education will enable
students to possess salable skills, (occupational,
educational, emotional), at the time of leaving
formable school.

3. An effective program of career education will reduce
the drop out rate. (

4. Most local business, and professional people will supp-
ort career education programs.

5. Separate courses on career education would be better
than ihcorperating this material into existing
courses.

6. Career education should be taught by specialists in
the field rather than by regular teachers.

7. The school guidance department should carry the sole
responsibility'for career education.

8. An effective program,of career education will raise
the vocational aspirations of students.

9. State and federal funds should be provided to support
career education.

10. The local community should pay for career education
if the state and federal funds, are unavailable.

11. the funds for vocational education should not be used
to support career education programs.

i2. The incorporation of career education programs.into
present courses would upgrade these courses.

13. An effective career education program will help
students in making realistic caree0hoiCes.

14. Guidance counselors don't know hough about career
opportunities for (student.:..

15. A career educatio1i course Should be required for
certification in my field.

16. The basic philosophy of career educaticn is sound and
wortn tmplc.menting.

17. A career education course should be required for all,
counseling majors at the .college level.

18. The integration of career education in present courses
will decrease the effectiveness of instruction.

l9, A secondary scho-d. student should receive credit fof
any kind of employment.

20. A sec. school student should- receive credit for only
work which is related to his career choice.

21. As a part of tne sec. school program, students should
be allowed to leave school during the day to work,
(e,g. co-op work experience.)
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Low are several activities you may have been
with since June 1972. ,Please check the box
represents the number of timao you have par-
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D. Read each statement carefully and check the appro
priate box which best describes how you feel about
each statement.

1. Most of the teachers in my school have supported
career education programs so far.

2. Most of the administrator'S in my school have
supported career education programs so far.

2.,

3. Most of the counselors in my school have supported
.career education programs so far.

4. Students have responded favorably to the Career
Informition Center. '

5. The Career Information Center has increased the
number of students seeking career counseling
from me.

6. .Career education has increased the number of teachers
seeking career counseling assistance from me.

7. Career education has increased the number of school
administrators seeking counseling assistance for
their students.

8. Career education has increased my work load.

9. Career education has made my counseling more
relevant and meaningful.

10. Career education has helped- the students in my school
develop more positive attitudes toward themselves,
school and/or work.

11. Career counseling has reduced the dropout rate in
my school.
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E. If you have any comments, please make them on the back of this-page.
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Dear Colleague:

...

UNIVERSI IY 'OF WISCONSIN
r -

MENOMONIE WISCONSIN 54751
i z 1 (

f tiiri .,

if

February 15, 1974

Your answers to the questions in the attached questionnaire will be
very important in considering the successes and changes of Career Education

programs now being conducted in your area. Because Career Education cannot
be implemented without the direct involvement of people like Yourself, it
is very important that your ideas become part of the information that is

gathered about these programs.

The attached form has been devised so it will take a minimum amount of

your time. Most of the answers can be given by checking appropriate spaces

or providing limited information. There isA question at the end for You to

write any comments you would like to add.

It is extremely important that your ideas and information be included"

in this study and we want you to know your time and effort to do this is

appreciated very much.

When you have completed the questionnaire, please usethe enclosed
envelope to return your sealed response to your building administrator's

office. Please return it by Monday, February 25, 1974.

Thank you very much for your cooperation.

CWG:bb

Attach. 396

Sincerely,

4
( 6. '1,

Dr. Carlyle 14. Gilbertson
Program Evaluation Director



..
Sheboygah Career Education
Third Party Evaluation
U. W. - Stout .

34

COUNSELOF QUESTIONNAIRE,
tLEMENTARY'.'

-0

Date

Please
response,

1.

2.,

3.

,4.

5.

1974
-

1`
.

either checking .(/),the appropriate-
requested.

4 ,

(3) 25.-29, (4) 30-34,
0

%.,
fill out the following questions by

or by supiAyingthe information

.Name

Sex (1),.. Male (2') Female
.

0. 1,'".4 4

Age (1) , Under 26, (2) 26-24,
(5) 35-3906) 40-44, (7) 45-49, (8) 50-54, (9)'' '55-59K
(10) -' 60'sor over., .

Name Of School
. ..

Level of school (1) Elementary, (2)
,

Junior High, (3)
. .

High School,
(4) Vocational-TeChnical. : . - . ."..

. 4
r :t.

6. .Highcst level of education (1) Bachelors.; (2) Masters, (3) Ed.
. -

Speeralitt, (4) *. Doctoratq..
, . .

.

7. Years experience as: Teacher , Administrator

8. Number Of students you are responsible for counseling ,

9. How many years have,yoV fuhcti9ned'as a counselor?
. .

(1)
1

Less than 1 year,. (2) 17:2 years, (3) .3-5 years, (4), years,
(5) 11-15 years, (6) .16-20 years, (7) 20 years,or more. .

10. Please indicate the nuMberof Career Education training programs have
participated in, since June 1972'.

(1) 4 11_ of summer workshops conddcted byproject 'staff (24r._Bingner)..,

(2) 1 of in-service training programa during school year.

(3) # of conferences with project consultants`.

(4) 11 of other Wrksb4s or.seminars.,

(5) # of academic coursed.
,

.

2-(6) # of EducationakTelephone Network (ETN) coupes.,

(7) # of T.V.Courges,

(8) Other (Specify)' .

rj
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A. Listed below are sixteen conce2ts of career
education. Do^you agree that these concepts
are important for the grade level(s) you are
associated with? Please check the appropriate
box which best expresses your level of agree-
ment pith each statement.

0
I o

o

c.
a

'a T $".4

P't 40
W
W W> ; ore

(4) (5)

1. An understanding and acceptance of self is
importaa-t througtout.life.

2. Persons need to be recognized as having
dignity and worth.

3. Occupations exist for a purpose.

4. There is a wide variety of careers which may
be classified in several ways.

5. Work means different things to different
people.

6. Education and work are interrelated.

t
7. Individuals differ in their interests,

abilities, attitudes, and values.

8. Occupational,supply and demand has an
impact on career planning.

. Job specialization creates interdependency.

Environment and individual potential inter-
ct to influence career developmeht.

-

11. Occupations and life styles are interrelated.

12. Individuals can learn to perform adequately
in a variety of occur-.tions.

13. Career development requires a continuous and
sequential of choices.

. Various g
the natur

utiods influence
an # ure o work.

15. Individua s are responsible for their career
planning.

16. Job chara teristics and individuals must be
flexible in a changing society.

886
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B. How Do You Feel About Career Education?

Please read each statement carefully and check
the appropriate box which best describes how
you Aeel aout each statement

1. Student,: should be aware of different jobs and job
requi:erents during the study of every subject in
every grz,de.

2. An eftectIve program of career education will enable
students to pos,;ess salable skills, (occupational,
educational, emotional), at the time of leaving
formable school.

3. An effective orraili of career education grill reduce
tie drop out rate.

4. Moss local business and professional peopl will supp-
ort career education programs.

5. Separate courses on career education would be better
than incorporating this material into existing
courses.

6. Career education should be taught by specialists in
the field rather than by regular teachers.

7. The school guidance department should carry the sole
responsibility for career education.

8. An effective program of career education will raise
the vocational aspirations Of students.

9. State and federal funds should be provided to support
crueler education.

I

10. The local 'comminit)i.should pay for career education
if the statE and federal funds are unavailable.

11. The funds for vocational education should not be used
to support carec_r e.lucation programs.

12. The incorporation of career educatiOn programs into
present courses would upgrade these courses.

14. Guidance c.:-,unseiors don't know enough about career

students iAkig realistic career choices.
1

13. An effectf.,.c career education program will help .

n m n

opport,in ties for students.
15. A career educatior course should-be required for

cert...fiatlo:: in r.-.y ,ield.
.

16. Th.Alc:.,,ic Dhllosci,hy of career education is sound and
wor1".

t>17. A career e::Ic4tich course should he required for all
counseli: macr:7-at the college leVel.

18. The iiitegratior. of.career.edacation in present courses
will deer -:.3,4e e tifr:.tiVess of instruction.

19. A secondar-! st.,dent should receive credit for
any kind

20. A ,,ec. school ,.tudenr shoid receive credit for only
vork wh;:h is re1,ed to his career choice.

21. As a part of thk sec. school program, students should
be al'e;,ad loave ,,chool during the day to work,
(e.g. co-cp work experience.) II I 1

cu 1

a)

00 cu
at cu0 p

4.-i 00
O 0 <40
,--i 01 0 .--i
00 $4 ,-+ Co
O 000.1430
O W 0 a) 0
W N Sr W
1..) 4-1 G 00 4-J
cn CI ^ < tn

(1) (2) (3) (4) (5)

38



C. Listed below are several activities you may have been

involved with since June 1972. Please check the box

which best represents the number of times you havt: par--

ticipated in, been involved with, or utilized these

activities.
cs,

o I I f II
( (2) La. (0(5)

FREQUENCY

1. Have hpokea Lo clamies within my school concerning

career education.

2. Have spoken to community groups as a means of informing

the public as to what career education means to the

educational system and the job market.

3. Have spoken to groups of teachers concerning how they

might better utilize the Career Information Center.

4. Have disseminated literature related to career education

to teachers within my school.

5. Have chaired or been a member of a curriculum advisory

committee.

64 Have met with members of the Wisconsin State Employment

Service concerning career education and the services

they might Offer students.

7. Have contacted members of local business and industry

in order to discover current information concerning job

availability, requirements, etc.

8. Have utilized local businessmen to speak to school

classes or groups.

9. Have used field trips as a means of familiarizing stu

dents with various careers.

10. Have used occupational games as a means of familiarizing

students with various careers.

11. Have met with members of the counseling staff at LTI for

he express purpose of enhancing understandidg and to

operation between the two schOO1 systems.

12. Have utilized staff members from LTI for guidance

purposes within your own school.

13. Have meCwith members of the counseling staff at various

local senior high schools to discuss mutual need.,

problems, etc.

14. Have met with members of the counseling staff at various

junior high schools to discuss mutual needs, problems,

etc.

400



D. Read each statement carefully and check the appro-
priate box which best describes how you feel about
each statement.

Mpst of the teachers in my school have supported
career education programs so far.

2. Most of the administrators in my school'have
supported career education programs so far.

3. Most of the counselors in my school have supported
career education'programs so far.

4. Students have responded favorably to the Career
Information Center.

5. The Career Information Center has increased the
number of students seeking career counseling
from me.

6. Career educatibn has increased the number of teachers
seeking career counseling assistance from me.

7. Career education has increased the number of school
administrators seeking counseling assistance for
their students.

8. Career education has increased my work load.

9. Career education has made my counseling more
relevant and meaningful.

10. Career education has helped the students in my school
develop more positive attitudes toward themselves,
school and/or work.

11. Causer counseling has reduced the dropout rate in
my school.
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If you have any comments, please make them on the back of this page.



UNIVERSITY OF WISCONSIN

ST
MENOMO1IE WISCONSIN 54751

February 15, 1974

Dear Colleague:

Your answers to the questions in the attached questionnaire will be
very important in considering the successes and changes of Career Education
programs now being conducted in your area. Because Career Education cannot
be implemented without the direct involvement of people like yourself, It
is very important that your ideas become part of the information that is
gathered about these programs.

The attached form has been devised so it will take a minimum amount or
your time. 'Most of the answers can be given by checking appropriate spaces
or providing limited information. There is a question at the .end for you to
write any comments you would like to add.

tIt is extremely important that your ideas and information be included
in this study and we want you to know your time and effortto do this is
appreciated eery much.

When ycou have completed the questionnaire, pleaie use the enclosed
envelope to return your sealed response to your building administrator's
office. Please return it by Monday, February 25, 1974.

Thank you very much E,* your cooperation.

CWG:bb

Attach.

402

Sincerely,

( L(.,

Dr. Carlyle W. Gilbertson
Program Evaluation Director



Sheboygan Career Education
Third Party Evaluation
U. W. - Stout

Date

COUNSELOR QUESTIONNAIRE
JUNIOR HIGH

1974

Please fill out the following questions by either checking (/) the appropriate
response, or by supplying the information requested.

1. Name

2. Sex (1) Male (2) Female

3. Age (1) Under 20, (2) 20-24, (3) 25-29, (4) 30-34,
(5) 35-39, (6) 40-44, (7) 45-49, (8) 50-54, (9) 55-59,
(10) 60 or over.

4. Name of School

5. Level of school (1) Elementary, (2) Junior High, (3) High School,
(4) Vocational-Technical.,

6. Highest level'of education (1) - Bachelors, (2) Masters, (3) Ed.

Specialist, (4) Doctorate.

7. Years experience as:

w

Teacher Administrator

8. Number of students you ale responsible for counseling

9. How many years have you functioned es a counselor?

(1) Less than 1 year, (2)' r.2 years, (3) 3-5 years, (4) 6-10 years,
(5) 11-15 years, (6) 16-20 years, (7) 20 yearq or more.

10. Please indicate the number of Career Education training progrves you have
participated in since June 1972. .

(1) # of summer workshops conducted by project staff (Mr. Bingner).

(2) (/ of in-service training programs duritg school year.

(3) # of conferences with project Consultants.

(4) # of other workshops or seminars.

(5) # of academic courses.

(6) .# of Educational Telephone Network (Ea) courses.

(7) # of T.V. courses.

(8) ' Other (Specify)

4 WJ



A. Listed below are sixteen concepts of career
education. Do you agree that'these concepts
are important for the grade level(s) you are
associated with? Please check the appropriate
box which best expresses your level of agree
ment with each statement.

0
CO

La

0
c2.
a

I-4

(4)

1. An understanding and acceptance of self is
important throughout life.

2. Persons need to be recognized as having
dignity and worth.

3. Occupations exist for a purpose.

4. There is a wide variety of careers which may
be classified in several ways.

5. Work means different things to different
people.

6. Education and work are interrelated.

7. Individua.ls differ in their interests,

abilities, attitudes, and values.

8. Occupational supply and demand has an
impact on career planning. .

9. Job specialization creates interdependency.

10. Environment and individual potential inter
act to influence career development.

11. Occupations and life styles are interrelated,.

12. Individuals can learn to perform adequately
in a variety of occupations.

13. Career development requires a continuous and
sequential series of choices.

4

14. Various groups-and institutions influence
the nature and structure of work.

15. Individuals are responsible for their career
planning.

t6. Job characteristics and individuals must be
flexible in a changing society.

4 0

1,4

1



e
B. How Do You Feel About Career Education?

Please read each statement carefully and check
the appropriate box which best describes how
you feel about each statement

a)
w
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1. Students should be aware of different jobs and job
requirements during the study of every subject in
every grade.

2. An effective program of career education will enable
students to possess salable skills, (occupational,
*educational, emotional),, at the time of leaving
formable school. .

'

3. An effective program of career education will reduce
the drop out rate.

4. Most local business and professional people will supp-
ort career education programs.

---T 5. Separate courses on career education would be better
than incorporating this material into existing
courses.

6. Career education should be taught by specialists in
the field rather than by regular teachers.

7. The school guidance department should carry the sole
responsibility for career education.

8. An effective program of career education will raise-
the vocational aspirations of students.

9. State and federal funds should be provided to support

9
career education.,

,

10. The local community should pay for career education
if the state and federal funds are unavailable.

11: The funds for vocational education should not be used
to support career education programs.

12. The incorporation of career education programs into
present courses would upgrade these courses.

13. An effective career education program will help
students in,making realistic career choices.

14. Guidance counselors don't know enough about career
opportunities,for students.

15. A career education course should be Tequired for
cent -i-f-tc-a t 1= --inm-y'le l:

16. The basic philosophy of career education is sound and
worth implementing.

17. A career eeucation course should be required for all
counseling majors at the college level.

18. The integration of career education,in present courses
will decrease the effectiveness of instruction.

19. A secondary school student should receive credit for
any kind of Employment.

20. A sec. school student should receive credit for only
Q./.:41which is related to his career choice. :

. As a part of the sec. school program, students should

e allowed to leave school during the dayto work,
(4e.g. co-op work experience.)
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C. Listd below are ::everal acilvitics you may have been
involved wi h since ,Tune 1972. Please check the box
which be- represents the number of times. you have par-
tieipa ed in, been involved with, or utilized these

!.tics.

FRIX/VECY

Csi0 IrI
(1) ,2)

.7

(3)

(11

)

1. Have spoken to classes within my school concerning
career education.

2. Have spoken to co nunity groups as a means of informing
the public as to what career education means to the
educational.systcm,and the job market.

3. iL spoken to groups of teachers concerning how they
might, better utilize the Chrecr Information Center.

Valow4

.rK
4. Have disseminated literature related to career education

to teachers within my school.

5. have chaired or been a member of a curriculum advisory
committee.

6. Have met with members of the Wisconsin State Employment
Service concerning career education and the services
they might offer students.

7. Have contacted memberS of local business and industry
in orb to discover current information concerning job
availability, requirements, etc.

8. Have utilized local businessmen to speak to school
classes.or groups.

9. Have used field tri as a means of familiarizing stu-
cents with v r careers.

10. Have used occupational games0 as a means of familiarizing
students with various careers.

11. Have met with members of the counseling staff 4 LTI for
express purpose of enhancing understanding and co-opera-
tion between the two school systems.

12. Have utilized staff members from LTI for guidance pur-
purposes within your own school.

13._ Have met with members of the counseling staff at various
local junior high schools to discuss mutual need,
problems, etc.

4O
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.itcf

D. Rea'a..padh statement carefully and check the appro

priat box which best describes how you feel about

each statement.

0rt

0
O
z
(3)

I. Most of the teachers in my school have supported

career education programs so far.

2. Most of the administrators in my school halve
supported career education programs so fa.

3. Most of the counselors in my school have supported

career education programs so far.

4. Lut..-s- have responded favorablytothe Career

Information Center.

5. The Career Information Center has increased the

number of students seeking career counseling

from me.

00

(4)

I1

00

0

C/)

S5)

6. Career education has increased the number of teachers
seeking career counseling assistance from me.

7. Career education has increased the number of school

administrators seeking counseling assistance for

their students.

-8. Career education has increased my work load.

9. Career education has made my counseling more

relevant and meaningful.

10. Career education has helped the students in my sc ool

develop more positive attitudes toward themselves,

school and/or work.

11. Career counseling has reduced the dropout rate in

my school.

E. If you have any comments, pleaae_make them on the back of this page.

40 7;



Dear Colleague:

UNIVERSITY OF WIS,c-0-N-SIN
-1" y

MENOMONIE WISCONSIN 54751

11

February 15, 1974

Your answers to the questions in the attached questionnaire will be
very important in considering the successes and changes of Career Education
programs now being conducted in your area. Because Career Education cannot
be implemented without the direct involvement of people like yourself, it
is very, important that your ideas become part of the information that is
gathered about these programs.

The attached form has-been devisee so it will take a minimuM amount of
your time. Most of the answers can'be given by c king appropriate spaces
or providing limited information. There is a que ,ion at the end for you to
write any comments you would like to add.

It is extremely important that your Jideas and information be included
in'this study and we want you to know,your time and effort to do this is
almar-ee4ated-very-much.

When you have completed the questionnaire, please use the enclosed
envelope to return your sealed response to your building administrator's

1111
office. Please return it by Monday, February 25, 1974.

Thank you very ranch for your cooperation.

ti

CWG:bb

Attach.
408

Sincerely,

Dr. Carlyle W. Gilbertson
P'ogram Evaluation Director



Sheboygan Career Education
Third Party Evaluation
U. W. - Stout

COUNSELOR QUESTIONNAIRE
POST-SECONDARY

Date

Please
response,

1.

1974

either checking (,")
requested.

the appropriatefill

Name

ou the following questionsby
or Ir supplying the information

2. Sex (1) Male (2) Female

3. Age (1) Under 20, (2) 20-24, (3) 25-29, (4) 30-34,

(5) 35-39, (6) 40-44, (7) 45-49, (8) 50754, (9) 55-59,
(10) 60 or over.

5. Level of school (1) Elementary, (2) Junior High, (3) High School,
(4) Vocational-Technical. .

6. Highest level of education (1) Bachelors, (2) Masters, (3) Ed.

Specialist,,(4) Doctorate.
a(

7. Years experience as:_. Teacher Administrator

8. Number of students you are responsible for counseling

9. How many years have you functioned as a counselor?

(1) Less than 1 year, (2) 1-2 years, (3) 3-5 years, (4) 6-10 yearo,
(5) 11-15 years, (6) 16-20 years, (7) 20 years or more.

10. Please indicate the number of Career Education training-peograms you have
participated in since June 1972.

(1) 1/ of summer workshops conducted by project staff (Mr. Bingner).

(2) # of in-service training pro rams during school year.

(3) # of conferences with 1 consultants.

(4) # of other workshops or seminars.

(5) # of academic courses.

(6) (1 of Educational Telephone Network (ETN) courses.

(7) # of T.V. courses.

(8) (Specify)

409
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. Listed below are sixteen concepts of career
education. Do you agree that these concepts
are important for the grade level(s) you are
associated with? Please check the appropriate
box which best expresses yo0r level of agree-
ment with each statement.

1. An understanding and acceptance of self is
- important throughout life.

2. Persons need to be recognized as having
dignity and worth.

3. Occupations et for a purpose.

4. There is a wide variety of careers which may
be classified in several ways.

5. Work means different things to different
people.

6. Education and work are interrelated.

7. Individuals differ in their interests,
abilities, attitudes, and values.

8. Occupational supply and demand has an
impact on career planning.

9. Job specialization creates interdependency.

10. Environment and individual potential inter-
act to influence career development.

11., OccupatiOns and life styles are.interrelated.

12. Individualscan learn to perform, adequately
in a variety of occupations.

13. Career developMent requires a continuous and
sequential series of choices.

14. Various groups and institutions influence
the nature and structure of work.

15. Individuals are responsible for their career
planning.

16. job characteristics and individuals must be
flexible in a changing society.

410
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B. How Do You Feel About Career Education?

Please read each statement carefully and check
the appropriate box which best describes how
you feel about each statement

Stud.ents should be aware of different jobs and job
requirements during the study 04every subject in
every grade.

An effective program of career education, will.
students to possess salable skills, (occupational,

educational, emotional), at the time of leaving
formable school.

An effective program of career education will reduce
the drop out rate.

Most local business and professional people will supp-
ort career_ education programs.

Separate courses on career educatiOn would be better
than incorporating this mater4a1 into existing
courses.

o Career education should be taught by s . -lists in
the field rather than by regular tea' ers.
Ti,e school guidance department shoul' carry t e sole
responsibility for career education.

3 An effective program of career educat raise
.the vocational aspirations of students.

9, State and- federal funds should be provided to support
,

4
10. The local community should pay for career education

if the state and federal funds are unavailable.
IL The funds for vocational education should not be used

to support career education programs.

The incorporation of career education programs into
present courses would upgrade., these courses.

13. An effective career education program will help
students in making realistic career choices.

H. guidance counselors don't know enough about career
opportunities for students.
A ,career education course should be required for
certification in my field.

;b. the basic philosophy. of career education is sound and
worth implementing.

17. A career education course should be required for all
counseling majors at the college level.

,8. The integration of career education in pre'sent courses
will decrease the effectiveness of instruction.
A secondary school student should receive credit for
any kind of employment.

A sec. school student should receive credit for only
work which is related to his career choice.

career education. .

As a part of the sec. school program, students should
be allowed to leave school during the day to work,
(e.g. co-op work experience.)

411
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. Listed below are several activities you may have been
involved with since \iune 1972. Please check the box
which best represents the number of times you have par-
ticipated in, been involved with, or utilized these
activities.

Have spoken to classes within my school concerning
career educat,i6n.

2. Have spoken to community groups as a means of informing
the public as to what career education means to the
educational system and the job market.

-3. Have spoken to groups of teachers concerning how they
might better utilize the Career Information Center.

Ha4e disseminated literature related to career education
to teachers within my school.

(
5. Have chaired or been a member of a curriculum advisory

committee.
%

,

6. Have met wdth members of the Wisconsin State Employment
Service concerning career education and the services
they might offer students.

7. Have contacted members of local business and industry
in order to discover current information concerning job
availability, requirements, etc.

8. Have utilized local businessmen to speak to school
clPssts or groups.

9. Have used field trips as a means of familia izing stu-
dents with various careers.

10. Have used occupational games as a means of fathiliarizing
students with various careers.

11. Have met with members of the guidance departments of
local high schools for the express purpose of enhancing
understanding and cooperation among the school systems.

12. Have spoken to classes or groups of students from local
high schools about the services LTI might provide them

--after-graduation.

13. Have spoken to classes or 6-oups of students from

local junior high schools about the services LTI might
provide them after graduation from highschobl.
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D. Read each statement carefully and check the appro
priate box which best describes how you feel about
each statement.

1. Most of the teachers in my school have supported
career education programs so far.

2. Most of thd administrators in my school have
supported career education programs,so far.

3: Most of the counselor's in my school have supported
career education programs so far.

4. Students haVe responded favorably to the Career
Information Center.

5. The Career Information Center has increased the
4 number of students seeking career counseling

from me.

6. Career education has increased the number of teachers
seeking career counseling assistance from me.

7. Career education has increased the number of school
administrators seeking counseling assistance for
their students.

8. Career education has incased my work load.

9. Career edication has made my counseling more
relevant and meaningful.

10. Career education has helped the students in my school
develop more positive attitudes toward themselves,
school and/or work.

11. Cafeer counseling has reduced the dropout rate in
my school.
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E. If you have any comments, please make them,on theback of this page.
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Dear Colleague:

UNIVERSITY OF WISCONSIN

MENOMO,NIE WISCONSIN 54751

February 15, 1974

Your answers to the questions in the attached questionnaire will be
very important in considering the successes and changes of Career EducatiOn
programs now being conducted in your area. Because Career Education cannot
be implemented without the direct involvement of people like yourself, it
is very important that your ideas become part of the information that is
gathered about these programs.

The attached forn has been devised so'it will take a minimum amount of
your time. Most of the answers can be given 'by checking appropriate spaces
or providing limited information. There is a question at the end for you to
write any comments,you would .like to add.

It is extremely important that your ideas and information be incldded
in this study and we want you to know your time and effort to do this is
appreciated very much.

Wben you have completed the questionnaire, please use the enclosed'
envelope to return your sealed response to your, building administrator's
Office. Please return it by Monday, February(25, 1974.

Thank you very much for your'cooperation.

Sincerely,
,

6 1(.' 1.

Dr. Carlyle W.'Cilbertson
Program Evaluation Director

CVC:bb
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Sheboygan Career_ Education
Third Party Evaluation
U. W. - Stout

ADMINISTRATOR QUESTIONNAIRE
1974

Please fill out the following questions by either checking () the appropriateresponse, or by supplying the information requested,

1. Name
;

Sex (1) Male (2) Female

Age (1) Under 20,_(2) 20-24, (3)', 25-29, (4) 30-34,
(5) 35-39, (6) 40-44,, (7) 45-49, (8') 50-54,.(9) 55-59,(10) 60 of over.

'ame of School

Level of school (1) Elementary,e(2) Junior High, (3) High School,
(4) Vocational- Technical

Highest level of.education (1) Bachelors, (2) Masters,
(3) Ed. Specialist, (4)' --gaorate.

/ears experience as: Teacher 'Counselor

6. Number of students you are responsible for

9 Few many years have you functioned as an.administrator:

(1)._ Less than 1 year, (2) 1-2 years, (3) 3-5 years, (4) 6-10 year,,,
(5) 11-15 yearg, (6) 16-20 years,'(7) 20 yea'rs or more.

Please indicate the number of Career Education training programs-you haveparticipated in since June 1972.

(1) # of summer workshops conducted by project staff (Mr. ringner).
(2) # of in-service training programs during school year.

(3) 0 of conferences with project consultants.

(4) # of other workshops or seminars

(5) .# of academic courses.

(6) II of Educational Telephone NetwOrk (ETN) courses
.,(7) f of T.V. courses

(8) Other (specify)
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ItiPc. HListe -ow-are-sixteen concept 6f career
education. Do you agree that these concepts
are important for the grade level(s) you are
associated with? Please check the appropriate
box which beSt expresses your level of agree-
ment with each'statement.

0
0

1. An understanding and acceptance of self is
important throughout life.

2. Persons need to be recognized as having
dignity and worth.

3. Occupations exist for a purpose.

4. There.is a wide variety of careers which may
be classified in several ways.

5. Work means different things to different
people.

6. Education and work are interrelated.

7, Individuals differ in their interests,
abilities, attitudes, and values.

8. Occupational supply and demand has an
impact on career planning.

9. Job specialization creates interdependency.

10. Environment and individual.potential inter-
act to influence career development.

11. Occupations and life styles are interrelated.

12. Individuals can learn to perform adequately
in a vari ty of occur tions.

13. Career dev lopment requires a continuous and
sequential series of choices.

14. Various groups and institutions influence
the nature and structure of work.

15. Individuals are responsible for their career
planning.

16. Job characteristicg and indivi@uals must be
flexible in a changing society.

416
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-1-locr-DoYouFeel----Ab-cstrt--Ca-reer--Edun-tittr?

Please read each statemen.c carefully and check
the appropriate box which best describes how
you feel about each statement

00
03

ri
C:1

(1)

W P
G
o W
P 0

4J 4
Cl) A

( 1 ) (2)

0
r4

0.0

(3) (4) (5)

1. Students should be aware of different jobs and job
requirements during the study of every subject in
evefy grade.

2. An effective program of career education will enable
,Students to possess salable skills, (occupational,
-edtkationali emotional), at the -time-of leaving
formable school.

3. An effective program of career education will reduce
the drop out rate.

4. Most local business and professional people will supp-
ort career education programs.

5. Separate courses on career education. would be better
than incorporating this material ihte existing
Courses.

6. Care6f-edfiteion.should be taught by specialists in
the field rather th4n by regular teachers.

7. The school guidance department should carry the sole
responsibility for career education.

8. An effective program of career education will raise
the vocational aspirations of students.

9. State and federal funds should 'be provided to suppo rt
career education.

10. The local community. should pay for career education
if the state and federal funds are unavailable.

11. The funds ror vocational education should not be used
to suppoft career education programs.

12. The incorporation of career education programs into
present courses would upgrade these courses.

13. An effective career education program will help
students in making realistic career choices.

14. Guidance counselors don't. know enough about career
opportunities for students.

15. A career education rse shoald.be required for
certification in my = field.,,

16. The basic philosophy of career education is sound and
worth implementing.

ill 17. A career education course should be required for all
counseling majOrs at the college level.

18. The integration of career education in present courses
will decrease the effectiveness of instruction.

19. A secondary school student should receive credit for
any kind of employment.

20. A sec. schobl student should receive credit for only
work which is related to his career choice.

21. As a part of the sec. school program, students should
be allowed to leave school during the day to work,
(e.g. co-op work. experience.)

C. If you have any comments, please make them on the back of this page.
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Community Survey

1. person(s) who (are) interviewed

1.1 Mother
1.2 Father
1.3 Mother and Father
1.4 Adult male other than father
1.5 Adult female other than mother
1.6 Other

2. How many children do you have?
Male

2.1
40

None
2.2 1

2.3

2.4 3

2.5 4

2.6 5

2.7 More than '5

Number

Female

3. Have any of your children left school before graduating from high school?

3.1 Yes Grade
3.2 No

4. In what grades are your children? (Number)

4,1 k-3
'4.2 4-6

4.3 - 7-9
4.4 , 10-12

4.5- 13-14

4.6 Other (Please specify)

5. What do you see as the chief purpose of education?

5.1 Get a- job_

5.2 Go to a business ' "r trade school
5.3 Go to a two yea ollege
5.4 Go to a four y r college
5.5 Vocational ecluc tion
5.6 Other: _(Please specify)

6. With whom have you discu sed any career plans for your children?

6.1 Child
6.2 Other parents
6.3 Teachers
6.4 Guidance Counselors
6.5 Other school staff
6.6 Representative of various careers
6.7 None
6.8 Other: (Please specify)

1-1



.7. Since June, 1972, how many times have you, reteived_ipformationWbout
the career education program in your school system from the following

sources? Circle a response in each column.

Newsletters Newspapers, Television,

Meetings or Brochures Radio Announcement

7.1 Never

'7.2 1

7.3 2

7.4 3

7.5 More than three

7.6 Never 7.11 Never

7.7 1 7.12 1

7.8 2 7.13 2

7.9 3 7.14 3

7.10 More than three 7.15 More than three

8. How many times have you heard about or received any informati about

the articulation program between Shebo-ygan_High-Schools_and_La eshorP
Technical Institute? Circle your response.

;

8.1 Never
8.2 1

8.3 2

8.4 3

8.5 More than three

ti

9. Are you involved in the school system as: (circle those that apply)

9.1 Parent
9.2 Advisory committee member

9.3 PTA
9.4 Teacher
9.5 Board of Education

9.6 School staff members

9.7 Citizen
9.8 Single male
9.9 Single female
9.10 Other: (Please specify)

10. What type of work do you do? (Job) L

11. What is your highest level of education?

_Eighth Grade

_Some high school
High School graduate
Vocational School
Technical School
Some college
Bachelor's Degree
Master's Degree
Doctor's Degree
Other: (Please specify)
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Dear Colleague:

UNIVERSITY OF WISCONSIN

MI NOMONII

April, 1974

1N1`,;( ON:pIN ')/1 0.1

During the past two yPars, th( Theboygan K-14 Career Education Guide
has befi purchab,d by you and other individuals andaguncics. We are
interested in findirig out how the Guide was used and if it proved to be
of value to yob

Your answers to the attached questionnaire will be very important in
considering the value of the curriculum guide developed by the Sheboygan;
Articulation Project.

The attached form has been devised so it will take a minimum amount
of your time. All of, the answers can be given by checking appropriate
spaces or providing limited information. There is a question at the end
for you to write any comments you would like to add.

It is extremely important that your ideas and information be included
in this study and we want you to know your time and effort to do this is
appreciated very much. -

When you have completed the questionnaire, please use the enclosed
envelope to return your sealed response. Please return it by May 15, 1974.

Thank yOu very much for your cooperation.

CWG:bb
Enclosures

Sincerely,

Dr. Carlyle W. Giibertseh

Program Evaluation Director
Sheboygan Articulation Project

420



Unizity of Wisconsin - Utoat
Menomonie, Wisconsin

K-14 Career Education Guide
QUESTIONNAIRE

(PLEASE CHECK APPROPRIATE RESPONSE)

CVTAE
Fo'rr, 8

A I rv, r p,ion Ewing n iiitArict or e1litinr006

1,crich..r, ph 'it:. Inr,w r t,11, (pit in Hilt; nif;Lion.

1. We n!,, Lb. K-111 (..1r r fv; (nit A:Irric among othir

Yes No
ti

2. How many of the educational systems you sery adopted for use the
Sheboygan K-14 'guide?

Many Some A few None

3. We found other guides more useable for institutions and indiiiduals
we serve..

Yes Ho

4. Wen. the Carc(1. Education Models, "The Arrow," "The Six Components"
and "The. Blueprint for Implementing Career Education" useful?

5. Did the GareLr Education Models mentioned above provide direction _

for local school Systems or individual educators to develop local
models and programs of Career Education?

Yes No

6. Was the guide used in a regional Career Education Resurce Center
for teachers and other-educators to get ideas from?

Yes No

7. Educators like the organization (K-14 Form) of the guide.

Yes No

B. If you work in a school district or individual school rather than serving
a,region, please answer the following questions.

1. We are planning in-service and will use the K-14 Career Education Guide
to write curriculum for our school.

Yes No

Grades
Subject Areas

24 We will use the Sheboygan rr>rodels to implement Career Education b'eyond.
the K-14 curriculum guide.

Yes No



,

-

...

_
.

3. !lbw wa3 tht guide pre3ent(d to th faculty?,

ONAN
rorm 69

4. We us` the Sheboygan K-14 guide and models to establish our local
school district's Carccr Education philosophy, shol-t and long range
Career Education Goals.

Yes No

Wf used the Shcboygan K-14 guide to Write (or rewrite) our local
c%Irriculum.

Irf. :3 /lb

r). What gradc. low.lo?

6. Wk, us:d the guidc to int(gratc can.fr development concepts into our
local curriculum. '

Yes 1,10 4

a. Whnt grad` levels?
b. W/1E-A subj,ct areas?

,

.4

;

7. Wc used the K-14 guide and the Sheboygan models to establish our local
philosophy of Carc:er Education.

Yes , No

_8. The Sheboygan K-14 guide and Career Education Models were useable to
us.

,
Yes No

If r:.s, which par i,r; vp.ri mo:.;t, unc-4:11(;?_________._ . __ --
<1

---- --i&-- ----- -
C. If you have additional comments, please make ,thtm on the back of this pagu.

Thank you very much for your time and cooperltion.

,,, "...o,

,,

.

,

.

-

4,-
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QUES1 IONNAIRE7FOR CAREER EDUCAT ION WORKSHOP

Sheboygan, Wisconsin

Summer 1974
To the participants:

Your responses to the following questions will be especially valuable in
helping us evaluate if these workshops are useful to educators. Please answer
each of the items carefully by circling the letter or number, placing a check
in the blank which best describes your answer, or writing your response.

1. Do you feel you know how to define career education?

A. Definitely yes
B. Probably yes
C. Probably not
D. Definitely not
E. Uncertain

2. Show on the scale below how confident you feel of your ability to interpret
career education to others.

Very
Confident Confident

Somewhat
Confident

Not at all
Confident

a) Teachers 1 2 3 4
b) Counselors 1 2 3 4
c) Administrators 1 2 3 '4
d) Parents 1 2 3 4
e) School Boards 1 2 3 4

In general, howusyTul do you feel career education is likely to be in
improving the effectiveness of your job?

A. Very useful
B. Somewhat useful
C. Of little use
D. Of no use
E. Undecided

4. Prior to coming to the workshop, I considered career education

A. Very useful
B. Somewhat useful
C. Somewhat irrelevant
D. Very irrelevant
E. Undecided

5. In what way has the workshop influenced your feelings toward the useful-
ness of career education?

I now consider career education:
A. Much more useful than I did before
B. A little more useful than I did before
C. A little less useful than I did before
D. Much less useful than I did before
E. Not applicable - I don't .believe my attitude has changed



What-other topics-do-you belimshoidd have been covered, if any? If
you mention more than one topic, list them in order of importance.

7. Please indicate the extent to which the following were, useful in helping
you to understand the content of the workshop.

Extremely
Helpful

Very
Helpful Helpful

Not
Helpful

a) Speakers 1.
- l

2 3 4
b) Career Materials 1 2 3 4
c) Group Exercises 1 2 3 4

0'd) Readings 1 2 3 4
e) Handouts 1 2 3 4
f). 1 2 3 4
g) 1 2 3 4
h) 1 2 3 4

8. Please indicate what your personal goals were for this workshop.

9. Which of these goals were best met by the workshop?

10. Which-of these goals were least satisfied by the workshop?

O
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In terms --,of --your O;41 goals for -this workshop,- hew suce-essful-was---the-

workshop?

A. Very successful
B. Moderately successful
C. Moderately unsuccessful
D. Quite unsuccessful
E. I am undecided

12. Please indicate the extent to which the workshop contributed to your
growth and understanding in each of the areas listed.

Very r
mucli Somewhat Little

(I already
Not had this

applicable background)

a) Curriculum Planning
b) . Use of career

materials
c) Evaluation of

-career materials

d) Selection of
appropriate career
materials

1

1

1

1

2

2

2

2

'3

3

3

3

4

4

4

4

13. What changes would you make-to improve the workshop before it is presented
for other educators?

14. In your opinion, how helpful aie lit, workshops in the work and professional
growth of educators?

A. Extremely helpful
B. Of considerable help
C. Of some help
D. Of no help

15. Please give your general comments on the workshop you just completed.

)

( 4
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Awareness Books

CAREER EDUCATION MATERIAL

1971 - 1974- .7U /VP

N AB 1 - Act One An Autobiography by ,Ala .J.,. . r' ',S) Z.:ice

Educational Read4ng Service, _n c.

N AB 2 Blowfish ive in the ea by Paula Fox (;;1.00)
Dell Publis g Co. Inc

N AB 3 - Edge of Awarenest: 25 ContemporaryEssays - Ned E. Hoopes &
Richard Peck Ed. (2218-9) (60c)

Dell Publishing Co. Inc.

N AB 4 - 'Emotional Problems of Growing Up

N AB 5 - How to Win Friends and Influence People - Carnegie, Dale (PB) (75c)
Simon & Schuster, Inc.

N AB 6 - Man Alone: Alienation in MoCern Society Eric & Mary Josephson
Ed. (5182-3) (95c)

Dell Publishing Co. Inc.

N AB 7,- The Vanishing Adolescent - Eegar G. Fr!edenberg (9276-3): (60.)
Dell Publishing Co. Inc.

/
... ,

N AB 8 - Vibrations - George A. Wodds ($1.00),
Dell Publishing Co. Inc.

N AB 9 - Who Am I? Essays on the Alienated - Ned E. Hoopes Ed.(9572-9) (75C)
Dell Publishing Co. Inc.

N AB 10 Own Story by Bernard Baruch (C) (S0c)

N AB 11 - The Sheepskin Psychosis - Jchn Keats (7805-3) 4750
Dell Publishing Co. Inc.

Educational Reading Service, Inc.

N 'AB 12 - Faithful Echo - Ekvall,,Robert B. ($1.45)
College and University Press

N AB 13 - Tu Vida Social ages) &index cards ($2.75)
GesAler Pub Cq., Inc.

N AB 14 - Savoir-Vivre b Germain (195 pages) 61.1ndex cards ($2.50)
Gessler Publishing Co., Inc.

G AB 15 - Just le - Marie Hall ($2.50)
Vi ing Press, Inc.

* Significant
** Moat Significant'
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°a Booklets

N BK 1 - Facts About Narcotic Dargerous Drugs

N BK 2 - Finding Part-time Jobs

N BK 3 - Should You Co to College?

H BK 4 - Cs.,.rcer Monoe-alla on Opportunity Occupations (17 booklets)
Wilfrid F. & Teabel R. Benz:au (Complete seta 18) $1.00 each

kssociateel Publishers

L BR 5 - Gett!rg E'Tif"? (10 cumphlets) ($2.00/set)
The ELLIom:cs Ptess Incorporation

L BK 6 - Cot=unity Re-ourcls Vorkshops (25c)
Naticni? t;sn. Cf Manufacturers

L BK 7 - Ccunci%s (6 copies) (50c each)
National of Manufacturers

A

L BK 8 - Student-Ind-ltry Plan for Action (25c)
National Assn. of Manufacturers

L BR 9 - Official Policy Positions (6 copies)11k(N/C)

National Assn. of Manufacturers

L BK 10 - Public Polity Reports (4 reports) (20c each)
National Assn. of Manufacturers

L BK 11.- Career Education Monograph Series (9 booklets) ($5.00/set)
Bureau of Publications

N BK 12 - Job Interview Workbook ($2.50)

Creative Services/The Audio- Visual Company

N BK 13 - How to Give a Fashion Show (5 copies) (504 each)
McCalls Patterns

L. BK 14 - Career Education (Stock. No. 1780-01081) (100 copies) (20c each)
Superintendent of Documents

* G BK 15 - Here I Am (pkg of 25) (5-43560) ($10.75)
Sciende Research Associates

* G BK 16 - The Me I Know (pkg. of 25) (5-43604) ($13.20)
Science Research Associates

* G BK. 17 - Being Me, (pkg. of 25) (5 -437O3) ($13.20)
Science Research Associates ,



1.4
c

8
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.4 Booklets Cont.

N BK 18 - Math Career Education Test Booklet (Spirit Duplicating Masters) ($10.64)
Charles E. Merrill Publishing Co.

H BK 19 - Concept Module #1 "Self Concept" (2 copies) (70c each)
Cooperative Education Service

H BK 20 - Concept Module #2 " Cooperation" (2 copies) (70C'each)
Cooperative Education Service

* *

H BK 21 - Concept Module #3 "Values" (2 copies) (70C each)
Cooperative Education Service

H BK 22 - Instructional Strategies, Set #2 "My Citizenship Booklet"
(2 copies) (70c each)

Cooperative Education Service

H BK 23 - Instructional Strategies, Set #4 "How nl You Perceive Yourself...
Others"(2 copies) (70c each)

,Cooperative Education Service

H BK 24 - Instructional Strategies; Set #5 "All About Me" (2 copies) (70c,each)
Cooperative Education Service

4
H BK 25 - Educational Strategies, Set #12 "Transactional Analysis"

(2 copies) (70c each)
--- Cooperative Education Service

H BK-26,-Initructional Strategies, Set #13 "Social Responsibility"
(2 copies) (70c each)

Cooperative Education Service

H BK 27 - Instructional Strategies, Set #14 "Behavior Modification"
(2,copies) (70c each)

Cooperative Education Service

N BK 28 - Living With Myselfand Others (A guide to Transactional
L Analysis-by Dennis Siebert (60 copies-N) (50 copies-L) (500 each)

Dr. Thadas Morris

L BK 29 - Answers to Some Ouestions About Career is Graphic Communications
(101 copies) Graphic Arts Tech. Foundation $5.00L BK 30 - Careers in GraphicCommunications (loo copies)

t $5.00

L BK 31 - Technical Schools, Colleges & University offering cources in
Graphic Comm.

$4.00

L BK 32 - Post Secondary Cooperative Education Abstracts
Eric Document Reproduction Service

$3.29

L BK 33 - Attitudes Toward Work: A Bibliography of Eric Documents $3.29
Eric Document Reproduction Service
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-3 Career Books

N CB 1 - Bakic Metal Workirg :lechnology

N CB 2 - Computers: The Machines We Think With - D.S. Halacy, Jr. (1962( (50c)
Dell Publishing Company Inc.

H CB 3 - Your Future in Civil Engineering

N CB 4 - Chiropractic: A Yod-2rn Way to Health - E. Julius Dinterfuss
(1905) (750

Pyramid Publiclitions, Irc.

N CB 5 - Encyclopedia of Job Descriptf.ons in Manufacturing ($59.50)
Sextant Syste m, Inc.

N CB 6 - Employment and Earrings, States & Areas 1939-69 ($5.25)
U.S. CovernmFrt PrintinY Office

CB 7 - Present. Va.:a of Estimated Lifetime Earnings, Technical Paper 16
(1967) (400

Superi-tsneent of Documents

N CB 8 - Career ThresixIds Vol I (a1.39/3:16) ($2.00)
SuperiLtc.ndent of Docurents

C CB 9 - The Teacher's Rnle in Career Develoomcnt (2 copies)--(#308) ($1:90)
American P.:rsornel & Guidance Assn.

N CB 10 - Occupations in the Field or Library Science

N CB 11 - Occupations is Electronic Computing Systems

N CB 12 - Jobs in Ship and Boat Building

N CB 13 - Careers in Home Economics - Hoeflin, Ruth, 1970 (915559) ($6.95)
Collier MacMillan Lib-fary Services

,

G CB 14 - Clara Barton - A Story of the Red Cross (A) (600
Educational Reading Service, Inc.

N CB 15 - Creative Careers for Wmen (A Handbook of Sources and Ideas for
Part-time Jobs) - Scobey, Joan and McGrath, Lee Parr (ESS)
10231 ($1.00)

Simon & Schuster, Inc.

N CB 16 - I Wish I'd Known That Before I Went to College - Brown, Judy
and Grossfie14, Don (ESS) 10168 ($1.00)

Simon & Schuster, Inc.
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(a)
"I Carper Bo-.1:3 Cont.

N C3 17 - 7E: rt cf E:4=g a Euccez-lac rul Student (BIPAD)- lhompson, Helen M.
010) W'55

Simon S SO:ustzir, Inc.

N CB 18 - Through Easic Trif:ing With Walter Young - Yel Cebulash (M-2956) <60o)
Scholastic Book Services

N CB 19 - Vocational Dportves ior Langmage Students -.Gilbert
C. Et.ttc1-wp (3.1:i) ($1 25)

)-Idera A;sn. cf Ameriza

N CB 2Q - Home Econrniq-n in L7.tion Nancy Mills <$1.00)
Co-EVIut..2c-st

N CB 21 - Inside the 17.1-hion Jarrow, J.A. and Judelle,,B,
0-471-4&0E5. ($3.50)

Joln & S n Irc.

N C3 22 - Tne Theory of T21.11-.:on revign - Brockman, H.B. 0-471-10536-4 ($10.95)
John W11.17 & S:;na, IEC.

N CB 23 - The t° nn of Ar.hievcm?lt &nips .T 50 Biographies of Modern Self-made

In ;;Iosi.*. LlesEatich(2! America (49 books rec.) ,($5.08/book)
AssoriatO Publishers

N CB-24 - The Aim-High Vocational Series - 18 Vocational Fields Which
Promiii-Suc.:ist to Ambitious Nbn-college Students ($'69.50/set)

Associated Publishers

CB 25 - The Came= in Depth Sarin - 98 of the Best AUthored, Occupational
Information 2col:s Available (97 books rec.) ($335.00)

Associate:: PublisheTs

:N CB 26 - Understanding the Automobile & Instructor's Answer Key - J. Beck ($2.00)
Follett Publishing Conpany

_ -

LOOKING FORWARD TO A CAREERP.2,booksl-p4us teacher's guide ($60.65/set)
N CB 27 - Looking Forward to a Caieer - Art,(3 copies - 1 is complementary)

Dillon Press Inc.

N CB 28 - Looking Forwa a Career - Writing (3 copies - 1 complementary)
Dii ress nc.

t.

N CB 29 - Looking Forwaid to a Career - Radio and Television (3 copies -

1 complementary)
Dillon Press -

N CB 30 - Looking Forward to a Career - Computers (3 copies - 1 complementary)
Dillon Press

N CB 31 - Child Care Aide - Teacher's Copy == $10.00 - Student's Copy it $6.50

Texas Technical University

4 3,)
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5 3 Career Books Cont.

N CB 32 - The Student Journalit and Photojournalism ($3.78)
Richard Prctss, Inc.

N' CB 33 - The Complete Book of Press Phocogripby - E. M. Seitz ($2.50)
Hibbert Printing Co.

N CB 34 - Opportwities
J. Weston

35'

7-
N CB 35 - Tatvraus

J. WeFtou

in Mkihemltics ($3..50)

Welch, Publisher

Grf):

Pubpsber

N CB 36 - Prevlcational Series f500 (. books & anewer.keys 1501) 01.05
ea:..h/25%; er,c:1 ansv,n. key) ,

Delmar Publishers

N CB 37 - The World of Wrk edited,by Kay Koschnick ($1.25)
New Leaders Press

N CB 38 - Occupations ef:ited by Caroline Blakely (64 pages) ($1.50)
New Rears Pt"ss

N CB 39 - Le Parfait SerrAtaire by Larousse (474 pages) & index cards ($3.25)
Gess:m kublishing Company, Inc.

N CB 40 - La Cocina Sabrosa Y Practice by J. Jamar (195 pages) 1100 iecipes
6 index cards ($2.95)

Gessler Publishing Company, Inc.

N CB 41 - La Bonne Cuisine Chef Sol by Fernand Nathan (319 pages)& index
cards ($3.95)

Gessler'Pubjishing Company, Inc. '1
A

G p 42 - Looking Forward to a Career - Advertising (2 copies - 1 complementary)
H Dillon Press Inc.'

G CB 43 - Looking Forward to a Career - Agriculture (2 copies - 1 complementary)
H Dillon Press Inc.'

G CB 44 - Looking Forward to a Career - Building Trades (2 copies -

H 1 complementary)
Dillon tress Inc.

G CB 45 - Looking Fo
H Dill

o a Career - Dentistry (2 copies
Press c.

G CB 46 - Looking Forward to
a Dillon. P

Career - Fashiod (2 copies -

G CB 47 - Looking onward o a Career - Government (2 copies
H Dillo

- 1 complementary)

1 complementary)

- 1 complementary)
Press Inc.

4-a
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G CB 48 - Lookiug Forward to a Career - Moto. r,ller.7.cs (2 copies -
Ii 1 compleJ.antary)

Dillon Press Inc.

G CB 49 - Looking Forward to a Career - TI eater (2 copies - 1 complementary)
H Dillon Tress Inc.

N CB 50 - Your Futre a Pomo Economist - Jeanne Paris (160 Pages)
p.-,1-rback '31.97)

Lrcv C., Inc,

N CB 51 - Chili 1 e1!.7.-. Teag..2 of Arer.ca Standards for Pay Care Service ($2.50)
Chit: V-if-e lesve of 1msrica

G C3 52 - Lct'r, Pret.rd Wtk in the Bank (Classr on ee.) ($4.00)
P;:; can Ii%ited

N C3 53 - Tranc6t. Et Ts:hnioue (Vol I & II & teacher guide)
(;;J5.1/2)

Centint31 1!).)% CecTp:ni, Inc.

N C3 54 - Cr. = Jo., r-:-five 1:cople tell what it's like) - Joseph L. Norton
(0.95)

J. C. Ct:olpany'

N C3 55 - Career Cppor:-;nL.1:s: Ec..7.1ogy, Conservation, & Environmental

Control W.9)
J. G. 1:::r; aar.n YublistAng Company

L CB 56 - iew Direct ,;4.; for Vocational Hone Economics (3 copies) (51 pages)

($1.75 eac;)

American Vocational Association
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-4 Classrdom Equipment \,

N CE 1 - Framing Cart.entex:; Square (3) ($8.10 each)
The Satterlee Company

N CE 2 - Combination Squares - 12" (6) ($16.05 esch)
The Sattprlee Company

N CE 3 - Protractor & Dett:F Gage (3) ($11.40 each)
Brodl,;ad Carrett

N CE 4 - Outside Yan*:ee Spring CA1:13.ers (" 5" ($4.20 each)
Brodhead Garrett

N CE 5 - Yankee Spring Dividers- 6" (8) (:!..20 each)
Brodl-ead Garrett

N CE 6 - Inside Yenlree Spring Calipers - 6" (8) ($4.20 each)
Brodhead Garrett

N CE 7 - Dressmakers' Shears - 8" (3) ($6.80 each)
Brodhead Garrett

N CE 8 - Steel Scissors - 4.5" (12) ($6.00 each)
Brodhead Garrett

N CE 9 - Powerlock Steel Tapes - 6' (3) ($2.30 each)
Brodhead Garrett

CE 10 - Lufkin Steel Tapes - 50' (3) ($8.00 each)
Brodhead Garrett

N CE 11 - Folding (Zig-Zag) Rules (6) ($2.60 each)
Brodhead Garrett

N CE 12 Utility Steel Rules yd./meter - 2' (3) ($10.50 each)
Brodhead Garrett

N C$ 13 - Satin Chrome Rules - 12" (8) ($4.50 each)
Brodhead Garrett

N CE 14 - Apprentice,Micrometer (0 - 1")- (8) ($6.00 each)
Brodhead Garrett

N CE 15 - Fillet or Radius Gauges (1) ($6.60 each)
Brodhead Garrett

N CE 16 - Thicknes Gauges (3) ($3.00 each)
Brodhead Garrett

N CE 17 - Scribers (5) ($3.95 each)
Brodhead-Garrett

N CE 18 - Vernier Calipers (3) ($7.20 eaih)
Brodhead Garrett

N CE 19 - Brodhead Architect Scales (12) ($1.50 each)
-Brodhead Garrett 43,;
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00 Captioned Filmstrips

N CFS 4' - Career OpportunItieF I (D-3) 031.25)
Popular Science Relgio-U6,.alt

G CFS 10 - Community Helper Series (Set I) (402r.00)- ($41.00)
McGraw Hill Company

G CFS 11 - Community Helper Series (Set II) (402060) ($41,00)
McGraw Hill Company

G CFS 12 - Agriculture & Industry Set (641290) ($57.50)
McGraw Hill Company

G CFS 13 - Our School Workers (641250) ($37.51)
McGrew Hill Company

C CFS 14 - Clothing (8540) ($36.00)
Encyclopedia Brittanica

G. CFS 15 - Food (8420) ($36.00)

Encyclopedia Brittanica

G CFS 16 - Shelter (S120) ($36.00)

Encyclopedia Brittanica

G CFS 17 - Community Services (8180) ($36.00)
Encyclopedia Brittanica

G CFS 18 Life on the Farm (7680) ($36.00)
Encyclopedia Brittanica

G CFS 19 - Mothers Work, Too (P) ($42.00)
Educational Reading Service

G CFS 20 - Fathers Work (P) ($42.00)
Educational Reading Service

G cps 21 - Food, Clothing, & Shelter

G CFS 22 - True Book Community Helpers (6) (221-S) ($32.40)
Society for TualsEducation, Inc.

CFS 23 - VOID

* CFS 24 - Leging American Negroes (6) (242-SATC) ($55.50)

Leading American Negroes Word Games (242SA-WG) (0.00)
Society for Visual Education, Inc.

CFS 25 - VOID

CFS 26 - VOID
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Captioned Fimstripf Cont.

G CFS 27 - They Need Me ($42.00)

Educational Feeding Service

G CFS 28 - What Do You Think? ($42.00)

Educational Reading Service

CFS 29 - Eow Do You Feel? ($42.00)
Educational Reading `Service

CFS 30 - How to Study Occupations (Part of CFS 4')
Popular Science lictio-Visuals

G CFS 31 - Making Friends ($21.00)
BWEducational Media

G CFS 32 - Where Our Daddies Work

Eye Gate House, Inc.

N CFS 33 - Consumer Edqcation Filmstrip Series (555) (3 filmstrips) ($10.00)
Association- Stealing Films

G CFS 34 - Our Community Utilities (4 filMtvIppr(6-148) ($25.00)
Coronet4Instructional Materials

L CFS 35 - Career Values: What Really Matter to You ($87.75)
Guidance Associates Pleasantvelle. NY
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G 1 - Mo:lert Neerc .Co.icribut:Ls (43-c) ($4.93)

Socicty fc: Vis%al Er!ucation, Inc.

430
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* G EQ 14 -25 ClassetteTapePlayer Model 145 (12) Audiotronic ($33.00 each)(3) Photoart Visual Service

* G EQ 26 - Switchcraft Model 675B Headphone Sets with 6 Bell & Howell
(1) Monaural Earphones (,witchcraft = $21.00) (Earphones = $9.95 each)

Photoart Visual Service

N EQ -27 - Switchcraft Model 6758 Headphone Sets with 6 Bell & Howell
Monaural Earphones (Switchcraft = $21.00) (Earphones = $9.95 each)

Photoart Visual Set-Ace

* G EQ 28 Viewlex Superviewer 134 (11)
Shore Photo Distribt.tor

* N EQ 29 - iiewlex Automatic Sight and ccur,(12LL.,s*.rin Slper-viewer 136H

G EQ 30 - Viewlex Silent Filtnloop
Super-viewer 191

G EQ 31 - Loudspeaker (2)

L EQ 32 - Infonic 102 Cassette Copiar (612561) ($1,295.00)
Valley School Suppliers, Inc.

L EQ 33 - Sony Videocorder AV-3F00 (S695.00)
Nasca Televisi tem

N EQ 34 - Study Mate Audio-Vance by nger/Graflex (2096-032)46 ($90.00 each)H Camera Exchange

** N EQ 35 - Viewlex Superviewer 136 (5) ($1...0C lsch)H Valley School Suppliers, Inc.

H. EQ 36 - Sportcraft Stop Watch (for testing) ($20.99)
G..& L. Sports Center

N EQ 37 - Pana-Vue 1 (individual slide viewer) ($15.00)
Gene's Camra & Sound Center

N EQ 38 - Kodak Ektalite 120 Reader ($99.00)
Eastman Kodak Company

* G EQ 39 - Argus 2808 Dual Eight Editor Viewer ($38.96),
Shore Photo Distributors

G EQ 40 - Craig Master 6 SpliOer Model S-6 ($11.86)
'- Shore Photo Dist.

* G EQ 41 - Bell & Howell 1620 Movie Projector ($99.96)
Shore Photo Dist.

43;



Equipment Cont.

G EQ 42 - Kodak Carousel 750F1 P-f/jecto:

Shore Photo Diet.
(9 :f )

G EQ 43 - Kodak Carousel Stac< Loader Outfit ($15.00)
Shore Photo Dist.

G EQ 44 - Sony TC66 Recorder (2) (352.50 each)
Shore Photo Dirt.

N EQ 45-47 - Class%Ittc. qipe rne;h1 145 - Audiotre9ic (3) ($44.96 each)
Ihot)art Service

H EQ 48 - Utility 2.:3)1-13 (E1.34) ($4.88)
Tril3.3.rg

N EQ 49 - V-25 Viewlex rtimstrip rryidcror' ($94,36 each)

N EQ 50 - V-25 Viewl,ix Filmstrip P:oj_:(tor ($94.36 each)
Shon.

G EQ 51 - Pell & Hor,e11 Fili:trtp Projk-ror (i45A) ($93.45 each)
Photo.rt SemiLe rlr;7ration

G EQ 52 - T1AND Listening Ceutf,..r C.EZ-PAC 811P) ($77.50 each)
Valley 5::!,001 Suppliers

G 'EQ 53 Record Pinyer (Vci:e of Music) (275-5) (E371619) ($75.00 each)
Val:ny Sch%ol Suppliers

G EQ 54 - Viewlex Sperviewer (V-135)
_ ($99495 each)

Valle: School Suppliers

G EQ. 55 - Viewlex Superviewer .(V-135 ($99.95 each)
Valle, School Suptaliers

N EQ 56 - Eight Station Listening Station (M8V300P)' ($75.00 each')
Oostdyk & Wilke

HM EQ 57 - Video Tape Camera (Shibaden HV-70) with tripod, zooralens, viewer
& hook-up cord ($750.00 each)

Oostdyk & Wilke TV Service

HM EQ 58-59-60 - Viewlex Superviewer (V136) Filmstrip & Cassette Auto) (3) ($165.ea.)
Valley School Suppliers, Inc.

HM EQ, 61 - Electric Time Switch (7200) for video tape
Oostdyk & Wilke TV Service

($65.00 each)

N EQ 62 - Safety Belt (AV-552) (fei securing the monitor to the table)
($8.00 each) "ADVANCE" Products ComPany Inc.

436
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16mm Films

L F 3 - The Cghoul Ocnlselur

** L F 4 - Build Better Life 2 co,pies) ('35.00)
Nati:my:J. Asc.:ocia:ion of Home Lullders

* L F Is a Career .P.3 A Tecbdcifil For You? ($190.00)
Aims ILstrociAollal Mr2e,da Gerlices Inc.

L F 6 - Jobs and ThIlr Envircnm,nt 7.11 the Job ($185.00)
McGraw-Hill Fi.la Co.

L F 7 - Jobs for Men: Where Lm I G:ir,1 '$1115.00)
Filris Cc.

** C F 8- Values; Uni.,-:rstariUrg ($1;*0.0)
BFA Educatiousi Media

** C F 9 - Values: ti-Orsten;5ing Our:;0,1;-s ($120.00)
BFA Educational Me:Ha

**

L F 10 - Jobs in tte Wurld cf Work: A Good Place to Be ($160.00)
O'r McGrawHill Films Co.

L F 11 - My Life to Live ($146.00).
Coronet Instructional Materials

C F 12 - People Are Different and Alike ($130.00)
Coronet Instructional Materials

L F 13 - Your Job: Findinz the Right One ($162.50)
Coronet Instructional Materials

L F 14 - Your Job: Good Work Habits ($162.50)
Coronet Instructional Materials

L F 15 - Your Job: Getting Ahead ($195.00)
Coronet Instructional Materials

L F 16 - Your Job: Applying for It ($162.50)
Coronet Instructional Materials

L F 17 - Your Job: You and Your Boss ($195.00).

Coronet Instructional Materials

L- F 18 - Your Job: Fitting In ($195.00)
Coronet Instructional Materials,

L F 19 - Growth of Big Business in America '($97.50)
Coronet Instructional Materials

** C F 20 - Jobs in the City: Women At Work ($155.00)
Centron Educatione Films

43
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** L F 21 Guidance fcr the S,:venties: Kids, Pareat3, Pressures ($170.00)

* *

BFA Eduoatimal Kr:die

G F,22 - Build a House ($135.'o)
En ycicp,:dia LittenLcs Education Corp.

th.F 23 - The Doctor ($2r.)0.0)

Encyclopedia Brittanica

G F 24 - The,Food Store, ($16(.5C)

Encyclopedia Brittarira

G F 25 - Bread ($135.00)

clopedia Brittanica

G F 26 - Cloth - Fiber to Fabric ($200.00)
Encyclopedia Brittanica

G F 27 - Why Fathers Work? ($167.50)
Encyclopedia Brittanica

G F 28 - Our Community Services ($135.00)
Encyclopedia Brittanica

G F 29 - The Mayor ($167.50)
Encyclopedia Brittanica

G F 30 - The Mailman ($135.00)

Encyclopedia-Brittanica

G F 31 - The FirfmRn ($135.00)

Encyclopedia Brittanica

G F 32 - The Hospital ($167.50)
Encyclopedia Brittanica

G F'33 - The Truck Driver. ($200.00)

Encyclopedia Brittanica

G F 34 - An Airplane Trip By Jet ($35.00)
Encyclopedia Brittanica

.**
G F 35 - The Lemonade Stand: What's Fair? ($167.50)

Encyclopedia Brittanica

G F 36 - School Problems: Getting Along With Others ($130.00)
BFA Educational Media

* *

L F 37 - Pathway To Craftsmanship (m-365) ($160.00)
Great Plains National Instructional Television Library

L F 38 - Challenge in Banking (m-359) ($160.00)
Great Plains National Instructional Television Library

44u
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s.

L F 39 - Dialing Orrortumity (t1(0.01)
. Great Plains Nation-al Irstrtcticnal Television Library

*

L F 40 - English on the Job: Listening fu.d. Speaking Skills ($175.00)
Coronet Instructions:. Ma:eric2s

G F 41 - People Who ;Y.,rk in Fectories (;j16) 00)

Coronet lustructi.cna:. Materialk.

G F 42 - People Who Work in Offices ($1F_:.00)
Coronet Instrurtioral Muterials

\ \

\\

\ \ \

\ \ \

Y.
EFA Educitiona?. Eedia

L F 44 - How to Infiltrate the Establishment ($150.00)
Plastics Educa%ion Foundation

L F 45 - Bob & Caren & 'ed Y. Janice ($295.00)
Datafilms

L F 46 - Is a Care r In Macliining For You? ($200.00)
Coun lor Films Inc.

L F 47 --Is a Care In Electronics Manufacturing For You? ($200.00)
Counselor Films Inc.

L F 48 - Career Education (color) ($90.00)
National Audiovisual. Center

L F 49 - More Than Meets The Eve $150.00 (2)

Optical whoesalers Ass. 6935 Wiscsinsin, Wash. DC 20015

L F\50 - Who Cares 16mm Sound Color Motion Picture $200.00
American Personnel & Guidance Ass.

L F.51 - Office Practive: Manner & Customs ' $175.00
Coronet Instuctional Materials, 65 E Sout Water St. Chicago I. 60601

4

L. f 52 - Person to, Person: Makiag Communication Work for You $140.00
10 min. color Sandler Institutional Films

L F 53 - Medical Lab. Technologists amm Encyclopaedia Brit. $22.00

L F 54 - Dispensing Opticians and Opticial Lab. Mechanics 8mm., $22.00
Encycl. Brit.

441
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D .4 Filmstrip/Records/Cassettes

N FS/R 45' - Careers in Drefting Fart I & IT (Poketed by Company)
Educational Dimensions

N FS/R 46' - Careers imthe Wt,rld of Computers
Educational rimensions

N FS/R 462 - Career the World cf Ca.puters (Donated)
Educ 'onal DirEtnsion9

N FS/R 47' - Careers in the Fine Arts: Painten.-Sculptor (Donated)
Educational. Dimensions

N FS/R 48' - Art Careers in Advertising (Donated)
Ei...cat!onel Diaene-ient3---

N FS/R 49' - Careers in T4evision (Dcrwted)
Edncatic,Cel Dimersicns

N FS/R 50' - Careers in Fhotcrrp.phy (Do:Iated)

EA.ucationr-.1 Di.11f.nsior3

N FS/R 51' - Careers in Fashion Design :Donated)
Educational Dime_lzi.ons

N FS/R 52' - Careers in Illvstration
Educational Dimensicns

H FS/R 522 - Careers in Illustration (Donat.ed)
Educational Dimensiohs

N FS/R 69 - Careers in Filn-Making (2 copies) (1 Donated)
H Educational Limensions

N FS/C 70 - Studying for Success

* H Fs/c 64' - Job Attitudes: Why Work At All? ($20.00) (2 copies)
L .Guidance Associates

H FS /C 71 - Hoy to Succeed in High SchoolBy Trying ($39.00)
Guidance Associates

FS/C 72 - Job Attitudes: A Job That Goes Someplace ($39.00) (2 copies)
Guidance Associates

N FS /R 73 - Writing Careers in Advertising (2 copies) (1 Donated)
Educational Dimensions

N FS/R 74 = Careers in the Graphic Arts (Donated)
Educational Dimensions

C FS/C 75 - Getting to Kiaow Me (Kindergarten) ($38.00) (1st grade)

Society for Education, Inc.
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* G F'S/C 7 - !Art c:d Eis & Word C*7..*:5 :(*40.50)

Eclucaton, Inc.

G FS/A 77 - Y-.flr (3a,0)
- trr Visrn.a Education, Inc.

N FS/C 73 - DiztiiIu'' Fi..icati,m. Selling As a Career ( .00)
E; ,.(- 7.01,1,

H FP /C_79 7,,r,ow Ye (,z2phdcr7) ($55.00)
F...;e T,:.

G. FS/11 30 - CO=Inie7 '-51'LP-IF & H,C2.7:42".."S'(G.r011p 1) ($32.50)
fCr Educat-on, Ire.

G FS/11 81 - & (Croun II) (32.50)
Vial. Ed,:cation, Inc.

* H FS/C 82 - Leisure I' sy 'or 3ored ($55.50)

7t; FS/C 83 - c'f W-rk (7rt I) (Part I & II = $130.00)
-e

G FS/C 84 - liorld of V _k (P-4t II)
Eye 6.

G FS/C 85 - Thipise of an5,17frip..1 ATPrica ($Y7.00)
Eye Int,

G FS/C 86 - Values (!, 7.5i)

Fye 6,1 e HousT,, Inc.

** .G TS/C 87 - Me, Myself & I ($1;7.00)
A. Fye Gate House, rhc.

G Ft/C 88 = Understanding the City
Eye Gate House, Inc.

G FS/C 89 - Understanding the Cormunity ($47.50)
Eye Gate House, Inc.

G FS/C 90 - Where Does It Come From ($47.50)
Eye Gate House, Inc.

G FS/C 91 - My Mother Has a Job ($72.00)
Eye Cate House, Inc.

G FS/C 92 - Why Do We ? ($47.50)
Eye Gate House, Inc.

* G FS/R 93 - Dollars atd Sense '($.1.0C)
Adilcational ReadLIg Service



0 El

g
Fi1nstri&R,f;:ct::.-;&,itt:..,

N FS /( 94 - A flew 11.:2!7,C.: CJrt..n.s in Scl.col Food Service ($20.00)
(P.0.-Lnee

N FIC 95 -. A New T.J):k At Eme 11-:c.'Ionfca Careers ($20.00)
fsrt,:iaces

** H FS/C 56 Jcb Attitudcz.: Treble At Work 39.00) ('2 copies)L
Guit'.aLce

** 'H F3/C 97 - Job httit9.50::: ifk4v,s Ycur Jcb ar' (w39.00)
GuilcIrce

N F3/C 93 - Careers in F:-zin(Tering: The Ae.ospace Lge ($20.03)

*A

G FS /;1 c,9 - !,'ho Pm I? (:.?.5))

firdtc ri.31stzpr

G F3/R 100 - Hsw ro Tee.--.? ($,9.50)
EIL?1::'1: 1'!..2astrirs

* G FS/C 101 - t7-%i!.? in U C (..:rcup I),J(436.50)
, J:.1,7:ar,!.:.1, Inc.

* G FS/C 132 - Working, 412 (Grw? II) ($36.50)
Society- ..7*cr Elueation, Inc.

* G FS/C 103 - Little Ci-;iz,:a Ceri-s (. h9.0O)
Soci,.34 ViEULI 6.:ucatica, Inc.

N FS/C 104 - Your Fir;; 7:e.f..% en Job ($10.0n)
Asacciet:s

* H FS/C 105 Eabysitting: cas Job - The Kids ($39.00)

** R FS/C 106 -
N

N -FS/C 107 -

H FS/C 10D -

R FS/C 109 -

N FS/R/C 110

N
IZ/E/C 111

Guidance Associates

Job Attitudes: On the job - Four Trainees '($39.00)
Guidance Associates

Job Hunting: Where to Begin ($39.00)
Guidance Associates

Four Who Quit ($39.00)
Guidance Associates

Jobs and Gender ($39.00)
Guidance Associates

- Careers In: Set Design (Parts I & II) ($35.00)
Educational Dimensions Corp.

- The Future of the Fa:lily ($33.75)
Gaidr.nce Associates

4 4,
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* N F5/C 112 - Career E:vplore-inr: 'Repair & Maintt,:ance $59,50)
PLot.:qrt VIns.2. 5:ryi:e Corpora ion

N FS/C 113 - Why C',12-ly Foreign Lart-mEes? ($12.50)
te,LA/ACIFI Mcterials f.;enter.

H FEIC 114 - rare to 1-a Diffe :..ont ( ?.4,0C)

)ce Asis.)liates

* *

H F3/C 1L5 - of 14,,Eclf: Ti-e Adolescent E.Yrerielice ($41.50)
C'21

N 5/3 . 771. to,irx - each set .-f 4 filmstrips,
23:e.sttes) ($.185.60)

. H FS/C 117 - 'Ltat Bard VV?it-Ly An I kfrald to Tell You
;:ho I : ($P..00/S.6.:0)

:J.i.r.2ftional Corp.

N FS/R/C 113 - ,'he' Arywayf (04.00)

N FS/C 119 - Le n,-...71::t) ($27.75)
Aud5o Ee.1.1..aticinal Press Inc.

N FS/C 120 - Jobs fcr You: It's Heepening in Hcme Economics (guide) ($21.50)
Gai.lanclsscciates

N FS/C 121 - And Tb,:y Liv?d Happily Ever After? Understanding Teenage
Marriage ($41.50) A

Ouid,r.ce Associates

N FS/C 122 Getting Your Money's= Worth, Group I ($57.50)
Society for Visual Education Inc.

st
* N FS/C 123 - Popularity Problems of-Older Teens ($32.50)

Society for Visual. Education Inc.

N FS/C 124 - Prejudice (& caralog card .kits - 350) ($19.50)
Educational Reading Serfices

N FS/G 125 - Artists at Work (61.00)
Photoart Visual Service,'Inc.

H FS/C 126 - Education for Occupations ($78.00)
Eye Gate Luse, Inc.

H FS/C 127 - Building Trade Worker's ($97.50)
Eye Gate House, Inc.

H FS/C 128 - Finding Your Job ($58.50).
Eye Gate House, Inc.

ses
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H F3/C 129 - Wrld cf f.v.r.tunittes (Ft. I & II) ($130.00)
Tn-.

H FS/J 130 - Ertions (The Adolescent rxperienc Series) ($4)..50)
Ast.)ciates

H FE.P,.: 131 - 7Ltarl.: ';'%Ilatio,Iships (The Adolescent Experience Series)

H Ky.; 13, -
A2o1esc,,r.t 7.xperie.ic,, Series) ($41.50)

C:.11 -:e Lsl-ciaTes

H FS/C 13; - (Inc A1(-.1esent 1.4To.icnce 4ries) ($41.59)
ce AsI:cci!..tes

H FS/C 134 -
A0.1e.:cer.t Fzperience Series) (S/41.50)

:se,rt2r,

H FS/C 135 - Yoopl- :5-II)rk in S2isn:e (Guidance Discovery Series) ($45.50)

H WC 13S - (Cuidance Discovery Series) (t. 5.50
.:c t:s:c:ittcs

H FS/C.137 - 7corle ;r Cr- e.at.P Art (Gidance Discovery Series) ($45.50)

ow*

H FS/C 133 - ?co Crz:ni,:e Facts (Guidance Discovery Series) ($45.50)'
Ca4.a;:,apso...lates

H FS/C 139 - 'al) influence Otters (Guidance Discovery Series) ($5.50)
C21Laz-,:e Asscciates

H FS/C 140 - People '.ho Jake Things :Cuidance DoimFovery,Se ($45.50)
Associates

* G FS/C 141 -.Worker's Series (8 fiiiistrips /cessettes) ($83.00)
Coronet Instructional Materials

* G FS/C 142 - How Thincs Are Made (S52.50)
Cnta House, Inc.

* G FS/C 143 - How 14:, Build Things (' 58.50)

Eye Gate House, Inc._

* G FS/C 144 - Field Trips Out of the Ordinary ($58.50)
Eye Gate House, Inc.

** G FS/C 145 - The Tv)uble With Truth (Fir-st Things -Series> ($21.50)
Guidf_nce Associate:,

** G FS/C .146 - What Do You Do About Rules? (First Things Series) ($21.50)
Gnidrce Associ:Acs
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** G Y3/0 147 - Ycu P.1:-icd! ;First Things Series) ($21.50)
G..!.Lun%;e As.:cciates

**
G ,FV./0 146 .- .2:ut It Inq t /oars... (7:rst T11"-7- ($21.50)

Go.fd,..nce Associates

**
C FS/C 149 - Tnatc3 o Fair! (First Things (t21.50)

Goidale Afisociates

N FS/C 150 - row Shrll We Live? ($!9.00)
Cx1t.m

__lets no fo ascent E:.perience Series) ($41.50)
isociates

H FS/C 152 - Values for Tec,sgers in the 1970's ($41.50)
Gails:e P3cociatF,s

N FS/C 153 - Jobs in Hr,alth Service ($75.00) (2 copies)
Instructional Mate.ials3

L FS/C 154 - C;:re:rs in the rashioa Trinstry ($128.00)
La: rick Fas'Aou Marketing Company

L FS/C 155 - Caleers in Nursing ($44,00)

Pathc,:.:orf Educational Films, Inc.

L FS/C 156 - Careers in Hezath Services ($44.00)
Pathescope Educational Films, Inc.

L FS/C 157 - Careers in Busine'ss Administration ($44.00)
Pathescope Educational Films, Inc.

L FS/C 158 - Careers in SaAes ($44.00)
Pathescope Educational Films, Inc.

L FS/0 159 - Careers in Law Enforcement ($44-.00)
Pathescope Educational Films, Inc.

L FS/C 160 - Careers in Construction ($44.00)
Pathescope Educational Films, Inc.

L FS/C 161 - Careers in Agri ii ($44.00)
Pathescope Educational Films, Inc.

L FS/C 162 - Careers in Transportation ($44.00)
Pathescope Educational Films, Inc.

N FS/T 163 - La Mains. ($17.95)
Educational Sights & Sounds

N FS/T 164 - La Mode Frrincsise D'Hier et D'Aujourdhul (Pt. I & II)
Educational Sights & Sounds

44;
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L FS/C 165 - Car,nrs in GraVd: Arts (v44.00)
Fetkr:'3cope w..cationdl 7ilms, Inc.

L FS/C 166 - Careers in Re--:c.ir Worl: ($44.00)
P.e.tope Educational Films, Inc.

L IS/P 167 - VOrk Ethic (2 p arts) ($5/.50)
Ps::-ciatcz

Y/

a
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5 S Filmstrips/Tapes/Cassettes . ...;

N FS/T/C1 "New Careers in igriculturi." (8 1'..ltastrips and tapes) ($49.:00ea.)
Vocations. durn: ion Pt .hlt..cts
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3c) G.A.T.B. Test Miterials

* H
G.A.T.B. 1 - Section I: 1,dministration & Scoring for B-1002 (2) r.1.50 A44

Superintendent of Documents

* H
G.A.T.B. 2 - Section II: Noma, OAP Structure (2) ($2.00 each)

S'periatendent of Documents

* H
G.A.T.B. 3 - Sectior IV: Nome Cpecie.r occupations (2) ($2.00 each)

Superintert:elt o' Documents

G.A.T.B. 4 - Scoring Stencils (2) (50C each)
National Comr,.r:r Systems, Inc.

0.K.T.B. 5 - Section III: Develovnert (2) ($3.00 each)
Superintendent Df Documents

4 1J
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3 Goidance Yits

G OK 12 - Pre;s "At The Books" se' o. 1,00ks) ($18:54)
Childtnr, Frees

G OK 13 - Children's Imsi 'True Books" (set of 28 books) ($2.25 each)
tnilOrons Preys

N GK 14 - IndustriFt Careers Kit (2 upies) (1 donated) ($42.01)H Lit )C'3

H OK 15 - Jr. Setont Corks

- STA-Jun:.?.r Yqidan^P Series Booklets (set of 15) ($14.25)

1) About Exethers and Sisters
2) AhI);'t FP;ts ( 2 copies)
3) All AtIout you

4) F-,tplr,cing the Vor13 of Jobs (2 copes)
5) Gtttinz klertc; With Fa-:e;ts
6) Hig:1 Ahead (2 copies)
7) How To C:et Along With Others
8) How To 7a1k Better ( 2 copies)
9) Job in Yoir Future, The (2 copieS)

10) Make Yo o-r Study Hours Count (2 copies)
11) What YO4 Slould Know About Smoking Drinking
12) You Are 1!,turing- Now

13) You C:A read i3etter (2 copies)
14) Your Abities (2 copies)
15) Your Problems: How To Handle Them

Scienc:. Research Associates, Inc.

* H GK 17 - SRA Job 1.41..ily 'Series Bookletg(set of 20) ($21.00)

#1---JO4s in Science
#2--- Job's in Mechanical Work

#3---Jcbyl Outioor Work
#4--4536-In Teclnical Work
#5---Jobs_in Selling
#6---Jobs in Cleridal Work
#7 -- -Jobs in Engiieering

#8- - -Jobs in Mathematics

#9---Building Construction Trades
#10--Jcbs in Health
#11--Jobs in Agriculture
#12--Joba in Art _

#13--Jobs in Publishing
#14--Jobs in the Performing Arts
#15--Jobs in Psychology
#16--Jobs in Unusual Occupations

#17- -Jobs in Professional Home Economics
#18--Jobs in Education
#19--Jobs in Social Work

e20--Jobs In Electronic Data Processing

Science Research Associates, Inc.

4,151.
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#.4 Guidance Kits Continued

* N GK 18 - SRA Career Informntion Kix & Instruction Booklet ($215.00)H Science Research Association, Inc.

* G Gk 19 - SRA Job Experience Kits ($130.00) (2)
Science Research Association. Ti%.

* H CK 207 SRA Widening Occupational Roles Kit ($458.50 each) (3)Science Research Association, It.:.

GK 21 - Beginning S tont Series "Come to dark With Us" & Teachers Guide(volume of 12) (Donated)

H

N

an Series For Explcring Your Future (Senior Series)(15) (Donated)

CK 23 - Junior Sextant Serles "Career Preparation Through Effective High
High School Program Planning."

GK 24 - WHAT DOES Series (3) (Donated) ($3.23)
Dond, Mead & Company

N
** H GK 25 - Career Games Laboratory (3) ($74.50)

Educational Progress Corporation
** N GK 26 - Career Development

Laboratory & Teacher's Manual (2 copies)(30 cassettesH
G Educational Progress Corporation ($222.00)

**
GK 27 - DUSO Kit (Developing

Understanding of Self and Others)(3) ($88.00)
'American Guidance Service, Inc.

* H GK 28 - YOUR FUTURE IN Series (3) ($1.50 each)
Richard Rosen Press, Inc.

H CK 29 - AIM HIGH VOCATIONAL Series

** G GK 30 - Open Door Books (36=1 set) (75C each) (2 books donated)

I

Children's Press

GK 31 - About Series (Children's Press) (28) ($2.06 each)
Childrens Press

GK 32 - People of Destiny Books (10) ($3.38 each)
Childrens-Press--

GK 33 - Exploring the World of Series (3) ($4.13 each)
Childrens Press

GK 34 - RelatediChildren's Press Series
Vol. 1 - Giants in the Sky , $4.13
Vol. 2 - Discovery Aerospace $4.13
Vol. ,3 - Digging for Dinosaurs $3.38
Vol. 4 - We Live in the City .$2.06 4 5a.:



Guidance Kits Continued

GK 34 cont. - Vol. 5-You and Transportation $2.25
Vol. 6-Workers Loi:g Ago $2.06
Vol. 7-Good Times on Blots $2.06
Vol. 8-Good Times with Maps $2.25

Childrens Press

* H GK 35 - New Rochester Occupational Reading Series (Review Set) ($24.60)
Science Research Associates

H GK 36 - SRA Books

01---"Emotional Disturbance & School Lenrning: A Book of Reading)
42--"ho Coes Where t2 Collc?"
#3 - -- "How toCetInto

Iligh School"
115---"Discovering Yourself" (2 copies)
#6,-.7.-"my Educational Plans"

117---"How To Be A Better Student" (2 copies)
#8---"About You"

#9---"What To Do After High School"
1110--"Every Kid A Winner: Accountability in Education.,(2)($3.60)(SRA)
/111--"An Empirical Basis for Change in Education (2 copies)

* H GK 37 - Manpower & Natural Resources Kit (SRA) ($74.25)
Science Research Associates

* H

OK 38 - Basic Guidance Kit 111 (set''of 10)

Science ResearchAssociates

GK 39 - Basic Guidpnce Kit 112 (set of 104)

Sciedce Research Associates

($35.00).'

($35.00)

OK 40 - SRA Better Living Series

Childrea Develop Moral Values"
#2 - -- "Helping Children;Understand Sex"
113---"Self-Understanding--A First Step to Understanding Children"
#4---"The Roots of Self-Confidende"
ff5---"Parents and Teachers as Partnersfi 4
#6 - -- "Understanding HoStility in Children"
#7---"Helping Children Read Batter"

'

118---"Years of Children"

#9---"Why,Children' Misbehave"
#10-a4'llelping Boys and Girls Understand Sex Roles"
#11 -- "Helping the Gifted Child"

GK 41 - SRA Better Living Booklets ($23.00)
Abilities of Children"

#2--.."A Guide for Family Living",

#31.6--"Developing Responsibility in Children",
#4---"Helping Children Solve Problems"
D5 - - - "A Guide to Better Discipline"

#6---"When Children Face Crises"
#7---"How Children Talk Better"

Science Researth Associates
4-5 t)
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Guidance Kits Continued

H CK 41 cont. -

#8- -- "Helping children Talk Better"

Brothers end Sisters Cet Along"
#10--"Explor:n;; Children's Interests"
011--"How To Live With Children"

#12--"Emotional Problz.Ts of Growing Up".
#13--"A Guide to Sur:cessful Fatherhood"

#14--"Helping Children Get Along in School"

* H GK 42 - Career Series Boots

GK 43 - "You Can Work" Series

N cy. 44 - You and Your Job Series ($5.95)
J.G. Ferguson Publishing Company

GI< 45 - VOID

G GK 46 - "AdventureR'in Living Program" (4 units) ($165.00)
Western Publishing Company, Inc.

G GK.47 - "Best Word Program Ever" Richard Scarry ($48.00)
Western Publishing Company, Inc.

N GK 48 - Guidance A7tivities for Se'cndary School Teachers ($6.15)
Science Research Associates, Inc.

-N GK 49 - Simulation Eercise ($9.00)
Science Research Associates, Inc.

GK 50 - SRA Guidance Series Booklets (44) ($40.00)
Science Research Associates

* N.' qr,51 SRA Job Experience Kit Speciment Set ($130.00)
Science Research Associates

N GK 52 - SRA How to Study Specimen Set ($2.35
N GK 52LPHow To Study" Specimen Kit, Instructor's Manual, Textbook ($2.10)

Science Research Associates

G GK 53 = Our Working World: Families at Work Kit ($37.95)

Science Researdh Associates

GK 54 - -Our Working World: Neighbors at Work Kit ($27.00)
Science Research Associated

GK-55 - Our Working'World: Cities at Work Kit ($99.00)
.:. Science Research Associates

-GK 56 - SRA Language Development Prog4na

Science Research Associates
_

($97.50)
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a a Guidance Kits Continued

* G GK 57 - Focus.'on Self Development, Rasr-ndl:g ($110.00
Science Research Asscc4aces

H GK 58 - Accen.t/Peroone14ty ($a.76)
. Follett Educaticnal Corp.

H GK 59 - Accent/J,:,bs and Job Yoeels ($6.57)
Follett Educaticnal Corp.

H GK 60 - Accent/The World of Wow-k ($8.76)
Follett Educaticnal Corp.

H GK 61 - Accent/Consumer Education ($6.72)
Follett Education'al Corp.

H GK 62 - The Turner-Livingston Reading Series ($6.09)
Follett Educational Corp.

H GK 63 - The Turner Career Guidance Series -) ($6.72)
Follett Educational Corp.

N GK 64 - The Hall Occupptional orientation Inventory (2) ($39.40)
Follett Educational Corp.

N GK 65 - Worlds Wielf.n Worlds ($10.00) (50 booklets=$1.00)
Eastman Kodak Company

N GK 66 - Photography Is... ($10.00) (50 booklets=$1:00)
Eastman Kodak Company

N GK 67 - Ideas Won't Keep ($10.00) (50 booklets$1.00)
Eastman Kodak Company

N GK 68 - Game of Paid ($25.0&)

Games Central c/o 'Abt. Ass. Inc.

* H GK 69 - Math Applications Kit (with 30 Student Handbooks 50C each) ($58.85)
Science Research Associates, Inc. -

N GK 70 - SUNSHINE: A simulation of current racial problems in a typical-
American City ($1040)

INTERACT: LearningThrough Involvemerft

GK 71 - SEARCH: An interaction'unit introducing library skills ($10.00)
INTERACT: Learning Through Involvement

GK 72 - PUZZLE 1.4A simulation of a biographer's tasks ($10.00)
INTENOt: Learning Through Involvement

N

N GK 73 - CYCLE: An interaction unit introducing the stages of the human
life cycle ($10.00) '

INTERACT:, Learning Through Involvement

N GK 74 - COPE: A simulation of adapting to chanmand anticipating the
_?,future 010.00)
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Guidance Kits Continued

H GK 75 - M.A.P. Kit (Motivation Achievement P;;Prn1) '$32.50)
Achievement Motivatior Program

N GK 76 - Instructional Materials Fackage (^21 75)
Brodhead Garrett

H GK 77 - Values and Decision Making (Student-70-85C each) (Teacher-6-$4.00each)
Education Research Council of America

H GK 78 - Valbes and Goals (Student-40-$1.60 each) (Teacher-6-$4.00 each)
Education Research Council of America

H GK 79 - Dealing With Agressive Behavior (Student-70-85C each)(Teacher-6-$2.25e.:
Education Research Council of America

H GK 80 - Valuing)Exp;oratien ($17.50)

Demio Educational Corp.

H Gk 81 - Deciding (Student -35 -$2.53 each) (A leader's Guide-6-$2.00 each)
Decision Making Progran

H GK 82 - The Piers-Harris Children's Self Concept Scale (The Way I Feel
About Myself) (1 Manual, 2 Scoring Keys-50c each, & 575 Test
Booklets-17c each, non reusable)

'L GK 83 - Jobs For the 1970's (2) ($10.00)
N Bureau of Labor Statistics

N GK 84 - HERSTORY: A simulation of male and female roles emphasizing the
Americin woman's circumstances, past and present. ($10.00)

INTERACT: Learning Through Involvement 0

N GK 85 - Strong Vocational Interest Blanks (Text-Handbook -$21.00, Speciman
Set-$6.25, Manual-1966-$3.00, Manual-1969-$1.80)

The Psychological Corporation

N GK 86 - Omnibus Personality Inventory by P.A.. Heist, T.R. MCConnell, & H.D.
Webster, G:D. Yonge (Set of 14 NCS Hand-scoring Keys with manual- $8.00,
Reusable booklets-25-$4.75)

Transactional Pub.

N GK 87 - Professions et Metiers de France ($15.95)
Educational Sights & Sounds

G GK - "I Want To Be" Books (set of 42-$2.06 each) Donated
Children's Press

4 t.)
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°a General References

N GR 5'- Educator's Guide to Free Guiddnce Materials (and updating) ($8.75)
Educators Progress Serv5re, Inc.

N GR 6 - Planning Your Career Vol. I ($102.50)
Encyclopedia Brittaniu.

N GR 7 . Careers & Occupations Vo.

G GR 8 - Preventing Failure in the Primary Grades ($4:25)
Science Research Associates

G GR 9 - Occupational Information in the Elementary School ($5.85)
Science Research Associates

G GR 10 - Occupdtional Information ($40.00)
Science Research Associates

N GR 11 - Career Information: A Directory of Free Materials (2 copies)H (1 Donated)

H GE 12 - Systems for Stccess (Donated) (Book 1 and 2)

N GR 13 - Head of Household (instructor's book) (Donated)

N GR 14 - Knowing How to Budget and Buy

H GR 15 - Follett Vocational ReadingSeries-(4 Vol. in set) (Donated)

ro/
H GR 16 - Follett Basic Learning Program (3 in series) (Donated)

L GR 17
- Turner-Livingstone Communication Series (3 in series) (Donated)

N GR 18 - Audio-Visual Guidance Materials 1970 ($8.75)

L GR 19 - Career Information Service ($3.00)
Newton Public Schools

N GR 20 - Adult Education Review Workbook in English, Mathematics

G GR 21 - Vocational Development In the Elementary School ($4.o0)
American Personnel & Guidance Adsociation

49:



H
E--4

g O

O
E;44

.4 General References Cont.

L GR 22 - Occupational Orieatation

N OR 23 - Work-Study Frogre.is for Alienatni Youth ($5.80)
Science Research Associates

G GR 24 - Everywhere We Go (D::nat:1)

G GR 25 - The People Around is (Donatrd,

G GR 26 - Seeing Ourselves ( Donated)

G GR 27 - Planning My Future (& teacher's guide) (Donated)
Science Rer:eamt Asr.ociates

N GR 28 - Can You Talk With Someone Else (& teacher's manual)

H GB 29 - Easing the Scene (& teacher's manual)

N GR 30 - To Like and Be Liked (& teacher's manual)

N GR 31 - In Yfrint of the Table and Behind It (& teacher's manual)

G GR 32 - World of Work handbook ($4.95)
The Leslie press

G OR 33 - Jobs in Your 'Future (5 copies) ($1.50 each)
Scholastic Book Services

G GR 34 - Workshop on the Role cf the Principal

G GR 35 - The Open School (Finn:. Report of Governor's Commission on
Education) (Donated)

G OR 36 - Preliminary Report of the Governor's Commission on Education
(Donated)

G OR 37 - Problem Solving to Improve Classroom Learning ($1.60)
Science Research Associates

G OR 38 - Diagnosing Classroom Learning Environments ($2.36)
Science Research Associates

415
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1.> 64 General References Cont.

H GR 39 - Role-Playing Methods in-the Classroom ($1 60)
Science Research Associates

H GR 40 - Behavioral Objective: Teacher Success Through Student Performance
($3.40)
Science Research Associates

H GR. 41 - The Measurement of Classroom Learning ($3.40)
Science Research Associates

H GB 42 - Teaching the Culturally Disadvantaged ($3.40)
Science Research Associates

N GR 43 - Games for Growth: Educational Games in the Classrook ($3.40)
Science Research Associates

GB 44 - The Faculty Team: School Organization for Results ($3.96)
Science Research Associates

H GR 45 - The Structure of Teaching ($6.00)
Science Research Associates

G GR 46 - Continuous--Progress Education ($5.40)
Science Research Associates

L GR 47 - Vocational Guidance and Career Development (2 copies) ($6.19 ea.)
Dr. Donald Jorgenson

N GR 48 - Developing...Human Resources

N GR 49 - The Career Information Center/A Working Model (300)
Superintendent of Documents

N GR 50 - The Seventh Mental Measurements Yearbook Vol. I (Vol. I & II = $55.00)
Gryphon Press

N GR 51 - The Seventh Mental MeasUrements'Ye4rbook Vol. II
Gryphon Press

N GR 52 - Manp0eport,of the President (& updating) ($2.00)
er Admit stratiod

`s.

N GR 53 - Vocational Education and Occupations ($2.25)
Manpower Administration

L
GR 54 - Career Education: What It Is and How To Do It ($4.00 ea.) (2 copies)

Olympus Research Corporation

* N G571 Occupational Outlook Handbook 1972-73 (11 copies) ($6.25 each)
G Superintendent of Documents

N GR 56 - Materials for Occupational Education ($9.95)
/ R. R. Bowker Company

45i)
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H GR 57 - Lovejoy's Career .7.1d Vocational School Guide (6 copies) ($3.95 each).
N Simon u Schus.;:r, Inc.

N GR 58 - How and Where to Cet ScLolarships & Loans ($3.50)
Simon & Schuster, Inc.

N GR 5 - Selective Guide to Overceas Employment ($2.95)
Simon & Schuster, Inc.

N GR 60 - The Teenaze Frployment Guide ( 2.95)
Simon & Schuster, Inc.

N SR 61 - Vocational PsychoJogy by Crites ($13.50)
McGraw-Hill Bcck Co.

N GB 62 - Handbook of Job Facts (SRA)

N GR 63 - Your Caren Selection Guide ($1.95)
Simon S:huster, Inc.

N GR 64 - 0ccu7lticnsl Lite2ature: An Annotated Bibliography ($15.00)
Vizo:1 Service, Inc.

G GR 65 - Teaching ard Guiding the Slow Learner ($18.95)

Parker lublisling Company, Inc.

N GR 66 - The Es..plorr7.:-.t Ar:pect of Home Economics Education: A Selective
with Annotations ($1.00)

Division, of 11:,M2 Economics Education

N GR 67 - Counselor's Guide to Manpower Information (2 copies) ($1.00 each)
H U. S. Government Printing Office

* H GR,68 - Encyclopedia of Careers and Vocational Guidance Vol. I & II ($26.95)
J. G. 1N:rguson Publishing Company

L GR 69 - Career Education In-Service Training Guide ($1.00)
Career Programs

N GR 70.- Career Fdulation PesOurce Guide (2 copies) ($4.25 each)
Career Programs

H GR 71 - Where Do I Go From Here? ($1.50)
Science Research Associates

N GR 72 - Lovejoy's College Guide (6 copies) ($4.95)
H Simon & Schuster, Inc.

L GR 73 - Index to Publications of the Manpower Administration (January 1969 -
June 1972) .

4-'6 j



g 8

oz°

General References Cont.

N GR 74 - Career Mobility for Paraprofessionals in Humas Service Agencies

L GR 75 - Man, Education and Fanpower - 1970 ($4.00)
American Association of School Administrators

L GR 76 - AASA ERIC Abs+racts on: Developing Vocational Education
Programs in Public Schools - 1971 ($1.00)
American Association of School Admiri-tit.4, :./a.shington)

N GR 77 - Occupational Manpower and Txainirg N copies) ($.75)
Bureau of Labor Statistics/P. L. DalA. of !.abor

H GR 78 - An Analysis of Fifteen Occupational r:":rs Identified by
the U. S. Office of Education
Dr. Theodore M. Vestal, Director

L GR 79 - Teachers Tell It--Like It Is, Like It Should Be ($3.00)
American College Testing Program

L GR 80 - When You Listen, This Is What You Can Hear... ($3.00)
American College Testing Program

N GR 81 - Profiles - Careers in the U. S. Department of Agriculture

H GR .82 - Games for Growth - Educational Games in the Classroom {$3.60)
Science Research Associates, Inc.

H GR 83 - The Measurement of Classroom Learning & Testing Program ($3.60)
Science Research Associates, Inc.

H GR 84 - Behavioral Obje:tives - Teacher Success Through Student Performance
($3.60) Science Research Associat4q, Inc.

H GR 85 - Individualizing Instruction - Materials and Classroom Procedures
($3.96)

Science Research Associates, Inc.

H GR 86 - How to Design Education Games

G GR 87 - Now I'm Ready (teacher's edition) ($4.90)
Pflaum/Standard

G GR 88 - What About Me (teacher's edition) ($4.90)
Pflaum/Standard

G GR 89 - I Can Do It (teacher's edition) ($4.90)
Pflaum/Standard

N GR 90 - Everyday Reading andWriting ($3.75)
New Readers Press
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GR 91 - Career niucation:
New Approaches to Human Devolo3ment ($8.95)

Nernisht PublizhinE Cc-ipsny

H GR 92 - I'm OK--'iou're ('K: A P:actioal Guile
to Transactional Analysis

ft (2 copio iirrace an - t copies North) ($5.95 each)
Walden Bock Stcre

G GR 93 - Yellow re -s of Levrnin Ilzources (6 copies)
($1.95 each)

The !4t rreFo

ft GR 94 - Vocational Equcaticn etcher Tr 'fo.:Iclooks (1) ($27.80)
Learn: ,-8 Arts

* G GR 95 - TA (Trans..ct5,.,m1-bnalysis) for 716s (...a.d arc-lin-ups too...)N (2 codes) (t4.)42 eacY)

Alvyn M. T.'reed, PR. t.

N GR 96 - School Subje:.ts and. Jots (95C
Science Besimrch Associs..tee, Inc.

* G GR 97 - Industrial Arts for the Elementary Classroom - Learning Through
Handwcri? ($5.36)
Charles A Bennett Co.

* G GR 98 - Card & Cardbrcrl ($3.75)
Franklin Watts, Inc.

* G GR 99 - String and Rafts. and Material ($3.75)
Franklin Watts, Inc.

N GR 100 - Geometry - Career Related Units (Donated)
Minneapolis, Minnesota

N GR 101 - Career Related Math Units - Teacher's Edition (Donated)
Minneapolis, Minnesota

N GR 102 - Language Arts - Career Related Units (2 copies) (Donated)
Minneapolis, Minnesota

G GR 103 - Learning to Earn a Living

G GR 104 - Handbook of Job Facts ($5.60)
Science Research Associates

O GR 105 - Career Education Discipline Resource Handbook K-12 (Vol. I & II)
(2 copies)

0 GR 106 - Career Development Concept--An Understanding, Plan, and Work
Packet for Educators K12 (2 copies)
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§ General References Cott.

O GR 107 - Looking Fenfard to a *Jaraer--Teccner's Guide (33 copies) ($1.00 each)
Dillicn tress

* G GR 108 - Working With Pap...r (5,95)
.Franklin yptts, Inc.

0 GR 109 - Career Education - A Gu!.de for School Administrators (Woo)
American Association of School Administrators

* N GR 110 - Introduce Yourself to Transactional Analysis (PAC) a TA Primer
(2 copies) ($1.0u each)
Transactional Fub

N GR 111 - Ferguson Guide to Two-year College Programs for Technicians
and Specialists

N GR 112 - Reset,rch Report No. 1 (avervieTJ Study of the Dynamics of Worker
Job Mobility) ($.-75)

Superintendent of Documents

* N GR 113 - U. S. Industrial Outlook 1974: With Projections to 1980 ($3.40)
. Public Documents Distribution Center

* N GR 114 - The Games Children Play (paperback) (6 copies) ($950 each)
Walden Book Store

N GR 115 - Games People Flay (paperback) (7 copies) ($1.50 each)
Walden Boa Store

N GR 116 - Games People Ought to Play - Reality Games (paperback)
(6 copies) ($1.25 each)
-Walden Book Store

N GR 117 - What Do You Say After/YOU Say Hello? (paperback) (1 copy office -
H (1 copy North - 4/copies Horace Mann) ($1.95 each)
0 Walden Book Store

**
n GR 118 - Born to Win (paperback) (2 copies North, - 1 copy Horace Mann)
H ($4.95 each)

Walden Book Store

N GR 119 - Games Alcoholies Play (paperback) ($1.25)
Walden Book,Store

O G11 120 - Career Guidance - A Handbook of Methods ($12.50)
Charles E. Merrill Publishing Company

G GR 121 - "Books" annotated by American Council for Elementary School
Industrial Arts ($2.00)

American Industrial Arts Association

* H GR 122 - TA Primer - Transactional Analysis in Everday Life (8paperbacks

($1.25 Ea) Walden Book Store
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* G K 1-3 "U" Film it (1) ($13.60 each)
Ed,ticooj Corpcr.-%c:Lon
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Microfiche

MIC 3 - WISC Deck of Cireer Information (2 ccpies) (and up-datdrg)

* L MIC 4 - ERIC Reports - Career Educat.Lol Materials (18 cards) (650 each)
Eric Document Reproduction Service

* N MIC 1c - Chronicle Occupational Microfilm (1) ($60.00each)H Chronicle 1;uidance Publications

** N Job Bank
H Wisconsin State Employment Service
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3 0.V.I.S. Test Materials

L O.V.I.S.- 1 Reusable Booklets (15 pkg. = 525) ($9.00 each)
Harcourt Brace Jovanovich, Inc. Test Dept.

L O.V.I.S. - 2 Manual (7) ($2.60 each)

Harcourt Brace Jovanovich, Inc. Test Dept:

4



Pamphlets'

N P 1, Advertisil h Dftplry Flinc,rvisor (30 copies) (6c each)
Educational & rcnsumer Relations

N P 2 Merchandise ,!°annerJent Trafnee (30 copies) (6c each)
Educational & Consumer Re,ations

N P 3 Museum Training Ccurses in the U.S. & Canada (paperbound) ($1.50 each)
America:: tonsc.ciation of Museums (3 copies)
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or):

Subscriptions,

S 1 - Guidance Seale ($i f-r))

Science rt.e,l'RTC-, A secs ate: , Inc.

S 2,- The Peisonnol an! idance Jouiluil ($15.00)
1aerican F rsoprel and Guidance Association

L S 3 - The School Cimn-.elor 00.00)
Americin ,-e7,0r;n1 clit,;nrce Association

S 4 - Occupational ; TiF, -ation for Wisconsin
Wisconsin De7,1rfmc,r of try, Labor & Human Relataons

L S 5 - Research in F.ncatirn 021.0C)
Superintendent of Doctmimtc.

.5 6 - Manpower ($),50/yeAr)'
Superintenddtt of ',Y.cur'ents

L S 7- Journal of ETployn,....t C-unseling ($4.00),.

American Perfonced End GniJance Association

S 8 - F1-.1.4rc.s Sin.17ear)
SuperiAtendent of Documents

f .

L 9 =Elementary School guidance and Counseling ($8:00)

American Pirsonnel and Cuidance Association

.

10 -. Occupational Outlook Quarterly ($1.50 /year)

Superinten&nt of DoctiTonts

S 11 - Monthly Labor Re-icw .($9.06/ystr)

Superintendent of Documvnts

:L . 'S 12 - Vocatronal Guidance Quarterly ($8.00)
American Personnel and Guidance Association

S 13 - American Vocational Journal ($4.00/year)

A.V.A., Inc.

"S 14,- Impact/Commtimique ($3.00)
The S,chool of Education Building

* S 15 - _Career _World (15) ($2.95 each)
.Curriculun Innovators Inc.

L S 16 - Wisconsin Economic In4cators
Wisconsin Department of Industry, Labor and tuamn Relations

04
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3 Study Prints

Community Helpers Series ($48.00) and Urban Life Series ($48.00)
and five records ($20.00) (SP1-SP1?)

Society for Visual Education

SP 1 - Hospital'Helpers

G SP 2 - Postal Helpers-

G SP 3 - Dairy Helpers

G SP 4 - A Family At Work and Play

G SP 5 -06chool Friends and Helpers

SP 6 - Neighborhood Friends and Helpers

'SP 7 - Keeping the City Clean & BeautAl

G SP 8 - How People Travel in the City

SP 9 - Moving Goods and People in the City

SP 10 - Fire Department Helpers

SP 11 - Supermarket. Helpers

SP 12 - Police Department Helpers

SP 13 - People in the Neighborhood ($6.95 each)
'The Child's World

SP 14 - Animals That Help Us ($6.95 each)
The Child's World.

SP 15 - Pet $6.95 each)

The Child's World

SP 16 - People Who Caame to My House ($6.95 each)
The Child's World

SP 17 - Moods and Emotions ($7.95 each)' -

The Child's World
N SP 18 - Geometry in Occupations ($3.50 each)

J. Weston Walch Pub.

N SP 19 - Mathematical Machines ($3.50 each) 1

J. Weston Welch Pub.

N SP 20 - Math in Nature ($3.50 each)
J. Weston Welch Pub.

N SP Algebra in Occupations 03.50 each)
J. Veston Walch Pub.

N SP 22 - Math in Science and Technology 03.50 each)
S. Westo .M 1ch Pub.
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3 Study Prints Continued

N SP 23 Cornputer3 in Occupations ($3.50 each)
J. Weston Walch Pub.

N SP 24 Origins of Geometry ($0 each)
J. Weston Wa]ch

J'
, . . . . si. . . . .

. . r

,
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`8.-4 Sou::d-On-Slit e

N S/S 1 - Power

Te-:hhiccl in:Aitute

N S/S 2 - Leverenz he Clirnnny

Lakeshore Technical Institute

N S/S 3 - Citi-enI Bank

Lake:' ore InstitlAe

N SiS 4 - Plastic!: Erz,,inee.4ng

Lakeshore Technical Ins- itute

N S/S 5 - Architc.,c.1 Occupations
North

N S/S.6 - Architectural Concepts in Depth
North High School

N S/S 7 - Mirro Aluminum

Lakeshole Technical Institute

N S/S 8 - EV:0 Miprfacturirg Co. 6 Ebenreiter Lumber Co. of Sheboygan
Lakeshore Technical Institute

N S/S 9 - R.A. Manning Company,

Lakeshore Tenical Institute

N -S/S 10 - Man's Search for the Meaning of Life (Parts I 6 II) ($97.50)
The Center for the Humanities, Inc.

N S/S 11 - Man Alone and Lcneliness: The-Dilema of Modern Society (Parts.I 6 II)
($97.50) -
The Center for the Humanities, Idc.

N S/S 12 - Human Values in an Age of Technology-(Parts I & II) ($97.50)
The Center for the Humanities, Inc.

471



Tapes - Ca..setteL

2'- Instruction:1 M9tn1 Health Info Cassette Series (10 tapes,
2 conies; cart-)

Irstr.ictinnr.1 Dvnalics Inc.

* NH
TC 5' - Explorip?, the Ik.rid of Work (2 copies) ($47.50)

Va iia tt ic,

* C

TC 6 - lb : d F:c'n .01 ($4 7.50)
Vali.a

TC- 7 - Women Destiny Ta,e,-
FAuciti' ') Pa Ai F, e

N TC 8 - W14:A 1971 Se i 5 t' (2..1 ) each)
VP GA

N TC 9 - Counseling To iv anti 10crnm,

N TC 10 - Sp9t1:ght t., W lrar Grcpius (Men of Architecture) ($14.95)
1e rEnt.,r ci%settes Studies

N TC 11 - The World "Prank Lloyd Wright,(Men of Architecture) ($14.95)
The Center for Cassettes Studies

N TC 12 - The Modern Stylist (Men of Architecture) ($12.95)
The Center for Cassettes Studies

N TC 3 -;...Symmetry on Uheels (industrial Design) ($10.95)
The Center 'nr Cassettes Studies

N TC 14 - Art Forms in Industry (industrial Design) ($10.95)
The Center for. Cassertes Studieq.

N TC 15,- Put Your Best Foot Forward (Part I & II with script) ($15.20),-
Creative Services

N IC 16 - The Wonderful World of Money (4 cassettes) ($14.04)
CreativeoServices

N TC 17 - Changing Lifestyles for Women: Their Significance to Families ($8.50)
' American Home Economics Association

,N TC 18 - What We Knew About Today's Teenagers: Puzzles or Problems? ($8.50)-
American Home Economics Association

N TC 19 - AdventOres in Success (6 cassettes with script) ($72.50)
Lisi4ning Library

/
,

"So
N TC 20 - Preparing for an Office b (6 cassettes) ($47.40)

Listeniq$ Library

N TC 21 - The Smile of Success (12 assettes ft 54 S udent Books) ($193.00)
Bear Films, Inc.

1
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0 Tapes - Cassettes Ccntinued

H TC 22 - Power Personality ($9.98)

Automated Learpig, Irc.

TC 23 - Something 'ocsthe Boy that is French (teacher's guide,10 student
booklets) ($1).00)

Langua9e Strips

H TC 24-95 - Reusable Cassettes (72)

H TC 96 - International leaching Tapes (A Man's Work) (5 copies) ($397.50
Gordon Flesrh Co., Inc.

TC 97 - Lead the Field: Setting torthy Goals (A Worthy Destination)
(1 cassette & guide) (516.95)
Earl Nightingale Comm.

H TC 98 - Lead the Field: The Magic of Attitude (1 cassette & guide) ($16.95)
Earl Nightingale Comm.

H TC 99 - Invitation to Achievement: Your Career in Management ($15.00)
Amacom / A Division of the American Management Ass.

L TC 100 - On Women (6 cassettes) ($64.95)
Affective House

TC 101 - How to Use Transactional Analysis Concepts $64.95
(6 cassettes-12 presentations) Affective House
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Transparencies

G TR 3 "People Who Help Our Ccmmunity" (10 in set) ($24.95 each)
Educational Reading Service,

117,.k

r



F-tg 8
$.4

6E-t

$ Video Tape

N VT 1 - Telephone Company Ocalp. (Dubbing $10.00
North Eastern Wisconsin In-School Television

N VT 2 - Guidance Counselor & You (Part I) (Dubbling.$10.00)
North Eastern Wisconsin In-School Television

N VT 3 - Guidance Counselor & You (Part II) (Dubbin $10.00)
North Eastern Wisconsin In-School Television

N VT 4 - Whats in it for You? (Dubbing $10.00)
North Eastern Wisconsin InSchool Television

N VT 5 - Public Service Occupations (Dubbing $10.00)
North Eastern Wisconsin In-Scol Television

N VT 6 - Paper industry (flubbing $10.00)

North Eastern Wisconsin In-School Television

N VT 7 - Machine Trades (Dubbing $10.00)
North Eastern Wisconsin In-School Television

N VT 8 -.Office Occupations (Dubbing $10.00)

North Eastern Wisconsin In-School Television

N VT 9 - Health Occupations (Dubbing $10.00)

North Eastern Wisconsin In-Scho24 Television)

N VT 10 - Constrdption Trades

N VT 11 - Food Service Occupations (Dubbing $10.00)

North Eastern Wisconsin In-School Television

* N VT 12 - Marine Construction'(Dnbbing $10.00)
North Eastern Wisconsin In-School Television

N VT 13 - Transportation Occupations (Dubbing $10.00)

North Eastern Wisconsin In-School Television

N VT 14 - Radio - Television (Dubbing $10.00)
North Eastern Wisconsin In-School Television

* N VT 15 - Conservation Recreation (Dubbing $10.00)
North EaStern Wisconsin In-School Television

40

04
N

VT 16 - Leather Occupations (Dubbing $10.06)

North Eastern Wisconsin In-School Television

N VT 17 - Agri-business Occupations (Dubbing $10.00)
North Eastern Wisconsin In-School Television

N VT 18 - Petroleum Industry (Dubbing $10.00)
North Eastern Wisconsin In-School Television
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Video Tape Continued

* N VT 19 - Heavy Equipment Operator (Dubbing $10.00)
North,Eastern Wisconsin In-School Teleyision

N VT 20 - Food Distribution (Dubbing $10.00)
North Eastern Wisconsin In-School Television

N VT 21 - Handle With Care (Dubbing $10.00)
North Eastern Wisconsin Jn-Sch.,o1 Television

* N VT 22 - Data Processing (Dubbing $10.00)
North Eastern Wisconsin In-School Television

* N VT 23 - Hotel Occupations (Dubbin', $10.00)
North Eastern Wisconsin 7n-School Television

* N VT 24 - Forestry (Dubbing $10.00)

North Eastern Wisconsin In-School Television

N VT 25- Graphic Arts ( Dubbing $10.00)
North Eastern Wisconsin In-School Television

* N VT 26 - Cast Metal Occupations (Dubbing $10:1,0)
North Eastern Wisconsin In-School Television

VT 27 - Data People Things

* N VT 28 - Building

North

* N VT 29 - Building
North

Trades (Dubbing $10.00)

Eastern Wisconsin In-School Television

Trades (Dubbing $10.00)
Eastern Wisconsin In-School Television

* N VT30 - Medical Technology

* N VT 31 - Medical Technology

N
, V/ 32 - Nursing Services

N VT 33 - Higher Education:'Who Needs It?

,Video taped from television: CBS Reports, May,_1972.

N VT 34 - 58 -- Reusable Video Tapes (25) ($23.00 each)
Oostdyk & Wilke Distributors

B VT 59 - 72 -- Resuable Video Tap ($23.00 each)
Oostdyk & Wil Distributors

B VT 73 - 74 -- Reusable Vide Tapes (2) ($23.00 each)
Oostdyk & ilke T.V. Service
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HANDS-ON PROGRAM
CONSUMABLE MATERIAL

Leather

G HOP Neat-Lace Leather Finish (1985) (1 qt.) ($2.25'each)

G HOP Med. Brown Omega Dye (2028) (1 qt.) ($2.75 each)
Tandy Leather Company

G HOP Red Omega Dye (2027) (1 - 4 oz.) ($ .69 each)
Tandy Leather Company

G HOP 100 Gilt Baby Dot Fasteners (1266) (1 set) ($5.45 each)
Tandy Leather Company

G HOP Green Omega Dye (2027)(1 - 4 oz.) ($ .69 each)
Tandy Leather Company

G HOP 12 Gilt Durable Dot Fasteners (1267) (4 sets) ($ 89 each),
Tandy Leather Company

G HOP Yellow Omega Dye (2028) ( 1 qt.) ($2.75 each)
Tandy Leather Company

G HOP 100 Med. Gilt Rapid Rivets (1273) (3sets) (4 pkg.) ($ .98 each)
Tandy Leather Company

G HOP Wool Daubers (1829) ( 2 doz. ) ($ .39/ dozen)-
Tandy Leather Company

HOP Leather Rounders (4126) ( 1 set of 50 ) ($6.55 each)
-Tandy Leather Company

G HOP Wool Pieces (4717) ( 2 - 8 oz. pkg.) ($ .69 each)
Tandy Leather Company

G HOP Practice Pieces Pak (4125) (6 pkg.)

G HOP Carborundum Pocket Sharpening Stone (2210) (2)

G HOP Jewelers Rouge (2223) (3)

vr4

G HOP Stript Ease Extra Blades (1581) (1 doz.)

G HOP Indian Tan Lace (1/8") (5010) (1 spool )

G HOP Lexol (2013) ( 2 pints )

47 1.



tG HOP Circle Edge Slicker (2 1/8 diameter) (8122) (2)6
1.4

G HOP Tracing Paper Pad (1911) (2)

Wood

HOP AD Plywood (A/2" 16" x 36) 30 sq. a. (5)

HOP Eye Screws (5/8") 6 ($ .29 each)
Ebenreiter Lumber Company

G HOP Finishing Nails (1 lb. 3d.) 2 ($ .46 each)
Ebenreiter Lumber Company

G -HOP Finishing Nails (1 lb. 4d.) 2 ($ .46 each)
Ebenreiter Lumber Company

G HOP Wire Brad (1 lb. 1 inch) 1 ($ .75 each)
Ebenreiter Lumber Company

G HOP

Ebenre er Lumber Company

Maple Stain ( 1 qt.) ($2.70 each)

G HOP Walnut Stain ('1 qt.) ($2.70 each)
Ebenreiter Lumber Company

G HOP Paint Brush (3") ($1.99)
Ebenreiter Lumber Company

G HOP Paint Brush (4")- ($1.99)

Ebenreiter Lumber Company

G HOP Paint Brush (2") ($ .69 each) (2)

Ebenreiter Lumber Compny

G HOP Paint Brush (1") ($ .39 each) (3)

Ebenreiter Lumber Company

G HOP Artist Brush (No. 6) ($ .15 each) (12)
Ebenreiter Lumber Company

G HOP Artist Brush (No. 5) ($ .15 each) (12)
Ebenreiter Lumber Company

Leather

G HOP Side 4-5 oz. (2) ($37.60 each)
Tandy Leather Company

G H014( Black Omega Dye (2028) 1-qt. ($2.75)
Tandy Leather Company

G HOP Black Plastid Lace (2079) 2 spools' ($1.00 each)
Tandy Leather Company

470



0 G HOP Black Calf Lacing 1/8" spool (5005) ($4.95)
I-e

E-f

Tandy Leather Company

g G HOP Black Waxed Thread 25 yd. rolls (1207) 2 rolls ($ .59 Each)
N

Ca* e-1 G HOP

Tandy Leather Company,

Black Calf Lacing (3/32") (5004) 1 spool ($4.75)
Tandy Leather Company

G HOP Med.' Brown Calf Lacing (3/32') (5004) 1 spool ($4.75)
Tandy Leather Compady
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INTRODUCTION

This blueprint is a plan that all educators may follow in creating a
system of articulation which can reach the following goals of Career
Education.

I. To create attitudes in educators which will permit successful
learning experiences for all students.

To establish cooperating partnerships
other segments of society.

To provide all students with adequate
making skills with which they will be
choice rather than chance.

between education and the

information and decision
able to enter careers by

IV. To expand educational opportunities to include all learning domains:
doing (psychomotor), feeling (affective), and thinking (cognitive).

V. To develop learning opportunities appropriate to the career dev elopment
stage of each student.

VI. To integrate academic and vocational education pre-school through
adult.

VII. To include students learning experierices outside of the curriculum
when planning and implementing the educational proceas.

VIII. To infube community resources into educational programs which will
produce educatiOri that is relevant and accountable.

O
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WHAT IS CAREER EDUCATION?

It is an idea that requires educational reform.

Persons or educational systems that desire to meet the needs of all
students need to understand the complexity and the comprehensiveness of
this call for educational change.

The best short "definition of Career Education" is life skill learning.

There are four basic elements that provide the foundation for building
Career Education: 1. Career Development; 2. Academic-Vocational Education;
3. Other Learning Experiences; 4. Societal Inputs Into Education.

These elements reach the learners through two programs: 1. Guidance;
2. Instruction.

Persons responsible for implekenting Career Education activities need to
use the six components as the organizational structure: 1. Self; 2. Work

World; 3. Career.Planning Es Preparation; 4. Curriculum; 5. Placement;
6. Community.

The learner level activities can be related to the four developmental
phases that the learner needs to'progress through: 1. Attitudes;
2. Orientation; 3. Exploration; 4. Preparation.

Finally there are the many facets of Career Education (Speakers, Field
Trips, Guide Implementation, etc.) which complete the process that provides
the learner with the activities and experiences necessary for him to
become an employable well adjusted person.

The many facets of Career Education are best implemented through sound
instructional and guidance methods that humanize and personalize learning
opportunities for all. Among these are contract learning, individualized
instruction and the open classroom technique.

On the following chart, the, facets are identified according to their
relationship in value to each component: A = Major; B = Minor; L = Limited.

- 2 -
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A .

CAREER EDUCATION
(life skill.learnin0_

involves

adaptation of integraltion of inclu4On of infuskon of
CAREER DEVELOPMENT ACADEMIC&VOCATIONAL

EDUCATION
OTHER

LEARNING
EXPERIENCES

SOCIETAL INPUTS
INTO

EDUCATION

SELF

COUNSELING - A'

TESTING - B
HANDS-ON - A
IN-SCH. JOB -Al
SPEAKERS - B
RESEARCH - L
REPORT - B
GUIDE IMP. - B1

'COUNSELING - AI

,TESTING - A
IHANDS -ON - A I

TIN -SCH. JOB -A

-1SPEAKERS - A I

...,\RESEARCH - B

'REPORT - B

GUIDE IMiP._a1
'COUNSELING - A'

TESTING - A
'RESEARCH - A
-REPORT - A
'GUIDE IMP. BI

I

F-

'COUNSELING - A
'TESTING - A
RESEARCH - A
'REPORT - A
GUIDE IMP. - BI
IG.E.D B

1

WORK WORLD

'SPEAKERS -

'HANDS -ON -

WIELD TRIP
'RESEARCH -

,REPORT -

`GUIDE IMP.

'SPEAKERS -

HANDS-ON -I

FIELD TRIP
(RESEARCH -

REPORT -
'GUIDE IMP.

IsPEAKERS -

FIELD TRIP
'GUIDE IMP.

'RESEARCH%
REPORT - A
UT-OF-SCHO

I.JOB - A
FEST/GATB -

'SPEAKERS -

FIELD TRIP
(RESEARCH -

'REPORT - B

'GUIDE IMP.

'MOP JOB -

B

-

A
B

EI
1

thrimgh

GUIDANCE 6 I

INSTRUCTION

CAREER PLAN-
NING & PREP.

intro

1
CURRICULUM

SPEAKERS - B I

A SPEAKER- BT
IHANDS -ON - L I T (HANDS -ON - A I

FIELD TRIP - 4 I 'FIELD TRIP - B1
'RESEARCH - B T 'RESEARCH - A '

REPORT - B REPORT - A 1

'

U

GUIDE IMP. - LI 'GUIDE IMP. - A
D

1
,

E

S

1w..._

1 I

I-
r

1 /".
1

1

PEAKERS - A I.SPEAKERS - B

(HANDS -ON - L 1

'FIELD TRIP - LI

1RESEARCH - B 1

'REPORT B
'GUIDE IMP. - BI

COURSE SEL. -BI

I

A , IsPEAKERS - B I

- A' FIELD TRIP - B
- B1 !GUIDE IMP. - B1

A ' ,RESEARCH - B

I 'REPORT - D I

OL FEST/GATB - L
1 COURSE SEL. -A,

B I

I-

B 'SPEAKERS - A I

- BI 'FIELD TRIP - A
B 'RESEARCH - A I

I rEPORT - A
- B GUIDE IMP. - BI
B 1 'COOP JOB - A

I ,MAN. SURVEY --r81 pop SK

I ,

' 1G.E.D.

t I
I !NAN. SU

1

I I
1

COUR1E $

1L ,LL

TR. -A'
- B
VE1 -Al

-Al

AN EMPLOYABLE,

R
I

I

IPLACEMENT

1IN-SCH. JOB -Ai

ICA S S ROOM

PLACEMENT - Al

I

I I

I- 1

IIN -SCL JOB -AJ

E
S-ON - A (CLASSROOM I

N IELD TRIP - AI ,PLACEMENT - A

A IREPORT A I

1COURSE SEL. -A'T ;RESEARCH - A

I
RIDE IMP. - AI I 1

T

O COURSE SEL. -L 1
I

N 1 L
I- 1-- I

1rEST/GATB - B I 'PART -TIME JOB I

6N. SURVEY -LI I PLACEMENT - AI

FOLLOW -UP - L FEST/GATB - B ,

I'SPEAKERS - B COURSE SEL. -A'
FIELD TRIP - B I I

,RESEARCH - A 1

(REPORT - A I

'GUIDE IMP. -.A1 '

'COURSE SEL. -B I
1r 1 1

E

L

.R
A
T

0
N

P

R
E

P

A
R
A
T

0

N

'SPEAKERS - B I

WIELD TRIP -
(RESEARCH - B I

,REPORT - B 1

'GUIDE IMP. - A'

COOP JOB - A
(JOB SK. TR. -Al

G.E.D. - A
IFOLLOW-UP -.: A

MAN. SURVEY -Al
'COURSE SEL. -AJ

3FOLLOW-UP

- A
1FOLLOW-UP - A I

ISAN. SURVEY -Al

& PART-

'

TIME JOB 1

PLACEMENT -
'ADVANCE TRAIN.'

I PLACEMENT - 214

'COURSE SEL. -V

1

COMMUNI

?SPEAKERS
-

1HANDS-ON -

'FIELD TRIP
'ADVISORY

'COMMITTEE

!SPEAKERS -

RANDS -ON -

IFIELD TRIP -
ADVISORY
1 COMMITTEE

r
'SPEAKERS -

'FIELD TRIP -

OUT-OF-SCHOO
1 JOB - A
(PART -TIME

JOB - A
ADVISORY
COMNITTEE -

'ADVISORY

1 COMMITTEE -
FOLLOW-UP
1MAN.' SURVEY

IG.E.D. - L
FULL- & PART

1

TIME JOB
1 PLACEMENT -
!SPEAKERS - A
'FIELD TRIP -

',JELL ADJUSTED PERSON
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INTRODUCTION

Thl Career Education Model is presented as a graphic description of

Career Education. For effective implementation, the component parts

of the model require input by parents, teachers, counselors, administra-
.

-tors, school boards, business, industry, government and the church.
\

This'Career Education Model identifies six major components that

can be used to plan and organize for the implementing of Career Education.

ticfst concepts and activities crucial to establishing Career Educatim

are not only developmental, pre-school through adult, but are infused

rough all six of these components.

These six components are presented to show the vast scope and

1Wsequence of some of the acti ties necessary-to implement Career Educa-

tion. The project activities Identified are usually very important

to all six components, but w have listed them with only the most

important component.

Implementation of any Career Education Model will require distlict-

wide commitment to the Career develop1ent philosophy. Full-time lerder-,

ship and responsibility must be provided by dedicated professionals

in order to implement Career E,:uation components.

- 3 -
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CAREER PLANNING & PREPARATION

4r
Career Planning & Preparation is a continuous decision making process
from infant fantasy into reality. For freedom of choice, the individual
must have continuous relevant information about himself, the world of
work and educational opportunities. This decision making process
identifies appropriate preparation for his chosen Career.

CAREER

PLANNING

PREPARA-

TION

6

4.
3

2

1

S
0 C

P E

PROJECT ACTIVITIES

K-14
1. Implement Career Education

Curriculum Guide.
2. Provide information to students

about themselves and the world
of work.

3. Implement a Speakers Program.

7-14
4. Provide WISC, post-secondary

and other training opportunities
information.

5. Establish W.S.E.S. Job Bank.

10-12
6. Provide Job Entry Level Skill

Training.

48
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COMMUNITY

The Community component in Career Education provides an opportunity for,
input into the educational system. Parents, government, business, in-
dustry and the church have important contributions to make in establish-
ing continuous relevancy in education.

PROJECT ACTIVITIES

K-14
1. Establish counselor contact

with business, industry, govern-
ment and the church.

2. Establish teacher contact with
parents. (P.T.A., etc.)

3. Implement a Speakers Program.

K-6
4. Establish a "Handfl" Program

relating skills t'b workers from
business and industry.

7-14
-5. Establish meetings between

county personnel- associations,
counselors and Wisconsin State
Employment Service.

6. Establish meaningful, well-
planned field trips to business
and industry.

48o
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CURRICULUM .

The Curriculum involves all teachers and all school personnel in the
implementation of Career development concepts and appropriate skill
train* for all students. A Career Education Curriculum reaches out
into tUe community to obtain information in order to meet the needs
of all students.

PROJECT ACTIVITIES

K-14
1. Conduct in-service training.
2. Develop a Career Education

Curriculum Guide.
3. Establish a steering committee

for each,school.
4. Develop Career Education role

definitions for all school
personnel.

5. Select curriculum articulation
committee participants.

6. Planning objectives for field
trip visits to business and
industry.

7. Preparing for classroom speakers
with classroom research and
discussions.

K-6
8. Establish "Hands-On" experiences

in classroom instruction that
uses concrete materials.

7-14

9. Participate in conducting an
area manpower survey.

10. Establish G.A.T.B. testing
program.

10-12

Ad 11. Select top level management
committees.

12. Secure a joint mission statement
from secondary and post-secondary
schools.

13. Develop a ,plan for faculty and
facility sharing between secon-
defy:and post- secondary schools.

14. Conduct a follow-up study of
high school graduates.

4,6 g -



PLACEMENT

Placement is a continuous process throughout an individual's educational
experience. It is a vehicle that allows each individual to reach his
.maximum potential by providing him with knowledge of himself, educational
and Career opportunities

PROJECT ACTIVITIES

K-14
1. Develop Placement Centers.
2. Create student awareness of

W.S.E.S.

K-6
3. Develop a placement system for

students into jobs Within the-
schooletting.

7-14

4. Develop a placement system
for students of full- and
part-time jobs.

5. Establish G.A.T.B. testing
program.

7-9

6. -.Identify students for a work
experience program.

10-12
7. Identify students for job

skill training program.
8. Identify students that may

wish to be slotted into existing
programs at Lakeshore Technical
Institute.

9. Promote advanced placement at
Lakeshore Technical Institute.

10. Cpnduct.a follow-up study of
high school graduates.

11. Est-ablish a "Job Opportunity
Day" for all high. school seniors.

12. Establish W.S.E.S. Job Bank
in Career Information Centers.

7

4 9 J .



SELF-CONCEPT

The Self-Concept component involves a person's understanding of his
abilities, interests and attitudes. Continuous development of a positiveself-image is essential for the individual to develop a mature Career
identity.

PROJECT ACTIVITIES

K-14
1. Implement Career Education

Curriculum Guide.
2. Establish Career Informati

K-6
3. Develop Placement program=
4. Develop a "Hands-On" pro:

Centers.

7-14
5. Establish G.A.T.B. testing

program.

491
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WORLD OF WORK

The World of Work component identifies information and experiences
needed by the individual to understand Career opportuctities.

I

PROJECT ACTIVITIES

K-14
1. Implement Career Education

Curriculum Guide.
2. Establish Career Information

Centers.

3. Develop a Speakers Program.
4. Promote part-time jobs for

educators in business and
industry.

5. Develop a field trip program.

c.

K-6
6. Develop a Placement Program.
7. Develop a "Hands-On" Program.

7-9
8. Establish work experience

program. .

9. Establish W.S.E.S. Job Bank in
Career Information Centers.
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A. Talent Bank.

Membership (no more than five (5))
1. Chairperson (from the group below)
2. Industry or Business
3. Labor
4. Education
5. Service Organizations, Pfrofessional (rep.) or. Zovernment

Need: Students need opportunities to interact with the outside.world
in school. Through these opportunities students can see how education
has meaning in the local community.

Students need to relate to role models from the world of work in order
to develop values and a positive self-image.--.,,

Problem: Some speakers are already being used. As this activity
increases, it is apparent that greater organization and participation
by more speakers is needed to meet the needs of all students.

Implementation: Identify and organize the make up of th local
community according to job clusters.

Identify individual speakers representative of the job clu ers for

appropriate phases and grade levels.

Organize and disseminate information about the talent bank to the
local schools.

Organize and implement clearing house to transmit requests from
schools to appropriate speakers. Evaluate and up-date the speakers
program on a continuing basis.

Objectives:
1. To organize and implement a speakers program for all schools

K-Adult.
2. To work,with the curriculum committee regarding #1 above and to

identify'persons to speak at seminars for teachers. i.e.
a. Career implications for subject areas.
b. Career guidance information for counselors.

A
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B. Field Trips.

Membership (no more than five (5))
1. Chairperson
2. Labor
3. Business or Industry
4. Education
5. Service Organizations, Professions or Government

Need: Students need opportunities to interact with workers and
observe practical applications of education.

Problem: As the goals of field trips change to meet the Career needs
of students, it is apparent that greater organization and participation
by more organizations are necessary.

Implementation: Identify and organize local community organizations
by job clusters for appropriate phase and grade level.

Identify organizations that will participate.

Organize and disseminate information about procedures.

Establish a clearing house to transmit requests to appropriate
organizations.

Evaluhte and up-date on a continuing basis.

Obiectives: .-
1. Organi;e and implement a system of field trips for all schools

K-Adult.
a. Identify the goals and objectives appropriate for field

trips.

b. Disseminate the above to participating agencies and institutions
so that thereAwilI be common understanding of this activity.

2.

a

lot

49
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D. Seminars.

Membership (no more than five (5)),
1. Chairperson
2. Labor
3.

4.

Tusiness or Industry
ducation

5. Service Organizations, Professions or Government

Need: Educators need to interact with persons from the work world
to identify more practical applications of abstract educational
concepts. School administrators can benefit from scientific manage-
ment methods utilized in business and industry. Managers can benefit
business and industry by utilizing Career Education concepts in the
work place.

Problem: As educators respond to the need for applying practical
applications to educational concepts, seminars will be a part of in-

, sefvice programs. As students exit formal education with attitudes
aneskills developed from programs with Career Education concepts,
it will be necessary that the work place reflect the same concepts.

Implementation: Teachers and supervisors need in-service opportunities
to interact with persons from the work'world in order to learn the
career implications for their subject area.

Counselors need to become aware of placement and advancement opportuni-
ties in local organizations.

School administrators can benefit from interacting in In-service
with business and industry personnel that use scientific management
methods. Managers from business and industry can gain an appreciation
for management problems unique to education. Representatives from
business and industry can obtain an understanding of Career Education
concepts so that the work place can reflect these concepts.

Objectives:

1. To develop seminars to be used within the school in-service program.
2. To identify and organize the goals, objectives and personnel to

be used in the seminars.
3. To disseminate information about the seminars available.
4. To implement cooperative (education and work world) seminars which

will help create a more harmonious environment in school and in the
work place.

5 0 I.)



E. Curriculum.
Membership
1. Chairperson
2.

3.

4.

5.

Business or Industry
Education Elementary Supervisor
Education Secondary Supeivisor
Education Post Secondary Supervisor
Labor

Need: All studeats need to be involved in educational opportunities
that meet their needs. All students must.Rsrticipate in educational
programs where they can be successful.

Problem: Curriculum has had an overemphasis on an academia, abstract
approach. This condition has contributed to boredom, hostility and
a poor self-image in some students. Mental and physical dropouts are
evident. Students that must establish educational goals before
relating education to occupational objectives find limited meaning
in school.

Implementation: Current, up-to-date input from the work world can
provide information necessary to bring about'relevant curriculum
change.

Career development concepts integrated into the curriculum will
provide more students with opportunities where they can experience
successful activities in school.

Objectives: /-

1. Detrelop and organize an in-service program to being about change in
curriculum and instruction.

2. Identify individUals in the community with interest and ability
to contribute to curriculum change.

3. To increase the awareness of the need for a Career Education
centered curriculum in educators and the community.

4. To increase the undersanding of the need for community participa-
tion in developing curriculum.

5. To provide teachers, counselors and administrators with the
inforniation, methods and tools to facilitate the curriculum,.

developed.

5 0 i
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F. Job Skill Training.
Membership
1. Chairperson Business
2. . Industry

' 3. Education
4. Labor
5. Professions

'MP

Need: All students need to have job entry skills in order to enter
the world f work.

Problem: Many students are leaving school without the skills to enter
occupations that meet their needs.

Implementation: The school system needs information from the world
of work in order to establish appropriate job skill training programs.
To develop an awareness, in the community, of the need for more
vocational programs.

Objectives:
1. Develop and implement a system for' conducting, evaluating and

disseminating manpower data.
2. Identify methods for identifying students' interests and abilities.

Establish appropriate job skill training programs."..

4-) 50 4,
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G. Work Exploration.
'.w

iet, Membership

°/ 1. Chairperson Business or Industry
.

2. Education
3. Labor
4. Professions
5. Service Organizations -or Government

Need: All students need to make decisions about Career choices.
They need to explore the world of work for first hard experience of
what work is like in ordero makf the best possible decisions.

Problem: Our society has developed to a level where our youth are
isolated from much of the work world.

Implementation: Cooperative programs between schools and ag ncies in
the work world can help to provide students with better app eciation
and understanding of work. ..e.

Obj eceives:

1. Establish cooperative programs for work exploration.
2. Identify agencies interested in participating in coop work

exploration programs.
3. Develop methods for identifying appropriate students.

50,-)



USES OF THE JOB BANK IN EXPLORATION AND PLACEMENT
IN THE SECONDARY SCHOOL

The Wisconsin State, Employment Service (W.S.E.S.) is cooperating
with the Career Education Project an Sheboygan Public Schools and
is making available the'computerized Job Bank. The Job Bank consists of
all of the job openings listed on two sets of microfiche with W.S.E.S.
throughout the state. Each opening gives the following information:
wages, education trai=ning requirements, and a job description. The ;

computer organizes the lists by city all special code. This information
is then printed on one set of microfiche, updated daily, and sent to the
local W.S.E.S. Offices each morning. The second set of microfiche lists
the company and personnel to contact for each job opening. This set
stays with W.S.E.S. and is not used by the schools.

The Sheboygan W.S.E.S. Office utilizes the Job Bank microfiche for
that day and then makes the first set of microfiche available to North
High School the next morning. A North High School student picks up the
microfiche everyday and takes it to the Career Information Center.
The Career Information Center at North High School has a microfiche
reader-printer and a set of the Dictionary of Occupational Titles (D.O.T.).
The D.O.T. coding of occupations is used4by the Job Bank. The Center also
has lEmm films, yideo-tapes and other material relating to Career Education.
The JOb Bank is utilized at North High School for approximately the first
week, and then it is taken to the Career Informatitn Center at jiorace
Mann Junior High. The microfiche is used at both schools but for dif-
ferent purposes.

In the project model schools of North High and Horace Mann Junior
High, there are separate phases cf Career Educations. The first phase is
in the junior high and deals with a gene-.7a1 exploration of jobs. The.

student:olsosexplores his,Lbilities, personality, interests, values, etc.'
Self-exploratioa in the n,111-11 grade is aided by the motivational impetus
of the Oeneral Aptitude Tu,st EAttery (GATB), a Career unit. by the counselors,
and instructional Career activities by the teachers.. Th Job,Bank is used
to help students explore the GAT H results as they relate to education,
training, job descriptions and pltcement potential in a given location
in Wisconsin. ThaJiora,7e J.nier High Career Information Center has
audio-visual ',aterials't.,t sti dent may use to help him .in his exploration
of the world of work a-,d his .:e1f-imagl. Corl-An!.rg the Job Bank and the
GAM witn other mate:Lai:: and activiti:s reality to ninth grade
Students.

By the .Job Bail( fo- el,hth tl.e Career education Project
and Horace Mann Pi ;h Saco; are giving stu(ents an opportunity
through classroori actioitJJ-, tu'e,.plore the 15 jt,l) clusters as defined by
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the U. S. Office of Education. Students become aware of the occupational .

opportunities in Wisconsin by studying the job openings. Each eighth
grade student explores representative occupations in each of the 15 job
clusters. The student then narrows Hits choice to one or several job

vo clusters and explores all levels of job openings now found in that cluster
in Wisconsin.

Another use of the Job Bank in the junior high is exploration of
occupations related'to subject areas. Students in the class explore the
Job Bank for occupations that relate to that subject area. For example,
students in science explore the Job Bank looking for related occupations
such as a,chemist, chemical Aechnologist, etc. Each student completes
a lkst of occupations and describes how he relates to that subject area.
He includes the education, training, job description and wages for that
occupation. For many students, this is the first time they relate a
subject, area to the work world. The use of the Job Bank, GATB, and job
clusters broadens the job exploration techniques of many students that
would otherwise narrow-their research to a few occupations.

The use of the Job Bank in the senior high changes direction from
exploration to placement. This second phase of Career Education in the
secondary involves preparation for placement into either post-secondary
education institutions or on a job after graduation. Placement is often
a misunderstood concept. It is a process that takes place at all grade
levela_frem elementary on through life. Educational placement involves
choice of classes, choice of college or technical school, etc. But

placement also deals with the student not going to college or technical
school. This student is largely ignored but often needs more help than
the college or technical school bound student.

The Job Bank can meet the needs of both types of students. The
students going on to higheredu"ationoften do not have a clear understanding
of placement potential, wages, lo:ations and other information about
their chosen field or oLcupation. The Job Bank giveS this kind of student
a clearer understanding of the implications of entering that field. If a

thorough search of the Job tank snows little demand for that occupation,
a need for further inquiry by the student is indicated.

The students that hive no occupational goals benefit from the Job
Bankrtecause the reality of The coming work world,and needed preparation
for it becomes more aPparant. Lx,loration through GATB, Occupational
Aptitude Patterns, and the Job Baak lead many of these students out of
their occupational fantasy and to a more nature attitude toward their
future, The'stadent,' attitudes :oward school ch4nge when they start to
relate education to the work rarii outside the school and begin to under-

stand their role in aoci

If the student has occupational goals that do not include post-
secondary education, the Jcb 13ank is a very important placement tool.
The student locates the occilpation that interests him and then contacts
the local W.S.E.S. Office for futher information on the company name,
person to contact, etc. The local W.S.E.S. Office may then set him up

for a job interview.
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The Job Bank is a useful placement
It gives them occupational information t
now has a tool that reaches into the c
He can now at last be involved with the p
been ignored in the past. The counselor
and pertinent information that is necessa
finding a job. The teacher may use the J
interested students in his class. It kee
market as related to his subject area.

ool for counselors and teachers.
at is up-to-date. The counselor
unity quickly and effectively.
acement of students that have
an now give the student valuable

to efficiently aid him in
b Bank to help find openings for
s the teacher aware of the'job

The Job Bank helps develop a closer

Wisconsin State Employment Service and th Sheboygan Public Schools.
relationship between the

Since one method of accountability of the school is how well the graduates
succeed in later life, the Job Bank can now help student graduates find
their place in the world of work. If the school can provide for the
successful placement of its students, then it is meeting part of its
responsiAllity for accountability.

Terry Piert
Secondary Career Consultant
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COURSE OBJECTIVES:"

1. To relate applied mathematics to a chosen vocational field.

2. To aid the student i mastering concepts, definitions, rules and terms in the
pursuit of mathematical knowledge.

3. To develop logical reasoning necessary for knowledgeable solutions of problems
"involving mathematical calculations. 1

4. To prepare the student for vocational-technical school or some specific,
vocational tpde.

5. To develop student responsibility, improve reading skills and improve study habits.

TEXTBOOKS:

Delmar Publishers:

'1. Basic Math Simplified

American Technical Society.

1. Automatic Transmissions
2. Automotive Colliiion Work

1 3, Automotive Electrical Systems
4. Automotive Engine's I'

5. Automotive Suspension & BrakeS
6. Tractors & Crawlers
7. General Aviation
8. Blueprint fot Heavy Construction
9. Diesel and High Compression

Engines
10. Photo Technology
11. Pratical Math (13 lessions)

Addison Wesley Publishing -Co.

1. MATC Series, Basic Algebra
2. M4TC Series, Calculation

mgGraw-Hill

1. Basic Math for Electronics

2. The Man Made World

SUPPLEMENTARY TEXTBOOKS:
A

1. World of Construction McKnight

2. World of Manufacturing
3. ,Publication 21 and 22 from Internal

WORKBOOKS:

Delmar Publishers

1. Practical Problems in Math for

a. Auto Technicians b. Carpentry

c. Electricians d. Machinists

e. Masons f. Printers

g. Sheet 'fetal Technicians

2. Math for Plpmbers and Pipefitters
3. Math and Medications for the Nurse
4. Merchandising Math

5. Related Science for Auto Trades
6. Auto Oscilloscope
7. Blueprint Reading for

a. Carpenters b. Building Trades
c. Bricklaying d. Residential

8.

Q

11.

11.

12.

e. Commercial
Electricity

g. Plunbers

h. Welders
Machinists

Interpreting Engineering Drawings
Elements of Data Processing
Construction Estimating
Nutrition and Diets for the Nurse
Rimensional Metrology

Electricity
f. Industrial

Electricity
i. Sheet Metal

Southwestern Publishing Co,

1. Clerical Projects
2. Applied Business Math
3. Math fer the Consumer
4. Accounting Sets for\_...n. Farm ,b, Service

stations c. Small Business
d. Family e. ProfessionalRevenue Service

4. Car Buying Made Easier by Ford Motor Co.

5. Experimental NinthGrade MWth Central Iowa Press

6. Advanced Generl Math

7. Math Problems From Industry by Chrysler Corp.

8. Cardiac by Belk Telephone System

9. Modern Shop Planning by Prakken Publishers

10. Melte' System by Metric Association of America

-11, Sp ctrum Math.series by Laidlax4.Bros.

5 0



WHO CAN ENROLL:

PREREQUISITES:

-7-

- GUIDANCE OFFICE HANDOUT

WHAT IS TECHNICAL MATH I ?

(Course Number 706)

Any junior or senior who is interested in attending a vocational-technical
school or has some specific vocational trade that he desires to pursue.

At least Algebra I, Foundations of Algebrall, General Math II, but
would prefer that students take Plane Geometry first. Students must
talk to the instructor before enrolling in the class.

AREAS OF CONCENTRATION-: Student must choose one area.

-AgfitUiture
Accounting
Aviation
Clerical

Consumer(Household)
Data Processing
Drafting(Architectural
Drafting(Mechanical
Electricity
Foods

DESIGN OF CLASS:

Horttculture
Insurance
Marketing
Masonry
Metals(Machine)

Nursing
Photography
Plastics
Plumbing
Power Mechanics

Printing
Real Estate
Secreterial
Sheet Metal
Welding
Woods(Carpentry)
Electronics
Student's Choice(See instructor
before enrolling in this area)

1. .Contract Learning (Pre-test, individualized instruction, post-test)

2. Little mathematical theory; students will learn problem solving techniques.

3. The main function of the class is to develop student responsibility, improve
reading skills and improve work habits.

WHAT IS TECHNICAL MATH II ?
(Course Number 707)

WHO CAN ENROLL: Any senior who has taken Tech Math I or Algebra I.

AREAS OF CONCENTRATION:

1. Students can-choose the same area of concentration as he did in Tech Math I

and do more in depth study:

2. Student can change areas of concentration other than what he choose in Tech Math I.

3. Student can enroll in the Lakeshore;eanical Institute Math class for advanced
standing,at Lakeshore.

;ief. Students Who have completed Algebra II can enroll in Computer Programming.

(Writing programs on the Monroe 1666)

.c 50;
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IDo review work
in Basic Math mp-

lAedth r textbook.
(pink) or

o

Do odd numbered

problems.

HOW TECH MATH WO

Take "block"
pre-test

Did

you pass
the "block"
pre-test?

Take "block"

post-test

id

you pas
the "block'

post-test?
INSTRUCTOR AIDED

Do

ou have
Any more

"block" to do
on your contract?

vd
you ass the

tes over the
workbook "block"

(60%)

NO

Do next "block"
in area work-
book. Do odd
numbered problems

INSTRUCTOR AIDED

YES 43)

land the avrage
of the six Blocks
of work.

Correct problems
missed on test.

(Average with original
test)

YE S

NO

YES

take "block"
\test over
area workbook.

Selected even
problems

Do extra credit

do work. -Add on

you need 2% to your grade

/
4/:anv extra /e YES >for each unit

credit?' (maximum of 5)

r

5 k)

NO

Final quarter
grade.

) (See grading

scale)
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PERCENTAGE (PRE-TEST)

I. Express the following as a percent:

(1) .75 (2) 1 1/2 (3) .001

II. Express eachof the following as a decimal or whole number:

(4) 46% (5) 300% (6) .15%

3 III. Express each of the following as a fraction:

(7) 3%'' (8) 225% (9) 12 1/2%

IV. Sim lify the following

(10) 17 of $40 = (11) 37 1/2% of 64 =

V. Fill in the blank.

(12) 1/2% of 600 = (13) 140% of $28 =

(14) $56 = % of $160 (15) $5 more than $4 (16) % less'than 25 is 20

(17) = 25% of 16 (18) 100% more than $201s

(19) $500 decreased by 20% is

(21) One inch is .$ of one foot.

(20) 20 is 5% of

(22) With a 20% descount, what will a $48 article sell for?

(23) An agent recieves $72.50 commission for selling a $1,650 car. What is the rate

of commission?

(24) A motor rated at 90 h.p. is actually developing 105 h.p. What is the % of

horsepower overload?

(25,) Find interest on $2,000 at 6% for 2 years. (Formula i = prt ). ,

C
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-First Ouarter:

N

,757

REMEDIAL HOMEWORK IN TECHNICAL MATHEMATICS I

WHOLE NUMBERS FRACTIONS

Blue Spectrum, pages 3-22 Blue SPeitrum, pages 25-44

DECIMALS

Blue Spectrum pages 47-64

Second Quarter:

PERCENTAGE'

Americah Technical Society, Lesson 6

- AND TROPORTTON GEOMETRIC FIGURES

American Technical Society, On Handout

lesson 9

DENOMINATE NUMBERS (Conversions)

American Technical Society
lesson 7

Third Quarter:

EQUATIONS AND FORMULAS

MEASUREMENT

Jlandout

GRAPHS

American Technical Society American Technical Society

lesson 10 lesson 11

ti

51,



SEMESTER I

I Flow Chart

II Calculator

III Cardiac (Bell Telephone))

-6-

GUIDE FOR arIPUTER PROCPATf.MING
.6-

READ HOMEWORK

Model 1666 User's Manual Conceptual Math Through Programming Volume I

Sections i.and 7..----Do pages 1-1L, Excercises 1-80

V Section 3 Do pages 11-15, Excercises 81-150

VI Section 4

I.

VII Section 4 Do pages 54-99 level B. Choose 1 problem from'
pages 54-62, pages 63-73, pages 74-86-and
pages 87-99.

Do pages 23-53, level A. Choose 1 problem each
from pages 23,24 ana 25. Choose 1 problem
from pages 27-38 and 39-53.

VIII Section 4 Do pages 101-119 Level C. Choose 1 problem
from pages 101-110 and pages 111-119.

IX Secticin 5 On Handout (Debug 4 programs)

X Section 6 Do pages 125-164 Level A. Choose 1 problem each
from pages 127-128, pages 129-143, pages 145-154,
and pages 155-165,

XI Section 6 Do pages 167-199, Level B. Choose 1 problem
each from pages 167-179, pages 181-188, and
pages 189-199.

XII Section 6 Do pages 201-231, Level C. Choose 1 problem
each from pgaes 201-216, and 217-231.

Extra Credit

1. Selected problem from whysics'

2. Selected problem from analysis
- 3. Selected problem from geometry

4. Selected problem from trigonometry
5. Selected problem from probabLlity and statistics

6. Selected problem from advanced biology

5 0



SEMESTER II

-7-

GUIDE FOR COMPUTER PROGRAMMING

I Section 7 Do pages i37-262, Level A. Choose 1 problem from

pages 239-249 and pages 251-262.

II Section 7 Do pages 263-231, Level B. Choose any 1 problem.

III Section 7 Do pages 282-296, Level C. Choose any 1 problem.

IV Section 8 Do pages 301-311, Level A. Choose 1 problem each from

pages 303-311 and pages 313-321.

V Section 8 Do pages 323-351, Level A. Choose 1 problem each from

pages 323-337 and pages 339-351.
40

VI Section 8 Do pages 353-_-373, Level A. Choose 1 problem each from

pages 353-365 and pages 367-378.

VII Section 8 Do pages 379-392, Level B. Choose 1 problem.

VIII Section 8 Do pages 393-417, Level C. Choose 1 problem.

IX Section 8 Do pages 419-432, Level C. Choose 1 problem.

X Section 8 Do pages 433-452, Level C. Choose 1 problem.

XI Write a program for either tax 'form 1040A, , State A or State 1A,

XII Write a program.for one of the problems in th\ workboo,. Advanced General Math.

Extra Credit

1. Program for utilities bill.
2. Program for bank lo'in where interest is on the unpaid balance.

3. Student's choice

4



SEMESTER I

I Flow Chart

II Calculator

III Metric System

IV Conversions

Math for/Electricians (Delmar) -

V Units 1-4

VI Units 6-9

VII Units 11-15

VIII Units 17-19

IX Units 21-22 and 24-25

X Units 27-30

XI Units 33 and 35-36

XII Real Life Enrichment
lessons 8, 12 and 16

-Extra Credit,,

1. Bulletin Board

2. Contruction project

3. Student's Choice

-8-

GUIDE FOR tLECTRICITY

SEMESTER II (Choose one of the following books
in blueprint reading)

CommercialIndustrial

Units 1-2

II Units 3-4

III Units 5-6 -

IV Units 7 -R

Units 9-10

VI Units 11-12

VII Units 13-14

Residential

I Units 1 -3

II :'nits 4-6

III Units 7-9

IV Units 10-12

Units 13-15

VI Units 16-18'

VII Units In -21

VIII Units 22-24

IX Units 25-26

Y. Units 27-IP

Extra Credit

I Units 1-2

II Units 3

III Unit 4

IV Units 5-6

V Units 7-8

VI Units 9-11

1. Slide Pule
3. Federal Income .n.x (Form 1040A)

3. Federal Income Tax (Form 1040)
4. State Income Tax (Form lA
5. Tool Buying
6. Shop Layout
7. Student's Choice b.

5.16
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TECHNICAL MATHEMATICS CONTRACT

will complete the prescribed block of
(student's name)

work below in Technical Math in the area of

for the quarter. If the following blOcks are not completed or if the

post=test average is below 6') %, the student will recieve a failure grade for the

quarter. Any blocks of work completed in addition to the ones designated beim)

will increase the grade by 2% (maximum of 5)

Block Number

1.

2.

3.

'4.

5.

6.

7.

8.

9.

10.

FULFILLMENT OF CONTRACT

Due Date Post-Test Score

Average

Said student has fulfilled their contract for this,quarter and will recieve

as a grade.

Reason for failure;

510
Teadher Sigfiatuke
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TEACHERS AIDES

1. Class Foreman: (Four percent extra credit per quarter)
a. Takes role and checks seating. Writes absentees on abseentee slip.
b. Asks for excuse slips if student is absent and presents slip to the teacher.
c. Reports any tardiness to,the teacher.
d. In charge if teacher leaves the room. Reports to teacher if trouble occurs.
-. Sees that the room is in order when students leave at end of period. May

have to clean desks, store calculators or do any other task as directed
by teacher.

2. Film Director: (Two, percent extra credit per quarter)
a. In charge of setting up projector and showing the film. Will fill out

check-out sheet in Math-Science Center. At end of day will return projector.
b. Handles film evaluations for next year.
c. Orders films for the next school year.
d. Handles any other audio-vists1 equipment (tape recorder, TV system. etc.)

as assigned by teacher,.

3. Materials Coordinator: (Four percent extra credit per quarter)
a. Passes out materials for teacher.
b. Does typing as directed by teacher.
c. Uses the duplicating machines to -run off materials for the teacher.
d. -roes any other job as directed by the teacher.

4. Student Grader: (Six percent extra credit per quarter)

a. Checks workbooks or homework. (Does not check problems.in his own
area of concentration.)

b. Does any other job as directed by the teacher.

51 ;1
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DIVISION OF WHOLE-NUMBERS-AND DECIMALS

?iida 800, 1214 or ElDorado

Example, 400/25 = 16

1. Depress C
2. Depress 400
3. Depress 4-
4. Depress 25

5. Depress + =
6. Read 16 from screen

Use 1214, 1213P or ElDorado (decimal setting)

CSTART

Nif

[ PRESS

ENTER
DIVIDEND

ON
KEYBOARD

Flow Chart

Example: 1.6./0.37 = 4.34 (Round off to the J PRESS

nearest 1/100

1. Set decimal setting on 2
2. Depress 1.61

3. Depress

4. Depress .37
5. Depress + =
6. Read 4.35 from screen

ENTER
DIVISOR

ON
KEYBOARD

ANSWER
FROM
SCREER

PRACTICE PROBLEMS:

1. Full Screen: Set Viida 1214 on N or ElDorado on

(a) 1225/25 = (b) 23.1634/2.354 = (c) 1/0.025 = (d) 16/17 =

2. Round off to nearest whole number: Set miida 1214 or 1213P on 0

(a) 84/20 = (b) 1.663/0.041 = (c) 0.162 X 17 = (d) $1.75 X 5.67 =

3. Round off to nearest 1/100: Set Miida 1214, 1213P or ElDorado on 2

(a) 10,612/5280 = (b) $10.58/7 = (c) 0478 X 7.8 = (d) $1.56 X 2.18 =

4. Round of to nearest 1/10000: Set ?!iida 1213P or ElDorado on 4

(a) 78/15 = (b) 0.001236/4.136 = (c) 1.6432 X 9.876 =

5. Find the average of the following numers:

(a) 78, 88, 68, 86, 80, and 92 (b) 1.42, 6.78, 4.32, 3.68, and 4.05

(c) Round to nearest whole number: 89, 77, 68, 81, 94, and 99

(d) Round off to rlearest 1/100: 1.432, 9. 870, 6.8565, and 3.634

(e) Pound off to nearest 0.0001: 0.00067, 0.00056, and 0.00765
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February 19, 1973
843 JEFFERSON AVENUE PHONE 414-458-4183

SHEBCFYGAN, WISCONSIN 53081

LAKE SHO E las".AM

mica nstthde
Frederick J. Nierode

VOCA ONALDaloct ,TECHNICAL AND ADULT EDUCATION-DISTRICT ELEVEN

GED PROGRAM FOR STUDENTS OF HIGH SCHOOL AGE

I. Enrollment

A. Students must be 16 years of dge to enter the GED Program.

B. Students 13 years of age enter the program as an adult.

C. Students under 1C years of age must have a written statement
from the superintendent or principal of the school the student
is attending that would indicate that the GED is the best avail-
able method to have the student complete the high school program.

D. Students enrolled in the Adult Learning Center must be enrolled
for a specific time. This time is to be coordinated between the
public school-and the Adult Learning Center.

E. The Adult Learning Center is not responsible for mandatory
attendance. Accurate records will be kept of the attendance of
each individual and such data will be furnished the public

schools upon request.

II. Process Within the GED Program

A. Each student starts tha program by completing the wide-range
achiev'ement test,

B. Students are slotted into the program at the level of perform-
ance as indicated by the wide -range achievement test.

C. The basic program is established for 16'weeks, 5 hours per d4Y.
It is not necrssary,to attend on this basis but this amount of

. time wds detgrmined to be the average time for an individual
with a tenth grade backyrcund to complete the GED program.

III. Completion of the GED Program

A. When all necessary learning exneriences have been completed,,the
student is scheduled for the GED exam.

5



B. Upon reaching the 19th birthday, the results of the GED exam-
,

ination will be submitted to the Department of Public Instruct-
ion, State of Wisconsin, for issuance of equivalency certificate.
The results of the examination maybe submitted to an employer
at the employers request with approval of the student. ,

IV. Coat of the Program

A. Students over 13 years of age who are not public school stu-
dents pay a fee of 53.00 per 30 hours of instruction.

B. Students under 13 years of age are charged sim per hour of in-
struction. The payment of this fee must be arranged by the
public scirocrl-l*rat-Aire-s-tudenL is atiendtng from:

C. lion - expendable -materials are furnished in the Adult Learning
Center. Expendable materials must be purchased by the student.

V. Place of Training

A. The Adult Learning Center,in Sheboygan is located at 507
North Eighth Street, Phone: 682-9181.

)



k

PROPOSED ARC WELDING COURSE - JOB ENTRY

'PREPARED BY: Marvin Schrader and George Zimmerman 3/13/73

TIME REQUIRED: 75 hours

GOAL: The student will develop, a basic knowledge of the arc welding process,
safety in welding and competencies in welding, welding related math-
ematics and welding related blueprint reading to the extent that he
can enter the job market as an entry level welder.

GENERAL OBJECTIVES: rl-
.

1. To gain an appreci(!tion f the scope and importance of welding in

industry.

2. To become aware.of the occupational opportunities and requirements

in the field of welding.

3. To obtain a basic knowledge of the welding processes, electrodes and

equipment.

4. To develop basic welding skills through student practice in the
shop:

5. To plan and execute sound weldments and elementary welding. A

6. To learn to weld mild steel.

7. To develop a safety conscious, cooperative, working attitu

8. To provide students with sufficient technical understan the

various tools, machines and equipment used in welding.

CONTENT:

I. Safety

A. General Safety.Practices

1. Understand your welder

a. Know how to operate
b. How to set machine
c. How to set polarity

2. Keep welding accessories in good working condition

a. Danger and hazard of loose cables

b. Danger and hazard of expos,d conductors

,3. Wear good protective equipment

a. Select protective equipment for the job

b. Proper storage
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V. Related Welding Blueprint Reading

1.. Use of blueprints
2. Sketching
3. Extension and dimension lines

VI. Orientation to the Welding World

1. Job opportunities
2. Job conditions
3. On-site visitations

MATERIALS'

Westinghouse Learning Corporation - slides, tapes and printed materials for
,.welding ($300 @ S15.00/student)

- printed program materials available for
blueprint reading, for use in adaptation
or development

MODE OF INSTRUCTION

It is anticipated that the instruction could be individually paced, with a
student able to progress to the next step when he has gained the competency

522
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I. Safety (continued

4. Keep flammable material away from welding area

a. Types of flammables
b. Type of fire extinguishers to be used

5. Keep tools away from immediate welding area
a. Proper tools
b. Adequate storage

6. Avoid breathing toxic fumes
a., Personal protective equipment

b. Proper shop exhaust system
c. First aid techniques

7. Proper method of handling of hot metal

a. Tongs
b. Asbestos gloves

8. 'Fire prevention or protection
a. Fire extinguishers

b. Guards

II. A.C. Fundamentals

1. Set polarity
2. . Set amperage for metal thickness and electrode

3. Selection of electrode (60-11 and 60-13)

4. Metal preparation
5. Strike and regulate an arc

6. Run a bead
'7. Run weave (whip) lbld
8. Do padding

III. Horizontal Position Welding - 3/8" Metal Thickness Maximum

1. Make tack weld
2. Make square butt welds
3.' Make V-butt welds
4. Make lap weld
5. Make fillet weld
6. Make corner weld
1. Make edge weld

IV. Related' Welding Math - Problems Would be From the Welding Trade

1. Addition of whole numbers and fractions
2. Subtraction of whole numbeis and fractions

'3. Multiplication ofvwhole numbers and fractions

4. Division of whole numbers and fractions
5. Linear measure using steel rules

6. Surface measure using steel rules
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A :OLLO"-11° ST_DY OF NORTH HIGH SCHOOL
962, 1944-71 GRADUATFS

Pginose

The success of a school district is determined by what happens to their
graduates after they leave the school system. The accountability'of a school
system should be the graduate's ab_litv to be successful in changing situations
involving the world of work and other areas. The system should be reacting
to feedback from the graduates involving curriculum and services.

The graduates' reactiors to the effectiveness of the curriculum and available
services become apparent whet statistical analysis is made of the data. The
ressIlts then suggest if there is need for change. If there is need for change,
then the school must decidP on how to trine about change to meet the needs of
the students that are still in school.

A follo-up study gives direction and feedback,, to a school-system, that
is needed if it is to stay relevant. Cririons or graduates more than several

years removed are needed to give it derth along vith opinions of the recent

graduates. A follow-up study rust n7t he given just one time and never again.
It must be continued so as to she:7 Carwe and accountability.

"rthod

41)

A random select;on of pra:Inates fro., North High School between years

1462 - 1971-. A sir-pi-a letter :Inc! que-itir-nnalre-was sent to their last known

address an.i a follow-up letter an (uesrionw.ire to those that did not resrond.

'lac data was collected and a scrie, of chi snuare (x2) significant levels were

tested on tLe "nroblem" :%e -1Lestionnairc. The other sections and

t-e -prcblem." seefi)n were tcta _ a coebined section. Remarks are made

from tbc cerbined section that ro-r3sen_s graduates fr.= years 1962, 1964-71.

No attemnt was nads to stati:tiallv analyze the total of each individual
Year., Through graphing, it --ras arnirent that the individual years differed

little from the comoo3ite "or-_,blem" section.

The mr 'bey one n-itaticn is nu-ler of rr:tiried questionnaires. The

total response was son, ,xim,z0..! er,,ncrc-nt. -Th.r.s '3 lower than the goal of

,lercent. Ho%-ev.:c rerce:tv,es of uvluates from North going to

t:chnical sch_ll n to -r< arnroximate the percentages in the study.

Orinions. somatimasm-3,- re- recent the ficts. ?arts of this study, av&

rase' on the c Hot ever. the on. ions expressed In/the

study clo,g.ye n'indle,:ion of tie ,raduates feel a ut certain problem areas.



I

Another limitation is the size of the nuestionnaire itself. It was im7
Possible to ask all7the questions that might have been asked with that size.
come questions should haVe been more specific. Questionnaire interpretation
*01, some graduates is another limitation. The confusion by several graduates
on individual questions, was evident. The bias effecting the study because of.
the type of person that will fill out a questionnaire in comparison to a person
that will not fill one out has an effect on any study. The impact is impossible
to evaluate.

Overall the limitations are acceptable and the study has important value.
When the results of the study are considered, the stated limitations do not
negate the value of the findings; because the limitations did not skew the
results unacceptably. The results are valid and must be considered.

vindings

It is interesting to note thit out of the 11)7 people responding: approxi- .

manly 5 percent are unemployed, :-caking Pork; 54 are working full time and 21
osrt time for a total of 75 workers out of 117 people: 28 are in school full
time on the Post-secondary level; al,'_ several people are in the armed service.

Vhen it cane to finning a job, f:ost graduates had to find one on their own
efforts. The employment service ik effective in only nine cases. .The school was
ujective in ten cases. The nerd for the school to become more involved in
'oh placement informatiin is aPpircnr. This is especially true when 90 out of
117 felt that a placement service E-Imald he set up by the school. Placement
now exists in an edtcationdl form, 1-ht it rust he extended to include job in-
formation for those persons rat goin,t on for further education if the school
is to reet the ncels of all stude-AI.

A majority of the cuestit:snair,1 (.35) indicated at least some education
beond hie' h school. Manv in roFt-sc.-1rdar etluc7tion did not finish or trans-
ferred to a different tvne of ed,:ca:.ien. iLose goir7. to college studied in

a'-,alt 24 different disci-lines. A Tr-D)1cm is the large number in the teacher
training field. A%out 20-frm tLe stu2v are in some form of teacher training
Ctich spells difficulty for them t.lun t%cv try'tc fiud a lob. The women graduates
of the study uho went to ccIleve are almost totally in just two areas of study
--teaehirg and nursing.

In technical education 13 aras of stufly we're chosen. The graduates did'
not concentrate in it,,;t a feu are:-;, sread out into many different offerings.

me ember of different f.,.1 raTt time jcbs perticinated in by North
?racluatcs is surpriling. '71-o =rae Y-Lmed fro:: tics and commissions to

n hi;.h dollar aT.ouut of 14.0'41,1,-tr. ÷%najoritv stated that they were satis-
fied with tacit jcb. Hover,er, 41 ,wld :haage occunations if given the opportunity.
There is verhaps more eir-.tti;fas tram shcws ca the surface. The graduates
work or have vrrked for a least 61 41.fforent oreanizations.

A ver:: interestirr r.ecticn or the t r'lc'v is the ratings that the sch4

receivad concerning net: tha' it cave Ilraduntes in differing problem areas.

The problem areas ranged 'rom "use (J...-orre or leit'ure time," "understanding
the vorld 'if cork," "u.iict, gird Follish- te "thinking through problems."
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In the graduates opinion, it is quite apparent that in the basic "three et"

the school seemed to have. succeeded in some measure. But, in the attempt to go

beyond basic training to meet other needi, the school has not been as successful.

The only area of success outside of the "three r's"-is in helping people get

along with others. Getting along with others is important. However, the areas

which included "taking part in community and civic affairs," 14aarriage and

family affairs,"'and "getting a job" were disasters. "Thinking through problems"

was mediodre in their opinion.

Four problem areas did not statistically come out beyond the level.of chance.

However, it is important to look at the problem areas so rated. "Preparing you

for your work," "understanding the occupational possibilities of the subjects

that you took," "understanding the world of work," and "understanding your
abilities and interests" did not rate statistically above chance. The most

acceptable, reason fonthis, I believe, is that students do not understand the
relationship between education and the world of work. Because of this they do

not have a meaningful opinion about those problem areas.

If the school's only job is to teach the "three es," then, according to

opirion_s and statistics, it has succeeded to a somewhat acceptable level.

However, ifthe school is acdountable and responsible for a.broader education

than that, then it should consider the study results. The entire problem area

section of the study has a chi square (x2) significance of at least the An level.

There is less than one chgnce in 1000 that-the results are due to-chance.

Recommendations

1. Set up an articulated placement program from
2. pore shoul'be done about the number of college bound students going

into teacher training. Al? staden,:s must be aware bf more options

ontn to than. A need for a change of student attitude and for more

career information. Mi.!: should szart in the elementary school to

be more effective.

3. tbre information a'-;:it the world of work incorporated into the curriculum

at ,all levels in all sabiect areas. '

4. Additional curriculum charmes involving: a) leisure time, 6) community

.
affairs ,c) marri;Te, d) understanding of abilities and interests,

. e) use Of mmey, and f) lin; to apply the thinking process to problems.

5. The reed for ccx,s-!lor and L.V:E.C. input Into curriculum.

Ij
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QUESTIONNAIRE' FOR FOLLOW-UP STUDY OF

NORTH HIGH SCHOOL GRADUATES

(Confidential)

I. Peisonal Information

A. Name
(First)

Permanent Address

(Last) (Maiden, if Married)

Year Graduated From North

B. Are You: 1. Single 2. Married 3. Divorced or Separated

C. Are You:

1. Working, full time
2. Working, part time

,3. In business for self
4. Unemployed, seeking work--

MHO

II. Educational Information

A. Please list additional education or

high school.

5. Not seeking employment
6. In school, 011 time
7. In school, part time
8. In armed service

Branch

training you have had since leaving7N\

Course Taken

Training Institute or Apprenticeship

Degree or
Diploma Dates

.........."
B. Are you satisfied with your present training situation? YES NO

'III. Career Information

A. If you are or he,s been emrloyed, please describe
held since leavir..3 high school.

kalozei
or Firm

Job Title or
Vind 4,f Work

the jobs that

Salary,

or Waggi

you have _
.

Dates

..

B. A you satis led with your present job situation? YE3 NO

C. If had a opporttnity to change occupations, what occupation linuld

yo chose- AM.

5 2.1.
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IV. Please Rate the Help Your High School Gave You On the Following Problem Areaa.

Problem

. A. Using your spare or leisure
time

B. Taking part in community and
civic affairs

C. Marriage and family affairs
D. Getting,a job
E. Preparing you for your work
F. Understanding the occupational

possibilities of the subjects
that you took"

G. Understanding the world of work
H. Getting along with other people

I. Preparing for further education
or training

J. Understanding your abilities

and interests
X. Ability to read well
L. Using good English
M. Using basic mathematical skills'
N. Using your money wisely
O. Conducting your own business

, affairs
P. Thinking through problems

The High School Helped You:
A*Great Very Some- Little WonldHave
Deal Much what or None Liked More

Immo= IMIN

01111111

*ammo Iwo

.1.11

4111111.

V. Name High School Courses or Activities, That Have Been of Particular Help to

You in Your Present Schooling or Job.

VI. What Courses or Activities Do You Think Should Be Added to the Present Ones

Offered?

VII. Which One of the following Helped You the Most in Getting Your First Steady Job?

1. Parents or Relatives

2. Friends
3. Newspaper

4. Employment Service
5. School (teacher , Counselor

other )

6. Own Effbrts

VII-A. Should the High School Set Up a Placement Service for Students? YES NO

a

If yes, would n placc-.ent service have been helpful to you? YES NO

VIII. Do You Have Any Additional Suggestions That Would Be Beneficial For Future

Graduates cf This Fish Sthool? ( ?lease place c back of this page)

IX. General Co-nments; (P1;ane place on back of this page)
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COMBINED RANDOM SELECTIONS

DATA FROM FOLLOW-UP STUDY
NORTH HIGH GRADUATES

1962, 1964-71

I. Personal Information

B. Are You: 1. Single - 72

Men - 40: Women - 67:

2. Married - 35 TOTAL - 107

C. Are You:

1. Working, full time 53 5. Not seeking employment . 7

2. Working, part time 21 6. In school, full time 28

3. In-- business for self 1 7. In school, part time ... 0

4. Unemployed, seeking work . 6 8. In armed service
Army 1

National Guard 1

II. Educational Information

Training Institutions

(a) One and two year schools - 29 4

Lakeshore Technical Institute . 18 Madison Area Technical College 1

N.0 T I 1 E.0 P I 1

Holy Family School of Nursing . 1 Marvel School of Beauty Culture . 1

N.14 T I United Airlines School ...... 1

Deaconess Hospital 1 Squibb 1

Accredited Beauty Culture 1 Mount San Antonio Jr. College ... _1

(b) Four year schools - 56

Marian Collegr. 1 Ricks College

U. of W. - Platteville Calvin College 2

U. of W. - La Crosse, 1 New York University 1

U. of W. - Sheboygani 4 Heidelborg College 1

Valpariso University 1 Illinois College of Optometry 1

St. Olaf College 2 Loretto Heights College 1

Concordia Teachers College . 2 University of Illinois 2

Layton School of Art 1 Northwestern College 1

U. of W. - Madsen 7 London University I

U. of W. - Stevens P,Iint 3 U;. of W. - Whitewater 1

U. of W. - Osilkosh- .... 1 Marquette University 1

Carroll Colleg... St. Nor lert 1

U. of W. - Green 2 Dordt College 1
,Bay

Cornell University 1 Carding'_ Sttitch College

U. of W. - Milwaukee Northern Illinois University .... 1

Lakeland Col1c;10 4 University of South Florida 1

C. of - Eau CL'irc
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(c) Post-secondary school changes
U. of W. - Sheboygan to L.T.I. - 3
.Grand Rapids to U. of W. - G. B. .

Lawrence to L.T.I.

to U. of W. - Sheboygan
U. of W. - Milw. to Un. of'Vienna
Lawrence to L.T.I.

to Pomona College

U. of W. - Oshkosh to L.T.I.
U. of, W. - Stout. to L.T.I.

Milw. Area Tech. College
to U. of W. - Milwaukee

U. ofW. - Oshkosh to Un. of Finn.
to U. of W. - Green Bay

(d) Courses attempted or completed in post-secondary
Machine Tool 4_Bacteriology

Nursing - 5 Journalism
Engineering - 2 English - 3
General Clerk-Typist - 3
P. E.-Health
Fashion Merch.

Auto Mech. = 2
Child Care

Music -15
Education - 12
Bus. Adn. - 3
Psychology - 2
Art - 2.
Soc. Work - 3

Diesel mech.
Biology

Pre-la
Beautician - 2
Indust.-Rel.

Dental Hygiene
Sociology
R. N. - 2
Arc hi Lecture

Chemistry

Data Processing

Optometry
Welding
Mason App.
Marketing - 2
Accounting - 3
Electricity
Nuclear Medical Technology
Reading
Mech. Drafting
Aviation
Criminal Justice

(e) Are.you satisfied oith your post-secondary education? Yes - 74: No - 12

III. Career Information

(a) Part or full time jobs - wages (when given)
Jobs U1PPS' Jobs

'!achine Operator

Factory
Dead of Dcpt. (Dept.

Store)

raalrel TPucker

'Mee Clerk

co,b-Clerk

curse Asst.

Pla-mround,Leader
Val;:tenance

Asst. Manager

Mechanic
Spray Pointing
Camp Cooliseie,-

Teach(g

5310

Sl.M/hr-
$3.35/hr.

$2.1.0/hr.

S1S5/br.
S?"(/Lonth

$! ^(1/hr.

$".0Nhr.
1 75, hr.

V%-3;hr.
$ :?/hr.

$7..10/hr

$12c/ month

$3nnimonth
Commission
C7.0o/hr.

$35/,eAL.

S1-1,51)n/>r.

SS;15'1!-r.

$1,511/vr.

",Pnnivr.
7,?75/yr.

11/dav

Nurse Aide

Student Engineer
Waitress

Yard Goods Clerk
Clerk
Clerical Claims
Kitchen help
Photo Slide Binder
Handy man

, Stock girl
Stenographer ,
Credit Manager
Winder

Cock
Reo,. Nurse
Kitchen helper/
waitress
House Painting
'tanager

Sect. to President
Staff Nurse

Wages

$1.92/hr.

$2.01/hr.
$3.32/he.
$1.20 + tips
$1625 +- tips

$1.45/hr
$2.00/hr.
$1.75/hr.

$1.80/hr.
$2.25/hr.
$2.43/hr
$1.60/hr.
$3.03/hr.
$1.60/hr.

$475/month

$2.04/hr.

$2.00/hr.

$3.53/hr.

$450/month
$2.25/hr.

$160/week
$3.00/hr.
$685/month



(a) CnntInued
Jobs Wages Jobs Wages

Cashier 65/week Financial Counselor $7,700/yr.

Delivery Person $1.90 4 tips Deburror $3.13/hr.

Architect $3.00/hr. Dental Asst. $77/week

Beautician Commission L.P.N. $3.25/hr.

Welder Mason $6.12/hr.

Receptionist $1.85/hr Stringer
Laborer $20n/week Saleswoman $2.25/hr.

Institutional Aide $655/month Child Development
Professional Muscian Varies Worker $322/month

Pottery handyman $2.25/hr. Accountant $7,000/yr.

Secretary $1.6n/hr. $140/week

Bartender $2.50/hr. Helicopter Pilot $25/day

Storeroom Clerk $3.6n/hr. Administrative Asst. $3.69/hr.
Air Stewardess Financial Analyst $7,500/yr.

Engine Assembly $850/month Nuclear Medical Tech. $7,300/yr.

Chemist $65n/month Draftsman $630/month

Utility girl $2.20/hr. Vice-President

Air Force Army

Supervisor College Instructor

Policeman $14,000/yr. Engineer $12,000/yr.

(b) Are you satisfied with your job? Yes - 73: No -12

. (c) If you had an opportunity to change occupations, what occupation would
you choose? 41

Nurse 4

'Key Punch

Teacher -
"anager - 3
Electronics - 2
Bun

Corm. Artist
President
Politician
Public Affairs

Loan Officer
Busiaes-; for Self

(lanufecturing)

DeaconcF:s

Interior Decorating
Lev
Cuiance
Writer
Truek'Driver
Indu,.. Design Artist

Nursery School Teacher
Cinema
Carpenter .

Secretary
Art Dealer
Social Wo'rker

Comm. Pilot
Businessman
State-Federal Law
Eriforcement

(d) Employers or firms praluates are employed by (part or full time)

St. Nicholas 'Marshfield Board of Gimbels

Hospital - 2

J. C. Penny - 3

Kohler Co. - 8
Heritage !!utual

'Ins. - 2

Sheboygan Rec.
Dept. - 2

Wi,.aan Mills - 2

CU,/ of. Shebo!gan 2

-emorial Hospital - 2
Sears - 2
So'rro Fabriz

Burier Chef
Colu-0:11 $osY tag

Education . . . Army

Ila:ibilitacion Center

A & "i

Central Wisc. Colony-
S,tpiro, Kristal & Co.

Wisc. Power & Light
rnited Airlines
Tludvard Area Schools

.Tun 's Inc.

.Boy ScoLtf. of America

Ctty et Cudahy
'Innitowoc Engineering
`qa,..e.ine Co.

L. nton Cafe
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Prsnge
Kiedies Canp

John Wolfest
. Decorating

New York Un.
Pizza Pit
Southern. Baptist

Hospital
Milw. Sentinel
Woodward State .

Hospital
Durwards Supper Club
Sheb. Retirement Home



(d) Continued
Int'l Dairy Queen
Lave Manufacturing
Mickelson Motors
Security Pacific
National Bank

Bloomington Schools
Post Office
U. W. - Madison
Leverenz Shoe Co.

Vollrath Co.
Deaconess Hospital
YMCA
Congregational Homes
Father & Sons Shoes
Town & Country
Hydraulic Tool's

Manitowoc Shipyard
Regis

Rate Help By High School

Problem

- OBSERVED
Good Very Some4. Little
Deal much what or None

A. Spare Time
B. Part in Community
C. Marriage
D. Getting Job
E. Prenaration for Work
r. Occupational Pos-

sibilities
G. Understanding World

of Work
H. Getting Along With

5

*n
* 2

8

12

10

4

13

13

* 5

*11

21

19

21

*52
*49

*30

*26

*30

42

45

34

41

*67

*54
34

32

34

Others *15 *41 36 *12

I. Prep. for Further
Education *21 *34 *29 17

J. Understanding Abilities 12 27 42 18

K. Rea4Well *17 *34 -34 14

L. Cod English *16 *40 41 * 8

m. Basic path *16 *33 42 *12

N. Using Money 4 15 37 *46

O. Conduct Own Business
Affairs 6 16 34 43 \

P. Thinking Through
Problems 9 24 *54 14

s=5.8 s=10.4 s=7.8 s=17

X =9 X =22 X =33 X =29

A 4's * +s * ±s * ±s

x2 = 310 significant at the .001 level

53 ri,

Wells Dept.. Store

Elmbrook School

National Guard
Oostburg Christian School
County Medical Center
Kaneland Comm.r School

Air Force
Un. of Illinois
Fails and Assoc., Inc.

x2 = 10 (.02 level)
x2 = 20 (.001 level)
x2 = 64 (.001 level)
x2 = 29 (.001 level)
x2 = 2

x2 = 1 (----)

x2 =

x2 = 25 (.001 level)

x2 = 24 (.001 level)
x2 = 4 (----)
x2 = 17 (.001 level)
x2 = 29 (.001 level)
x2 = 17 (.001 level)
x2 = 13 (.01 level)

x2 = 8 (.05 level)

x2 = 13 (.01 level)



IV. Rate Help By High School - EXPECTED

Problem /

Good

WINe

Very Some- Little
Deal Much what of None

A. Spare Time. 10.0 23.5 39.9 30.6
B. Part in Community 10.0 23.3 39.5 30.3
C. Marriage 10.0 23.5 39.9 30.6
D. Getting a Job 9.6 22.4 38.0 29.1
E. Preparation for Work 9.4 21.9 37.2 28.5
F. Occupational Possibilities 10.0 23.3 39.5 30.3
n. Understanding World of Work ''' 10.0 23.5 39.9 30.6
H. Getting Along with Others 10.0 23.5 39.9 30.6
I. Prep. for Further Education 9.8 22.8 38.7 29.7
J. Understanding Abilities 9.6 22.4 38.0 29.1
K. Read Well 9.6 22.4 38.0 29.1
L. Good English 10.1 23.7 40.3 30.9
M. Basic Math 10.0 23.3 39.5 30.3

c N. Using Money 9.9 23.0 39.1 30,0
O. Conduct Own Business Affairs 9.6 i22.4 38.0 29.1
P. Thinking Through Problems, 9.8 22.8 38.7 29.7

IV. Rate Help By High School - CHART

y axis = Rating: Good Deal-Very Much
x axis = Rating: Somewhat-Little or None

The letters on the chart (y axis)
represent Section IV, probleM 70
areas. 65

60
The letters in the upper 55HL

left part of the chart in- 50 K 'M

dicate a more positive 45 I
attitude by the surveyed 40 *3

graduates toward th.cs-a- 1 35 *E P

concerning those problem 30 *F

areas. . 25 *G

20 '0 DAN
The letters in the lower 15 g .--,

right part of the chart 10
indicate a mcre negative 5 C
feeling by the surveyed 50 55 60 65 70 75 80 35 90 95 100 (x axis)
graduates.

*Not statistically significant using x2.

VII. Which One of the Following Helped You the Most in Getting Your First Steady Job?

1. Parents or Relatives . 2r) 5. School: Teacher ... 5

2. Friends 8 Counselor . 3

3. Newspaper 1 Other 2

4. Employment Service ... 9' 6. Om tfforts 49'

VII-A. Should the High School Set Up a Placement Service for Studepts?. Yes - 90: No

ff yes, would-a place-lent service have been helpful to you? Yes - 41: N9- 47
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Name High School Courses or Activities Thai Have Been of Particular Help to

You in Your Present Schooling or Jab.

Shop Courses - 2

Auto Mechanics
Electricity
Drafting - 3
"etals
"ech. Drawing - 2
Chemistry - 11
Biology - 6

Physics - 4
Adv. Biology - 3
Science

Math - 14
Algebra - 2

Geometry - 2

Adv. Math -

Trigonometry.
History
Social Studies

Geogranhv
Drawing
Art - 7
Secretarial Courses
Dirstributive Ed. - 2

Typing - 11

VI. that rourses or Activities

offer;:d?

Reading Program - 2

Reading Skills

Spelling
- Adv. Literature

Pine Arts
"u sic Anprecintion - 2

Basic Theory for
Nusiciars

Counterpoint for
Mutticigns

Music Theory - 3

1:usic Literature
"uric History - 3

SciPnce

Logic
Calculus
Algebra
C,N.:metry

yrnaRement
rinance - 2

Besin,:ss Coursefi

'tandatory

:4,1.4L)ry

P.,,v,iness'Cuursts -

Filing

Business English -,3
Economics - 2
Shorthand - 2

Bookkeeping - 4
Office Practice
Accounting
Business Math
Bus, Machines - 2
Social Problems - 7

3.R's
Psychology - 5
Humanities
Intro. to Nursing
Child Development
Marriage & Family - 2
Home Economics I
Sewing

Clothing'

Foods
English - 23
Literature
Speech - 3
Journalism
Woodworking

Oo You Think Should Be4--
Business 'Tanagement
Typing (College Prep)
Bookkeeping
Business Fund.

Economies

'nrketing
Acceunting
Welding

'!aGonry

;fechpnics Class

(All e~r1s)
Shop (College Prep)
l'rod,/crUnl (College

Prep)
rlectri:itY ( College

Pren)

Trades Course
1!,..chnnics (College

Pten)

Pre-Enrineoring &
InJustrY Course
(Coll'ege

Archandising

'Debate
Plays
Dramatics - 2
Orchestra - 3

Music - 5
Band - 3
Chorus - 2
Physical Ed. - 3 *

Modern Dance
Synchronized Swimming
French

'German - 2
foreign Language
College Prep - 2
Squad Leading
School - Treasurer,
Cheerleading Capt.
National Honor Society
F.T.A. - 2
Student Council - 2
Polaris Editor

. Service Com. Chairman
Junior Rotarian,
Publicity Comm.
SportS

Added to the Present Ones.,

Teacher Ed. for F.T.A.
Seminar Courses
Work-Study - 2

In-bervice Tratning
Understanding Nat'l
Sciences

Medical Career
Oriented Courses
ROTC
Ecology
Human Relationships
Occunational Preparation
Understanding Abilities
Extension in Drugs

& Delinquency
'Managing Your Home
Problqm Solving
Anthropology
Anthology of Religion
Philosophy - 2
Psychology - 2

Ptoblems: Living in

the Outside World
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VIII. Do You Have Any Additional Suggestions That qould Be Beneficial For
Future Graduates of This High School?

"To become active members of outside organizations. Meet as many
different people as possible. Co on and receive some type of further
education. The differences in salary is astounding."

"I think, that future graduates should stick to one course of study
instead Aselecting between practical Arts, College Prep, and
Business Education."

''Greater stress could have been put on occunational applications of
the subjeCts offered. The student would then get a better idea of the
imnortance)of the subject outside the school."

"The,guidance depart'ents should more actively encourage good students
to apply ,to highly selective out of state private schools. I have
found my training more than adequate in preparing me to compete at an
eastern school. North High prepared mc well.

more students should be encouraged to apply to these schools. They
should be given help in securing aid,, it they need it.,

Definite AP courses should be offered."

"For your question No. VI I said Teacher's Education. I meant a pre-
paration for students who plan on being teachers. Like the courses
to exnett in college, how many years one needs Co get their BS or
"asters. The reason I say this is when I went to school Ecollege)
I expected "so much wore tliPri what was offered. I think you can help
thy. Seniors prepare ner_Oves to decide which way to& turn, if you
tell them early enough tl.cv can ;witch their futures to something they
will like before thcy '.eve to find out by themselves. Ohe can waste
a lot of their life, searchin,;. This course may not solve evervones
nroblem but it will se,t a fp,/ Reonle strait on what to expect. It's
kind of important, simply hcf.lu,e the adjustments, the new surroundings."

"ire Career D4y - type could he nlanned--few kids at 17 or 18
kncw what they want to do and high schools don't do enough to help."

"Better (informed) counseling is certainly needed (from my experience),.
I was advised (as a high, school student) to attend a school that had no
school of architecturebut the counselors didn't know that."

:.P.er,in personal finance _ourses that would ennhasize personal aspectsof
obtairiing credit, buying life :.nsuralce, credit management, and home buying. 9
Craeuates seem to be nrena,.ed 'or,work but have little or no knowledge

finance. I first took a course like this at
'farquette au founi it revirdicf;."

5-36
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VIII. Continued

ao.

"No, not really. A system can change now and then o er the years but
people will always be the same. Some are r the , some are alienated.
There will always, no matter what attempts may be made, be people in

high school who just don't care and aren't interested at all."

IXt.,_Pdlral Comments:

"I think that the students should get more in what the future will
be like. They shOuld be mop informed on jobs, business matters and general
problems when you're on your ovn. When,I got out of high school I didn't
know what I was going to do. Students should have more counseling in the
future."

"What ed when I-tient avay to school was more personal experiences
than an education itself. High school is, itba way, a sheltered little
world, you are with the people you've grown up with. When you go away to
school--you have to make an effort to meet new people and you are away
from your parents. Norqh High School did help me prepare for college,
I took the right courses,"

"I disliked high school very much because the classes I had been suggested
to take were uninteresting and not at all related to my interests. Nothing
stinulated me there. The school itself was ridiculous--they treated us
like prisoners 'pith requiring passes to walk around the has. They had
no resrect for those A.hc were mature enough to be considered adults. The
drug nroblen was had, student smOking lotinges were badly needed. Overall
more freedom, better class subjects, better parking situations, and

changes in,staff would he a step in the right direction."

"I've found at [college) that most other students had superior mathematical
nreneration.- ruch of our science and math courses would have been made
much easier if I would have had some form of Calculus more than what the
Adv. rath II course offer. In particuian_urge the teachers to introduce
the integral.bv usinr:the anpendix in the bek of the book. .I found. this
to he very helpful. More math would be a better advantage for the student."

e'*

"I vould have liked a job as a tvnist and general office worker, but I'm
satisfied with my present situation. I am a wife and mother and wouldn't
give it un for the world."

"Re: Counselors--The kids are sopiines forced to take courses they aren't
at all interested in sinnly because that said course which was their pre-_
ference had been filled. '3etter class arrangement here and accomodation
would nrevent this and also.:it vould help the student by giving, him the
desired classes and avoil a wasted Year or possible two."



IX. Continued

"After my first semester of college, I realized how inadequate my high

school preparation had been, especially in science.and math, and, to a lesser

extent, German. The excention was..A4vanced Biology, which is still a big

help. (I'm taking many advanced zoo, courses and am a bacteriology major).

One BIG shock was an introductory chemistry course--the level was so much

above my high school course that I felt it was an almost totally new

.subject. I would suggest a greater level of difficulty in college prep

courses and adding more in different fields."

"In grade school we learn to read, write, use mathmatics, and we are also

taught the discipline of these.

.
After having these basic capabilities engraved in our brains, our high

school curriculum insists on our retaining countless, worthless facts which

it seems to me, was not only a waste of my time, but yours also.-

Other than improving the use of our language somewhat, my education from

high school is useless. Had these endless hours been spent preparing

myself for a career after graduation, I would have been the better off.

True, I may now know hundreds of things-I didn't before, but I will never

be-able to use them constructively, and they will lie dormant.

I could suggest improving the standards of "blue-collar" education facilities.

Not everyone is going to 'be needing higher education and much of the material

taught -today is useless."

"I believe I worked harder in high school than most of my college friends...

had. Two years in college with these people seen to indicate to me that I

an not really a lot less intelligent, but rather experienced a more chal-

lenging and helpful high school educational program than many cf my

college friends."

"Hearing from others about how North High School is today, I feel that the

students are being benefitted in that they have more of a choice in subjects

fex. English) rather than feeling obliged to take a course."

"How about sending another one after we graduate from college and get a

job? Vouldn't that be more beneficial'to you?"

"This is a poor nuestionnaire for college students because many of the

questions are directed completely toward graduates who work fulliPtime

or who have had technical training either in high school or after."

"'creak down the social class barrier."



IX. Continued

1

"For myself to say, is of course only as it applies, o me--through my
experiences. I wish now, that I had learned earlier about the different
technical programs available, even though I was to ng a College Prep,
course in high school. I feel that.the area, of what was available in
the Technical College programs, was left very much so in the dark.

Thank you for letting me participate in this questionnaire. I think a
lot of improving is needed so that students have all.the chances possible
to choose their career."

"The greatest thing that helped me academically (as well as every other
area) was inviting Jesus Christ into my life personally in Oct. of 1969,
my freshman year at college. This freed me of my sin guilt and also gaVe
peace and purpose to my life. I believe Jesus living through me, as He
promises He can (John 10:10, Rev. 3:20) has been the greatest boost and
eternal -boost John 5.14-15} and-iras-taeant -contentment- anct-growtir-fni

early 3 years, which of course will continue.
;

He opens an opportunity to receive Him to everyone (John 3:16) and this is
what I feel is the best t4g-lbat can and will be shared with high school
students by me."

"I hake always found questionnaires of this type to be silly, fruitless, a
general waste of time and myself just as foolish for answering them: After

sore token effort to glance at these, I'm sure they will end up in the
circular file. when I went to high school, courses were regily taught,
there was little opportunity for chosing classes because everyone had to
meet "requirements" and the one or two teachers who attempted to use .

originality and imagination in teaching methods, who wanted to break
away from rote systems, lesson plans and weekly quizes were black-listed
by the principle, Board of Education, Superintendent of Sdiools, people
Vac) insist that .students must be categorized, pigeon-holed, etc. so they
will fit into a "system." Any deviation, any freedom allowed in the
teaching process might turn out non-productive members of society. And

after all, we do have "standards" to meet. I know very few members of
my graduating class 14:o were really excited about education and learning
and small wonder: my high school training did everything possible to
squelch this excitement.

Should this essay receive any attention at all, I shall be truly amazed
and I realize a mere voicing of dissatisfaction never provokes change.
host people are far ton content with a. dollrum status-quo to give a damn
anyway."

"The high school, as it existed then I went there, was a place where you
had to go to. Often timer; I had the feeling they were more interested in
just keep -1; us there then educating us. As long as this situation exists

high schools wi'l be of little value. As long as teachers look at students
as just a part of their job, Pr long as teachers present material; much
of which the student has heard before, in an old, dry style, the student
will just exist--he not grow. The higl school must be the ground for 1

53o,



U. Continued

instilling and expandin the creativity of the students. As long as teachers
enter the classro preconceived notion of what a st4ent is to look
14ke, act like d thij ike the high schools will continuertoturn out
ftewed castings f hum- beings, not living, thinking, human beings. Let
the student crea e his education, don4t force him into a mold, a mold that
is cracked."

/2?

"One of my suggestion is that the Guidance Counselor know his student
better& In helping him planning his yearly schedule. In my case I was
force to take some subjects in my Senior year if I wanted to Graduate.
I personnally as mislead in my 3 years of High School by being able tpe\e,
take anything I wanted for the first two years.

I feel the Program Distributive Education is a helpful subject for students

R14241anto-gq_10wark_ af_terGrasluation, 'di_d_e_god la_ _in
the course, especially for the first year the course was given. I feel

with this course helped me a great deal with my job as Manager of
Father & Son Shoes in Illinois."

"I'm serving a mission in the Church of Jesus Christ of Latter Day Saints
or commonly know as the "Mormon" Church. I will be enrolled in U.W.M. in
Sept. thats the end of my mission.

I enjoyed North High--but I hope they don't get to lax on their standards
now I think a school has to Govern the students not the students the school.
Although they have to be heard. The schools.here in California are kind
of sickening compared with North High."

"I Ain't really s I got alot of training for the job I have now from
high school. Mo of the skills I use now in my work I got from the 1
year at Lakesho e Technical.

It may have been partly my fault I didn't get any workable skills from
high school but partly it was the fault of my guidance coungelor. I feel
I was not, encoura:?ed to take any subjects that would be a challenge because

Jost cf my subjects were ver:, general:

I realized once I st...i.ted L.T.I. that I did have certain abilities and if

I ap:Ilied myselt I could rse than to better myself. I didn't feel this
way in high schoa1 at

"One thing I feel that North High failed to do was to heilp me plan for my
future, to ev-alcate my best caoabilities in order to decide on a career
that I would be well suited for. I spent my first 2 years of college
switching majors, trying to find one area that was stimulating, interesting
and challenging for mc. I knew Iimanced more than a high school education
but there were many thin.;s I did hlE know about College. (continued)
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IX. Continued

ny high school education WAS well rounded and gave me some background
information'for some of my college courses. Yet I feel that we were expected
to memorize a great deal of trivia, much of which I have forgotten. I

think there should be more courses that deal with concepts and feelings
rather-than just facts."

"There are too many people going to college. There are not enough jobs
for people with a college educatio . People of average intelligence should

/nP
he advised to ke trained with a s ill--and the high school should provide
courses of sufficient advanceme in academic areas in order that those
students who desire to achieve college level intellectual sophistication
but ought not go to college--can achieve fulfillment in high school or on
their own.

These -peep-le -fend perhaps in-rertreseeet--myeelf), -eught-te-be-p-rovicled-with-

occupational training--and the number of persons going on to college should
be decreased."

"Although a studelt is contennlating further education, he should not over-
look or be denied courses in other areas. Courses such as auto mechanics,
shorthand, bookkeeping, etc. are courscs which would have been beneficial
to mo, not only in my Business Administration major, but in every day life.
Consideration should be given to broadsh the college prep. option."

"I think ::orth has at excellent. cirriculum as far as preparing a student
for college work. As a high school student I really wasn't tgo concerned
a': out learning diligently and vet I did learn a great deal thanks to the
quality of most instructors. It would be nice if a lot of the red tape,
kid's rules, and such could be elliminated so learning could reai.y take
place in a more free and natural environment. Unfortunately as I remember
thoupl many studehts weren't ready for the responsibility. I think that the

guidance department could havo he7n better, but they were pretty busy and
ccildn't spend much tine with the individual. It's really hard to know
chit you want do for the rest of your life Olen all you've ever experienced

is the s ool-type environment. Career day helps, but I know of very few

people who found their career in this way. Host use the trial and error
method."

"It is very difficult to anticipate the needs of today's school based on
yesterday's experience."

"Tell the guidance counselors to recommend that college-bound "Humanities"
students Fet all 4 levels of foreign language taken care of in high'school

ani to take any readi,Ig courses available.

I've hair° read as .ach as a hook a week for political science and history
courses--and when. you hiwi 4 or more of these courses per semester--it gets

to be a real burd.n if ycutr, a slow reader. (continued).

51u



r

.

*SI

IX. Continued

Also, kids should do more independent thinking rather than memory-regurgi-
tation on exams--do more essay questions.

Another thing I think would be"useful is setting up some type of intern
program so kids could see what jobs are like--some way to relate what
you're learning to actually using it.

I think it is important kids feel they are a necessary & important part of
what goes on--so if you put them on the right track--they won't get on the
wrong one.

Even volunteer--extra-cUrricular type programs would give students something
to do since jobs are so scarce.

_/_think_there are many places_tbese-positions. could-be_aszangedt-_C-ity Han-
SMAC - Banks - The' Press - Prange s - AdVertising & Merchantising -
Machine shops - Hospitals - UHBL- -every occupation that is represented on
"Career Day" must have something kids could do.

,J

I think there was a secretarial intern program when I was in school, and
it would be good tO expand it."

"I was in the college preparatory course in high school. I wish that

could hi(ri_combined this course with other courses that would have prepared

me for a job-after high school. Mien I decided to quit college, I found
thatI wasn't trained for any, type of job. I had no secretarial skills,

so I had to take a, job where the employer was willing to train. This is

the reason why I feel so strongly about the work-study program in which a
student gets to work'part of the day at a job of his choice. In this way,

by graduation, a student already has gained helpful experience in a line of
work he enjoys. This experience can mean the difference between a rewarding

and fulfilling career and just another job."

"I found the student career counciling pregram to be very much in need of
reorganization. -I must say I loved my High School art courses. High school

for me was a part of my life I would prefer, assuming I was given the chance,
not to relive. 'I fOtind many of my teacher antiquated in there thinking

very conservative in `attitude.

Suggestion....Younger, knoyledgeable, experienced, aware. of modern situa-

tions type staff...peopie who tan relate to you & .see your problem or

questions:.."

"There is a real need at the high school level for courses that better pre-
pare students for their particular areas of interest.-

In the case of parqnns,interested in technical & engineering, business, etc.

there should be courses urinn there senfpr A s that show them exactly

the present state of the irt today in A r istic and up to date_ manner.

The course should make. it cry clear will be expected of them in
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L. Continued

college and what they can expect in the REAL world after college--starting
pay, national state of economy, availability of jobs in their profession,
etc."

"When going to job interviews at L.T.I., I foUnd out that most employers
would not take a chance on hiring people because of their military back
ground. A person wouldn't be'considered for a job unless he had his
military service completed.' Being a member of the Army Reserve, my chances
of getting a good job were small, and no employer even thinks about hiring
a per.son unless he has some experience. For me, the three years of schooling
I received after high school, was mainly for, building up my interests in
Life. I now have a interesting and exciting job at a power plant with a
secure and bright future. Although I am working as a stock clerk, and I
have a Degree in Electronics, I would not give up my additional schooling
for a different job. I might not have a good white collar job IltAjlithomg

1,P --- additional schooling, I probably wouldn't have gotten vas one."

"Kids need more help from guidance cons. re. job opportunities related to
their interests & skills."

"I feel that every student should notbe allowed to leave high school
without a marketable skill. This should be a prerequistelor graduation.
By a marketable skill I do not mean confining one to the usual choice of
secretarial courses or bookkeeping courses for girls. I would like to
scc courses in interior decorating, marketing, computsr operating, etc. ,

I an convinced that, if such a policy were instituted, it would not dilute
. acadcm:c otandards for those who wish to attend college."

v..")
In the classeo where it's pcssible for discussion--there should be lots

of it. Less listening to tench; r--morc student involvement.

Shoulc not Le forced to go into a certain area cf study so soon."

"Just to gat as much kuowleege in tIVILusirms field as they can because
the marl yau know in this field the faster you climb."

"1W4 AcivisOrs did little to aid me in seloctin, the correct school
to attend. Advisors shculd check clost,r and_be_able to, advise esrecially
in the area of transferring fr6m to school to school: think you!"

_

"Nish Schools should work tt,17___loca1 Industry and Easiness and establish
common goalo.

Students to be ready to. co Ltrihute when out of high- school."



IX. Continued
p

"It's hard for me to remember specific aspects of high school that helped
me get where I am nowI remember thinking the college prep. sequence did
an excellent job of preparing me for college. The only component I'd
add is a good writing course, to teach people how to write--and more
extensive training in using the library would be helpful.

I don't kn'ew haw much the school program has changed since I was there
in 60=64 there were no independent studies courses--I think it would be
great to set up a system of independent course wark--especially since a

college student needs to know how to handle the freedom he i8 faced with.

Also, I think the school -could profit from a better "counseling" service
with respect to placing students'in colleges that will take advantage of
their abilities. I found I got very little advice for this decision."

"Although I received a good broad, general education, today's students
demand guidance in selecting careers. More and more students are directing
their effort's into specific job training and need early guidance to help
formulate there decisions. ie.--Specialized, technical training in high
school."

"I believe there should he time spent with students on how to get a job,
that is expected and how to keep it. This is in regards to dress, skill
needed for job, etc.

Also a youth employment service working with the school or out of the
school directly would probably aid students to becure:summer work and
permanent Job opportunities."

54)
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( CAREER EDUCATION SUMMER WORKAOP - 1973

A LIST OF CAREERS RELATED TO EXPERIENCES
IN NINTH GRADE SCIENCE

by R. Johnson
Horace Mann-
Science

INVESTIGATING VARIATION '(ISCS,Level III)

CHAPTER OCCUPATION
RESOURCES

__Ssee attached Hat)

1, 7, 12,13, 14

.

1. "The Road Ahead"
(Introduction to
human variation)

Statistician
Accounting Clerk
Tabulator
Investigator

2. "Tallies & Tables"
(Organizing data)

Marketing Research Worker
Interviewer of Survey Worker
Statistician
Tabulator
Stativ:ical Report Writer
Investigator
Accounting Clerk
Bookkeeper
Data TypLst

1, 7, 12, 13, 14

,

3. "Home on the Range"
(Grouping data, con-
structing a histogram,
calculating mean,
median and rode)

SAME AS :7,R 2'

t

1, 7, 12, 13, 14

4. "How Do You Measure
Up" (Use of mean,
median and mode to
compare personal
traits wit.h class-
mates)

SAXE AS CHAPTER 2 1,

.

7, 12, 13, 14

.
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WINDS & WEATHER (ISCS, Level III)

CHAPTER OCCUPATION
RESOURCES
see attached list

Meteorologist

Marine Meteorologist
Farmer
Physicist
Weather Chart Plotter
Weather Chart Preparer
Weather Clerk
Weather Forcaster
Meteorological Aid.
Meteorological - Equipment

Repairer
Climatologist

1, 5, 7, 9, 10, 11, 13,
15

IN ORBIT (ISCS, Level III)

(Astronomy)

CHAPTER OCCUPATION
RESOURCES
(see attached list)

1. "The Message of
Sunlight" (The use

Physicist, Light
SpectrLgraphic Analyst

1, 13, 16

-of-the-epectroscope-
for learning about
light composition)

Spet-.troscopist

2. "Watts New?"
(Measuring Radiant

Physicist,-Heat
Light Bulb Tester

1, 13, 16

Energy) Light - Direction Engineer
Lighting Engineer
Lighting Technician
Physicist, Light

3. "Far-Out Sun" Astronomer 1, 6, 7, 8, 10, 11, 13

4. "Measuring the Mathematician
Distance to the Sun-- Survcyor

Another Approach" Geodetic Ccmputer
(Measuring distances
in space) .

Surve,P7r Helper
Surta-or, Highway
PhysiiFt, Light
NaviEator

5. "How Big Is the Sun"
-(Measuring the size
of tots sun) -

Mathematician
Astrohollar

Telescope Operator

1, 6,
13, 16

7, 8,,.9, 10, 11,

Naviotor

5tio



IN ORBIT (cont.)

CHAPTER

3

OCCUPATION
RESOURCES
see attached list

6. "The Fiery Chariot"
(Studying the motion
of the sun)

Astronomer
Mathematician
Navigator
Surveyor

1, 6, 7, 8, 9, 10, 11,
13, 16

WHAT'S UP? (ISCS, LeveloIII)
(Space Science)

CHAPTER OCCUPATION
RESOURCES
(see attached list)

1. "Up, Up, and Away"
(Rocket launching)

Rocket - Assembly Operator 1, 6, 7, 8, 9, 10, 11,
Rocket - Control Technician 13, 17
Rocket - Engine - Component
Mechanic

Rocket = Engine - Test
Engineer

Astronaut
Aircraft Designer
Pilot
Pevigator
Flight-Engineer
Plotting Board Operator

2. "What a Reaction"

(Investigation of
forces involved in
rocket movement)

3. "How Much Is Needed"
(Movement through
space)

4. "All Systems Go"

Physicist, Mechanics
Rbcket Control Technician
HAvigator

Plo,tirg Board Operator
Aircraft M.,.chanic

Pocket Engine Mechanic
Ec-ckot Eg1ne Test Engineer
Locket Engine Mechanic,

L14.!_d

Pner.et Engine Mechanic,
Soli!

1, 6, 7, 8, 9, 10, 11,
13, 17

5. "Creating Craters"

(Study of the moon)
6. "Peak & Flows"

(Formation of

features on the
moon)

Astroaomer
Telescope Operator
Astronaut
Astrophysicist
Astronomer, Celestial
Mechanics

Geophysicist
Volccoologist
Geologist Helper
Petrolcgi.it

1, 6, 7, 8, 9, 10, 11,
.13, 16, 17

fit'



WHAT'S UP? (cont.)

CHAPTER

4

OCCUPATION
RESOURCES
see attached list)

7. "A Day on the Moon" SAME AS CHAPTERS 2, 3, 4

CRUSTY PROBLEMS (ISCS, Level III)
(Geology)

CHAPTER OCCUPATION
RESOURCES

1. "A First Look At
the Earth"

(Identifying forces
at work on earth's
surface)

Geologist
/Cseomophologist
/ Seismologist

Tectonophysicist
Glaciologist
Paleontologist
Geographer,- Physical

2. "The Mountains"

(Making observations
of materials and
appearance of moun-
tains to enable

student to interpret
how-they T.-ere formed
and make rredictions

about their future)

Geographer, Physical
Geologist

Petroleum Geologist
Photogeologist
Stretigraphar

Geologizt Helper
Tectonz,..hyslcist

Volcanologist
Glaciolcgist
Mining Geologist

Miv.eralogist

Gmelclist

(see attached list

1, 6, 7, 8, 9, 10, 11,
13, 15, 16

1, 6, 7, 8, 9, 10, 11,
13, 15, 16

3. "The Midlands, A
Pathway to the'Sea"

(Erosion & depoA-
'tion)

Hydrologist
Photollogist
Stratigrapher
Glaciologist
S,L-zeycir

Geolqist
0:eano3rapher

1, 6, 7, 8, 9, 10, 11,

-(\)

13, 15, 16

4. "The Shorelands"
(Interaction of
waves and tie

'continental margins)

nyerr,logist

Ocanci;n,ph,'r

1%;chani.7.3

Grou.d.-c:er Geologist

Mari.11 Canlpist
Helper

1, 6, 7, 8, 9, 10, 11,
13, 15, 16

b5e)



WELL BEING .(ISCS, Level III)

CHAPTER
REPRESENTATIVE
OCCUPATIONS

RESOURCES

(see attached list)

1. Diet Clerk 1, 2, 3, 6, 7, 8, 9,.10,
Dietitian 11, 13
Research Nutritionist
Inhalation Therapist
Medical Doctor
Focd Chemist

Dietary Consultant
Food Products Tester

2. Doctor 1, 2, 3, 6, 7, 8, 9, 10,
Cytotechnologist 11, 13
Histologic Technician

4

Inhalation Therapist
Pathologist

3. Social Worker 1, 2, 3, 4, 6, 7, 8, 9,
4. Doctor 10, 11, 13
5. Social Service Aide ,

Pharmacist
Pharmacy Helper

.
..6. Lawyer 1, 2, 3,14, 6, 7, 8, 9,

Social Worker 10, 11, 13
SlcillogiJt
Public Oealth Educator

ENVIRONMENTAL SCIENCE (ISCS, Level III)

CHAPTER

1.

.REFRELTNTA

OCCUPATIONS
RESOURCES
(see attached.list)

rilblic Health Nurse

Public Health Educator
'0-n...unity Services & Health

Officer

_1. An Analysis of Fif-
teen Occupational
Clusters

2. Health Careers-

(Comic)
1, 3, 7, 8, 9, 10, 11,
13

2.

Mde

Air A elyst

livs.rotmenzal Laboratory

'Eupervisor 5 5J

1, 5, 7, 8, 9, 10, 11,
13



6

0. ENVIRONMENTAL SCIENCE (cont.)

CHAPTER.
REPRESENTATIVE
OCCUPATIONS

RESOURCES
see attached list

3. Water Purification Chemist

EnvironmentakLab. Super-
visor

Septic Tank Serviceman
Sewage - Disposal Worker
Sewage Plant Attendant
Sewage Plant Operator'

Superintendent, Water &
Sewer Systems

Supervisor, Water & Sewer
Systems

..
Water Tender

Public Health Bacteriologist
Sanitarian
Sanitary Engineer

1, 5, 7, 8, 9, 10, 11,
13

4. Ecologist
Zoologist
Fishery Biologist
Wildlife Biologist
Wildlife Refuge Manager
Statistician, Biological

& Agricultural Science
Sewage Disposal Worker
Sewage Plant Operator
Superintendent, Water &

Sewt.r Systems

Supervisor, Water & Sewer
Systems

Biological Aide

1, 5, 7, 8, 9, 10, 11,
13

5.

5. (cont.)

Fish & Wildlife Specialist
Fish Culturist
Fish Farmer

Fatehery Man, Fish
Fit,h & GaL,e Warden

huntlrg & Fishing Guide
Lgoat:Ic Biologist

Fi-hei, Beteriolo3ist
Water Purification

1, 5, 7, 8, 9, 10, 11,
13

CheTt-0-, mz!ter Purification
FilvArc %Antal Lal)oratory

Svpterviior
WLer ,

1, 5, 6, 7, 8, 9, 10,
11, 13.

56
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ENVIRONMENTAL SCIENCE (cont.)

CHAPTER
REPRESENTATIVE

' OCCUPATIONS
RESOURCES
(see attached list)

6. Air Analyst .,1, 5, 6* 7, 8, 9, 10,
Radiation Monitor 11, 13
Organic Chemist
Auto Mechanic - Tune-up &

. .

Carburetor

.

7. Ecologist 1, 5, 6, 7, 8, 9, 10,
Economist 11, 13
Statistician, Biological &
Agricultural Science

Biologist
Microbiologist

8. Geographer 1, 5, 6, 7, 8, 9, 10,

Land-use Technician 11, 13
Planner

Camp, ound Caretaker
Weed-Co trol Supervisor
Soil Conservationist
Sociologist.

Lawyer, Environmental Laws

WHY YOU'RE YOU (ISCS,. Level III)

_CHAPTER

it£PRIz;ENTATIVE

OCCUPATIONS
RESOURCES
(see attached list

1. Geneticist
Eutowlcgist
Yield Loss & Sanitary
Engineer

FsmigAtor, Orchard
Pest Control Technician
Exter-ihator

1, 5, 7, 8, 9, 10, 13

2.

3.

4.

Fottnist

Agricultcre StatistiCian
F1.111.-. Breeder

Corn investigator

Crap scientist
7rop ?est:i.rch Scientist

!grunomist
Fennomic Botanist
PLatt Taxonomist
Statistician

56.1.

5, 8, 9, 10, 13
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WHY YOU'RE YOU (cont.)

CHAPTER
REPRESENTATIVE
OCCUPATIONS

RESOURCES
(see attached list)

5. Geneticist

,Statistician
Mathematician
Biological Aide

1, 5, 7, 8, 9, 10, 13

6. Geneticist' Geneticist
EntoTiologist

County Agricultural Agent
Computer Machine Operator
Sorting Machine Operator
Key Punch Operator
Tabulating Machine Operator

1, 7, 8, 9, 10, 12, 13

RESOURCE LIST FOR CAREERS RELATED
TO NINTH GRADE SCIENCE

(ISCS, LEVEL III)

1. An Analysis of Fifteen Occupational Clusters Identified by the U. S. Office
of Education

2. Consumer and Homemaking Careers (Comic Book)
3. Health Careers (Coraic Book)
4. Public Service Careers (Comic Book)
5. Agri-Business = Natural Resources Careers (Comic Book)
6. Occupational Exploration Kit (In MC)
7. Job Bank (In MC)
'8. Encyclopedia of Job Facts' (In MC)
9. Career Education Directory (In MC)

10. Handbook of Job Facts (In no
11. Choose Your Life Work Slrits (':ionagraphs in MC)
12. Business and Office Careers .(Co.7.ic Book)
13. Dictionary of Occupational Titles (Vols. I SgII)
14. Marketing anti Distribution Careers (Comic BOA)
15. Marine Science Careers (Cc., i.c Book)

167Maiiffacturing careers vamic nook)
17. Transportation Careers (Comic Book)

56r.,
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An Overview
Of Model School Career Education
Activities At The Secondary School Level

Terry Seifert

Lakeshore Technipol Institute and the Sheboy-
gan Public Schools are partners in a K-14 Career
Education Project funded thrciugh the U.S. Office
of Education, Department of Health, Education
anJ Nkelfare (grant No. OEG,0-71-1027[36 I )

Staff members of the Wisconsin Department of
Public Instruction have also assisted in the develop-
molt and conduct of this project. It is a three-year
project operating in four model schools in Shcbcy-
gan.Wisconsin.

The first year of the piwject (1971-72) was or a
service basis ava:lable to surrouadirig, school dis-
tricts. The second year, the project moved Into Lie
model schools and established, career education
prograins,and activities.

The project's elementary school consultant esta-,
blished various programs at U.S. Grant Elementary
School and is in the process of creating new
programs and activities for the third year. At the
secondary level. the Secondary Cart.- Consultant
works with administrators, counselor, and
teachers in Horace Mann Junior Hi School and
North Senior High School to esalish career
education programs and activities that relate to
these needs of the pupils.

Exploration is the main thrust of the project at
the seventh through ninth-grade level. Experiences
have been established that deal with two main
areas. self-understanding and the world of work.
Exploration is aided by a C.1rLer Intorination
Center established in the junior high school's
library. The center is made up of materials dealing
with self-understanding, carter pl inning and the
world of work. The center inL.;udc, i6riim films,
;,ideo-tapes, filmstrips, cassettes, prnited material,
playback units and car.:er,gaii,Li; Pupils exi,lore in
the center and teachers take mateilais tc use in
then- rooms.

6.i

Goals for Seventh Grade

At each grade level a different concept is

emphasized. Teachers and counselors act as a team
in the classrooms:atid use materiarfrom the Career
Information Center to implement the activities.
The goals at the seventh-grade level emphasize
self-understanillf and the deVelopment of positive
attitudes towa self, others, and work. They. also
include gaining an understanding of personality,
values, abilities, interests, weaknesses, fantasies, life
styles, motivation, leisure time, etc. The team
accomplishes this through the integration of the
career education concept into the existing curricu-
lum by using a K-14 Career Education Curriculum
Guide developed by the project.

Eighth Grade Goals

The emphasis at the eighth-grade level is on
exploration of the work world. One method used is
a study of the fifteen career clusters as recently
defined by the U.S. Office of Education. At this
time the exploration is accomplished in the class-
room by showing video-tapes of workers on the
job, having pupils report on interviews of indivi-
duals representing differingsections of the work
world, and inking cassettes and filmstrip's in small
groiip situations. Teachers also take pupils to the
Career Information Center to give them an oppor-
tunity to explore the materials. The librarian aid;
each individual in his or her search.

The teachers also implement exploratory ex-
periences for their pupils by discussing the occupa-
tional implications of their subject areas in dif-
ferent ways. One tool they use is the Wisconsin
State Employment Service (WSES) Job Bank. The
Job Bank is a five-piece set of microfiche, pub-

-16.
. _

.3 Mr. Setft-rt 13 St (..ndary t drecr Co? luitunt, kr3hiat It thnical Institute, P-eboygan, Wisconsin.
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fished daily, listing the job openings registered with
WSES throughout the state. The Job Bank gives
Job title. wage, education or experience needed,
and a job discription for each opening. Teachers
use the Job Bank by sending pupils to evaluate
current job openings and how they relate to
various subject areas. The job descriptions are
helpful when pupils are making decisions for
educational placement into the appropriate curri-
cula. For example, a job description may stress the
need for good spelling, a foreign language, use of a
microscope. or typing 55 words per minute.

Exploration of job'clusters and subject areas are
also implemented through the use of video-tapes
that were taken on the work site and sound-on-
slide presentations developed in business and in-
d istry. nglish teachers have pupils write on broad)
'areer Clusters and their relationship to English

while other teachers have -similar activities. The
individuals' explorations are kept as broad tit
possible in order to discourage them from be-
coming too narrow in learning about their occupa-
tional potentials.

In the developmental planning stage for the
eightli-grAe is a small group field trip technique
whereby pupils explore career clusters by visiting
various organizations representing a career cluster.
The emphasis of the field trip usually focuses on
the workers at all levels and includes environment,
feelings lob ladders. responsibilities, occupational
areas. entry level jobs, education and work world"
in t er-r,:lationship. self-concept building, and
development of positive work attitudes. The pupil
chooses a cluster to explore and accomplishes this.
by visiting venal sites that relate to that clust..r. A
Career Lduc ion Committee composed of repre-
sentatives fro busines, industry, and the
community -at -large has been formed and will aid in
the establishment of the* field trips and other
programs now being developed.

Ninth Grade Emphasis

, The ninth-grade program combines the seventh-
and eighth-grade programs and also expands into
other activities. Teachers and counselors team
together to help develop further each pupil's
self-understanding and knowledge of the work
world. This aids in educational planning for high
school. As much as possible this approach is
handled in the existing curriculum to avoid "Career
Units." Speakers representing various facets of the
work world are ,invited to thc,r job,_
necessary- preparation, and life style. P.:ryinnel

5E3,;

managers hold mock job interviews with pupils and
explain how to fill out job applications to help
them in finding part-time and temporary summer
jobs:

The General Aptitude Test Battery (GATB) is
given to all ninth graders. The GATB results are
not used to track individuals; instead they are
intended to open minds to potential occupations.
The test also has motivational value in that many
pupils further explore and become more serious
about their futures. Pupils compare the Job Bank
t their GATB results to discover relevant informa-

n concerning occupations in Wisconsin. This in
rn leads them to other material in the Career

I forrnation Center. To further aid the ninth-
faders, a plan is being formulated by which a

pupil would "shadow" a foreman or supervisor for
a time and observe the interrelationships, subject
area utilization, .environment and atmosphere in
differing work sites at different levels. By "sha-
dowing," the pupil will gain a much broader
understanding of the existing work structure and a

reservoir of relevant information on which to make
career choices. Local business, industry and labor
personnel have indicated interest and willingness to
cooperate in establishing these career education
programs.

The school counselors report that the pupils
have a better understanding of emselves, the
world of work and career plan ng opportunities
available ond are making etter educational
choices. The Sheboygan Public Schools are con-
tinuing programs and activities established by the
project in the model schools and will expand them
to other parts of the system when the project ends.

Related Project Activities

Junior high school emphasis on career explora-
tion becomes academic preparation at the senior
high level. Every pupil should be prepared for
either further education or a job when he leaves
school _Worland, 1972). To help reach this goal,
the project has included many diverse, but related
activities.

Manpower survey. The cooperative effort of
many agenLie$ has resulted in The compktion of a
tw6-county-wide co prehensive manpower survey.
Cooperative Educa ional Service Agency No. 10,
Local Vocation cation Coordinators
LVECs), the Wisconsin State Employment Service
(WSES), Lakeshore Technical Institute, and the
Career Education Project worked together and
produced this survey which is of value for coun-

27



elors, LVECs. teachers, and administrators. It
gives data that will he used for career planning,
vocational programming, and short and long range
goals to meet the needs of all pupils.

(//b)-it-up stud). A follow-up study determined
the feelings of randomly selected former pupils
that have graduated from North High School
between 1961 and 1971. The results were statisti-
cally analyzed for levels of significance. The results
of the study indicated several findings. (a) the
school needs to become more involve in job
plasemcnt. tbi pupils need to be are of
other educational opportunities in colle e besides
the common twoeducation and n rsing. and (c) a
greater emphasis on occupation exploration is
needed because approximately 4 'c of the gradu-
JilS surveyed said they would change occupations
it given the opportunity. In another section of the
study. the success of the school curriculum to aid
the graduate was rated on different areas such as.
"use of spare or leisure time," "understanding the
world of work," "using good English." and

"thinking through problems." The school received
good to average ratings on the basic "three r's" and
in "helping people to get along with otVrs."
However. other areas such as, "taking part in

community and civic affairs," "marriage and
family affairs." and "finding a job" received poor
ratings. The study also covered jobs, wages. post-

sehool education. opinions. and comments
Gm er eclucatum guide. The need for curneulum

change was evident from the study results. A 700
page K-/-/ CarctrLducatton Curitculum Guide
produo:d by teacers, counselors and project staff
to aid in this change. Two summers were spent in
building the guici-er into a usable classroom tool.
The auide covers self - understanding, world of
work. and career planning, and is based un the
model developed by the %%isctnsin Departut of
Public lnstruc

The guide is divided into grade levels and subject
areas and deals with career education concepts and
activities to be implemented in the slassrooin.
Behavioral objectives, curriculum considerations,
activities, resources. and evaluations were deve l-
oped to reach such areas as leisure time: Loin-
minty,- affairs, understanding abilities and in-
krersts. personality; etc. The guide was designed to
be integrated into existing curriculum and not
added on or attached as a "Career I dueation
L nit," or a separate course. Pupils have com-
mented that they have observed a chance in
curriculum and attitudes in certain elas--s

1%4

Senior High Activities

_ Teachers in the senior high school are en-

couraged through this project to bring out occupa-
tional implications in the teaching of their subjects.
For example, a mathematics instructor relates
math concepts to usage in various jobs. An English
instructor shows how English is a form of com-
munication in the publishing industry.

To help teachers and counselors implement
career education, a Career Information Center has
also been established at North High School. This is
located in a former classroom and staffed by a
para-professional. This Career Information Center
contains 16mm films, video-tapes, microfiche, cas-
settes, filmstrips, books, pamphlets, etc. Pupils in
small groups are referred to the Center by teachers,
and teachers use material from the Center in their
classrooms. Many pupils also drop in at the Center
during their free time.

The WSES Job Bank is located in the Center and
is used for both placement and exploration pur-
poses. Pupils use the Job Bank either to find
employment or to relate to their educational plans
the job openings found throughout Wisconsin.
Much of the resource material listed in the K-I4
Career E Idcattort Curriculum Guide is found in the
Center and draws many teachers to explore for
themselves. As new mat rial arrives, the para-
professional contacts the aff to make them aware
of what is available. She als_ demonstrates usage of
the hardware and software to pupils and discusses
with teachers methods by which other staff mem-
bers have utilized the material.

The General Aptitude Test Battery (GATB) was
also administered in the senior high to all pupils.
The GATB motivated various individuals to ex-
plore available informational material-to discover
rslationships between the outside world and educa-
tion. Pupils considering coll-Te, technical, or other
forms of education Seem motivated to explore
11,..ir broadened occupational potential resulting
from a serious look at their GATB results. .

Many pupils are exiting high school without job
skills. Some of these individuals have graduated
and found that a diploma does not mean a job skill
(Marland. 1972). To help alleviate this problem, a
kit) entry level skill training program in welding has
been 'est itlished in cooperation wit;' Lakeshore
Teelmeal Institute, surrounding high schools, and
the Project. Some of the youth in the progain
hav' exited school'while others will graduate with

lea _lass. For those who have exited, a General



Edu:ational Development (GED) program is avail-
able t,, ssi, t in obtaining a certificate of gradua-
tion Plans are under way to develop other areas of
job skill training

Summary

Articulation between the secondary schools and
Lakeshore Technical Institute is taking place in
curriculum, advanced standing, and closer coopera-
tion Curriculum change has already taken place in
mathematics as a result. Groups of instructors
representing various subject areas are meeting to
resolve the pryblems that accompany articulation.
Articulation on a continuous basis has been esta-
blished and will be expanded into new areas such
as guidance.

The project has received support from business,
industry, labor, government, and community.
These groups seem to feel that career education is
the answer to many of the problems in our society.
Corporation presidents, labor representatives, the
community, and others have indicated a need for
career education and their willingness to become
involved and lend support when necessary. In-

dustry has asked what they can do to become
involved and have input into the curricular struc-
ture on a consultative basis. The project is
attempting to bridge the gap between the worlds of
education and work to benefit the youth that will
exit from one into the other.

Effective career education means a change of
attitude and priority in and out of education.
Curriculum change is taking place. Community and
education are taking a fresh new look at each
other, teacher and pupil attitudes to education are
improving. The project is proving to be a catalyst
for change in the model schools and surrounding
community.
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LTI, Career Infor lion

Career Information Service From APGA

The National Career ,Information Center (NCIC), a

scrvic of the Amer, Lan Personnel and Guidance AssoLia-
ton ( PGA) offers subscril,crs import int and timely career
information in a concise, readable. and usable package.

Dt rg the first y ear of the Center's operation. its
newslotcr. INFORM. has introduced subseribars k a
variety of intarmatit n dissemination techniques being
employed around the country. Speoll features in the
newsletter have included carte: ,enters, utilization of
career consultants: r,,le of the information specialist, and a
comprLhenstve career information spectrum. Future issuLs
will locus on additional techniques including a mobile
career guidance lab. nile of the para proftsstunal
ton cpcLialtst and career guidarke activities for use with
pours INFORM ha, addressed the is,us of career gi.id-
aria t r wu.nc r viwitcer:3m, 5wdanc. ns of an

s, lancet and the imp.ct 91 the Lompuier in
eurei.r ,Laidam.e.11 4111110f.. m lie than 3u3 S Hare

d in ten iss.ie, of tic fu,101.dine.
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The initial ten -issues of the CAREER RESOURCE
BIBLIOGRAPHY reported the source and availability of
m4e. than 700 guidance tools and resources. Career areas
represented thus far in the bibliographies include (a)
communic mons and media, (b) advertising, marketing and

srlifpublic relations, (c) engineering, health and medicine,
(e) agriculture and agribustne , (f) business, office,-and
ink rniati.in processing, (g) public services, (h) environ-
ment. (i) science, and (i) personal services. Individual copies
of Volume I (1972-72) bibliographies may be purchased at a
cos of 75 Lents-per copy-(10% discount on orders of or
morel bibliographies). ,

Counselors may obtain subscription inforn`eation and a
sample copy of INFORM and the CAREER RESOURCE
BIBLIOGRAPHY by writing the NCIC, APGA, 1607 New
Hampshire Avenue, N.W., Washington, D.C. 20009. The
seiiLe costs S25.00 for 10 issues each of the newsletter and
hit liography, or 515.00 if an APGA member completes the
applied t ion.
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ELEMENTARY SCUOOL CAREER EDUCATION ACTIVITIES

The role of all personnel at the elementary school level in relation

to Career Education involves the development of positive attitudes toward

oneself and the work world and the learning of information about oneself

and the work world.

The goal in the primary grades (Kindergarten through Grade 3)

mainly involves the development of an understanding and acceptance of

oneself by setting up a school environment which ells children the

opportunity to make mistakes and learn from the experience. The develop-

ment of positive attitudes toward workers involves an understanding

and acceptance of the dignity and worth of every worker in his role in

the community of the world of work.

The interthediate grades (Grade 4 through Grade.6) have the objective

\::\of building on the program of the primary grades and developing an orienta-

tion to the world of work and the role that individual workers. play in

it. This includes becoming involved in acquiring information about

some job examples in each of 15 basic career clusters as defined by the

U.N.S-. Office of Education in Washington, D. C.: AgrAusinese and

Natural Resources, Business and Office Occupations, Communizations and

Media, Construction, Consumer and Homemaking Related Occupations;

-Environment, Arts and Humanities, Health OCcupations, Hospitality

560



and Recreation, Manufacturing, Marketing and Distribution Occupations,

Marine Science Occupations, Personal Service Occupations, Public

Service, and Transportation.

These goals can be implemented by many activities and each school

is encouraged to use their own staff creativity to best deVelop them

for their own school. However the author recommends these activities

as defined by the faculty at Grant Elementary School in Sheboygan,

Wisconsin.

Self-Concept Development Program. Making children aware of their

individual skills and attitudes can be done as part of classroom activities.

A mirror can be brought from home to, yang over the water bubbler so

children can look at themselves as they appear to others. Booklets can

be made by the children that tell about themselves. Children can be

assigned various classroom duties according to the areas of their life

in which they are most skilled. These duties can range from academic

tutoring to clean-up activities and art posters or oral and written

reports.

Attitude awareness can be developed by tape recording students'

voices as they argue, pick sides for physical education games, or

debate about current event issues. Classroom evaluation sessions can

demonstrate to students that their teacher is interested in learning

how others see her in her role as their teacher. A discussion of which

classrooM member would be be.st_for a particular task can lead to the

observation that certain students are not picked because they are either

too quiet, their behavior is unacceptable, or they do not exhibit skills
,

that are seen as being needed.

- 2
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Finally, the teache ust provide a classroom environment which

provides the children with opportunity to fail at something or exhibit

lack of ability in some area of their life and not be ridiculed or debased

for it. The student must also be provided an opportunity to develop

confidence in himself by being helped by the teacher, counselor, parent,

or other students to achieve success and develop lesser abilities in

areas in which improvement is recognizable by other people.

C3rriculum Instruction Program. The counselor is in a key position

to be seen by school personnel as the building level representative who

is most knowledgeable and skilled in the area of career education. He

has the time, training, and knowledge to influence the curriculum to

best effect the individual student's development of a self identity

and career knowledge.

His efforts in individual and group counseling, contacts with

x'
business and industry, consultation with teachers and parents, experience

in teaching techniques, and training in career education literature and

workshops make him the person mos skilled and available to coordinate

the career education program i he elementary school.

The counselor must be willing and able to step right into the

classroom and demonstrate how a teacher can develop interest in studying

about the attitudes and skills of individual children as well as adults

in the work world. He can lead classroom level or small group guidance

discussions about most any nand research the information necessary

for those discussions about fellow udents or the world of work. His

objective should be to get the teacher interested in developing her

- 3 -
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instruction around the core issues which he has demonstrated to her with

her own class. And,he should be available to her for planning and pre-

paring resources for a continuing, on -going instructional program which

strives to make the curriculum more relevant by showing the relatedness

between subject area skills and attitudes and the requirements of the

various occupations in the work world.

Speakers Program. Survey the students as to which speakers from

the world of work they would like to have cell about their job. A

suggested technique would be a numerical rating scale in which they

indicate the most desired speaker by the number one, the next most desired

speaker by the number two, etc. The students should be cautioned to

select the job they would most like to learn about, not the job that

they think they would like to work at some day. Make sure :our survey

has several occupations represented from each career cluster and that

all jobs are held by some parent of cEildren in 'your school. The

tabulated results can help convince the parent and his employer that he

/14
should be released from his job for part of a day with compensation

because 4 number of students in his child's school want to hear about

his job.

A partial sample survey might look like this

Number 1-3 Number 1-3 Number 1-3

Doctor /1tchanic Policeman
Truck Driver Dentist Farmer
Bank Teller Sales Clerk Lawyer

etc. etc. etc.

Have each speaker wear their work clothes, bring the tools or

equipment they use on the.job, and any audio-visual or written descriptions

-4-
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of their job. Their presentation should not last longer than one hour

and should include specific information about duties, training, positive

and negative job components, and opportunities for promotion. Their

own children need to be in the audience whenever possible.

Field"Trip Program. The guidance counselor must became involved

in developing positive relationships between the school and personnel

in the business and industry community in order to lay a foundation.for

good relationOtps. The counselor must stress the school's interest

in gaining input Erom the work world into its curriculum. Representa-

tives from business and industry have to visualize the school as wanting

to develop students with healthy attitudes toward work and skills that

are usable in the work world. When the businesses and industries develop

an understanding of their importance in implementing the career education

component-of the curriculum, they will become more eager to reciprocate

to the schools by providing field trip tours, speakers, and even

samples of their products.

There have been many restrictions placed on field trips during the

past several years. Insurance qualifications, union standards, and even

safety regulations have limited the amount of field trips allowed into

the work world. Counselors and teachers, however, can develop many of

the following activities which will allow better use of the field trip

technique for learning about occupations.

Teachers need to develop concise objectives for their field trips

and make them more visible to representatives of the work world by

spending more time on classroom preparation and follow-up activities.

They also need to make better use of classroom mothers to transport

I



their children to field trip locations. Group sizes should be limited

to ten children or less with many adult superVisors involved so that

children can go to field trip locations at different times or have

smaller groups go to several locations at the same time.

Placement Program. Ask each worker in the school to make a list of

activities in which students could help them in their job as principal,

secretary, counselor, teacher, janitor, etc. Then ask each teacher to

make a list of students who are not relating to the academic aspects of

school. An agreement must be established with the teachers to allow these

students out of class during the school day to work at these jobs. Some

typical activities that students can do include helping the custodial

staff with emptying waste baskets or raking the lawn, helping the

physical education teacher set up gym equipment, reading to younger

children, or even demonstrating a hobby or skill in which they have

talent.

The counselor's role includes developing an applicatior form for

the students to fill out, posting jobs available to students, and inter-"

viewing students for jobs. Students should be made aware of their

responsibility to complete classroom work for their own teacher as well

as accomplish the task required of them on the job in which they arg

placed. They should be made aware that they can be released from their

job if they are negligent in accomplishing their duties or getting along

1
with.all the people involved in the assigned job:

Group guidance techniques should be used by the counselor both in

preventing problems with students before they are placed on a job and

6



in solving problems after they are placed on"a"job. The scope of these

group guidance sessions should involve the development of work attitudes

and skills necessary for jobs within the school setting.

Hands-On Program. Obtain free materials and personnel to provide

small groups of students an opportunity to develop skillS in repairing or

constructiig products to be used in the school building. Ask for volunteers

among parents who work the night shift,or from grandparents who are

retired. Obtain lists of retired or unemployed workers from the union

offices. In each instance make sure the activity is related to a talk

or field trip with some adult in that career cluster.

Ask parents and school personnel to provide individual items from

home or school which children can repair And make usable again. Seek

the aid of workers (preferably parents) who can help provide tools, a

technical and supervision to groups of lett than ten children

who are interested in learning how to repair things. Examples of items

to be repaired include vacuum, cleaners, television sets, record or

cassette players, lawn mowers, sinks, or light switches.

Similarly, seek scrap mater, als of wood, metal, or leather from

local businesses, industries, or parents to build some projects. Ask

for donations from lumber companies or other material supply stores

or seconds of products sold by department or equipment stores. Obtain

the help of workers to provide the necessary knowledge, Oools, and super-
,

vision to children interested in learning how to create products.

Examples,of items to be constructed are marionette-puppet stages, room

dividers,"fold-up hall desks, animal cages, pin-hole cameras, leather

toy pouches or lamps.

- 7 -



In summary, our elementary schools must change their instruction

to meet career education objectives or their last gasping words before

they go out of existence will be: "We never did it that way before!"

Similarly, the guidance counselor must change his role or his own career

will be eliminated. His guidance function must overshadow his counseling

role, or he will not be seen by the school system or the community as

being Werth the salary he is being paid only to play phe role of a

psychiatrist to the ten children he can counsel with during,a school day.

The counselor needs to get out of the school building and interpret

curriculum needs to key personnel in business and industry. He needs to

spend much of his time developing positive relationships with parents

as he introduces them to child development stages and 'characteristics

they need to know for raising their children. He needs to develop

programs inlearning disabilities and behavioral modification by working

in cooperation with school psychologists, home visitors, mental health

clinics, family. counseling agencies, and social service departments outside

of the school.

Then, as the career education representative for his school, he can

bring together the community and school forces needed to interact for

the purpose of creating a more meaningful and individualized instruction

for the children of the school which he serves.

Author

Darryl B Sheggrud -

Elementary Career Education Consultant
L.T.I. CareerEducation Center
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GRANT SCHOOL SPEAKERS

This list includes all of those parents who spoke about
their jobs in the World of Work Speakers Program during the
1972-73 school year. Since there will be no formal organized
program in the library this year, you will want to contact
some of these speakers for your own classroom.

Speakers should be interviewed by the children whenever
possible. They should also include as many parents of children
in your classroom as is possible. (See Revised LIST OF EMPLOYERS
OF GRANT SCHOOL PARENTS.) Include the study of occupations in
your teaching as often as you can, whether interviewing the
speaker on his job or in your classroom.

TITLE NAME COMPANY

,1. Archaeologist George Griffiths Plastics Engineering

2. Architect Dick Zeiner &
Gene Cravillion

Bray, Cravillion,
Zeiner

3. Beverage Distributor Jack Lewis Lewis Distrib. Co.

4. Cement Contractor Bernard Beimel Beimel Concrete Cont.
-

5. Chef Laurence Brown, Richard's Restaurant

6. City Forester Gerald Wehmeyer City

7. Coast Guard James Leftwich U.S. Coast Guard

8. Computer Programmer Harold Hotchkiss Kohler Company

9. Controller-Dept. Store James Horstman H. C:-Prarige

10. Controller-Industrial Richard Radzicki PEMCO Inc.

11. Coroner Richard Suscha City

12. Credit Managesr Jacob Mue4er H. C. Prange

13. Dental Hygienist Margaret Imig
c

Dr. Don Imig

14, Engineer-Manufact. Fred Severson - Garton Toy

15. Factory-Clothing; Robert Holman Lakeland Manuf act.

16. Factory -Wood Products Michael Muth. K. W. Muth Co.

17. Florist Don Chan Don Chan Florist

o.

570.

PHONE

)457-2121

458-5761

693-7521

458-1762

467-6401

457-5011

452-5115

457-4441

457-3611

4AW-3473

457-5011

40-3611

452 -6182

457-9466

457-7759

458-9181

457-5517



18., Gas Station Owner

Grocery Store Manager

.20. Hardware Store Owner

21. Insurance Salesman'.

22. Insurance Underwriter

23. Interior DecOrator

24. Jeweler

25. Key Punch Operator

26.
,

Leather Craftsman

27.. Mayor'

28. Medical Technician

29. Minister (Asst.)

30. Mortician

31.' Office Machine Repair

1

NAME

Lee Leonhard

2

Glendle Bier'staker

Hugo Trilling

John Bell

Dallas Stetson

Duwane Grube.

Bernard Ehrman

Janice Scribner

Stephen Gerk

Richard Suscha

Gerhard Pauly

Rev. George Schowalter

Richard Mason,

Bob Abbey

32.. Ophthalmologist-Eye Dr. Dr. Robert Holmstrlom

33. Pharmacist

34. Photographer

35. Policeman

36. Potter; Caster

37. Psychiatrist 1

38. Real Estate. Broker':

10. Technical School

40. Telephone Ans. Serv.

41: X -Ray. Techniciah'

Richard Suscha

Clair Kilton

-Wayne Admits

Roger Heling

Dr. Rodney,Johpson

Ray_Utecht'

Harold Anderson

Arlene Heymanns

Mary Nownkl

COMPANY PHONE

Leonhard's Spur Station 452-6641

Food Qteen 458-2931

Trilling Hardware 457-5541

Ballschmider-SChils 458-6101

Heritage Ins. Co. 458-9131

August Grube Inc. 457-7695

Erlien Jewelers 457 -7022

Kohler Company 457-4441

High Grade Leather Co. 'none

City 457-5011

Memorial Hospital 457-5033

lst'Congregational Ch. 457-4818,0

Kroos!-Mason Funeral Home 457-38834

Robs Office Machine Co. 458-7727

Sheboygan Clinic, 457-4461

Medicine Chest 457-4875

Clair Kilton 457-7246

Sheboygan Police Dept. 457 -3636

-Kohler ,Company 457 -444L

Sheboygan Clinic 457-4461

allschmider-Schils 458 -6101

LT./. . ' 4584181

.Telephone AnsIServ. 458-5781_

Sheboygan Clinic 457-4461


